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Çonlerence Çalls. F-Mails. and Meetinqs. NSDC staff converse about the findings of
this study. Further phone interviews are held wittr tlortfr Carolina personnel as needed tJctarify
various data.

Dgcufneqt ReyieW. Careful review of the Finat Reporf adds quality contrclto this study.
9n* again, leaders in the field of professional developmånt review inis stuAy for the Finat
Report.

Dennis Sparks

Stephanie Hinsh

Joellen Killion

Thomas R. Guskey

Hayes Mizell

NSDC Executive Director

NSDC Deputy Executive Direcior

NSDC Special Projects Diredor

Professor of Education Policy Studies and Evaluation,
University of Kentucky

Direcior of the Program for Student Achievement at the Edna
McConnell Clark Foundation and "Executive-on-Loan" to the
National Staff Development Council
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Inventory Framework
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Inventory tr'ramework for Gathering Data
from

tlNc center for School Leadership Development programs

ASSET planning
pfocess

Analysis of str¡dent
achievement dafa
with expluationof
connection ûo

program goals,

outcomes anddesign

Analysis of
performance
disaggregaæd by
socioeconomic status,
race, ethnicity and
gender ofstudents

Reports or other
publications that
include student
achievement analysis

Phase l: Determine
str¡dsrt achieveme,lrt
needs by analyzing
student achievement
dda

How is student achievement data
used in detennining:

- The goals ofyour program?
- The servíces you provide?
- The outcomes ofyour

progran?

How does your program use state
student achievement daAto design
your progra¡n? Were there any
patt€rns in the data?

Is your program aligned with state
teaching standa¡ds? State
professional development standa¡ds?
State student standa¡ds? Disüict
standards and goals? National
Standards (NSDC, National Board)?
Are ttrese standards readily
accessible to you and those
participating in your program?

How does your program provide
educators with the knowledge and
skills necessary to analyze student
achievement da¡a? To make changes
to practice based on that data?

Are there other indicators of student
performance that your program uses
aside from the state assessment

system (dropout, graduation,
attendance rates, etc. )?

a

a

a

a

a

Phase 2: Determine
educators' learning
needs

What methods do you use to gather
information to ensure th{ your
program reflects the learning needs

ofeducators?

a Survey or other
assessment of
educator learning
needs
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a How does your program reflect the
learning needs of educators?

a Do you have modules for
determining educators learning
needs? Models that can be replicaætl
by those who participate in yoru
program?

Analysis of educaûor

learning needs

Gap analysis of
student pcrformance
and educator learning
needs

Training modules or
otheroranples of
assessing leaming
needs

Phase 3: Sûrdying
possible interventions
and context

Phase 4: Planning
program design and

implønentation and
correlating evaluation
plans

a Does your program take into
account teaching to diverse learners,
poverty lwels, and other differences
in student demographics across
disticts? Explain

a Is attention being given to teachers
with special needs students?

a What knowledge and skills do you
provide to teachers to help them
cater services to individt¡al learners?

a Do you have a library of and use

research-based curriculum programs

and other interventions that have

dernonstated evidence of improving
student achievement? Is this
information available to those who
participate in your program?

What is the overall budget of your
program? What percentage of your
revenues comes from the state? The
federal government? Fees of
individual educators or disüicts?
Other gtants and sources of
revenue?

ASSET planning
process

Examples of specific
interve,ntions and
progra¡n design for
various contexts

Last audited financial
statement (2ç01-2002
school year if
available)
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Most recentbudget

Q002-2003 school
year if available)
Job desoriptions and
other information on
staffutilization

Cost per participant
(if available and not
part ofbudgetand
fi¡rancial staùement)

Descriptions of
programs and
services

Documentation of
planning process
(minutes, agendas,
etc.)

a

o

a

a

a

a

a

a

How many educators did your
progra¡n serve durin g the 2001-2002
school year? Over the past tbree
years? Five years and beyond? How
many districts \ rere reprçsented?
Were participants representative of
the state as a whole (work in ruban,
rural, with high poverty students,
etc.)? Explain.

Number of dayltrours for program?

Descn'be:
- sessions
- split scssions
- residential
- on sitc

What is thc cost per participant of
your progrrm? Is this an actual
figurc or ur cstimarc?

How manl' FTES does your progra¡ri
employ? How many part time
emplo¡,ces or consultants? What
percmtage of your overall budget
goes to staflìng? To
overhcad/¡ndirect costs?

What perccntage of your
expendrtures would you estimate are

used to work with educators in high
poverty districa? To work with
those who serve diverse
populations?

When planning and designing Yol¡r
progfiim, how do you use state

teaching standards? Sate
professional development standards?

District level goals and objectives?

How are professional develoPment
priorities set and plans developed?

Are there any links between school

and district plans and program
des
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On what research is the design of
your program based? Is the research
scientific?

Do you design your evaluation as
you plan your program? How do you
use this evaluation dat¿ to reassçss
your program design?

a

a

Phase 5: Providing
ongoing support and
monitoring progress

How do you evaluate the success of
your program?

- Is student achievement dal¿
included?

- Is staæ assessment data the
only indicator or are there
othcr measures of student
¡chievement?

- lilhat cvidence is gattrcred
from program participanß?

- Wh¡t evidence is gathered
from schools or disticts?

Explarn thc processes in place to
ensurc your programs are of qualþ?

How do you measure whether
participûnts implement the content
of your program? What support do
you offer to participants and/or
schools and districts after they leave
your program?

Are effective stategies disseminated
and replicated? By other programs
in the UNC Center for Leadership?
DPI? Schools and districts?

a

it

a

a

Rubrics or other
method of assessing
implemenation

Program evaluations
(by participants, by
schools and/or
disticts, outside
waluators, eûc.)

Evide,nce of increased
sh¡dent performance
linked to your
program

Description and
documentationof
support services to
participants and/or
schools and districts

Evidsnce of other
providers using your
progam and/or
stategies
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List of Reports on CSlDlProfessional l)evelopment

June 6, 2002: email respotrse from Charles Coble to Shirley Iorio re: RFP to evalt¡ate the
effective of CSLD
lvlay l, 2002 Center for School Leadership Development Stategic Plan for Jr¡ne 2002-
January 2004
Spnng 2002: Honors Thesis *Money, Politics, and Eduoational Leadership: The
University of North Carolina and Professional Dwelopment for Public School Teachers
and Administrators, L98y'.ZW2" by Eric David Johnson
January 2002: Professional DevelopmentNeeds of Public School Employees (prepared
by DPI, basis foTASSET project)
April 2,200tl. Follow-up Information on Goals and Outcomes as requested during Joint
Appropriations Sub-Committee on Education on lvfarch 29,2001
lrdarch 29,200t: Presentation to Joint Rlucation Appropriations Subcommittee to
accompany dat¿ çollected by UNC in accorda¡rce with instnrctions from legislature
lvlarch 2001: An Accountability Proposal for School Leadership Developme,nt Programs
to General Assembly (in response to IIB 1840)
April 2002: Proceedings of the Seminar *Doing It All: Better Schools and High-Stakes
Accountability" held Ostober 7 -8, 1999
December 7,1999: Professional Development for Teachers and Administrators - Theory
and Practice, a report to the Joint Legislative Education Ovenight Committee; also
included December 15, 1998: Center for School Leadership Development:
Recommendations for Governance, a preliminary report to the Joint Legislative
Rlucation Oversight Committee (amendment to G.S. I 16-l l)
Jure 2, 1999: Stategic Priorities of the State Board of Education and UNC Professional
DevelopmentPrograms, reportto the State Board of Education
Fall 1998: Professional Development for Professional Public School Employees - A
report to the General Assembly from the Task Force on Professional Development for
hofessional Public School Employees (in response to SB 272,the Excellent Schools

AcÐ
January 1,1997 proposal for the organizatior¡ governance, and operation of the UNC
Center for School Leadership Development, adopted by the Board of Governors
April 1996: A Report on the Operatiorç Organization and Governance of Selected North
Ca¡otina Programs Esablished to Provide Continuing Education and Professional

Developmant of Public School Teachers and Administrators (final report prepared by Dr.
William Little, Senior Vice Presiden! UNC General Administration; draft report by
School Management Study Group in response to HB 229)

April 1994: Report of the Joint Committee for a School Leadership Academy to the Joint
Legislative Eclucation Oversight Committee (Joint Commitæe convened by SB 27)

February 15, 1993: Leaders for Schools, The Preparation and Advancement of
Educational Adminisrators, report to the Joint Legislative &lucation Oversight

Committee @ducational Leadership Task Force, convened by HB 1361)

a

a

a

a

a

a

a

a

a

a

a

a

a

a

a









The National Sttr Development Councilexpresses its gratitude to the many people who
gnve their time and onergy to this proúessiohal Devebfment Study.

CENTER FOR SCHOOL TEADERSHIP DEVELOPMENT (csLD)

Dr. Richard Thompson, Vice-PrEsident, University School programs
Unlv9æity of North Carolina Center for Sctrool Leadership Devrelopment
140 Friday Center Drive, P,O. Box 2688
Chapel Hill, North Carolina 27515- 2688
htto://2l stcenturvschools.northcarolina.edu/ thompson@northcarolina.edu

Susan Gallagher, Assistant to the UNC Vice President, University Scfrool Programs
susang(ônorthcaroli na. edu

Dr. Karen F. Geninger, Director
The North Carolina PrirrcipalFellows Program (pFp)
Chapel Hill, North Carolina
htto://www.qa.unc.edu/Principal Fellows/

Jean P, Murphy, Executive Director
The North Carolina ModelTeacher Education Consortium (MTEC)
Raleigh, North Carolina
http : //www. nemtec. com /

Dr. Dorothy J. Mebane, Director
NC TEACH Qeã-öhing lxcellence forglLSildren)
Chapel Hill, North Carblina
http://ncteach. oa. unc. edu/
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Dr. Kenneth Jenkins, Director
Principals Executive Program (PEP)
Chapel Hill, North Carolina
http://www. oa. unc. edu/peo/

Dr. Mary McDr.¡ffie, Director
North Carolina Center for the Advancement of Teaching (NCCAT)
Cullowhee, North Carolina
http: //www. nccat. orq/

Dr. Vema Holoman, Executive Direc-tor
The Mathematics and Science Education Network (MSEN)
Chapel Hill, North Carolina
http : //www. u nc. edu/depts/m sen/

Julia Kron, Director and Founder
The North Carolina Teacher Academy (NCTA)
Durham, North Carolina
htto://www. qa. unc. edu/N CTA/





THE NORTH GAROLINA DEPARTMENT OF PUBLIC INSTRUCTION (DPI)
TIAISONS W}IO PROVIDED ASSISTANGE WITH THE STUDY

Jane W. Worsham, Executive Director
Noilh Carolina State Board of Education
Raleigh, North Carolina
htto://www. doi. state. nc. us/

Linda S. Suggs, Legislatiræ Director
Department of Public lnstrudion
Raleigh, North Carolina
http: //www.dpi. state. nc. us/

lGthy Sullivan, Direclor
Human Resource Management
Raleigh, North Carolina
htto://www. dpi. state. nc. us/

Jacqueline G. Colbert, Asst. Director
Division of School lmprovement
Raleigh, North Carolina
http://www.d pi. state. nc. us/

Dr. Zoe Locklear, Associate Superintendent
Leadership Development and Special Services

Raleigh, North Carolina
http://www. dpi. state. nc. us/

Dr. Wayne Adcock, Superintendent Dr. Becky Bloxam, Superintendent
Vance County School District Lexington City School Distrid

Dr. Tommy Benson, Superintendent
Duplin County School Districi

The schools' principals and teachers generously gave of their time so that others
could learn from their experiences. We thank Dr. Adcock for allowing Dr.
Beverly (Marty) Smith to assist us with transportation and school information, Dr.
Bloxam, for sharing her central staffs expertise, and Dr. Benson, for graciously
driving us to sites while expanding our knowledge about the state.

SPECIAL THANKS TO THE DISTRICTS WHO SO GENEROUSTY GAVE OF
THEIR TIME FOR THE SCHOOL SITE VISITATIONS





NORTH CAROLINA STAFF DEVELOPMENT GOUNGIL MEMBERS

Harold Brewer
Mce-President: Programs
Explorl.let
Mt. Gilead, NC

Mollie Henderson
Professional Development Specialist
Cha rlotte-M ecklenburg Schools
Charlotte, NC

Janice Johnson
Education Direclor
ExplorNet
Raleigh, NC

Gayle Moller
Assistant Professor
Western Carolina University
Cullowhee, NC

Suzanne Newsome
Professional Development Specialist
Charlotte-Mecklenbu rg Schools
Charlotte, NC

Sheila Oates
Professional Development Specialist
Charlotte-Mecklenbu rg Schools
Charlotte, NC

Richard Tuck
Parent Engagement Specialist
Guilford County Schools
Greensboro, NC

Gwendolyn \Mllis
Diredor of Special Programs
Guilford County Schools
Greensboro, NC





About NSDC

The National Staff Development Council is the nation's largest non-profit professionalassociation
committed to high levels of leaming and performance for allstudents and'staff members. The
council has over 11,000 members plus affiliates in more than 40 states.

NSDC's strategic plan emphasizes the importance of professional development that improves the
performance of all educators and the learning of all students. \Mrile professional development can
serve other important goals, the National Staff Development Council's primary focr¡s is ensuring
high levels of leaming and performance for all students and staff members. NSDC's strategic
priorities chart the Council's @urse for 2002-2007 in dramatically improving the quality of
professional leaming br all teachers and administrators in all schools.

NSDC's more significant program initiatives in recent years include:

Standard¡ for Stafi Development

NSDC staff convened a task force representing more than 15 national associations to produce a
consensus document regarding effec{ive stafi development. Twelve standards delineate what is
crucial if educators are to experience professional leaming that will enablE them to apply neur
skills and improve student leaming. Various nationaleducation organizations have dissEminated
more than '100,000 copies of the Standards document and its accompanying resources since the
original publication in 1994 and its revision in 2001.

Resu lts-Based Staff Development

\Mth the participation of national experts and local educators, NSDC staff researched and
published studies identiffing subject-specific professionaldevelopment programs that increase
student achievement. At the elementary, middle, and high school levels, individual reports
identify staff development programs in English, mathematics, science, social studies, and
interdisciplinary studies that have led to measurable student gains. The reports also identify some
common traits of programs successft¡l in raising student performance.

Strengthening the Evaluation of Stafr Development

NSDC staff worked for two years with an advisory panel comprised of educational evaluation
experts and local educators to study how to evaluate staff development effectively. This process
culminated in the publication of a book that describes theories and tools practitioners can use for
daily and long-term staff development evaluation. NSDC is cunently conducting workshops to
help educators implement this process of evaluating professional development.





NCLB . TITLE I: ACCOUNTABILITY AND ASSESSMENT

Any state wishing to obtain Title I funds must submit a State plan that shows the state has

adopted challenging academic content standards and challenging student acaclemic achievement

standards for ALL public school children that will be used by the state, its local school systems,

and its schools.
¡!. Annual assessments must be aligned to state standards - in readinly'language arts, math and

science.
* Assessments must be valid, reliable, and consistent with national profèssional stanclards.

* By 2005-06, states must test all students annually in grades 3-8 in math and reading or
language arts, with reasonable adaptations and accommodations for stuclents with
disabilities and English Language Learners.

..1. Science assessments must be in place by 2007-08 and administered at least once during
each of these grade spans: 3-5,6-9, and 10-12.

n Standards and assessments must be described by three achievement levels: two levels of
high achievement (proficient and advanced) and a basic level.

* All students in the state must be performing at or above proficient levels in reading and

math by the end of the 2013-14 school year.
.:. Students who have attended school for at least 3 years in the US must take reading

assessments in English; however, LEAs may make case-by-case decisions about

assessing in other languages for up to two additional consecutive years.

* Achievement on these tests will be used to measure district and school accountability.

* At least 95% of students in each subgroup (see below) must participate in the assessment.

The Act authorizes $387 million to help pay for the development of assessments in the first
year and "such sums as necessary" for the following five years. If the appropriation falls

below a set level ($370 million for FY 2002with $10 million increases thereafler) states may

defer the start or suspend the administration of assessments each year Congress fails ttr

appropriate the determined amount for this effort. States may not clefèr or delay development

of the assessments, however.

Adequate Yearly Progress

Under the 1994 reauthoúzation, adequate yearly progtess (AYP) was introduced to apply
only to disadvantaged (Title I) eligible students. NCLB expands this to apply to ALL public

school students, including those in charter schools. States must set a minimum level of
perfbnnance (the "bar") based on the lowest-achieving demographic subgroup, or the lowest-
achieving schools in the state, whichever is higher. Once the bar is set, the state has 72 years

to gradually raise the bar until the state reaches 100 percent proficiency in reading and math
for all groups. Schools in which students, or a subgroup of students, fail to meet expected

AYP but have demonstrated significant progress are provided some allowances.

* The State sets the starting point for proficiency goals, but may set the bar based upon the

lowest-achieving demographic subgroup or the lowest achieving schools in the State,

whichever is higher.
* The State also must set the amount of yearly progress.

t





.¡. AYP must be based primarily on acaclemic indicators, be technically rigorous, and apply
to school, district, and state levels ofprogress.

* Baseline data for AYP will come from 2001-02 school year.
.:. AYP goals must be set, achievement data collected and disaggregated, and progress

tracked for students by each ofthese subgroups:

Economically disadvantaged students (free & reduced lunch)
Major racial or ethnic group
Students with disabilities
English Language Learners

must set the minirnum number of students in each subgroup fot a reliable indicator
number of Hispanic students that met proficient level ol1 4'n grade math

o
o
o
o

* State
(e.g.,
assessement).

{. Each subgroup in a school must meet the State uniform measure of progress for both

math and English language arts, or the school will be identified as in need of
improvement.

* While AYP is based primarily on student achievement in math and reading, states must

identify two additional indicators. At high school, graduation rates are required; at

elementary level, at least one academic indicator of the state's choosing urust be

incorporated into the State's AYP definitions. Additional academic indicators may not be

used to reduce the number of schools or LEAs identified as not meeting AYP and may

not be used to eliminate schools identified for intervention.

English Language Learners (ELL)
* State plans must identify the non-English languages spoken by students in the State, and

identify the languages in which annual academic assessments are not available.

* States must make every effort to accommodate ELL, including to the extent practicable,

assessments in the language most likely to accurately reflect student performance.

* States must develop annual achievement objectives for ELLs' development of English

proficiency.
å These objectives must reflect students'time in a language instruction program and must

use consistent methods and measurement of growth that reflect at least (a) annual

increases in number of percentage of children making progress in learning English (b)

annual increases in the number of percentage of children attaining proficiency at the end

of the school year; and (c) AYP for ELLs.
* These objectives may, at the State Board's discretion, include the number or percentage

of children not receiving waivers for reading or language arts assessments.

{. Annual English Language proficiency assessments required beginning this school year.

National Assessment of Educational Progress (NAEP)
{. States must participate in NAEP every other year in grades 4 and I for reading ancl math,

beginning in2002-03.

Consequences for Low-Performing Schools
i. These consequences apply to Title I schools; however, about 90o/o of schools receive

some Title I funds. Also, as a condition of receipt of federal grants, the State must

2





also develop a "parallel" system of rewards and sanctions to hold ALL schools,
including those that do not receive Title I funds, and LEAs accountable for AYP.

* A school that fails to meet AYP for two consecutive years must be identified as

needing improvement. Technical assistance must be provided and, unless prohibited
by State law, public school choice must be offered. Failure to meet AYP for three

consecutive years requires adding supplemental tutoring services for disadvantaged

students. States determine the criteria for eligible providers.
* Failure to meet AYP for four consecutive years requires I-EAs to take corrective

action(s), which include replacing school staff, appointment of an outside advisor f'or

the school, extending the school day or year, or changing school's internal
organization.

t Schools that fail to meet AYP for five consecutive years must be restructured.
Restructuring includes reopening as a charter school, replacing all or most staff, state

takeover of school's operations (if permitted by State law), or other major
restructuring of school governance.

.i. Public school choice is where the LEA must provicle the students with the option to
transfer to another public school served by that t,EA,

o The schools to which a student may transfer may not include other schools

identified for improvement or schools that the State has determined to be persistently

dangerous.
o It is not an option if State law prohibits choice through restrictions on public

school assignments or the transfer of students from one public school to another.

o The LEA is not exempt from this requirement even if it is under a desegregation
plan.

o LEAs may not use lack of capacity to deny students this option.
o If there are no eligible schools within the LEA, then it must, "to the extent

practicable" establish a cooperative agreement with one or rnore L.EAs and may offer
supplemental educational services.

o Transportation must be provided to students who choose to transfer.
* Comparable consequences apply to LEAs that fail to meet AYP.
* State must provide technical assistance to low-performing schools.
.¡. Within three months of the State identifying a LEA as not making AYP for two

consecutive years, the LEA must develop a plan that incorporates scientifically based

research, is targeted, allocates at least 10o/o of funding to targeted professional
development, and sets its own achievement goals for AYP.

* In FY2002, State must set aside 2Vo of total fuirding for Title I, Part A, to fund the
requirements of this section, as well as a statewide system of technical assistance and

support for LEAs. Of those funds, 95% must go directly to LEAs for schools

identified for school improvement, corrective action, and restructuring.
.t State must provide LEAs with grants of between $50,000 and $500,000 for each

school identified for improvement, corrective action, and restructuring. Funding
priority is to be given to LEAs with lowest-achieving schools that demonstrate the
greatest need for funding and the strongest commitment to ensuring resources are

targeted to help those schools improve.
* State that fail to comply are subject to the Secretary withholding administrative fuirds.

J





School Support and Recognition
* State must develop support system for schools using resources from regional centers and

laboratories, as well as other technical assistance providers
.|. Priority goes to schools subject to corrective action ancl school improvement policies
* Support system must include assistance to school support teams, the designation and use

of distinguished principals and teachers, and the use of other approaches

* State also must develop strategies for high-performing schools, such as recognition of
schools that either signifioantly close the achievement gap or exceed AYP for two or
more consecutive years, using schools that make the greatest gains as models and sources

of support for low-performing schools, and providing financial awards to teachers in
schools that make the greatest gains.

Annual Report Cards
* Beginning 2002-03, states that receive Title I funds must prepare and disseminate annual

State report cards that include:
o Aggregated achievement on State assessments in reading and rnath/language arts

o Disaggregated achievement by subgroups

o Percentage ofstudents not tested, disaggregated

o Information that can be used to compare actual achievement levels with State

objectives for each group
o Most recent two-year trend data in achievement by subject area and grade level in

areas where assessments are used

o Aggregate infonnation on State indicators used to determine AYP
o Graduation rates for high school students antl an elementary school indicator of

State's choice
o Infonnation about performance of LEAs making AYP, plus numbers and names of

schools identified for school improvement
o Teacher qualifications and credentials, including percentage of teachers on

emergency credentials and percentage of classes not taught by "highly qualified"

teachers, both in aggregate and disaggregated by high-poverty compared to low-
poverty schools

* Beginning 2002-03, LEAs must collect and disseminate the f'ollowing in their annual

report cards:
o Number and percentage of schools identified fbr school improvement, and how

long they've been in that category
o Achievement data on statewide academic assessments, comparing the LEA ancl

State as a whole
* LEAs must make available to parents, upon request, the following infbtmation about their

child's classroom teacher:
o Whether the teacher has met state qualification and licensing criteria f'or the grade

levels and subject areas taught
o Whether the teacher is on an emergency or other provisional status

o The baccalaureate degree of the teacher and any other graduate certification or degree

held by the teacher, and the subject area of the certification or degree

o Whether the child is provided service by paraprofessionals and, if so, the

paraprofessional's qualifications

4





Na Child Left Behind
(NCLB)

An 0verview

Ilrad Sneeden

.l¡nu*ry 14 2fi)ll

tt¡Llc acfiooL of FiÎfl cÄiouuhHda*.ælñ**

Key requirements in thc nerv
law are:

Closing the achievement gap for low-irrcome
students, minodty students and sh¡dents with
disabililies

Holding schools accountable for all students
perfonning at a high level

Increasing the number of "High Quality" edwators

NC has huilt a strorg
fìxndatir)n fu ....

. st¿¡ndäfds ¡nd essessûients

. improvirq teucher qu¡lity

. piuerrt comnuÍøtion ûnd hrvolvement

tt¡lrc ¡cllool¡ oF 
'oilll 

G^iotlta
þbdÈ¡*.Did.CE*

1

Nr¡ Child Lcl't fiehinrl ,{r:t of 2{X}1

Ârnends the Ëlsnìeutory ðnd Secondary
Educadon Act of 1965 (ESEA) ¿rnd replaces the

lmproving Amcric8's School Act of 1994

Rutified by Congrcss iü Dccèmberl sigüsd

by the President on January 8th. 20ü2 atler a
long aùd sonlelinEs contenti<rs process

Final regulutions...November 26 2002

Significant consolidation ot progranrs and
funding

Accountahility isn't new tr¡
North Clarolina

ln 199ó, the Ceneral Assemtrly passed legislation
creating the ABCs of h¡blic Education

ln 1999, 3rd, 5th and 8th grade promotion sLtndards
were developed

ln 2000, tlË Ståte Board'T¡ised the baf'for high
school standnrds

rl¡uctcfloota ot Íúo;lfi cl totll.rbhcel*.Dtd{ry*

¡\chievement grrp

The improvement of minority ¡chievement and the

closing of achievement gaps between minority
students and white studenls are already major
priorities in NC

ln 2001, the General Assembly m¿ndated that
beginning in tlp 2002-03 SY. the state include a

"closing the achievement gap" cunponent ifl its
meåsurement of educational gmwth in student

¡ærtbrmance for each school

,tattc tcltoot¡ ot ¡oina Grio¿|flÀhHlffi.Oiæal|**





Ar:hievernent gap
rchievernent gap nunowed ubout six percentage points over

the pa$t nine yeu¡s

wûs r f7.8 percent¿¡ge point gap in 2001-02 in North
Carolina

Achlevement gap: Percent at or above grade
level ln and math 3€ EOGg

rt¡tlc tclloot¡ o? troirfl cÁloullaþ'HC*.Otõ.d*M

Nerv Annunl
Assessments

. Reading and Math in 3-5,6-9, l0-12

. Science by 2{Ð748

. Test LEP students in English after 3 consecutive yeam

in US schools

?ttuc lclloolt ot ¡otrÍ G¡iouxa
Þ5ae*.lFal&ffi

Adequate Yearly Progress
NCLB requires determination of student, school,

school district. and state pru$tss in achieving
proficiency goals through the use ofa measure

called Adequate Yearly Pmgress (AYP)

?t,¡¡tc tcLool¡ ot lollll GAioÈlta
Fbaa*.qrñJBffi

Nerv Adequate Yearly
Progress Measure

All studerts to "proficient" level within 12 years

. Race/eúnicity. disabled, lorv-inconæ. LEP

State determines b¡seline on existing levels of
proficiency in state

Based on 2ü)1-2002 data

To make AYB dl subgroups must make annu¡l
measurable objectives

ofeach subgroup must mke assessment

pttltc acraooLa ot Lotnl c f,oü¡a
ÞFrþ.FcB*

Ðetermining Àtlequâte Yearly
l'rogress

'l'lE sbte will es$blidr the slårting poitüs frcm whicb ¡o rack
Adequâþ Yearly Progress bused on 2ü)l -02 date

Nonb Cr¡olin¡ sill set performance targeas designd to rdise

a!'hiewmcnt in grdual, but equal incremenls þ reoch

1ffi9t, by 2013-14

tt¡a¡tc lcfloo¿a q milll o iollJaa
ÞblÐ.lFrâ**

Student åchievement will be
measured by;

Annual rcading and mathematics tests for Gmdes 3-

I (ABCìs tests will be used.) and once in 10-12
(¡einstating CoÍprehensive Test of Reading and

Mathemâtics for Gmde l0).

Continued NAEP sample testing in reading and

mathematics in Crades 4-8.

Science testing requircd by 2(Ð7-ß (for C¡ades 5

and I in NC).

rt¡uc tcLoott or toilll G ioùlta
hHlú.r¡tÈ.1Úl*È
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To m¿rke Adequate Yearly
Progress .,,

All of a school's subgroups must pass both the

reading and maüematics test.

If even one subgnrup in one subject does not rrret
its academic growth Erget, a I'itle I school will be

designated for "School lmprovement." Sanctions

inc¡ease in numberand severity with each yearot
the designation.

rttttc tclloor¡ of f|oiü qañollfla
bbdffi.¡FlryM

.A.dequate Yearly Progress
targets:

'Iïe sch¡o¡ us a whde
White

Black

Nati ve Ailericîn
Asian/F¡cific Islander

Hispuric

Multimciùl

Limited Englhh I'roficictrt

Sllxþnts wirh disûbilities

Ëconomically distdvantaged
stul6nls

'0lÊ 
lcm[ oroillt GAiouf,ahbtI*.ttË.1lÚffi

A school mäk€s AYP if:

Ihe percent of studeno passing the st¡¡tewide tests

in reading and in mathernrtics, schoolwide AND
by subgroup, ¡rrets or exceeds the AYP targets

for the year OR

The percenage of students not scoring proficient in
a subgrcrup is reduced by at least 10 percent in iì
year. and the subgmup makes progress on the

other AYP indicator

?r,lllc tc,lool¡ o? ¡oÌfll GAiouxa
-5.r*.iFJÞ.ffi

Numbers of schools not
making AYP

Mtre than &600 sck¡ob nationwide have alreudy
been identified ¿rs not making AYP utle¡ a former
law

Only II NC distrids would have made AYP
i¡t ?0ü)-01

Approxinuely 27 percart d NC's elemeruary mrl
nridde sdlools rva¡ld have ¡¡¡ucb AYP fu 300-01

NC corld have rwer 1.50 sclnols not tnaking AYP
for 302-03

'I'itle I schoôl thal fnih to makc ÂYl'}
fo¡: lwei co¡tsccr¡tivc ycârs nrust:

Provide all elígible snrdots ørrolled in tlp schod
with the option of transferring to anrrher puHic
schæl

Pa"v for trarsponuion

Develop a pbn fc improvernent

Provi,Ce pofèssimal developnent to staff (104' of
bueet)

ProvLle for notice to F¡rents und involvemenl of ihe

community

tttuc tcflool¡ o? troä q¡ioLlraa
*bCb.lFlË*

AB Cs 2$AZ -$3 incentives
Certitied stafl'in schools meeting ABCs Expected

G¡owth = $600 each

Certitìed staff in schools meeting High Grcwth =
$600 each

Certified staff in schools meeting NCLB's AYP =
$600

For possible total of $1,800

$200 each for a ¡rossible totâl of $ó00 tbr teacher

assistants

ttauc tctaoot¡ ot ¡ofnl cáioura
FHIf*.OFl*ffi
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lloth the AECs nnrl NCI,B
initiatives I'oeus ur:

Greater loc¡rl school accountalrility (itt s$dslt
achiever¡rent and in NCIB - su¡ff qulity)
lì.ewuds for success

Sanoiors for failure
Flexibility irr resource ¡llæi¡tion
Parent conmrunic¡¡tim, paniciprtlion atd in NCll-B

- optiorç

Steps:\head for the SBE
. JanurJ.- I - discussion of NCLB ìssues

. Januûry ! 4 - preseükttiou before Joint l.ægislativc
Educirtion Oversigll Com¡Dittee

. Jânuûry 17 - CC- nËeting, and follow-üp conference c¡dl
with represeDtâlives of Su¡rrintendents, Principills t¡¡td

1'eachers Advi soty Co¡il¡rittees
. JûnuÂry 22 - statewide superintendents rneeting to

review accounlability worlibook
. Januåry 28 - called rneeting fc SBE action to appove

workbook

Januory 3l- &adline for submission ofaccountalility
workbodi to US Dept. of Ëducation

tttuc tclloo¡¡ or xoifll GAloùlx
Þbre*.ælÚEÉ

Local School Accountability

- Quality Staff
'lhis fall, all new teachers and piurprofessionnls

hired witb Tltle I t'urds or working in rn
instructional role in Title l-funded programs must

meet NCLB'S definition of "highly quality."

By the end of 2(Ð5-0ó, all teâchers in all schools

must lre 'fighly qualifred," as detìned by the law'

"Highly qualifTedt' teachers

Almost l7 percentof North Carolina's 85,817

clrssroom teacherc âre not currently fifly licensed

Even mo¡e arr not certified in their subject arêa

Methods of demonstrating subject matter
competence rnay nol be compatible firm one

state to llìe next

Determining what "highly qualified" means is an

individual mafier of mamnþth proportions

A highly qualifitxl te¿tcher

. Holds futl state licensure as a teacher, including
licensure throqh alternale tÌJutes,

. at leilst a BA degree, and

. I'eaches only in area(s) of endorsemen!

. No emergenoy c.rcdentials

To \{horn lt rlpplies
and l&hen...

Title I teâchers hired on or after first
day of 200243 = immediately

Teachers hiredprior to 20ü-03 = end of 2005-06

tt¡Ltc lcllool¡ ot loitll cltoÈlfbblla*.æcÙl*
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\,I*ny more tenthem s:illlrc
alfected by the "highly qunlifrerl"

rcquirement at the end r¡f the 20t|5-

û6 school yenr.

I¡y that time, the law says, all teachers u'ho leach

"core academic subjects" (inclding English,
reading or language afis. mathematics. science,

tbreign languåge, civics and governtnent,

economics, arts, history, and geography¡ will
hîvrì to meer the definition.

ñ¡aue acÍoott ot ¡þ¡lll caiollllAhSd*.Di.alËffi

Title I Prlr*¡rrufÞssional
Qualificafi*ns

. All nerv hires must have:

- 3 years higher edusttiûr OR

- An Associ¿rtes degree ()R

- Passed n fonnal ilssessment

. Other pûraprofessionals have 4 years to meet these

requirements
. Exception: ranslation and parcntal involvement

tt tuc

Challenges NCLß presents

Shee¡'numben of schools not making AYP

NCLB/ABCs contr¿dictory labeling of poor
performing schools

Teacher shorÞge

Parcnt involvement/choice

Paraprollxsionals

ËrÌrc tcüoot¡ oa toinl GAioLl¡^
hbra*.lFaÐ*

Challenges For Local School
Systems

Impr oving the knowledge and skill of teachers and
placing the best teachers in schools ser"ving at-risk
srudenß.

lmproving the skill and knowledge ofTitle I
paraprofessionals

Avoiding a loss of confidence in schools antl

improving the infomDtion th¡t parents receive

regarding tlre achievement and the qualifications

of teachers in theh children's schor¡ls.

rttttc tc$oot¡ of ¡om c tdJxa
hHaþ.¡,'6dryw

No Chitd Left Behind Àct

tnitiating refornr at the federal level rvhile

integrating

Success seen with the ABCs =
An opportunity to further North Canfina's ongoing

efforts to raise the level of achievenpnt for all

{ìx¡É Burning
çit*:iuiit,¡¡ r¡, ,i-

u * b

oj

Brüt SrÈden
Ðæ lGlþOlt Ot ¡Oiü q ñOU¡A ¡oilËl6pdp.Jde.ß.usFþ.aH.r¡FaCS*
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NCLB T¡meline
NoChild lmportant þates
LEFT BEHIND

1. NGLB signed into law: January B,2002
2. NCLB significant accountability provisions

take effect in the 2002-03 School Year (SY)
3. Gonsolidated State Applications due

to ED June 12,2002
4. Guidance Schedulê (see paqe 1l)

5. Early Childhood Educator Academiês (see paqe tg)

Standards
(Aca<lenrio Content & Achievcrnent Stanclartls

1

ra
IIañ

Standards and grade Ievel
expectations must be developed
for Reading and Math in grades
3-B

I
lmmediately
Ke

Biennial NIAEP
Assessmênt
LEF Student

¡

:!

't

,. i ;..6'1.. -ggglggg.. : :.,....r,l .' i



a States must submit evidence to
ED of meeting the standards
requirements by May 2003

States must implement Reading
and Math 3-B grade level
academic achievement
standards by SY 2005-06

o. States must submit evidence of
implementing Reading and Math
academic achievement
standards to ED by December
2006

o Science academic content
standards must be developed
for elementary, middle, and high
school

a States must submit evidence of
implementing Science
standards to ED by May 2006

o States must implement Science
academic achievement
standards

a States must submit evidence of
implementing Science academic
achievement standards to Et)
by December 2008

May 2003

sY 2005-06

December 2006

sY 2005-06

May 2006

sY 2007-2008

December 2008



Assessment/Testing
¡

States must administer tests
every year in grades 3-B (and at
least once in grades 10-12) in

States must submit evidence of
implementing Reading and Math
assessments in grades 3-B to
ED by December 2006

a

and Math

States must administer tests in
Reading and Math at least once
in each of three grade spans:
3-5; 6-9; 10-12

o

$387 million available to help
states develop & administer
Reading and Math tests
Applications for Section 6112
funds (Enhanced Assessment
lnstruments) are due to ED.
Application guidelines were
provided in the Consolidated
State Application

a

a

I

December 2006

sY 2005-06

sY 2002-03
(sY 2003-04 & sY 2004-05)

September 15,2OO2

2002

Ke

sY 2007-08 a States must administer tests in
Science at least once in each of
three grade spans: 3-5; 6-9;
1A-12

_1



December 2008

Public School Choice

States must submit evidence of
implementing Science
assessments to ED by
December 2008

o

¡¡Ia

School districts should begin
planning now, if they have not
already begun, to make choice
available for students in any
school that was in school
improvement status as of
January 7,2OO2
New parental choice options
available for parents whose
children attend schools in need
of improvement
New choice requirernents must
be implemented beginning in
Fall2OO2

a

a

a

Approximately $ZOO million in
federalfunds could be available
to state/local communities to
help fund charter schools

a

I

sY 2002-03

Fall20O2

January 7,2002

2002

N



a
¡--I¡

o State identifies providers of
' 
Supplemental Education
Services
Low performing schools will
have to offer public school
choice and Supplemental
Services for eligible students

a

Title I schools that have been
identified for school
improvement for two or more
consecutive years as of January
7,20A2 must start offering
Supplemental Education
Services

a

I

Beginning of SY 2002-03

sY 2002-03

January 7,2002
N

Supplemental Services

Highly Qualified Teachers

5

SEAs & LEAs must have highly
qualified teachers teaching in

o

core academic su

sY 2005-06
NCLB ProvisionDatesKe



Consolidated State Applications/Plans
lor aclclitional Tirneline dates antl

a-Ta

Most conditions that have been
placed on formula awards must
be met by this date

a

Consolidated State Applications
due to ED

a

State's agreement to adopt the
5 ESEA Goals and related
lndicators (Part l) as well as a
statement that the state will
identify performance targets &
submit baseline data for the
targets requested in 2003
Five (5) OESE Goals are:
Goal l-Reading & Math
Proficiency; Goal 2-English
Proficiency for LEP Students;
Goal 3-Qualified teachers;
Goal 4-Safe & Drug Free
Learning Environments; Goal
S-High School Graduation

a

I

September 15,2002

June 12,2OO2

June 12,2002



o Description of how the state
calculated its "starting point" as
required for Adequate Yearly
Progress (AYP), the state
definition of AYP, and the
minimum number of students
the state has determined to be
sufficient to yield statistically
reliable information, will be due

a The state's AYP definition must
include the following: (1) starting
point values for reading and
math; (2) intermediate goals; (3)
timeline; (4) annual objectives;
(5) definition of graduation rate;
and (6) definition of additional
academic indicators to be used
for elementary and middle
schools
State performance targets
related to the ESEA Goals and
lndicators are due

a Baseline data for AYP data and
for related performance targets
are due

a Baseline data for non-AYP
performance targets are due

January 31,2003

May 1, 2003

May 1, 2003

September 1, 2003

7



Biennial NAEP Assessment
Readi & Math

LEP Student Assessment

¡
The U.S. Dept. of Education will
pay for a state to participate in
the NAEP Reading & Math
assessment for 4th & Bth graders
every two years

I
sY 2002-03
(Probably Jan uary/February 2003-will
be given in odd years)

States must assure that LEAs
administer annual assessments
of English proficiency to LEP
students

SY 2002-03 & Beyond
Key Dates NCLB Provision



Report Cards

Consolidated State Report

¡D

States disseminate annual state
report card

o

Local schooldistricts
disseminate annual local report
card

a

I
Beginning of SY 2002-03

Beginning of SY 2002-03

Annual Consolidated State
Report due to the U.S. Dept. of
Education

asY 2002-03
Key Dates NCLB Provision

9



Early Ch¡ldhood Educator Academies (20A2)

Academv Goals

The Goals of the Early Childhood Educator Academies are to: (1) Develop an
unclerstanding of high quality voluntary state guidelines in early literacy and numeracy; (2)
Create a common base of knowledge about scientific research based instructional
practices, professional development and assessment and; (3) Promote interagency
(HHS/ED) collaboration across the field of early childhood education.

I

Western Region

tonMid-Western Re
ronSouthern

Los Angeles (CA)

MOSt. Louis
FLMiami

November 14-15

December 3-4
December 9-10

DATE LOCATION REGION



TIMELINE FOR SUBMISSION OF COMPONENTS OF THE
CONSOLIDATED STATE APPLICATION

2

Evidence
of science

Evidence
of science

Evidence
of 3-8

Evidence
of 3-8

Evideuce

.J

Evidence

.l
a,

Evidence

Detailed
tinrelirre

Detailed
tinreline

Detailed
timeline

Measurable
obiective

a,

./

.J

./

¡.:,
Timeline of
major
milestones
Tirneline of
nraJor
milestones
Timeline of
rnajor
mileslones
Tinreline of
major
milestones

Plan

.J

Statr¡s of
efforls
.l

.l

\,

Evidence of sins,le accountabil¡tv system

Adoption ofGoals and hrdicators
Stâte

snguages pfeset¡t, assessnællls in, assessments needed in

Data

Non-AYP Baseline Data

State Activ¡tics

in malh and reading
content

content standards/grade-levcl
expectat¡ons in science
Adopting

Developing and implementing required assessments

Setting academic achievenre¡rt standards

Calculating slarting point

ofAYP
for statistical rel

assessment of
Standards and objective for English proficiency

Subgrant process for each progra¡n with contpetitive
subsrants

and¡nonitoring,syslem
assislancc

Statewíde system of support under Sec t I l7
Activities related to: schoolwides, teacher quality,
technology, parental and conrmunity involvement, secur¡nA.

la

¡b

lc

ld

le
lf
lg
lh
li
lj
tk

2

3

4

5

Part I

Pan ll

Ap¡tlication
Scction

ó-l2-02 9-I.5-02 l--.ìt-01 5-0t-01 9-0I-{)l ,s-0l-0ó l2-01-0ó I2-0t_0iì

I)atc DueT'oPicr'

l1



+'lìr¡rics arc lisled in abbrcviated f<¡nn. Sec borly ol application packagc lìx lull lcxt o[ sul¡nlission rcr¡uirenrcnts.

\,

a,

./

a,

.J

baseline and follorv-up dala
Coordination of progna¡ns

Strategies for determining subgrantee progress

Progammatic Reouiremenls and Fiscal lnformalion
ALL
Âssurances & Cerlificalions
ALL
Sec 6l 12 Enhanced Stale Âssessments

ALL

6

7

l¡art lll

Aoncndix



Standards and Assessment Guidancea

. Teacher Quality Guidance

. Supplemental Services Guidance

Faith-Based and CommunitY
Guidance

o Groups

School Choice Guidancea

. Title I Final Regulations

Boy Scouts Guidancea

o Paraprofessional Guidance

Mid-to-late
December

Mid-to-late
December

December 12,
2002

December 12,
2002

Decembet 4,
2002

December 2,
2002

November 15,
2002

November 7 ,

2002

Key Dates Pending lssues

13



Sources

NCLB website: http://www.nclb.crov
June 6,20A2 Letter to education officials regarding implementation of NCLB from Secretary Paige
February 15,2002 Letter to State Departments of Education on the implementa¡on of NCLB from
Secretary Paige

Letter to Consolidated State application contacts from Marcia Kingman,2O2-260-2199
Consolidated State Application-for State Grants under Title lX, Part C, Section gs12of the Elementary
and Secondary Education Act (Public Law 107-110)

Researched & prepared by: claudia Gaines, Regional services Team, oilA
OESE data & contact information by: Celia Sims, Office of Elementary & Secondary Education
Grant information contact: Summer Casillas, Office of the Chief Financial Officer
Matrix design by: Kevin Sauls, Office of the Deputy Secretary

Revised: 12112102
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VOLUNTARY PROGRAMS IN
NO CHILD LEFT BEHIND

Title I: Improving the Academic Performance of the
Disadvantaged

Reaunc Frnsr
A new program that replaces the Reading Excellence Act to help states and LEAs
identifu and adopt scientifically based reading programs for children in kindergarten
through 3d grade.

o State must apply for a grant. If State receives funds, it must report annually.
o Annual report must:

o Identify schools and LEAs reporting largest reading gains
o Describe progress made to reduce number of students reading below

grade level
o Provide evidence that the program has significantly increased the

number and percentage of studentso in all groups. who are reading at or
above grade level.

Elnly Rolnnc Frnsr
A discretionary grant program for LEAs, public organizations, and private organizations
that serve preschool-age children to "support local efforts to enhance the early language,
literacy and pre-reading development of preschool-age children. particularly those from
low-income families, through strategies and professional development that are based on
scientifically-based reading research."

Wtt l,l¿,u F. GoonlING EvEN St.rRr Flltn v LtrrR¡cv PnocR.ltvl
The Even Start Family Literacy Program provides low-income families with integrated'
literacy services for parents and their young children (birth through age 7). The program

was reauthorized with the following changes:
o Requires local projects to use instructional prograrns based on scientifically based

reading research and preventing reading difficulties.
. Requires projects to offer instructional services during the summer months.
o Strengthens staffqualification requirements.
o Requires local projects to build on existing, high-quality community resources.

IupnovINC LITNR,ICY THROUGH SCHOOI, LIBRARIES
A competitive one-year grant program for LEAs in which at least 20 percent of the

students are from families with incomes below the poverty line. It is designed to improve

the literacy skills and academic achievement of students by providing them with access to

up-to-date school library materials; technologically advanced school library media

centers; and professionally certified school library media specialists. In years in rvhich

the appropriation exceeds $ 100 million, the program operates as a state formula program.

Then, districts are eligible if l5 percent of their students are from families with incomes



PR¡v¡xrroN A¡¡ D InrnRvEntrox pnocRcMs FoR CHTLDREN ann youru wHo nn
Nnclucrro, DnltnqunNT, on Ar-Rtsx
The Prevention and Intervention Programs for Children and Youth who are Neglected,
Delinquent or At-Risk provide financial assistance to educational prog¡ams forlouths in
state-operated institutions or community day programs. The progrà. ãlso proviäes
financial assistance to support school distriõts-'p.gru.r invótving collaboìation with
locally operated correctional facilities.

Closr-Up Fsl,t,owsnrp
The Close Up Fellowship program pays for economically disadvantaged, middle and
secondary school teachers and students whose family hai moved to tñe United States
within the last five year to spend one week in Washington, D.C. attending seminars on
govemment and current events and meeting with leaders from the three bianches of the
federal government. The program also supports professional development related to civic
education for teachers of participating students.

Anv.l,xcrn Pucutvrnxr

below the poverty line; or the percentage of these students is greater than the statervide
percentage of children from such families.

The Advanced Placernent Test Fec Program awards grants to states to pay test fees for
low-income students enrolled in AP c(ìurses. Funds are allocated to states based on the
number of low-incöme students in thc state in relation to the total number of low-income
students in the nation.

The Advanced Placement Incentivc Program: awards one- to three-year, competitive
grants to state educãtion agencies (SEAs). school districts, and national nonprofit
educational entities with expertisc in AP senices. Grants are designed to expand access
to and participation in AP courses and tcsts for low-income students through teacher
training, developing "pre-AP" and AP courses, coordinating and articulating curricula
between grade levels to enhance student preparation for AP courses, and promoting
online AP course-taking for students in schools that are unable to offer AP courses.

SCHOoI, DRopour PREvENTIoN
The Dropout Prevention Program is a competitive grant program to SEAs and LEAs to
implement research-based, sustainable. and coordinated school dropout prevention and
reentry programs. The money can used for activities such as professional development;
reduction in student-teacher ratios; counseling and mentoring for at-risk students; and
implementing comprehensive school reform models.

Title II: Preparing, Training, and Recruiting High Quality
Teachers and Principals

Tn.tcHsn nxo Pruxclpnl TnaluNG AND RecRul'nxc FUNDS, GRlnrs ro STATES

2



Authorizes a new State formula grant program that combines the Eisenhower
Professional Development State Grants and Class-Size Reduction programs into one
program that focuses on preparing, training, and recruiting high-quality teachers and
principals. Funds are distributed in the form of competitive grants that can be used for a
variety of things such as reforming licensure and certification; refining alternative routes
to certification and licensure; recruiting highly qualified teachers and principals;
reforming tenure systems, and providing assistance to enable teachers to become highly
qualified, and other haining and recruiting needs.

SCHoor, LnIusnsHIP PRoJEcT
The School Leadership program is a new discretionary grant program that supports
efforts to recruit, retain, and provide training and continuing professional development to
principals and assistant principals to create a high-quality school leadership force. This
program funds competitive awards to high-need local school districts, consortia of high-
need school districts, and partnerships of high-need districts, nonprofit organizations, and

institutions of higher education.

Anv¡,xcBn CpnIIncITIoN/CREDENTIALING
This new, discretionary grant program funds activities that support teachers seeking
advanced certifrcation or credentialing. Funds go toward high-quality professional

teacher enhancement programs that are designed to improve teaching and learning.

E¡,nr,v Cnn nnooD EDUcAToR PRoFESSIoNAL Drvglopurxr
This is a newly authorized competitive discretionary grant program that will provide two-
year grants to partnerships consisting of: (1) one or more institutions of higher education

or another public or private entity that provides professional development for early

childhood educators who work with children from low income families in high-need

communities; (2) one or more local or state public agencies, Head Start agencies, or
private organizations; and (3) an entity that has demonstrated experience in providing

training to educators in early childhood education programs in identifying and preventing

behavior problems in children or working with children who are victims or suspected to

be victims of abuse.

Mnrurrvr.rrlcs AND Sctnncn PlRr¡wRsrups
This new program is designed to improve students'academic achievement in
mathematics and science by providing competitive grants to paftnerships for professional

development, teacher recruitment, and curriculum redesign in mathematics and science.

In years that the program receives more than $ 100 million in funding, the U.S.

Department of Education will allocate funds directly to states by formula so that they can

awãrd sub-grants to eligible partnerships that must include an engineering, mathematics

or science department at an institution of higher education; and a high-need local

education agency.

Tnoops-To-TEAcHERS
Assists eligible members of military in obtaining certification and becoming highly
qualified teachers and facilitates their employment by school districts.

3



Tn l¡lsnrons To Tntcnrrc
Grants to state education departments and high-need LEAs to develop teacher corps or
other programs to recruit and retain highly qialified ri.l-"ur.", pr-ofessionals andïecent
graduates as teachers in high-need schóols, including recruiting ieachers throu¡fi
alternative certi fi cation.

Nlrlon.u \üRlnnc pno¡Bcr
A noncompetitive grant award to The National Writing Project, a nonprofit educational
organization that supports programs to train classroom-t"u"ir"r, to teaõh writing
effectively to their students.

Crvlc Enuc^lrlox
This program ñ¡nds (l) a noncompetitive grant to the Center for Civic Education to carry
out civic education activities, (2) a noncompetitive grant to the National Council on
Economic Education to carry out economioeducatiõn activities, and (3) grants or
contracts to other organizations to carry out international civic education-activities.

TucHInc oF TRADITIoNAL AMERTcAN HIsTony
A direct federalto-local discretionary grant program that funds districts, in partnership
with institutions with extensive content expertisã in American history, to implement hìgh-
quality programs that enhance teachers'knowledge, understanding and apprèciation of
American history.

TnncHnn Lrnstr,lry pRotnct¡ox
The Paul D. Coverdell Teacher Protection Act of 2001 limits the financial liability of
teachers, principals, and other school professionals fbr harm they may cause whei acting
on behalf of the school in disciplining students or maintaining ciassróom order. This
provision protects educators from liability for harm they may cause while disciplining
students, and limits the awarding of punitive damages against than, as long ur ih"y ur"
acting within the scope of their employment and in accordance with applicable federal,
state, and local laws, including civil rights laws. There are a numb"t of 

"*."ptions,including violent crimes, sexual offenses, and actions committed under the influence of
drugs or alcohol. The law also states that this provision has no effect on any state or local
laws, rules, regulations, or policies about the use of corporal punishment. The provision
applies to teachers, principals, administrators, school board members, educational
professionals working in a school, any school unployee whose job is to maintain
discipline and ensure safety, and any school employee who is acting in an emergency to
maintain discipline and ensure safety.

ENsexcrxc EDUcATtoN THRoucH TEcHNoLocl'

The program supports intproved student academic achievement through the use of
technology in schools by supporting high-quality professional development; increased
access to technology and the Intemet; the integration of technology into curricula; and the
use of technology for promoting parental involvement and managing data for informed
decision-making. Districts are required to spend 25 percent of the funds they receive on
professional development, though a state may exempt a district that demonstrates already
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pro-vides high-quality professional development in the integration of technology. In
addition, the program will support national activities for diiseminating informãion
regarding best practices and providing technical assistance to states and districts and a
rigorous, long-term study of the conditions and practices under which educational
technology improves teaching and learning.

Rr.lny ro LEARN Tslpvlslox
The Ready-to-Learn Television program develops and disseminates educational
programming for preschool and early elønentary school children and their families. The
program supports distribution of programming and printed materials to increase school
readiness for young children in limited English proficient households and to increase
family literacy

TÍtle IV: 21't Century Schools

21*' CnxruRy CoMMU¡¡tty Ln.lnxrNc CENTERs
The 2lst Century Community Learning Centers program provides services, during non-
school hours or periods, to students and their families for academic enrichment, including
tutorial and other services to help students, particularly those who attend low-performing
schools, to meet state and local student academic achievement standards. It is a state-
administered discretionary grant program in which states hold a competition to fund
academically focused aft er-school programs

Title V: Promoting Informed Parental Choice and
Innovative Programs

Ixxov¡,rrvn PRocRAMS
States will receive grants to support a variety of programs, including charter schools,
yearly student assessments and school safety programs. States rvill then provide grants to
LEAs which may use funds for such activitics as charter schools, public school choice
and magnet schools.

Punlrc CulRrBR Scuoor,s PRocR.lwr
This provides grants to support planning, design, and initial implementation of charter
schools: only states with charter school laws are eligible.

Cnpurr Exnaxcnn¡ENT INrrrATrvES To Assrsr CH.lRr¿n ScHool, Ftcrlry
AceursmroN, CoNsrRUcrroN AND RENovATToNS
This program helps charter schools with the costs of acquiring, constructing, ancl

renovating facilities through innovative credit enhancement initiatives.

Voluxr¡,nv Punlrc ScHoor. CHoIcE
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This provides grants-of up to frve years to eligible entities to establish or expand
qlo9rams that provide students and parents with greater public school choice.
Eligible entities include state education departr.ntr, LEÀs, or parherships between DpI
or an LEA and public, for-profit or nonprofrt entities. Priority ii given to projects that
provide widest variety of school choice programs, including those that allowstudents in
low-performing schools to àttend highei-perfor.ing schooi-s. Grantees must use funds to
provide participating students with transportation, or pay transportation costs, to their
school of choice. Students must be selected by lottery iimore apply that can be
accommodated.

M¡,cxrr Scnoom AsslsrlxcB
Competitive grants to LEAs or consortia of LEAs for up to three years to establish and
operate magnet schools in districts under a court-ordered or federally approved voluntary
desegregation plan to eliminate, reduce or prevent minority-group lsolátion in elementary
and secondary schools.

Et pltuxtlRy AND Sncono¡,ny ScHooL Counsnurc
This discretionary grant program authorizes the U.S. Department of Education to award
grants directly to districts to establish or expand student counseling programs. Special
consideration for awards must be given to applicants who demonstráte the greatèst need
for new or additional counseling services, propose the most promising and innovative
approaches, and show the greatest potential for replication and dissemination.

P.lnrxpRsntps rN Cn¡,nncrrR EDUcATtoN
The Partnerships in Character Education is a discretionary grant program to provide
grants to design and put into practice instruction about aspects of character such as
citizenship, justice, respect, responsibility, trustworthiness, and giving.

Srunllnn LsnnxlNc Couu uutrps
This competitive grant program provides grants to school districts to create smaller
learning communities in large high schools.

RTINNC IS FUNDAMENTAL-INEXPENsIvE Boor Dlsrnrnutlox
The RlF-Inexpensive Book Distribution progr¿rm provides a noncompetitive direct grant
to Reading Is Fundamental, a nonprofit organization that provides assistance to local
nonprofit organizations and to public agencies for reading motivation programs,
including the distribution of inexpensive books to promote reading.

GTTTNN AND TALENTED STUDENTS
The Jacob K. Javits Gifted and Talented Students Education Act supports research,
demonstration projects, innovative strategies, and similar activities to help elementary
and secondary schools meet the special educational needs of gifìed and talented students.
This discretionary grant program now requires that research supporled by the program be
scientifrcally based and Funds now may be used for technology to disserninate
challenging course work to students in schools or districts that otherwise are unable to
provide such instruction.
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Sr,m Scnoor.s
The Star schools program emphasizes learning opportunities for underserved populations,
including the disadvantaged, illiterate, limited English proficient. and individuals with
disabilities through the use of telecommunications technologies. Applications are
received from eligible statewide or multistate entities, which may include a public
agency, corporation, or a partnership that includes three or more of the following entities:
a school district, a state education agency, an adult and family education program, an
institution of higher education, a teacher training center or academy, a public
broadcasting entity, or a public or private elernentary or secondary school. Funding is
provided for such activities as development acquisition, maintenance and operation of
telecommunications facilities, development and acquisition of live interactive
instructional programming, and technical assistance for the use of such facilities and
instructional programming.

RnInyToTEAcH
The Ready-To-Teach program provides grants to a nonprofit telecommunications
organization or a partnership of such organizations to carry out national
telecommunications-based programming to improve teaching in core curriculum areas.

Fonucx L.ln cu.lcn Assrsrrur¡c¡
The U.S. Department of Education offèrs competitive grants to state education agencies
(SEAs) or school districts to pay the federal share of the cost of innovative model
programs to establish, improve, or expand foreign language study for elementary and
secondary school students.

Pnvstclt, Eouclrrox
The Carol M. White Physical Education Program awards grants and contracts to initiate,
expand and improve physical education programs for all kindergarten through l2th-grade
students.

Coruuu¡rtrY TECHNoLocY C¿xrnns
The Community Technology Centers program promotes the development of model
progrrims that demonstrate the educational effectiveness of technology in urban and rural

areas and economically distressed communitles. Eligible applicants for these up-to three-

year grants include nonprofit organizations, for-profit businesses, institutions of higher

education, school districts, or consortia of these entities that have the capacity to

significantly expand access to computers and related services for disadvantaged residents

of economically distressed urban and rural communities who would otherwise lack such

access.

EOUCIUONAL, CULTURAL, APPRENTICESIIIP, AND EXCHA¡¡GE PROCRC.MS rOn
Al,tSx¡, NatlVrS, Nnrtvn Haw.UIlXS, A¡¡D TgUn HtSrOruC,LL WnaLtNC.tXn
TR¡oTxC PIRTXBRS IN MASSACHUSETTS
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This program develops culturally basecl educational activities, internships, apprenticeship
programs' and exchanges to assist Alaska Natives, native Hawaiians. unA .hit,lr.n and
families of Massachusetts linked by history and tradition to Alaska and Hawaii, to learn
about shared culture and traditions.

ARTs IN EDUcATIoN
If funding is greater than $15 million, the Arts in Education program is authorize¿ to
provide assistance--either through discretionary grants. .oop"ratir,. agreements, or
contracts--to state education agencies, school districts, institutions of higfrer education,
museums or other cultural institutions, and other public or private organizations. Arts
education funds may be used for activities such as researchon arts education,
disseminating models of best practice, developing state arts education assessments based
on a state's standards, or developing curriculum frameworks. If funding is $15 million or
less, direct noncompetitive grants are provided to the John F. Kennedyõenter and Very
Special Arts only.

Prnnnral Assrst¡,xcE INFoRMATIoN CENTERs
The U.S. Department of Education awards competitive grants to nonprofit organizations
and consortia of nonprofit organizations and school districts to estabiish schoól-linked or
school-based parental information and resource centers. It now requires grantees to use
at least 30 percent of their awards to establish, expand. or operate Parents as Teachers,
Home Instruction Program for Prcschool Youngsters, or other early childhood parent
education programs.

Wounx's EnuclnoNAl Eeutrt'
competitive grants are awarded to puhlic agencies, private nonprofit agencies,
organizations, institutions, student groups. community groups, and individuals. At least
two-thirds of the funds are used to au'ard grants that fbcus on developing model equity
programs, and on local implement¿¡tron of gender-equity policies and practices at all
educational levels.

Title VI: Flexibility and Accountability

Fuxolxc Tnensrnn¡,BILITY FoR STATE AND LocAL Eouc¡.rToNAL AGENcTEs
Allows states and districts to transfer up to 50% of nonadministrative funds received for
specific programs, either among those programs or into Title I. The specific programs
include: teacher quality state grants. educational technology, innovative programs, safe
and drug-free schools,2l't Century Community Learning Centers.

Srarn Fl¡xrnrlnY DEMoNsTRATToN
U.S. Secretary of Education may select up to sev'en states to consolidate all funds
available for state-level activities and state administration under Title I, Reading First,
Teachêr quality state grants, Educational technology state grants, Safe and Drug-Free
schools, Innovative Programs, and Zltt century community Leaming centers.
Each state must enter into performance agreements with 4- I 0 school districts, at least half
of which must have poverty rates of at least 20% and each of these districts must
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consolidate funds from these programs. The consolidated funds may be used for any
educational purpose authorized under ESEA.

Loc¡.T, FIrxtnIInY DEMoNSTRATIoN
U.S. Secretary of Education may enter into agreements, on a competitive basis, with up to
80 school districts (but not in the 7 states selected above) to enable them to consolidate
their money under the following programs for frve years: teacher quality state grants,
educational technology state grants, innovative progrrrms, and safe and drug-free schools
programs. Of the 80 districts, no more than three can be from any one state. To be
eligible, a district must agree to a five-year plan describing how it intends to consolidate
and use the funds to advance its education priorities, meet the general purposes of the
included programs, improve student achievement, and na¡row the achievement gap.

TECHNICAL ASSISTANCE
This allows the Secretary to provide technical assistance to states that, for two
consecutive years. fail to meet measurable achievement objectives for LEP students

Run¡,1 EnuclrloN INITIATIvS: SMILL, RURAL Scnool AcnnvBun¡¡r
This allows small, rural school districts to consolidate certain program funds. To be
eligible for this program, a district must: (l) have an average daily attendance of fewer
than 600 students or serve only schools located in counties with a population density of
fewer than 10 persons per square mile and (2) serve only schools located in an arca
defined by the U.S. Department of Education as being rural or rural near an urban area
(or the LEA can demonstrate that is located in an area defined as rural by a state
government agency). Each participating district must administer an assessment that is
consistent with the assessment required under Title I. State education agencies are

required to determine, after the third year that a district participates, whether the district
met the state's definition of adequate yearly progress. Districts must meet adequate
yearly progress to continue to participate and have maximum flexibility in the use of
funds. If a district fails to meet adequate yearly progress, it may continue to participate

only if it uses its funds for Title I school improvement activities. Funds received under
this program may not be used to supplant any other filnds.

Run¡¡ EnucltloN INITIATIvc: RURIL AND Low-IxcoME ScHooLs
Certain small, rural school districts with a child poverty rate of at least 20o/othat do not
qualify for funding under Small, Rural School Achievement Program may consolidate

and use funds for teacher recruitment and retention, professional development,

educational technology, parental involvement activities, activities under Safe and Drug-

Free Schools, and activities authorized under Title I or II. If State does not participate,

then districts may apply directly. Each state or eligible district that applies directly must

establish, at a minimum, specific education goals and objectives related to increased

student achievement, decreased student dropout rates, and other factors the state or
district chooses to measure. Funds received under this program may not be used to

supplant any other funds.

Title VII: Indian, Native Hawaiian' and Alaska Native
Bducation
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IxnIllr Eouclrlon
The Indian Education program supports the efforts of school districts, Indian tribes and
organizations, postsecondary institutions, and other entities to meet the unique
educational and culturally related academic needs of American lndian and Alaska Native
students so that they can meet the same challenging state student academic achievement
standards as all other students. NCLB authorizãs sctrool districts receiving funds under
the formula program to consolidate funds from other federal programs thaîprovide
education and related services to Indians as a demonstration åuttrô;ty and räquires the
U.S. Department of Education to submit an interim report to Congress on the status of the
demonstration project within two years of enactment and a final t pon within five years.

Nnnvn Hlwllnn EuuclrloN
The Education of Native Hawaiians program develops innovative educational programs
to assist native Hawaiians, provides direction and guidance to appropriate federal, state,
and local agencies to focus resources on native Hawaiian educaii,on,-provides periodic
assessment and data collection, and encourages the maximum participation of native
Hawaiians in planning and managing native Hawaiian educatión programs. NCLB
consolidates six programs into one comprehensive grant program.

Ar,tsxl N^lrtvp Enuc.lrtox
This program is designed to meet the unique educational needs of Alaska Natives and
support the development of supplemental educational programs for their benefit.
Competitive grants and contracts are awarded to eligible applicants, which include
Alaska Native organizations, educational entities with experience in developing or
operating Alaska Native programs or programs of instruction conducted in Alaska Native
languages; cultural, ancl community-based organizations, and state education agencies
(SEAs) or school districts, if they apply as part of a consoftiurn involving an Alaska
Native organization

Title VIII: Impact Aid Program

Iupacr Arn
Impact Aid provides financial assistance to school districts affected by fecleral activities.
Because federal property is exempt from local property taxes, lmpact Aid helps to replace
the lost revenue that would otherwise be available to pay for educating children who live
on federal property or whose parents work on federal property. Impact Aid provides
formula and competitive grants directly'to eligible school districts.

Title X: McKinney-Vento Homeless Education Assistance
Improvements

Formula grants are made to the 50 states, the District of Columbia, and Puerto Rico based
on each state's share of Title I funds. The outlying areas and the Bureau of Indian Affairs
also receive funds. SEAs then provide competitive sub-grants to local school districts.
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States must make sub-grants to districts to facilitate the enrollmmt, attendance, and
success in school of homeless children and youths. These may address problems caused
by hansportation issues, immunization and residency requirements, lack of birth
certificates and school records, and guardianship issues.
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U. S. Department of Educ¡tion
Actu¡l Federal Funding for North Carolina

r2/3/02)

IDEA

CARLD.

D.

MISC.

AI
GRANDTOTAL s 24,602,258 S 32,521,316 $ 7,919,058

# - For comparison purposes, 0l-02 grants that are being combined into a new grant for 02-03 are being shown on the line with the new grant.
For example, Eisenhower, Class Size Reduction and Teacher Quality Enhancement are combined into lmproving Teacher Quality;
Immigrant Education, Bilinguat Education and Foreign language Assistance are combined into language Acquisition State Grants.

* - 02-03 grant award not yet received,

@ - No 02-03 grant funds expected.

t-Y Z00l-02 Ft I)ifference
Admì¡tç¿¿* A( er Admin/Leader

ù Education -- Grants ûo States 4-449.947 I 4.544
Special Education - De¿f/Blind 261.374 I 261
Special Education - State Proram Improvement Grant T li 1.220.000 I t.2te
Special Education - Preschool Grants 924.372 I$ 924

ó.E55.ó93 ó.94C

Vocational Educâl
Vocational Educal

STAR Schools 285.254 * *
Virtual Teaching and Iæamine Communities 420.503 S 211.139 s (149.364\
Abstinence Education I 15.188
Troops to Teachers 55.000 s 141.320 s 86.320
Foreign Lansuaee Assistance Prosram 39-568 s 19.040 s 120-528ì

s 92.520 s 92-520
Common Co¡e Data 8-726 '*
Child Nutrition 2.105.799 s 2-200-598 S 94;199
Reñ¡eee Children School Imoact $ s
HlV/Healthtul Livine 917 -766 ¡f {.

Bwd Honors Scholarshios s $
Scenic Bvwavs 13.465 ø $ (l3.4ó5)
Christa McAuliff'e Fellowshio Prosram 28.498 @, $ (28.498)
Leam and Serve America 91.s42 $ 92,436 $ 894

146.019
Advanced Placement Fee Pavment Propram 306,144 $ 296,784 $ (9.360)

$ (1.205.425)
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U. S. Department of Educ¡tion
Actu¡l Federal Funding for North Carolina
(as of I2/3/02)

NO CIIILD

IDEA

CARLD.

MISC.

EDUCA

$

$
$
s

i 1.036.688 *
to $ $

$

$
s $

223.90t.573 s 223-901-573 $
$ 250.000 $ 250.000

$
1.098.000 $ 1.074.000 $ 124-000ì

$ s
x; s

- 385,830 $ 369.720 s t16.1 l0l
2-774.356 $ 4.070.000 $ 1.295-644

Advanced Placemørt Fee Payment Program I 19.184 $ 283.824 $ 164.640
$ 633.486AL

GRAND TOTAL $ 696,358,413 $ ?92

# - For comparison purposes, 0l-02 grants that are being combined into a new $ant for 02-03 are being shown on the line with the new grant.
For example, Eisenhower, Class Size Reduction and Teacher Quality Enhancement are combined into lnproving Teacher euality;
Immigrant Education, Bilingual Education and Foreign Language Assistance are combined into language Acquìsition State Grants.* - 02-03 grant award not yet receivd.

@ - No 02-03 grant funds expected.

1001-02 FY 2002-03 Difference
State Aid State A

ûo 169.722.t51
ESEA Title $ 4.074.031 I 4.O74-031

4-588.294 t4.588.2941
2,728 $ (2-728\

4.302.8s6 4.371.895 It; 69-039
$

(t-302.0O¿ 6.937.800 I$ 635.796
l.()4?.9ß 933.401 I$ fl 14.5821

$

s

7.24s.$
$ 21,778,065 (21,778,065)

789.348
$

$
$ -l
$ 5eiei36T 5.919.736

$ $ r2.0s0.798 12.050.798$
(687,925)
587.717$

631.88 l 779-573 I :$ 147.692
273.235.s23 333.569-822 I 60.334.299

tates s 164.990.22',1 I I 198.179.657 I 33.1 89.430
$

mplgfement Grant $
rants 10.630.280 I 10.630.280 I

-620-507 208.809.937 I 33.1 89.430

rants $16
rep EdUcation $ I
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NCIB Report Cord Reporting Requiremenls
Under the NCLB Acl, Stoles ond school dislricts {LEAs) ore required, not lqterthqn lhe beginnlng of lhe 2OO2-O3 school
yeor, to prepore ond disseminote onnuol report cords. Requirements for the dolo elements lo be reporled ore sel
ionn unðer ieclion ì I I I (h) of lhe low ond summorized in this figure. Allhough schools oq nof required to prepore
ond disseminole thek own reporls, informotion oboutwhethero school hos been idenlified forimprovement ond
how o school's sludents ore ochieving musf be included in the Stole ond school districl reports.

Stotes musi olso report onnuolly, beglnnlng wlth schootyeor2002-03, to the Secretory of Educolion informotion on
lheir progress reloted 1o requirements sel forth in seciion I I I I )h) (4).

Slotes ond school districts reports ore required to be concise ond presenfed in "on understondoble ond unif orm
formot ond, lo the extent proclicoble, provided in o longuoge thot porenls con underslond" (secfions

l il t (h)(ì l(B){ii) ond l l il (h)(2)(E)). Addilionolly, schooldistrict rep.orls must be mgdg'fryidely ovoiloble through public
meoàsiuônôs posting onthe lnternet, dislribuiion to the medio..." (section I I I I (h)(2)(E)).

For eoch grode ond subject tested: (ì ) percentoge of X
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X
X
x

x
X
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x

x
x
X
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X
x
X

x

x
ochievement3

ir:'-

Comporison between lhe octuol ochievement foreoch X
groupr/ ond lhe Slote's onnuol objectives for AYP:

AllStudents
Economicolly Sisodvontoged
Mojor Rociql ond Elhnic groups
Students wilh Disobilities

x x

on
ocodemic indicolors lhot the Stote hos selected for AYP:

lncluding groduotion role for secondory ond on
. Middle schools

Xx

ocodemic indicolorfor
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AYP
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identified for
ove en

YP
X

X XX
x

n

Meosures token to oddress ochievemenl problems of
X
X
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Source: CCSSO, fin102. Contact: Rolf Blank, Director of Education lndicators, rolfb@ccsso.org 1



Professionol quolificolions of teochers os defined by the x

State
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LEA
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School
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Card to the
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Xxx
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"Highly Qualified" Teacher
(as of December t,2002)

Follow the chart(s) until you reach: You are "highly qualified"

Timelines Section

NOTE: "Newly hired" means changing
employers, not just changing schools

within a district

Developed by NEA Teacher Quality
Department

NO
You are NOT required to be

HQ under ESEA

NO
You must be "highly qualified" by the

end of the 2005-06 school year

Go to
LICENSURE/CERTIFICATION

section

YES
Were you newly hired afier the first day

of the 2002-03 school year?

Do you teach English, Reading, Language Arts,
Mathematics, Science, Foreign Language,

Civics and Government, Economics,
Arts, History, or Geography?

NO
You must be "highly qualilied" by

the end of the 2005-06 school year

Go to
LICENSURE/CERTI FICATION

section

YES
Are you working in a program
supported with Title 1 funds?

YES
You must be "highly qualified" in

order to be hired

Go to
LICE NSURE/CERTI FICATI ON

section





Licensur el Certifîcation S ection

Developed by NEA Teacher Quality
Department

NO
You have until 2005-06 to obtain

"full cert¡fication" or meet
criteria "altemative route"

NO
Are you ¡n an "alternative

route" program?

Go to COMPETENCY
section

You must demonstrate satisfactory
progress toward full certificat¡on as

prescribed by the State

Assume functions as a teachêr for a
specified æriod of time, not to exceed

three years

NO
Do you teach ¡n a charter school that, under

your state's charter school law, exempts
you from teacher licensing/certification?

YES
You musl be mak¡ng progress

and complete full certification within
thrBe yeats

You must rece¡ve high guality PO that ¡s:

sustained, intensive. and classroom focused
on classroom instruction betbre

and wh¡le teach¡ng

You must partic¡pate in a teacher
menloring pfogram or receive intensive

superv¡sbn that consists of structured guidance
and regularongoing support

NO
Have you passed
the $ate licens¡ng

test?

YES
Go to COMPETENCY

seclion

DO YOU HAVE
"FULL CERTIFICATION?"

(no waivers on emergency, temporary,
or provisional basis)

YES
Go to COMPETENCY

section

YES
Go to COMPETENCY

sect¡on





Competency Section

*HOUSE - High Objective Uniform Statewide-standard ofì Evaluation

Developed by NEA Teacher Quality
Department

NO
You âre NOT "h¡ghly

qualifiBd" and have until
2005{6 to become'HQ"

.NO
Have you met yóur state's
"HOUSE" requiremenls?

YES
You are "h¡gh¡y

qualified'

NO
Are you':new' to the

profess¡on?

YES
You are NOT "HO'' and

cannot bê hired in a program
supporled with T¡tle I funds

NO
Do you have

advanced cerl¡fi cal¡on?
(i.e. NBPTS)

YES
You are "highly

qual¡fied"

NO
Do you have a

graduate degree ¡n êach
of the subjects you teach?

NO
Do you have an academ¡c major or
coursework equ¡valent lo a ma¡or

in each ofthe subjects you teach?

YES
You are "highly

qualifed"

NO
You are NOT "h¡ghly qualifìed" and cannot be
h¡red ¡n a program supported with T¡tle lfunds

YES
You are "h¡ghly

qualified"

Do you have a bachelor's degree?

MIÞDLE/HIGH
Have you passed a state content (licensure) test

in EACH of the sub.iects you teach?

YES
You are "highly

qual¡fied"

NO
You arê NOT "h¡ghly qualified" and

have until 200546 to pass test
or meet HOUSE requirement

NO
Have you met your state's
"HOUsE" requirements?

Do you teach Elementary or Middle/High?
YES

NO
Are you "ne'r/' to lhe

profess¡on?

You are "h¡ghly qualified"
YES

YES
You are NOT "highly qualifiêd"

ând cannot be h¡red ¡n a progtam
supported with Title ltunds

ELEMENTARY
Have you demonstrated competence in content and

teach¡ng sk¡ll by pass¡ng a slate (licensure) test in Reading,
Wril¡ng, Mathemat¡cs, and other Elem. cur¡. ereas?

YES
You are "h¡ghly

"qual¡Red"





Bipartisan Support

Subpaft Lzr Educational, Cultural,
Apprenticesh¡ p, and Exchange
Programs for Alaska Natives, Native
Hawaiiars, and Their H¡storical
Whaling and Trading Paftners in
Massachusetts





Purpose of ).lo Child Left Behind

"...to ensure that all ch¡ldren have a fair,

equal, and s¡gnificant opportunity to obtain a
high-quality education and reach, at a

minimum, proficiency on challeng¡ng State

academic achievement standards and state

academic assessments"

January 23,2002 No Child Left Behind Act of 2001



I



No lJnfunded Mandate

Nothing in this title shall be construed to
authori ze an officer or employee of the
Federal Government to mandate, direct, or
control a State, local educational agencY, or
school's specific instructional content,
academic achievement standards and
assessments, curriculum, or program of
instruction . 20 (J.s.c. 6iz5





TITLE I: Accountability and
Assessment

Challenging academic content standards

Challenging student academic achievement
standards for ALL public school children

Annual assessments must be aligned to state

standards in readrngllanguage arts, math
and science





ASSESSMENT cont'd

Three achievement levels

All students in the state must be performing
at or above proficient levels in reading and

math by the end of the 201 3 -I4 school year.

At least 95% of students in each subgroup

mustparticipate in the assessment.





STJBGROTJPS

o Economically disadvantaged students (free

8. reduced lunch)
o Major racíal or ethnic group
o Students with disabilities
o English Language Learners





ADEQIJATE YEARLY
PROGRESS (AYP)

Once it sets aminimum level of
performance (the "bat"), the state

has 12 years to gradually rcise the
bar until the state reaches 100

percent proficiency in teading and
math for all groups.





AYP

o The State sets the starting point and amount of
yearly progress

o AYP goals must be set, achievement data

collected and disag gregated, and progress tracked

for students by each of the subgroups

o Based primarily on student achievement in math
and readiog, states must identify two additional
indicators





MAKINGAYP

o At least 95% of students enrolled in each
subgroup take the assessments.

o Each subgroup meets or exceeds State's
annual measurable objectives; and

o Meets or exceeds the State's other academic
indicators.

o For a group to be included, the number in
the group must yield reliable information.





CONSEQI.]ENTCES

o Start after two consecutive years of failing
to meet AYP

o Include technical assistance,public school
choice, supplemental futoring seryices

o May include coffective action or
restrucfuring




