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Report to the Joint Legislative Education Oversight Committee

Revising the School Accountability Model for the ABCs to Include A Closing
the Achievement Gap ComPonent

Background

State Denartment of Public Instruction

Over the last two years the state of North Carolina has aggressively tackled the long- standing

issue of closing the achievement gap. The State Superintendent, Mike Ward, said the state has

ethical and ecoìomic reasons for closing the gap. "The gaps are persistent, and it's our moral

obligation to do all that we can to close them."

The state superintendent issued a call to school administrators, parénts, and communities across

the state to find the will to close the achievement gaps between students and to challenge all
students to reach higher expectations set under the ABCs of Public Education and by the new

Siudent Accoi¡ntability Standards. With the support of the State Board of Education (SBE), he

unveiled his Ten-Point Plan for Closing the Minority Achievement Gap at the April, 2000

"Closing the Achievement Gap: Improving Minority and At-Risk Student Achievement

Conference."

In May of 2000, the State Board of Education (SBE) approved/endorsed recommendations to

close ihe achievement gap and challenge all students to higher levels of perfonnance' At the

recommendation of the State Superintendent, the SBE

adopted a policy statement that supported setting growth goals across all levels to assure

that children at every performance level improve academically and that all students

experiencing difficuþ get help to reach proficiency and beyond;

endorsed the creation of a permanent advisory committee to address the issues of higher

standards and closing perfiormance gaps by race, gender, certain disabilities, and socio-

economic status (North Carolina Commission on Raising Achievement and Closing

Gaps); and
endorsed establishing a section within the Department of Public lnstruction (DPI) to
provide technical assistance to schools and school systems to help close the gaps and

à5u." progress at all levels of performance (Closing the Achievement Gap Section at

DPD.

General Assemblv

The General Assembly has provided key legislation in the past two years to address the closing

the gap issue as well. In 1999-2000, Section 8.28.(c) of House Bill 1840 required the SBE to

p.oã'uô" an annual Minority Achievement Report Card based on data the SBE collects from local

school administrative units and individual schools. Also, Section 8.28.(d) required the SBE to

develop guidelines to enable the formation of a local task force in each local school

adminiitrative unit. The purpose of this task force is to advise and work with the local board of
education and administration on closing the gap in academic achievement and on developing a

collaborative plan for achieving the goal'

a

a

a
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Special provisions in the 1999 budget of the North Carolina General Assembly established
legislation to provide for a pilot program to test and evaluate a revised school accountability
model for the ABCs to explore ways of going beyond existing standards for school growth and
status. Section 8.36 of the special provisions required that th; SBE establish a pilot f,rogram in up
to five LEAs "for the purpose of determining whether revisions in the present accountabilþ
model... are likely to result in more students demonstrating mastery of grade level subject matter
and skills... For purposes of the pilot program, the State Board shall disaggregate student
performance within designated demographic groups or designated student performance level
groups or both."

During its last session, the General Assembly established legislation to include a'oclosing the
achievement gap" component in its measurement of educational growth in student performance
for each school (Senate Bill 1005 Section 28.30.(a). "The 'closing the achievement gap'
component shall measure and compare the performance of each subgroup in a schpol's
population to ensure that all subgroups as identified by the State Board are meeting State
standards." Section 2S.30.(b) "required that the State Board shall report its plan tolnclude
measurement of 'closing the achievement gap' in educational growth in student performance for
each school to the Joint Legislative Education Oversight Committee by January 15,2002.-

United States Consress

In December 2001, members of the House and Senate reached agreement resulting in reform of
the Elemqntary and Secondary Education Act (ESEA). One such reform effort pertained to
closing the achievement gap. "The purpose of this title is to ensure that all children have a fair,
equal, and significant opportunity to obtain a high quality education and reach, at a minimum,
proficiency on challenging State academic standards and state academic assessments. This
purpose can be accomplishedby...Closing the achievement gap between high and low-
perþrming children, especially the achievement gaps between minority and nonminority students,
and between disadvantaged children and their more advantaged peers... "l

Results of Previous Reports

Two reports were presented to the SBE in December 2001 addressing the issue of closing thg gap.
The North Carolina Commission on Raising Achievement and Closing Gaps appointed in the
summer of 2000 was charged with advising the SBE, the State Superintendent, and local school
systems on "ways to close the number of gaps that exist in student achievement outcomes and
student participation rates in advanced classes." The Commission recommended that the SBE
adopt a closing the gap component to the accountability model that sets a universal standard and
sets measures and incentives at the school dishict level. In terms of closing the gap, the
Commission encouraged the SBE to look beyond the ABCs model to other approaches that may
be better suited to meeting the goal of closing the gap (e.g., California and Texas).

The ABCs Pilot program report showed the program stimulated some improvement in students'
mastery of grade level subject matter anil skills. However, because it was not a randomized
research study, the Pilot study did not provide strong proofthat revisions in the current
accountability model would necessarily result in more students demonstrating academic
improvement in the future. Nor did the study address whether the Pilot Program model revisions
would be the best revisions to include in a future modified accountability model.

t H.R. l, No Chitd Left Behind Act: Title I-Improving the Academic Achievement of the Disadvantaged
(2001 , p. I 8). President Bush was expected to sign H,R. I during the week of December 17 ,2001.
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Recommendations in the report were to discontinue the ABCs Pilot Program at the conclusion of
the 2001-2002 school year, and use the resutts of this report in combination with the above

mentioned report to formulate a method to include a closing the gap component into the ABCs for

the 2002-2003 school year.

Plan of Action

Staff at the Department of Public lnstruction (DPI) will explore the ways of including a closing

the gap component in the current ABCs model and/or develop a closing the gap model based on

mod-els that'have proven successful in other states and input from various groups reflecting the

diversity of the stäte. (See Appendix for list of groups involved in the process). DPI will utilize

information from past and present reports on the issue of closing the gap. (These reports are

included in the appendix).

Opportunities for input will be made periodically through SB^E meetings and other public

¡1äätingr. In addition, public input on developing the model for including the closing the gap

compoãent will take piace at bóth the 2002 Accountabilþ Conference in February, andthe2002

Impioving Minority ánd,q.t-Risk Students Achievement Conference in March'

The ABCs pilot program implemented in five LEAs geographically representative of the state,

used schooi-based growth stàndards in each often subgroups ofstudents defined by ethnicity,

socioeconomic status or prior achievgment level. Awards were provided to schools that met

growth standards in all applicable subgroups. Howev"t,l!9 results of the pilot study were

inconclusive in terms of h-ow effective this strategy would be to raise achievement and close gaps.

In addition, the report by the North Carolina Commission on Raising Achievement and Closing

Gaps recommendåd thai the SBE adopt ø closing the gap component to the accountability system

that sets a universal standard and sets measures and incentives at the school district level. In

terms of closing the gap, the Commission encourages the SBE to lookbeyond the ABCs model to

other ipproo"iq tháimay be better suited to meeting the goql of closing the gap..'Both of these

reports bring to bare additioqal issues to address in developing a closing the gap the component

for the state's accountability program. These issueS are:

1. How should school-based accountability standards be revised?

Issues

2. How will the subgrouPs be defined?

3. Will some or all of the same subgroups used in the Pilot program be included, and/or

other subgroups added?

4. Should other measures be added (i.e., participation rates in advanced classes and

suspension rates)?

5. What will be the signifrcant number of students needed in each subgroup?

2 The North carolina commission on Raising Achievement and closing Gaps (2001 p.l5).
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6. How will weighting be used for each subgroup so that schools will not be penalized for
not having student representation in a particular group?

7. Will the focus be on K-8, as was the case with the Pilot Schools, or will high schools be
included? Depending on the model design, some performance indicators may be
appropriate for K-8, while others would be more specific to high schools. Current ABCs
model in high schools is not readily adapted to subgroups.

8. How will growth for the subgroups be defined? For example, the North Carolina
Commission on Raising Achievement and Closing Gaps recommended that 95Yo of all
ethnic/racial and socioeconomic g[oups reach grade level proficiency by the year 2010.
However, the current ABCs model defines growth as changes in average scale scores.

9. Will a school have to meet or exceed its growth and meet or exceed each subgroup's
growth to be eligible for incentive awards? Will expected growth be set the same or
differently for both schools and subgroups ofstudents? .

' 10. Will it be necessary to include the 'closing the gap' component in the Administrative
Procedures Act (APA) prior to implementation in the 2002'2003 school year? The APA
requires approximately six months for approval in writing the new policy, which means
the process will not be completed prior to the start of.the 2002-2003 school year.

Closing the achievement gap is a complex undertaking requiring numerous technical decisions, as
well as substantive policy decisions. These questions illustrate the challenge it will be to include a
closing the gap component in the state's accountability model by 2002-2003.

Timeline

A tentative timeline has been established for the 2001-2002 school year to schedule meetings and
discussions with various groups on how to develop a model that includes a closing the gap
component. The timeline also shows other events rélated to model development and refînement.
The revised accountability model will be presented to the SBE and the Joint Education Oversight
Committee consistent with the requirements set forth in the legislation.
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Revising the School Accountability Model for the ABCs to Include A
Closing the Achievement Gap Component

Tentative Timeline

Date ActivityÆvent

January 9,2002

January 15,2002

Januuy,2002

February,2002

February,2002

February,2002

March, 2002

March 15,2002

April 8-10,2002

April,2002

May 1,2002

June 5, 2002

June 15,2002

August,2002

September,2003

October,2003

November,2003

Submit report to the SBE for approval

Report sent to Joint Legislative Education Oversight Committee (JLEOC)

Meet with groups within DPI, NC Commission on Raising Achievement

and Closing Gaps, and various advisory groups for input on model

development

Gather research from consortiums within the state and states that have

sucôessfirlly implemented a closing the gap component in their
accountability model

Hotd a panel discussion on "closing the gap" at the 2002 Accountability
Conference

Provide information on model development to the North Carolina

Education Research Council ofthe Education Cabinet

Follow-up meeting with groupç identified at the January 2002 meeting

Utilize information presented by the North Carolina Education Rosearch

Council of the Education Cabinet to the JLEOC on its review of findings

and reports to close the achievement gap

Present an overview of the model at the 2002 Improving Minority and At'
Risk Students Achievement Conference for feedback

Meet with DPI and consortium groups to finalize the model

Submit draft of including the closing the gap component in the state's

accountability model to the SBE

SBE approves model for including a closing the gap oomponent in the

state's accountability program

SBE reports to the JLEOC regarding the model for including a closing the

gap component starting with the 2002-2003 school year

Closing the Gap component is implemented statewide for 2002'2003

Subgroup Performance on end'of-grade and end-of'course tests are

analyzed to assist policymakers in gauging the progress and status of
minority achievement in North Carolina's public schools, and to mezrsure

the effectiveness of the model'

Findings ofthe analysis are presented to the SBE.

SBE reports to the JLEOC in regard to the progress made during the first

year oflimptementing^the 'closing the gap' component in the state's

accountability model.'

3 Reading.equating study of old and new tests from July through August will cause a delay in reporting ABCs of Public

Education results for 2003
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6
NCDPVDivision of Accounøbility Services/Reporting Section/ December 12,2001



Listing of Organizations Involved with Revising the School Accountability Model for the
- 

ABCs to Include a closing the Achievement Gap Component

Division of School Improvement staff at DPI

Closing the Achievement Gap Section staffat DPI

The Division of Accountability services/Reporting section staffat DPI

The North Carolina Commission on Raising Achievement and Closing Gaps appointed in the summer of
2000 and charged with advising the SBE, the State Superintendent, and local school systems on ways to

close the nurnb-., of gaps that exist in student achievement outcomes and student participation rates in

advanced classes.

North Carolina Education Research Council of the Education Cabinet report to the Joint Legislative

Education Oversight Committee on its review and findings of studies and rsports to close the achievement

gap (Section S,2S.(Ð HB 1840).

Historically Minorþ Colleges and Universities Consortium was formed, in partnership with DPI, to

expand partnerlhips among-public school systems, families, businesses, community-based organizations,

and the faith community to-i¿enti¡, resources and strategies to close the achievementgap of minorþ

students.

A Research Consortium composed of The Center for Child and Family Policy, Terry Sanford Institute of
public policy Duke Universiiy and General Administration of the University of North Carolina Researchers

from East Carolina University, North Carolina Central University, The University of North Carolina at

Chapel Hill and The Universþ of North Carolina at Greensboro

Reports on Minority Achievement Gaps

The North Carolina Commission on Raising Achievement and Closing Gaps first report to the State Board

of Education on December 5ú, 2001.

Results ofthe 2000-01 ABCs pilot program to Test and Evaluate Revised School Accountability Model for

the ABCs Plan on December 5,2001.

Minorþ Achievement Gaps in North Carolina, the Southeast, and the Nation. Research provides

understanding of the achievement gap (April, 2000)'

Minorþ Achievement Report: Trends in Subgroup Performance ar1¡ to assist policymakers in gauging the-

progr.., and status of minärþ achievement in Norttr Carolina's public schools, facilitate the comparison of

the academic achievement of iaciaVethnic students in North Carolina with.that of peer gxouqs in the nation,

and apprise the public of the status of academic achievement among various raciaUethnic subgroups in

North Carolina (August, 2001).

Closing the Achievement Gap: Views from Nine Schools. A research unit at DPI identified a set of
relativáy high performing hiþ minority schools, and their preliminary investigations have highlighted the

role of district offi.iulr uña póti.i.r played in the success of the schools (August, 2000).
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Attachment HSP05

Report to the Joint Legislative
Education Oversight Committee

on
Proposed Policies and Proposed Changes for Policies

for
Testing Students with Disabilities

Introduction
On September 21,2001, the General Assembly of North Carolina ratified Senate Bill
1005 which had many implications for the State Board of Education and the North
Carolina Statewide Testing Program. Among the implications for the State Board of
Education and the North Carolina Statewide Testing Prograrn is the following section

which has to do with proposed policies and proposed policy changes for testing student

with disabilities. This report is being filed in response to Section 28.17.(Ð G.S. ll5C-
174(a) which reads as follows:

SECTION 28.17.(Ð G. S. llíC-174(a) reads as rewritten: (a) The State Board of
Education shall establish policies and guidelines necessary for minimizing the time

students.spend taking tests administered through State and local testing programs and for
otherwise carrying out the provisions of this Articles. The State Board of Education's
policies reearding the testing of children with disabilities shall (i) ppvide board

accommodations and alternate methods of assessment that are consistent with a child's
individualized education proeram and section 504 (29 U.S.C. $794) plans. (ii) prohibit
the use òf statewide tests as the sole determinant of decisions about a child's graduation

or promotion. and (iiil provide parents with information about the Statewide Testing

Prograrn and options for stpdents with disabilities. The State Board shall report its
proposed policies. and proposed changes in policies to the Joint Leeislative Education

Oversight Committee prior to adoption.

The State Board of Education policies regarding testing students with disabilities shall:

(Ð Provide broad accommodations and alternate methods of assessnent that are

consistent with a child's individualized education program and section
504Q9 U.S.C.$ 794) plans:

The State Board of Education establishes rules, policies, and procedures that

enswe that students with disabilities have opportunities to access the state-

mandated curricula and testing program in a way that provides them with the

greatest possible challenge which enables them to maximize their potential. The

Board has made great strides in this area since 1997 by expanding the programs of
study, the statewide assessment system, and the ABCs Accountability program to
focus more on inclusion and access rather than exemption.

The Board's rules, policies, and procedures have included accommodations and

modifications that facilitate student access to the statewide testing program. The

list of accommodations has grown over the years to include the use of assistive

technology and other methods that enhance students' ability to access the tests yet



do not intçrfere with the validity of the results from the tests. Since the l99V
Amendment of the IDEA (Individuals with Disabilities Education Act) the list of
accommodations has been expanded to include the use of accommodations that
are typically used with lhe student during routine classroom instruction even
though the accommodation may not appear Írmong the list of approved
accommodations provided as information to the schools by the North Carolina
Department of Public Instruction (NCDPD. Effective with the 2A0l-02 school
year any accommodation may be used if routinely used in the classroom and the
need for such an accommodation is documented in the student's individualized
education program (IEP) or Section 504 plan.

The NCDPI requires the schools to report the accommodations/modifications
used during each test administration as a means of monitoring the methods used
and in order to ensure that the accommodation/modification used does not
invalidate the results from the tests. Test results that have been invalidated due to
the use of accommodations/modifications such as "reading the reading tests
aloud'? and oousing a calculator on the calculator inactive portion of the test" are
not used in the general reporting of the state test results or the state's ABCs
Accountability Program

For the 2001-02 school year, the State Board of Education has permiued the use

of the following accommodations for students with disabilities identified under
IDEA and Section 504 during the administration of North Carolina tests included.
in the statewide testing program:

')



Tssistive Technologies/Devices Yes

Braille Edition Yes

Braille Writer Yes

Tomput-er Skil ls p ortfo I io As se ssment The Computer Skills Test Only
Cranmer Abacus Yes

Dictation to a Scribe Yes

HomeÆIospital Testing Yes

Tnter-eterlfransliterator S i gns/Cues the

Test

All Tests Except for Reading

I-aræ Print Edition Yes

Magnification Devices Yes

Multiple Testing Sessions Yes

Scheduled Extended Time Yes

One Test Item Per Page Yes

Stuclent Marks Answers in Test Book Yes

Test Administrator Reads Test Aloud (in
English)

All Tests Except for Reading

Testing in a Separate Room Yes

Use of Typewriter or Word Processor Typically For the Writing Tests

Torth--earolinâ Computerized Adaptive
Testing System (NCCATS)

Reading and Mathematics Only Grades 3-8

*.School personnel responsible for administering tests using accommodations are

reeuired to participate in special training sessions on the appropriate uses of the

accommodations.

In addition, since the passage of the revised IDEA amendments of 1997, the State

Board of Education has adopted several policies in which the statewide assessment

progmm has been expanded to include:

(l) The North Carolina Altemate Assessment Portfolio (NCAAP)

The NCAAP is an alternate assessment instrument that requires teachers to assess

students using a yearJong portfolio process in which the teacher collects evidence

of student pqfðr-*."- õn tasks identified in each of the four domains-
Community, Career/Vocational, Communication, and PersonalÆIome

Managemenf-¿s identified from goals specified in the student's Individualized

Education Prograrn (IEP). The NCAAP has been designed to assess students with
disabilities who (1) are assigned to grades 3-8 or grades where statewide

assessments are administered, (2) have a current IEP, (3) have a serious cognitive

deficit, and (4) are following a firnctional curriculum as an extension of the North
Carolina Standard Course of Study. The student's IEP team makes the decision

that the NCAAP is the appropriate assessment option for the student after making a

determination that the student cannot participate in the standard EOG

administration for his or her grade even with available accommodations.

3



The student portfolios are scored centrally; although, Norttr Carolina special
education teachers are trained to score the portfolios during the summer. An
individual student repof is generated from the scoring as well as a portfolio quality
score for each scored portfolio. The student portfolios and the assigned scores are
retumed to the schools soon after the completion of the summer scoring process.
The results are also aggregated from the classrooms, schools, and districts to
generate reports of student performance at the various levels.

The NCAAP focuses on tasks specified by the special education teachers and is
tied to the goals specified on each student's individualized education program
(IEP). The alternate assessment portfolio was initially implemented during the
2000-01 school year as a component of the statewide testing program and was
included in the performance composite of the school-based ABCs Accountability
Program effective that same year. Approximatèly 3,400 students with disabllities
in grades 3-8 are assessed annually using the North Carolina Alternate Assessment
Portfolio.

(2) The North Carolina Alternate Assessment Academic Inventory NCAAAI)

The NCAAAI is an altemate assessment in which teachers utilize a checklist to
evaluate student performance on curiculum benchmarks in the areas of reading,
mathematics, and writing. The NCAAAI has been devised for students with
disabilities for whom the IEP or Section 504 committee determines that due to the
nature of the disability, the standard end-oÊgrade (EOG) tests (with or without
accommodations), the NCAAP, or the NCCATS are inappropriate assessments.
The NCArd{I is the appropriate assessment for students who are assigned to
grades 3 through 8, have a current IEP or Section 504 Plan, and are expected to
master the curricutum benchmarks in reading, writing, and mathematics as
specified in the NCAAAI for a specific grade level.

Teachers evaluate students on the NCAAAI at three points during the year{l)
during the first month of the school year to establish a baseline, (2) during 'the

mbnth that begins the second semester to determine mid-year progress, and (3)
during the final month of the school year to determine year-end or the summative
performance level of the student. Teachers use rating descriptors of 0-8 to define
the level of student performance and include evidence of student performance to
support their evaluation. Data oi results from the final, summative assessment are
captured on a scannable document that, when electronically scanned, generates a
database which produces individual student reports for students, parents, and
teachers. Results from the NCATaTAI are aggregated from the classrooms, schools,
and districts to generate reports of student performance at the various levels.

The cuniculum benchmarks are identified by the department's curriculum staff
and are aligned with the standard course of study and the competencies assessed by
the end-of-grade tests. The competencies set forth the expectations of. what

4



students should know and be able to do in a content arca at a particular grade level.

Because the assessment is teacher directed, the instrument provides a mechanism

for assessing student performance and progress when access to the other

assessments, even with accommodations, is not possible. The instrument can be

used for students with a variety of disabilities who are able to access the English

Language arts and mathematics curicula regardless of the grade level.

The North Carolina Alternate Assessment Academic Inventory is being

implemented as a component of the statewide testing program effective with the

Z00l-02 school year. (2000-01 was a pilot year.) Approximately 15,000 students

statewide in grades 3-8 are participating in this alternate assessment in at least one

of the content areas for the 2001-02 school year. The results from the NCAJAú{I

will be included in the performance composite of the school-based ABCs

Accountability Program effective with the 2001'02 school year.

(3) The North Carolina computerized Adaptive Testing system (NCCATS)

The NCCATS uses a computer application transmitted from a secure website to

assess student performance in reading and mathematics by selecting test questions

from the regular end-of-grade (EOG) test item pool which are appropriate for the

individual student's level of functioning within the curriculum. This assessment

instrument is designed to þe an appropriate assessment tool for students with
disabilities who are in grades 3-8, have a cunent IEP or Section 504 plan, are

being instructed in reading and mathematics competencies, and the IEP or Section

504 Óommittee determines that the student is functioning so far below gtade level

or due to the nature of their disability, the standard grade-level EOG tests, with or

without accommodations, are not valid instruments for assessing the student's

performance. The NCCATS computer application selects questions from an EOG

iest item bank that has been expanded to contain items from grades 2-8 and 10

(items from the North Carolina High School Comprehensive Test (HSCT) pool)

based on a student's response to the previous item until the system determines the

appropriate level of student perfórmance. The NCCATS uses the same

dèvelópmental scale scores and achievement levels as the standard EOG tests in
reading and mathematics and the HSCT. (2000-01 was a pilot year for the

NCCATS.)

For the 2O0l-02 school year, results from the NCCATS will be included in tþe

performance composite of the ABCs Accountability Program. In cases where

students have a pre-score (from previous standard test administration with or

without accommodations) the studãnt's scorss will also be included in the growth

composite of the ABCs Accounøbility Program. Approximately 28,000

administrations of the NCCATS are expected to occur for the 2001-02 school year.
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(iÐ Prohibit the use of statewide tests as the sole determinanï of decisions about a
child's graduation or promotion:

Although the State Board of Education has adopted policies that require students to
demonstrate mastery of competencies measured by the end-of-grade (EOG) tests in
reading and mathematics at grades 3, 5, and 8, and computer skills proficiency and
grade 8 reading and mathematics mastery as graduation requirements, its
implementation of the requirements requires the following:

(l) Students have multiple opporhrnities to take the tests within the year and over the
years of a student's high school career. For instance, for the EOG student
accountability requirements at grades 3, 5, and 8, students may be tested up to
three times at the end of the school year in order to determine grade-level mastery
in reading and mathematics. In addition, at grades 3, 5, and g, thr standard error
of measurement (SEM) is applied to the student's score for each test
administration. The use of the SEM takes into account the fact that there is
measurement error in test results.

For the graduation testing requirements such as computer skills and the current
high school competency tests, students begin taking the tests while in grade 8.
Since each student has at least two opportunities to øke the.tests each year
beginning with grade 8, students have as many as 16 opportunities (including the
summers) to meet the computer skills proficiency requirement prior to graduation
and 14 opportunities (including the summers) to complete the competency
requirements in reading and mathematics. In addition, students with disabilities
may use the computer skills portfolio to meet the computer skills proficiency
graduation standard, if appropriate and documented in the student's IEP.

For the proposed high school exit exam, an eleventh grade test of high school
essential skills required for graduation, students with disabilities who are
following the Occupational Course of Study will not be required to take or
demonstrate mastery of the competencies measured by the North Carolina High
School Exit Exam

Senate Bill 1005 SECTION 28.17.b.G.S. 115c-288(a) states that to Giade and
Classify Pupils. - The principal shall have authority to grade dnd classiff pupilp.
In determining the appropriate grade for a pupil who is already attending a public
school, the principal shall consider the pupil's classroom work and grades, the
pupil's scores on standardized tests, and the best educational interests of the
pupil. The principal shall not make the decision solely on the basis of
standardized test scores. If a principal's decision to retain a child in the same
grade is partially based on the pupils' scores on standardized tests, those test
scores shall be verified as accurate.

6



The Board shall direct the department to declare the accuracy of the test scores

upon the coÍlmencement of each testing cycle. This declaration shall be imposed
prior to the generation of test scores or the printing of student reports at the LEA
level.

In addition, Senate Bill 1005 "$ I l5C-47. Powers and duties generally states that
in addition to the powers and duties designated in G.S. 115C-36, local boards of
education shall have the power or duty: To adopt Policies Related to Student
Retention Decisions.-Local boards shall adopt policies related to G.S. l15C-
45(c) that include opportunities for parents and guardians to discuss the decision
to retain students." Local boards of education have been fully informed of these
powers and duties generally.

(iii) Provide parents with information about the Statewide Testing Program and
'options for students with disabilities:

The State Board of Education policy HSP-A-001, 16 NCAC 6D.0302 Test
Administration states that:

(g) LEAs shall, at the beginning of each school year provide information .to
students and parents or guardians advising them of the district'wide and state-

mandated tests that students will be required to take during that school year. In
addition, LEAs shall provide information to the students and parents or
guardians to advise them of the dates the tests will be administered and how
the results from the tests will be used and the consequences thereof. Also,
information provided to parents about the tests sþall include whether the State

Board of Education or the local board of education requires the test.

(h) LEAs shall report s'cores resulting from the administration of district'wide and

state;mandates tests to students and parents or guardians along with valid score

interpretation infornation within thirty (30) days from generation of the score

at'the LEA level or from the receipt of .the score and interpretive
documentation from the department.

(i) At the time that scores are reported for tests required for graduation such as the

high school competency tests, the computer skills tests, and the high school

exit exam, the LEA shall provide information to students and parents or
guardians to advise whether'or not the student(s) has met the standard for the

test. If a student fails to meet the standard for the test, the student and parents

or guardians shall be informed at the time of reporting, the date(s) when
focused remedial instruction will be available and the date of the next testing

opportunity.

In addition, the State Board of Education supports the federal requirement that
parents be contacted and included in all IEP or Section 504 team meetings

where decisions are made about the testing of students with disabilities.
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(Ð The State Board shall report its proposed policies and proposed changes in
policies to the Joint Legislative Education Oversight Committee prior to
adoption.

The State Board of Education reports on the following proposed policies or
proposed changes to policies related to the testing of children with disabilities:

l. The State Board of Education proposes to implement a revised method for
scoring and reporting the North Carolina Alternate Assessment Portfolio for
students with serious cognitive disabilities effective with the scoring and
reporting of the summer of 2002. The Board is proposing to change the
scoring by having all student portfolios read and scored by two independent
readers thereby generating a single portfolio score by adding the scores
provided by each scorer/reader to generate a total raw score scale of 0-32
points.

Domain, ' ,,Re¿ile¡':l*

Communication 0-4 0-4

Personal and Home Management 0-4 0-4

Career and Vocation 0-4 0-4

Community 0-4 0-4

Total Possible Points Per Reader T6 t6

Total Maximum Points Per Portfolio 32

*A non-scorable category will also be given to portfolios in which:

(1) Insufficient evidence is provided to determine the task level;
(2) Domain omitted without completed Domain Omission Form; and/or
(3) Student Inappropriately placed in the North Carolina Altemate Assessment

Portfolio.

Each student's performance will be reported using a single portfolio score of 0-32. A
70 percent perfect agreement (inter-rater reliability) of scores is required at the task
level. In addition, the portfolio scores are proposed to be converted to Performance
Standards or achievement levels recommended as follows:

8



Achievement
Level

Proposed
Cut

Scores
I Students perfbrming at this level do not have

suffrcient master of their IEP goals as assessed by the
portfolio.

0-10

il Students perf-orming at this level inconsistently
demonstrate mastery of their IEP goals as assessed by
the portfolio.

11-16

rrr qfiìdênfe ncrfhminc of flric lpr¡aì n'flpn rìpmnncfrqfp

mastery of their IEP goals as assessed by the portfolio. 17-22

IV Students performing at this level consistently
demonstrate mastery of their IEP goals as assessed by
the portfolio.

23-32

2

The proposed changes to the scoring and reporting of the portfolio have been
endorsed by the representatives of the NCDPI Testing and Accountabitity staff,
representatives of the NCDPI Exceptional Children staff, the department's Testing
Students with Disabilities Committee, and the department's North Carolina Testing
and Accountability Technical Advisory Committee. The proposed change in the
policy related to the scoring and reporting of student performance on the North
Carolina Alternate Assessment Portfolio ensures a process that will achieve greater
validity and reliability of the scores. The proposed changes will align the scoring and
reporting of the altemate assessment portfolio with the scoring and reporting
processes used for the other assessment instruments in the statewide testing program.

The Algebra I exemption in General Statute 115C-81 reads as follows; "The State
Board shall not adopt or enforce any rule that requires Algebra I as a graduation
standard or as a requirement for a high school diploma for any student whose
individualized education program (i) identifies the student as learning disabled in
the area of mathematics and (ii) states that this leaming disability will prevent the
student from mastering Algebra I."

In 1998, the parents of a student filed a complaint with the U. S. Department of
Education, Office of Civil Rights alleging that the exemption of Algebra I for such a
nÍurow scope of disabilities is discriminatory to students with mental disabilities that
may keep him or her from successfully completing Algebra I. While the complaint
was resolved, the larger issue of the exemption was not. The legislation raises
several issues regarding the high school exit exam, now under development and
scheduled for implementation in the spring of 2004 for the graduates of 2005, since
that exam will measure competencies from the Algebra I course. There are
implications involved in continuing the exemption, rescinding it (legislatively), or
even expanding it. At its January 2002 meeting, the State Board of Education
discussed the issues related to the Algebra .I exemption and formed an ad hoc
committee to study the issues and to make recommendations to the full Board.

9
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discussed the issues related to the Algebra I exemption and formed an ad hoc
committee to study the issues and to make recommendations to the full Board.

In addition, the State Board of Education has directed the department to collect data
from local school districts regarding the Algebra I exemption. The data are being
collected by department staff. Some changes to the existing policy may be proposed
depending upon the action of the ad hoc committee and the full Board.

Students with disabilities in grades 3, 5, and 8 who take the North Carolina
Computerized Adaptive Testing System (NCCATS) in the spring of 2002 arc
currently expected to participate in retesting as do the students who take the regular
EOG administration (with or without accommodations). Some LEAs have raised
logistical and timing issues related to the use of'computer labs at the end of the
school year to do the retesting.

4. Another issue being studied felates to school districts where high numbers of
students with disabilities are clustered in certain school buildings. The concem
expressed by the schools is that the inclusion of test scores from these students
probably will lower the overall performance of the school's results.

The Board is committed to providing students with disabilities the opportunity to access
the curriculum and the statewide testing pro$am in order to .be held to standards
comparable to those of other students. The Board is constantly seeking strategies and
processes that will meet the requirements of federal legislation regarding the access and
inclusion of students with disabilities wittr the ultimate goal of helping each child to
realize his or her potential.

The above summarizes the various issues affecting testing students with disabilities that
are currently being studied..
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SECTION 28.30.(Ð G.S. l15C-12(27) reads as rewritten:
"$ 115C-12. Powers and duties of th.e Board generally" 

The general supervision and administration of the free public school system
shall benested in'the State Board of Education. The State Board of Education
shall establish
by the As
are defined as follows
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Summary and Key Findings

Section 1..1: LEA Suspensions

Numher of Long-Term Susoensions (LTSs)

l. The number of LTSs given to North Carolina public school students in the l17 LEAs

increased from2pl6in1999-20O0to2/12in2000-2001. Thisrepresents a227o increase

over that period (Figure l). Correspondingly, the L'TS rate increased from 177 pet 100,000

srudents in 1999-2000 to 214 per 100,000 students in 2000-2001 (Table 1). These rates

indicate that the increase in LTSs over the two-year period holds true even when accounting

for increases in student enrollment in the state during that same period.

LTSs bv Ethnicitv and Gender

2. Male students received 76vo of all LTSs in 2000-2001, compared to8I7o in 1999-2000.

Between 1999-2000 and 2000-2001, the LTS rate among male students increased

approximately I3Vo, while the rate for females increased by approximately 53Vo (Figures I &'
2).

3. Over half of the LTSs given in both 1999-2000 and 2000-2001 were given to Black/lVIulti-

racial students(Figure 3). Compared to other ethnic subgroups, Black/lvlulti-racial students

also had the highest LTS rate in 1999-2000, but in 2000-2001, American Indian students

were the ethnic group with the highest LTS rate. Between 1999-2000 and 2000-2001, all

ethnic-gend"r g-opr experienced-an increase in LTS rate except White males (Figures 4 &
5).

4. Among all ethnic-gender groups, Black/lvlulti-racial males accounted for the highest

percentage of LTSs in both 1999 -2000 and 2000-20 0I (397o and 4lVo, respectively). They

ãre the most over-represented category of LTS students, about 2.5 times their representation

in the general student population (Table l).

5. Regardless of ethnicity, the percentage of LTSs given to female students was lower than (or,

in the case of Black/Multi-racial females, equal to) their representation in the statewide

student population (Table 1).

LTSs by Grade Level

6. The frequency of LTSs increases with each grade level from K through 9, peaks at 9th grade,

and then decreases fromlOth grade onward. Ninth graders receive about one-third of all

LTSs (Figure 6).

7 . Between Iggg-2000 and 2000-2001, the number of LTSs increased at every grade level;

however, the increase was most dramatic in grades K through 6 (Figure 6).
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LTSs for Special Status Student Categories

8. In both 1999-2000 and 2000-2001, special status students (e.g., students receiving special
education services, Limited English Proficient students, etc.) accounted for almost one in
every five LTSs. T'he number of LTSs given to special status students, however, increased
from 441 in 1999-2000 ro 530 in 2000-2001 (Figure 7).

Types of Misconduct læadine to LTSs

g. For the first time in 2000-2001, data were collected as to the reasons why students were
given LTSs. Aggressive or undisciplined behavior was the primary reason cited for.367o of
all LTSs. In addition; lTVo of IJTSs were due to issues related to controlled substances, and
local rule violãtions accounted for IZVo of LTSs (Figure 8).

Multiple.Short-Term Suspensions (STSsl

10. The number of students receiving multiple STSs totaling more than 10 days (i.e., the
equivalent ofa long-term suspension) appears to have increased between 1999-2000 and
2000-2001 (Figure 9).

11. In 2000-200I, 45,792 students - approximately 4Vo of the overall student population -
received multiple STSs of any length (Figure l0).

Multiple Long-Term Suspensions ILTSs)

12. The number of students receiving multiple LTSs decreased dramatically from 417 in 1999-
2000 to only 62 in 20O0-2001 (Figure 1 1).

Section 1,.2: LE A, Expulsions

Number of Expelled Students

13. Between 1999-2000 and 2000-2001, the number of students expelled from the 117 LEAs
increased from 87 to I49 - an increase of7I7o. Correspondingly, the expulsion rate
increased from 7 per 100,000 students in 1999-2000 to 12 per 100,000 students in 2000-
2001. These rates indicate that the increase in LTSs over the two-year period holds true even
when accounting for the increases in student enrollment in the state during that same period
(Figure 13 and Table 2).

Expulsions b]¡ Ethnicit)' and Gender

14. Across the two-year period from 1999-2000 to 2000-2001, nearly 89Vo of the students
expelled were male (Figure I3).
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15. For the two years reported, almost half of expelled students were Black/ì4ulti-racial males,

despite the fãct that ihey constitute only 167o of the overall student pop¡rlation. .rJ/hite 
male

stuåents account for móst of the other expulsions (38-407o). Both White and Hispanic males

are also slightly oveffepresented among expelled students relative to their presence in the

overall student population (Table 2).

16. Asian students, American Indian students, and female students of all ethnicities were rarely

expelled in either 1999-2000 or 2000-2001 (Table 2)'

17. Expulsion rates increased between Iggg-2000 and2000-2001 for White and Black/lvlulti-'

racial students of both genders, as well as for Hispanic males (Figures 15 and 16)'

Expulsions bl' Grade Level

18. As is true for long-term suspensions, the vast majority of expulsions occur in grades 6-12'

with 9th grade being the most common year (Figure 17)'

19. Expulsions increased between lggg-?000 and 2000-2001 at most grade levels. The largest

increase, however, was in grades 6 through 8 (Figure 17)'

Expulsions for Special Status Student Categories

ZO.ln lggg-2000, special status students (e.g., students receiving special education ry*ig.:,.
Limited English Proficient students, etc.) accounted for approximately l4%o of all expulsions.

This figure increased toZIVo in 2000-2001 (Figure 18)'

ZI.Irr Iggg-2000, students receiving special education services accounted for only 57o of

expulsions. h 2000-2001, howevór, they accounted for approXimately lg%o of all expulsions

(Figure l8).

Types of Misconduct læading tÖ Expulsion

22.Forthe first time in 2000-2001, data were collected as to the reasons why students were

. expelled from school. Aggressive or undisciplined behavior waS the reason ðited for

approximately one-third ói expulsions. In addition,20Vo were due to issues related to
' cãntrolled substances, while 9Vo werc due to offenses involving weapons (Figure 19).

section 1.3: Placements in Alternative Learning Programs (ALPs)

ALPs Serving Suspended and/or Expelled Students

'23. 
Of the 209 ALps in the state in 2000-2001 , twice as many serve LTS students (80Vo) as serve'

expelled students ( IVo). ALPs that serve both middle and high school students were more

likely to serve suspended and expelled students than ALPs that served only high school

students or only middle school students (Table 3)'
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Number of ALP Placements

24.In2O0O-200l,thenumberofstudentsplacedinALPsfromthellTLEAswas33,484. These
placements involved 16,591 students, indicating that some students were placed more than
once during the year.

ALP Placements bI¡ Ethnicitl¡ and Gender

25. Male sfudents and Black/ì4ulti-racial students accounted for the majority of ALP placements
in 2000-2001 (Figures 20 and2t).

26. More specifically, Black/I,Iulti-racial males ( IVo) and White males (ZSVo) accounted for
approximately two-thirds of all ALP placements.in 2000-2001 (Table 4).

2T.BlacVhulti-racial males, Black/Multi-racial females, and American Indian males are
overepresented in ALP placements relative to their presence in the overall student
population. All other ethnic-gender groups are underrepresented (Table 4).

ALP Placements bv Grade Level

28' Approximately one-fourth of all ALP placements in 2000-2001 were given to 9ú grade
students. Ninth grade is the most common year for ALP placements; the number of
placements gradually increases each year up to grade 9, and then declines through grade 12
(Figure22).

ALP Placements for Special Status Student Categories

29.Ln2000-2001, special status students (e.g., students receiving special education services,
Limited English Proficient students, etc.) accounted for approximately 227o of all ALp
placements. Students receiving special education services accounted for the vast majority of
these ALP placements (Figure 23).

Types of Misconduct Leading to ALP Placement

30. For the first time in z}Oo-z}Ol,data were collected as to the reasons why stuf,ents were .

placed in ALPs. Aggressive or undisciplined behavior was the primary reason cited for
almost half of ALP placements. In addition, 40Vo were due to truancy or unipecified rule
violations (Figure 24).

31. Of the 16,59I students placed in ALPs in 2000-200I,6,945 (42Vo) were placed on more than
one occasion. Fourteen percent of students placed in ALPs during 2000-2001 were placed 4
or more times (Figure'25).
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Section 2.L: Charter School Long'Term Suspensions (LTSs)

Number of LTSs

32. Among the charter schools repirrting data (92Vo in 1999-2000 and SlVo in 2000-200 1), the

number of LTSs dropped draJtically from 9l in 1999-2000 to 24 in 2000-2001 (Figure 26)'

33. In both years, either one or two charter schools (schools designed to serve at-risk students)

accounted for at least half of all charter school LTSs'

Charter School LTSs b)¡ Ethnicitlr and Gender

34. Male students accounted for just over half of all charter school LTSs in both 1999-2000 and

2000-2001 (Figure 26).

35. Approximately two{hirds of all charter school LTSs in both 1999-2000 and 2000-2001 were

given to Black/Multi-racial students (Figure 27).

charter school LTSs b)¡ Grade Level

36. In both lggg-2000 and 2000-2001, the majority of LTSs in charter schools were given to

students in grades 8 and 9 (Figure.28).

Tvpes of Misconduct Leading to Charter School LTSs

37. Aggressive or undisciplined behavior was the most common type of miscohduct that led to

LTSs in charter schools in 2000-2001.

Charter School.Multiple Short-Term, Suspensions (STSs)

¡d. fne number of charter school students receiving multiple STSs remained steady between

lggg-2000 and 2000-2001. The majority of charter school students who received multiple

. STSs were suspended for less than 10 days (Figures 30 and 31)'

Section 2.22 Charter School Expulsions

Number of Expelled Charter School Students

39. The number of expulsions reported by charter schools dropped slightly between 1999-2000

and 2000-2001 (Figure 32). ln 2000-2001, the majority of charter school expulsions were

accounted for by one school.

Charter Sehool Expulsions by Ethnicitv and Gender

40. Most of the students expelled from charter schools in both 1999-2000 and 2000-2001 were

Black/Multi-racial. Wiitr the exception of one Hispanic student in 2000-2001, all other

students expelled from charters in either year were White. Two-thirds of expelled charter

school students were males (Figures 32 and3t).



Charter School Expulsions by Grade Level

41. There has been little change in the grade distribution of expelled students from charter
schools between 1999-2000 and 2000-2001. As was true for LTSs, the eighth and ninth
grades are also the most common grades for a student to be expelled (Figure 34).

Types of Misconduct læading to Charter School Expulsion

42. Rule violations, possession of weapons, theft, and aggressive or undisciplined behavior each
accounted for I6Vo ofcharter school expulsions in 2000-2001 (Figure 35).

Section 2.3: Charter School ALP Placements

Number of Charter School ALP Placements

43. In 2000-200I , 7 I ALP Placements were reported by charter schools, with all but 3 of those
placements reported by one school (Figure 36).

Charter School ALP Placements by Ethnicit]¡ and Gender

44.. Most of the students placed in ALPs from charter schools in 2000-2001 were Black/Multi-
rucial (66Vo) or White (32Vo). With respect to gender, four out of five expelled charter school
students were males (Figures 36 and,37).

Types of Misconduct Leading to Charter School ALP Placement

45. The most common reasons for charter school ALP placements in 2000-2001 were aggressive
or undisciplined behavior (66Vo) and rule violations (257o; Figure 39).

In-School Suspensions

In 2000-2001, attempts were made to collect data on in-school suspensions, similarìo
what was collected for out-of-school suspensions, expulsions, and ALP placements. However,
schools were unable to provide this information due to the sheer volume of in-school suspensions
that are given each year. Attempts were made by NCDPI in November 2000 to allow for
aggregate reporting ofin;school suspensions (in lieu ofreporting them incident by incident).
However, even with this adjustment, only 277o of LEAs were able to report complete in-school
suspension data for all of their schools. Therefore, in-school suspension data were not analyzed .

for this report due to the exceedinþly large amounts of missing information. The requirement for
schools to report in-school suspension data has been eliminated in 2001-2002, with the exception
ofin-school suspensions that are given as a consequence for the 17 incidents defined by law that
schools must report to law enforcement agencies.
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lntroduction

Background

Legislative Charge

The State Board of Education shall report annually to the Joittt Legislative
Education Oversight Committee and the Commission on Improving the Academic

Achievement of Minority ancl At-Risk Students on the iutnbers of students who

have clropped out of school, been suspended, been expelled, or been placed in an

altemative program. The data shall be reported in a disaggregated manner and

be readily available to the public [G.S. 1ßC-12(27) and SL 2001-424 Sec.

28.30(Ðl

The Annual Study of Suspensions and Expulsions for the 2000-2001,school year was

designed to address the requirements specified in the legislation cited above'. Because no

standardized mechanism exists within the state's Student Information Management System for
the reporting of data on suspended rind expelled students or for students placed in alternative

programs, the data contained in this report had to be gathered from LEAs via paper and

electronic surveys during the 2000-200l.school year. The reporting of these data was thereforq a

logistical challenge, especially for the larger districts'

Legislation Related to the Education of Suspended and Expelled Students

In re Jackson, 84 NC App.167 167, 352 SEZÍ 449 (1987) it was ruled that "The public
schools have no ffirmative duty 1o provide an alternate educational programfor suspended

students, in the absence of a legislative mandate."

Further in the State v. Davis, --NC App.--,485 282d329 (1997), it was ruledthat"The
primciry goal of suspension and expulsion is the protection of the student body."

Session Law 1998-220 states that "The superintendent makes decisions concerning

suspens ion.or expulsion of students. "

GS 1l5C-47, Section (32a), which refers to appropriate services to students who drop out

of school, states that " Local boards of education are encouroged to establish alternative
leaming progr(tms (ALPs)...whenfeasible and appropriate, for students who are subject to long'
term suspension or expulsion...Upon adoption of guidelines under this subdivision, local boards .

are encouraged to incorporate them in their safe school plans developed under GS I I5C-
I05.47."

i This report does not, however, cover the legislative provision cited above with respecf to dropouts. Dropout data has historically been gathered

by NCDPI through a sepa¡fìte data collection mechanism and were reported for 2000-2001 in a sepmate dæument.



Thus, legislation has evolved from a more exclusive focus on the protection of the larger
student body to include concern for the continued education of suspended and expelled students
as appropriate.

Definitions of Suspension and Expulsion

There is not a uniform, statewide Student Code of Conduct. Therefore, within legal
limits, specific behaviors constituting misconduct and the definitions of those behaviors vary
across LEAs and schools. Local school boards are responsible for translating school laws into
policies for each scho'ol district but there are no standards for the development of local discipline
codes. Requirements for student conduct, along with consequences for breaking the rules, are
described in policies and procedures and are communicated to students, parents, and the public in
each LEA's local Student Code of Conduct. In all discipline cases, students identified to receive
services in piograms for Exceptional Children and other special status categories are entitled to
all protections'provided by those laws. The law does require the following of schools with
respect to at all students at risk of acailemic failure or disruptive behavior. GS l15C-105.45
requires that

All schools must have plans, policies, and procedures for dealing with disorderly
and disruptive students. All schools and school units must have ffictive
measures for assisting students who are at risk of acadèmic failure or of engaging
in disruptive and disorderly behavior. (1997-443,s.8.29 (rXl).)

Short-term suspensipns. Lesser offenses are often dealt with using short-term
suspensions, which can last from one to ten days. Principals make decisions about whether or
not to suspend a student short-term, about the duration of that suspension, and about whether the
short-term suspension is to be served in or out of school. In-school suspensions are usually
served in an in-school suspension classroom. When a school does not have an in-school
suspension program or when offenses are more serious or chronic, they may be dealt with
through short-term, out-of-school suspensions. In either case, a student may have multiple,
short-term suspensions throughout the year such that the cumulative days suspended includes a
significant portion of the student's academic year. Time out of school almost always has a
negative impact on achievement and progress. In such cases, without effective intervention,
behavior problems often get worse.

Long-term suspensions. More serious offenses are usually dealt with using long-term
süspensions as a consequence. Long-tem suspensions last from eleven days up to the remainder
of the school year. It is possible for a student to receive more than one long-term suspension
during the year. When a student is long-term suspended, the student may not return to their
regular program in their home school for the duration of the suspension. Districts may allow
students to attend an alternative learning program or alternative school (ALP) during their long-
term suspension. However, certain very serious offenses may result in the student not being
allowed to enroll in any school or program for the remainder of the calendar year or being
suspended for an entire school year, which is called a 365-day suspension. Usually the
Superintendent and/or the local board of education, upon recommendation of the principal, make
decisions on a case-by-case basis about long-term suspensions (including 365-day suspensions),
the length of the suspensions, and ALP placements. If the student is not admitted to an ALP, the
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student is out of school for the duration of the suspension, often unsupervised. The student may

then become more at-risk of academic failure; involvement in high-risk behaviors such as sex,

drugs/alcohol/tobacco; delinquent behaviors; and/or serious trouble with the law.

Expulsion. When a studeht is expelled from school, the student cannot return to their

home schoìl or any school, ever. As with long-term suspensions, the Superintendent and/or the

local board of education, upon the recommendation of the principal, make decisions about

student expulsions on a case-by-case basis. An expulsion is usually reserved for cases where the

student is àt least 14 years of age and presents a clear threat of danger to self or others. The acts

do not have to occur on school premises for the superintendent and/or school board to expel a

student. The law allows districts to permit some expelled students to enroll in ALPs to complete

theireducation. Ifnot, the students are out ofschool, and, like long-term suspended students,

often go unsupervised, and therefore are at increased risk of more serious problems'

Alternative Learning Programs Defined

Alternative learning programs (ALPs) operate with a range of missions and primary

target populations. In addition to students who are enrolled because of academic, attendance,

un¿ mè problems (pregnancy, parenting, work), some ALPs also enroll students with mild,

moderatè, ot r"u"té discipline problems, including suspended or expelled students, on a case-by-

case basis. Some ALPs âre programs within a regular school and some are actual schools.

Usually., both alternative schools and alternative programs serve students from other regular

schools in the school district.

The State Board of Education, as required by GS ll5c-12 (24) amended by HB 168 of

the 1999 Session of the Çeneral Assembly, adopted a definition of what constitutes an alternative

school or program. Basic differences between an alternative school and an alternative program

usually traie io do with size, management, and accountability. The following definition is

descri|ed in SBE policy HAS-Q-001, in the broader policy having to do with school dropouts:

Alternative Learning Programs - Alternative koàing Programs are definetl as

services for students at risk of.truancy, academic failure, behavior problems,

. and/or ãropping out ofschooi. Thes" services should be designed to better meet

the needs of students who have not been successful in the regular public ichool
. setting. Altemative learning programs serve students at any level who are

o suspended and/or expelled,
o at risk of participation in juvenile crime,
o have dropped out and desire to retum to school,
o have a history of qruancy,

. are returning from juvenile justice settings or psychiatic hospitals,

o whose learning styles are better served in an altemative setting.

Alternative leanting programs provide individualized programs outside of a

standard classroom setting in a caring atmosphere in which students learn the

skills necessclry to redirect their lives. An alternative leaming program must
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. provide the primary instruction for selected at-risk students
o enroll students for a designated period of time, usually a minimum of one

academic grading periocl, and
. offer course credit or grade-level promotion credit itt core academic areas

Altentative learning programs may also

o address belzavioral or emotional problems that interfere with adjustment to or
benefiting from the regular education classroôm,

o provide smaller classes and/or student/teacher ratios,
o provide instruction beyond regular school hours,
o provide fl.exible scheduli.ng, and/or
¡ assist students in meeting graduation.requirements other than course credits.

Alternative learning programs for at-risk students typically serve students in an
alternative school or altentative progrãm within the regular school.

Att Alternative School is one' option for an alternative learníng. program. It serves
at-risk students and has an organiTational designation based on the DpI
assignment of an fficial school code. An altemative school is dffirentfrom a
regular public school and provides choices of routes to completion of school. For
the majority of students, the goal is to rçtum to the regular public school.
Alternative schools may vary from other schools in such arects as teaching
methods,-hours, curicuhtm, or sites, and they qre intencled to meet particular
learning needs.

An ALP is a program that serves students at any level, serves suspended and
expelled students, serves students v¡hose learning styles are better served in an
alternative learning program, or provides individualized programs outside of a
standard classroom setting in a caring atmosphere in which students learn the
skills necessary to redirect their lives. They also

o Are for students at risk of schoolfailure, dropping out of çchool, or involvement
in.juvenile crime;

o Provide primary instructionfor students enrolled:
o Offer coLtrse credit or grade-level promotion credit in 

"or" 
orod"mic areas;

o Are for designated periotls of time (not drop in);
¡ Assis/ students in meeting requirements for graduation.

Availabilit]¡ of ALPs for Suspended and Expelled Students

Suspended and expelled students in North Caiolina are placed in ALPs on a cøse-by-case
áøsis, based on processes and procedures developed by each of the I 17 Local Education
Agencies (LEAs) and the nearly 100 charter schools. Legislation requires that, unless granted a
waiver by the State Board of Education (SBE), every district was to have an ALP by July 1,
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2000. As of November 2}}l,every LEA either had an ALP or had requested a waiver (NCDPI,

2001a). Even so, there are still problems, such as the following:

o The ALP that currently exists may not serve all age/grade levels resulting in a lack of
seruice for suspended or expelled students at other grade levels.

¡ The student enrollment of the ALP may be at its capacity'

o The nature of the student's offense may mean that ALP placement would jeopardiz,e the

safety of others enrolled in the ALP.

o ALP staff may not have the skills to manage the student and meet the student's needs.

Study Methodology

Contents of this Report

The first section of this report contains disaggregated statewide data for suspensions,

expulsions, and ALP placements collected from 117 LEAs. The second section of this report

inóludes disaggregated data from charter schools on suspensions, expulsions, and AI P

placements. the ro*"y instruments used to gather the data are included in Appendices A

itrrougfr C, and disaggrågated suspension and-expulsion data for the 1999-2000 and 2000-2001

school years afe displayed by LEA/charter school in Appendices D through G.

Currently, dtatewide student membership data are combined for Black and Multi-racial

ethnic groups. iherefore, when comparisons of suspension and expulsion data are made to the

statewiãe siudent population, these two subgroups must be combined as well. Multi-racial

students comprisaone percent or less of the total student membership at the state level; thus, the

state data provide a reasonable reference point for Black students.

This report contains only limited information on short-term suspensions (i.e., suspensions

lasting 10 days or less). More detailed information on short-term suspensions as well as the

acadernic performance of suspended students based on the 2000-2001 school year is forthcoming.

in a supplemental report later this year.

Comparison with Past Reports

Several factors combined to make this year's study more challenging than it had been

previously. As in past years, the data for this report were gathered from each LEA and charter

ichool via paper and electronic forms. The data were due to be returned to NCDPI's contractors

by June f S, Z^OOf . However, data from several LEAs and charter schools were submitted late, in

,o." 
"ur"r 

as late as November 2001. Collecting data on individual students in 2000-2001

instead of aggregate counts of students also resulted in an exponential increase in the amount of
data that naãio be entered and cleaned by NCDPI's contractors. These two factors made the on-

time delivery of the report much more difficult this year.

The predecessor to this report - Three Year Trends of Long-Term Suspended and

Expelled Stúdents (Igg7-2000) - was created in 2001 to address a slightly different legislative
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rcporting requirement. Where possible, this study and report were structured to preserve trend
infotmation from that report. However, there were significant changes made to the survey form
used for this study in 2000-2001 that rendered much of the trend information from that earlier
repoÍ incompatible with the cunent year's data.

These changes were implemented to enable more in-depth analysis using student-level
data. They included the elimination and/or rewording of some questions along with a change
requiring LEAs to provide information on individual students who were suspended, expelled, or
placed in alternative educational settings in lieu of simple aggregate counts of students (see
Appendices A, B, and C for copies of the 1998-1999, 1999-2000, and 2000-2001 surveys). In
1999-2000, the intent of the legislation was to determine, for each gender/ethnic categoiy, both
the number of s.tudents committing suspendable or expellable acts and to broadly detprmine the
consequences for those acts . For 2000-2001 , however, the focus of the legislation shifted from -

the commission of suspendable or expellable acts to simply numbers of students suspended;
expelled,' or placed in alternative educational settings. The format of this report and the data
collection for the current year (200I-2002) are both responsive to that change as well.

Cautions Regarding lnterpretation of Data

In the course of completing this study and conducting training for the current school
year's (200I-2OOZ) Study of Suspensions'and Expulsions, the evaluators discovered that some
schools and LEAs consider a student placed in an ALP as being suspended or expelled, while
others do not. This discrepancy is likely related to both local þolicies and tro the inability of the
state's Student Information Management System (SIMS) to record a student as being (a) both
suspended and enrolled in an ALP or as (b) both expelled and enrolled in an ALP. Therefore, the
statewide suspension and expulsion data in this report are likely to be'an underestimate of the
true numbers of students who are suspended or expelled from their home schools. However,
unless this discrepancy.affects the data for certain subgroups of students more than others (which
is not very likely), then the relative comparisons of subgroup differences and trends over time
detailed in this report should not be significantly affected.

For the purposes of this study, a student was considered to be suspended or expelled if
the LEA reported them to be suspended out-of-school or expelled, regardless ofwhether that
student was reported to have been placed in an ALP concurrent with that suspension or
expulsion. This method of counting, which allowed individual LEAs to presumably use their
own definitions of what constitutes a suspension, differs somewhat from the definition used in
the 2000 report of suspended and expelled students (NCDPI, 2001b). That report also included
in its suspertsion and expulsion totals students who committed suspendable or expellable acts but
were placed in ALPs in lieu of suspension or expulsion as the consequence for those acts. In this
report, those students were instead included in the ALP placement ntimbers if the school system
did not also consider them to be suspended or expelled. Therefore, the number of suspensions
and expulsions reported here for the 1999-2000 school year (including the LEA and charter
school figures presented in Appendices D and E) are lower than those found in last year's report.

For this study, LEAs and chafer schools were asked only to provide information on
disciplinary ALP placements, and not ALP placements due to non-disciplinary reasons.
Therefore, it should be noted that the total number of students placed in ALPs in 2000-2001
(regardless of reason for placement) may be higher. Despite this provision, the number of

6



disciplinary ALP placements reporled by LEAs and charter schools for this study was roughly

"quai 
to recent figures for all ALP placements as collected directly from alternative programs for

NCDPI's annual report of the Alternative Learning Programs Evaluation, even though ALPs

report that approximately half of all placements are primarily for academic rather than behavioral

t"ã.onr (NCDPI, 2001c). In addition, schools report that data for suspended and expelled

students are more consistently recorded than are data for ALP placements. Therefore, the

disciplinary ALP placement numbers in this report may suffer from some inaccuracies.

Beginning next year, the reporting of disaggregated data on students placed in ALPs called for in

the previously-cited legislation will be drawn directly from the NCDPI's annual report of the

Alternative Learning Programs Evaluation. .Since the data for that evaluation are collected

directly from the alternative programs, they probably provide more reliable and accurate

information on students placed in those programs.

Suspension and Expulsion: Critical Issubs

The Use of Data to Stereotyoe Studerits

The data in this report indicate that suspensions, expulsions, and ALP placements are

ihcreasing overall, and that certain subgroups of students are disproportionately represented in

those events. However, these data should not be used to label or stereotype any student. The

fact remains that the majority of students - of any age, gender, or ethnicity - will never commit

an offense resulting in suspension or expulsion from school. R¿ither, these data should be used

by schools and districts as an impetus to examine disciplinary policies for equity, to target

pievention efforts on vulnerable subgroups, to study ways to provide earlier intervention, and to

èxplore a broader array of services for students, including those provided by community groups

and agencies, that address both academic and non-academic needs.

The Protection of Others Versus the Rehabilitation of Offenders

Each year, for a variety of reasons, thousandð of students are suspended and expelled

from North Carolina's schools. Reasons range from truancy to disruptive behavior, tó chronic

discipline problems, violence, and criminal acts. Sometimes discipline problems are rooted in

acadèmic problems or problems outside of school that impact learning such as family problems,

substance abuse, or domestic abuse. During these suspensions and expulsions, about three

quarters of the students have the opportunity to attend alternative learning programs (ALPs) and

ábout a fourth do not (NCDPI, 2001b). Those who are suspended and expelled out of school

often go unsupervised, resulting in negative academic consequences and all too frequently,

increases in crime and delinquency problems.

. Although removing a student from school may create a bette{ learning environment for
others whose education was being disrupted by that student's actions, the removed student doe.s

not typically benefit from removal, nor does simply removing the student from school address

the cause of the student's misbehavior in any way. The more time a student spends out of
school, the more her/his academic progress will likely suffer. As these students fall further

behind in their academic progress, it increases the probability that they will not catch up with

their schoolwork, or worse, that they may never return to school. Alternative strategies to serve
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the academic and behavioral needs of suspended and expelled students are necessary to prevent
at-risk students from becoming "repeat offenders" after they return to their home school, and to
ensure that their difficulties do not escalate to the point where more serious behavioral events
occur or where students drop out of school altogether. Although suspensions and expulsions are
legitimate and reasonable means to ensure a safe, orderly and caring school climate, that alone
should not be the end goal of student discipline. Significant remediation efforts need to take
place to ensure that those students who are removed from school for purposes of ensuring safety
and order get the help they need to return the regular school environment and be successful, both
behaviorally and academically.

The Need for Comprehensive. Prevention-Oriented Solutions

Schools have the primary responsibility in our society for educating childien and youth.
However, schools are often distracteã from that mission whén a child's beñavior jeopardizes the
safety and learning of her/himself and the other students in the school. Surveys and polls
covering educational issues consistently show that school safety is one of the public's primary
concerns. At the same time, policymakers, business leaders, and the community at large ate
demanding increased academic performance and higher standards f'or all students. Schools
therefore have the daunting task of addressing the learning needs of an increasingly diverse
student population while also ensuring safety and order in their buildings.

While improving the school environment greatly enhances the safety of students, there
are limits on the extent to which schools can shape and influence students' behavior. School-age
children typically spend only I7-20Vo of their waking hours in school during a given calendar
year. Consequently, many of the factors that shape student behavior emanate from sources
outside of school, as well as from early experiences children have prior to entering school.
Suspensions and expulsions often result from behaviors ranging from "lesser" problems such as
bullying, fist fights, name-calling, an¿ many forms of harassment, to more "extreme" problems
involving criminal behaviors such as substance abuse, assault, carrying weapons to school, or.
murder. These issues may be rooted in the need to learn better self-control and assume personal
responsibility, educational approaches that do not match students' needs, problematic
environments (in or out of school), family and personal issues, or combinations of these and
other factors. Efforts to prevent behavioral problems in'schools will therefore be most effective
when (a) there is a comprehensive focus on the full range of students' needs - academic,
behavioral, and other; (b) when there is efficient and focused collaboration between schools,
families, and other community agencies that.are charged with serving students who are at risk for
behavioral problems; and (c) when these efforts begin as early as possible in children's lives,
before they enter school and before patterns of negative behavior have the chance to take root.
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Section 1.1: LEA SusPensions

Long-Term Suspensions (LTS)

This section reports data for students who were suspended for I I or more days (LTS).

The data here reflect long-term suspensions which may include multiple suspensions per student.

In addition to displayingiumbers and percentages of suspended students, charts are also

presentecl showing suspinsion rates for selected subgroups of students. Calculating rates of

suspension (e.g., the number of students suspended per 100,000 enrolled) is one way to'compare

the extent of representatiôn across groups more accurately than simple percentages. It is an

especially usefulìndicator when small numbers of students are involved.

. It should be noted that these numbers include students who were suspended out-of-school

as well as those who may have been suspended and subsequently sent to alternative programs. It

should also be noted thai some students likely received multiple long-term suspensions during

the2000-2001 school year; therefore, these charts represent numbers of suspensions, not

numbers of unique students.

Data for Black/lVlulti-racial students are repoited as one group in this report in most

instances, because the NCDPI combines these students when reporting the size of the overall

student population by ethnicity. Therefore, the calculation of suspension rates (e.g., Figure 2) and

analyses oi suspensions of Bláck/Multi-racial students relative to their overall representation in

the public schoãls (e.g., Table 1) cannot be made separately. However, since Multi-racial

stud'ents are estimatej to t"pt"."nt less fhan I7o of the total student population, these data still

provide a fairly clear picture of suspensions and expulsions of Black students.
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Figure 1. Number of Long-Term Suspensions by Gender: ]rggg-2000and 2000-200t.

The number of long-term suspension's given to students increased fuom2,216 in 1999-
2000 to 2,712 in 2000-2001 - a22%o increase.

Similar to 1999-2O00, the majority (76Vo) of those suspensions in 2000-2001 were given
to male students.

The 2,7 12 long-term suspensions in 2000-2001 were given to 2,646 different students,
meaning a small number of students were long-term suspended more than'once.
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Figure 2. Long-Term Suspension Rates by Gender: 1999-2000 and 2000-2001.

The rate of long-term suspensions for male students in 2000-2001 was 316 per 100,000

males enrolled. This represents a l3Vo increase from the previous year. The rate for

females was 107 per 100,000 - a53%o increase over 1999-2000.

Similar to what is shown by the raw percentages in Figure 1, the rate of long-term

suspensions for male students is approximately 3 times higher than for females.
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Long-Term Suspensions by Ethnicity
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Figure 3. Number of Long-Térm Suspensions by Ethnicity: 1999-21)00 and 2000-2001.

The number of suspensions given to students in all ethnic categories increased in 2000-
2001, with the exception of White students.

The number of suspensions given to Black/lVIulti-racial students increased from 1,138 to
1,530 between 1999-2000 and 2000-2001 - a34Vo increase.

The number of suspensions given to American Indian students nearly tripled between
1999 -2000 and 2000-2001.

V/hite and Black students accounted for the vast majority of long-term suspensions in
both 1999-2000 (95Vo) and 2000-2001(92Vo).
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Long-Term Suspensions by Ethnicity and Gender

Erhnic¡ty/Gender Number of Long-Term
Susperuions

Percent ofl"ong-Term
Suqrensions

Ethnicy'Gender Groug¡ ts
Petccnt oîStttewide

Enrollment

t999-?Ã00 2000-2001 1999¿m0 2000-2001 t999:2W 200&2001

Asian Males 14 t6 l I I

Asian Femalcs 2 9 0 0 t

Black and Multi-Racial Males 867 t,\2f 39 4l t6 l6

Black Males 853 I,0s6 38 40 NA NA

Multi-l{acial M¿tles t4 ?7 I I NA

llack and Multi-Racial F'emales 27t 407 t2 l-5 l5 l5

Black Fbmalcs 265 397 t2 l5 NA NA

Multi-Racial Females 6 10 0 0 NA NA

Iispanic Males 55 77 2 3 2 2

:Iispanic Females 7 l8 0 I 2 2

{merican Indian Males -)z 67 I 2 I I

A.rnericm ìndi¡ur Females 4 3l 0 I I I

ùr'hite Males 820 763 37 z8 32 3l

White Femâles t44 199 7 7 30 30

2316 2;n0 rÆz$n 1JÍE,422

Note: Ethnicity was not reported for 2 students in 2000-2001; therefore, the total is 2 less than what was reported in

Figure I

Table 1. Long-Term Suspensions by Ethnicity and Gender: 1999-2000 and 2000-2001.

The percentage of long-term suspensions given to males was higher than that for females

in every ethnic group across both years.

Black/l\4ulti-racial males represented approximately I6Vo of the overall student

population in 2000-2001. However, they accounted for 4lvo of the long-term

surpensions given during that same year. This is consistent with the pattern seen in 1999-

2000.

The percentage of long-term suspensions giveir to White maies decreased in 2000-2001

to a level that was generally proportional to their. representation in the overall student

population.

In both lggg-20}0 and 2000-2001, Blackll\4ulti-racial females açcounted for a percentage

of long-term suspensions that was roughly equal to their representation in the overall

student population. In contrast, White females represented approximately 307o of the

overall itudent pôpulation, but they accounted for only 77o of long-term suspensions.

a

a

a

a

l3



702

23

E 800
ô
E zoog.l

8 ooo
a
: 500
oÀgn0
o

6 roo

Ø200
o
R 100

2o

564

Black and

Multi-racial

Male

265

Hispanic

I 1999-2000

E¡2000-2001

205 p1

White

1rg 130

Asian

Ethnicity

Figure 4. Male Long-Term Suspension Rates by EthnicÍty: 1999-2000 and 2000-2001.

800

zrio

600

s00

400

300

200

100

0

Female

o

li!9O

og
OH
ûL¡]

(/)

o
ko
-ô

z

340
4t999-2000
tr2000-2001

209

38 53 66 44
80

3l l8

White Black and Hispanic
Multi-racial

Ethnicity

American
Indian

Asian

Figure 5. Female Long-Term Suspension Rates by Ethnicityr 1999-2000 and 2000-2001.

American
Indian

t4



a

a

o

a

A comparison of Figures 4 and 5 shows that long-term suspensions were given to males

at a much higher rate than females for all ethnic groups in both years.

Long-term suspension rates increased in 2000-2001 for each ethnic-gender group, with

the exception of White males. These increases were generally more dramatic among

females.

American Indian students showed the greatest increase in rates of long-term suspensions

between 1999-2000 and 2000-2001.

The patfern in 1999-2000 across ethnic groups for both males and females is generally

simiiãr, with Black students having the highest rate of long-term suspensions, followed '

by Arñerican Indian students. In 2000-2001, American Indian students had the highest

rate of long-term suspensions, followed by Black students.
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Long-Term Suspensions by Grade Level
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Figure 6. Number of Long-Term Susperisions by Grade Level: 1999-2000 and 2000-2001.

Very few long-term suspensions were given to students in grades K through five in either
year. Starting in grade six, the number of suspensions begins to increase and peaks at
grade nine.

The number of long-term suspensions given at every grade level increasetl between 1999-
2000 and 2000-2001, with the most dramatic increases seen in grades K through six.

Approximately one{hird of long-term suspensions are given to ninth grade students. The
incidence'of long-term suspensions then steadily declines in grades ten through twelve,
possibly due in part to some at-risk students dropping out of school.
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Long-Term Suspensions for Special Status Students
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Figure 7. Number of Long-Term Suspensions by Special Status Categories:
1999-2000 and 2000-2001.

The general trend of increases in numbers of suspensions in the overall student

population is also evident among special status students. The number of long-term

suipensions given to students in special status categories increased between 1999-2000

and 2000-2001.

In 1999-2000, special status students accounted for approximately 2OVo of all long-term

suspensions ; in2000-2001, this percentage decreased slightly to I97o.
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Long-Term Suspensions by Type of Misconduct
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Figure 8. Number of Long-Term Suspensions by Type of Misconduct: 2000-2001.

o For the first time in 2000-200I, data were collected on the reasons why students were
given LTSs. Thirty-six percent of the LTSs given in 2000-2001 were the result of
aggressive or undisciplined behavior.

Seventeen percent of LTSs were due to either the sale, possession or distribution of
controlled substances.

Rule violations (i.e., various policies that vary by school and by system) accounted for
l27o of LTSs in 2000-2001.

The use or possession of a weapon was a factor in 9Vo of all LTSs.
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Multiple Suspensions

This section reports data for students who were suspended on multiple occasions during

2000-2001. Data are shown separately for students receiving multiple short-term suspensions

(suspensions of less than 1l days) and for students receiving multiple long-term suspensions

(suspensions of I I days or more).

Multiple Short-Term SusPensions
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Figure 9. Number of Students with Multiple Short-Term Suspensions that when Added

Together.EqualMorethanl.0Days:1999.2000and2000.2001.

13,417 students were short-term suspended multiple times totaling more than 11 days in

2000-2001, almost double the number from 1999-2000. Note that in 1999-2000, only 92

of the I 17 LEAs responded to this question, therefore the 1999-2O00 figure of 7 ,2I3 may

be artificially low.
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Figure 10. Duration of Multiple Short-Term Suspensions Given to Students: 2000-2001.

Thetotal number of students receiving multiple short-term suspensions of any length iri
2000-2001was 45,792. Of those, 32,375 students had multiple short-tenn suspensions
that totaled l0 days or less.
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Multiple Long-Term Suspensions
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Figure L1. Number of students with Multiple Long-Term Suspensions:

1998-1999 through 2000-2001.

a The number of students who receiVed multiple long-term suspensions decreased

substantially in 2000-200I to 62 after an increase the previous year;
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Figure 12. Duration of Multiple Long-Term Suspensions GÍven to Students: 2000-2001.

. In 2000-2001,62 students received the 128 multiple long-terms suspensions, averugingz
per student. Over half of those 62 students were suspended for a total of more than 100
days.
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Section 1.2: LEA Expulsions

This section reports data for students who were expelled from school during the 2000-

2001 school year. Students who are expelled from school in North Carolina are never allowed to

return to the North Carolina public schools again. In addition to displaying numbers and

percentages of expelled students, charts are also presented showing expulsion rates for selected

subgroups of students. Calculating rates of expulsion (e.g., the number of students expelled per

100,000 enrolled) is one way to compare the extent of representation across groups more

accurately than simple percentages. It is an especially useful indicator when small numbers of
students are involved.

Expulsions by Gender

Note: The numbers in parentheses indicate the percent of expulsions by gender'

Figure 13. Number of Expulsions by Genderz 1999'2000 and 2000-2001.

In 2000-2001,l4g students were expelled. This represents a7I7o increáse from 1999-

2000.

Of the 149 students expelled in 2000-2001, the vast majority were male. This pattern is

largely consistent with 1999-2000.
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Figure 14. Number of Expulsions by Ethnicityz 1999-2000 and 2000-2001.

Expulsions of White, Black/IVIulti-racial and Hispanic students increased substan{ially in
2000-2001.

As in 1999-2000, the vast majority of expelled students in 2000-2001 were Black/Multi-
racial (50Vo) or White (46Vo).

No American Indian or Asian students were expelled in 2000-2001.

a

o

a

24



Expulsions by Ethnicity and Gender

Ethnlc/Gender

Numbor Exoelled Percent of Exr¡elled

EthnidGender Group as
Percent ofStatewide

Enmllment

t999-2000 rlvvì_rfifìt ¡ ooô tnÂ 2000-2001 1999-20t0 2{Xn-200r

{sian Males I 0 I 0 I I

A.si¡ul Females I 0 t 0 I I

llack and Multi-racial Males 4\ 66 47 44 t6 t6

Bhck Males 4t 66 47 M NA NA

Multi-racial Mâles 0 0 0 0 NA NA

Black and Multi-racial.Females 3 9 4 6 l5 l5

Black Fe¡nales 3 9 4 6 NA NA

Multi-racial Femâles 0 0 0 0 NA NA

llispanic Males 2 5 2 3 2 2

llispanic Females 0 0 0 0 2 2

American Indian Males I 0 I 0 I t

Americm Indian Females 0 0 0 0 I I

White Males 33 60 38 40 32 3l

A¡hite Females 5 9 6 30 30

n t49 ws25v, l26Ed7:2

Table 2. Expulsions by Ethnicity and Gender: 1999-2000 and 2000-2001.

Similar to 1999-2000, V/hite and Black/Multi+acial males accounted for 88Vo of all
expelled students in 2000-2001.

Blackllr{ulti-raçial males made up 44Vo of the expelled students in 2000-200I (47Vo in
Iggg-200}), despite the fact that they account for only 16%o of the overall student

population.

White males and Hispanic males are also slightly oveffepresented among expelled

students, relative to their presence in the overall student population. All other groups are

undeffepresented.

Black females in 2000-2001 accounted for the same number of expulsions as White

females, even though White females outnumber Black females in the overall student

population by a2:I margin.
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Figure 15. Male Expulsion Rates by Ethnicity: 1999-2000 and 2000-2001.

Figure'16. Female Expulsion Rates by Ethnicityt 1999-2000 and 2000-2001.

Expulsion rates for White, Black/ùIulti-racial and Hispanic males increased from 1999-
2000 to 2000-2001.

The rate of expulsion for Black/lvlulti-racial males was higher than all other groups for
both years.

Expulsion rates for American Indian and Asian students decreased between 1999-2000
and 2000-2001.

The rate of expulsions for females in the White and Black/IVlulti-racial groups increased
in 2000-2001 when compared to the previóus year.
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Figure 17. Number of Expulsions by Grade Level: 1999-2000 and 2000-2001.

Very few students in either year were expelled in grades K through five. In 2000'2001,

however, there was a large increase in expulsions of middle gËdes students.

For both yeafs, the ninth grade has been the most common grade for expulsions.
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Expulsions for Special Status Students
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Figure 18. Number of Expulsions by Special Status Categories: lggg-2000and 2000-2001.

Twenty-one percent of expelled students in 2000-2001 were classified as special status
students, up from only l47o in 1999-2000.

In 2000-2001, the number of expelled students classified as Exceptional Children (i.e.,
students receivihg special education services) rose dramatically, accounting for nearly
one-fifth of all expulsions.
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Expulsions by Type of Misconduct
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Figure 1"9. Number of Expulsions by Type of Misconduct: 2000-i001.

For the first time in 2000-2001, information was collected on the reasons why. students

were expelled from school. Approximately one-third of all expulsions in 2000-2001

were due to aggressive or undisciplined behavior.

Thirty expulsions (20Vo) were a result of problems with controlled substances.

Thirteen expulsions (9Vo) involved the use or possession of a weapon.
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Section 1.3: LEA ALP Placements

In 2000-2001, there were 209 Alternative Learning Programs IALPs) in operation in
North Carolina LEAs. Students are often placed in ALPs for disciplinary reasons, sometimes
after being expelled or suspended from their home public school. However, not all ALPs serue
suspended and/or expelled students (Table 3).

ALPs Serving Suspended and/or Expelled Students

Grades 9 - 12
ALPs 3lVo of all ALPs in state

Grades 6 - 12
ALPs 42Vo of all ALPs in

Grades 6 - I
ALPs lSVo of all ALPs in state

Note: Most ALPs (9 I 7o) were composed of one of three grade spans as in this table: 9-12,6-12, and 6-8. The
numbers in parentheses represent the percent ofALPs within a given grade span.

Table 3. ALPs that Serve Suspended and Expelled Students by Grade Level: 2000-2001.

ALP Served Expelled Students?

Yes No Total

Yes 15
(239o\

5!
(507o\

47
(739o)ALP Served Long-term

Suspended Students?
No 0

(O7o'l
t7

QTVo\

l7
(27Vo)

ïotal l5
(239o)

49
(77Vo)

64
(lOOVo\

ALP Served Ex¡relled Students?
Yes No Totâl

Yes 44
(5O9o\

JJ
(384o\ (8870)ALP Served Long-term

Suspended Students?
No 3

(37o)
I

bqo't
ll

(139o)

Total 47
(53Vo)

4t
(477o)

88
(1007o)

ALP Served Exnelled Studenls?
Yes No Total

Yes I4
(371o)

14
(377o\

28

04Vo)ALP Served Long-term
Suspended Students?

No I
(3Eo)

9
(241o)

l0
(26Vo)

Total l5
(397o\

:)
(6lVo\

38
(1009o)
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a ALps serving grades 6-12 in 2000-2001 were most likely to serve expelled students; 507¿

served both expelled and LTS students and3Vo served expelled but not LTS students.

That compares to a total of only 23Vo of 9-12 ALPs and 397o of 6-8 ALPs that served

expelled students. There were only 4 ALPs that reported serving expelled students

exclusively, three in the 6-12 grade span, and one in the 6-8 grade span.

ALPs serving grade spans 6"12 were most likely to serve LTS students (88Vo). Almost

three-quarteri of the other two types of ALPs served LTS student s (73Vo of 9-12l. 7 4Vo of
6-8).

About onè-quarter of both 9-12 ALPs (27Vo) and 6-8 ALPs (24Vo) did not seme either

LtS or expelled students, compared to only 9Vo of the 6-12 ALPs.

Of the 209 ALPs in the state in 2000-2001, twice as many serve LTS students (807o) as

serve expelled students (4IVo).
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ALP Placements by Gender

Note: The number in parcntheses indicates tlìe pelcent of AL. P placenrents in each gentler group.

Figure 20. Number of ALP Placements by Gender: 2000-2001.

In the 117 LEAs reporting data for 2000-2001, a total of 33,484 ALP placements were
made for 16,591students. This means that some students were placed in ALPs multiple
times during the year.

The number of ALP placements involving male students was more than double that of
female Students.
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ALP Placements by EthnicitY
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' Figure 21. Number of ALP Placements by Ethnicity: 2000-2001.

Over half of ALP placements in 2000-2001 involved Black/Multi-racial students.

White students represented one-third of ALP placements in 2000-2001.

Hispanic, American Indian, and A'sian students collectively comprised 67o of the ALP

placements.
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ALP Placements by Ethnicity and Gender

Ethnic¡ty/Gendci Number of ALP
Pl¡cenenfs

Percent ofALP
Placeænts

E0r¡ic/Gender Grctps ât
Percent ofSaatewide

Emllment
.200G2001 200c.2001 20m-æ01

{sian Males 236 I
{sian Females 9-l 0

Slack and Multi-Racial Males 13,s96 4l l6
Black Males 13,285 40 NA
Multi-Racial Males 307 I NA

llack and Mulú-Racial Fem¡rles 6,392 l9 1.5

Black FemaÌes 6,237 l9 NA
Multi-Racial Females 1-55 0 NA

Hispmic Males 818 2 2
llispanic Females 341 I 2

American Indian Mflles 519 2 I
American Indian Females zftl I I
White Males 8,370 25 3l
White Females 2,907 30

fotâI Nmber t26s4t2' :

Table 4. ALP Placements by Ethnicity and Gender: 2000-2001.

Among all ethnic-gender groups, Black/Multi-racial males accounted for the largèst
percentage (4lVo) of ALP placements in 2000-2001.

White males are the second largest ethnic-gender group represented, accounting for 25Vo
of all ALP placements.

The percent of female placements is lower than male placements in each ethnic-gender
group.

Black/Multi-racial males, Black/l\4ulti-racial females, and American Indian males are
oveffepresented in ALP placements relative to their presence in the overall student
population. All other ethnic-gender groups are underrepresented.
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ALP Placements by Grade Level
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Figure 22. Number of ALP Placements by Grade Level: 2000'2001.

a

o

Only gVo of ALp placements in 2000-2001 involved students in kindergarten through

graãe 5. Starting ìn grade six, the number of placements began to increase and peaked at

grade nine.

Ninth grade students accounted for about one-quarter of all ALP placements in 2000-

2001.
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ALP Placements for Special Status Students
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Figurè 23. Number of ALP Placements by Speciat Status Categories: 2000-2001.

o Nineteen'percent of all ALP placements in 2000-2001 involved Exceptional Children.

o Students that were Academically Gifted made up only 2Vo of all ALP placements.

ALP placements involving students in other special status categories totaled 589 (less
than2To of all placements).
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Disciplinary Reasons for ALP Placements

Undisciplined

Rule Violation

Truancy
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Other
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Figure 24. Number of ALP Placements by Type of Misconduct: 2000-200L.

Undisciplined or aggressive behavior accounted for almost 5O7o of all ALP placements in
2000-2001.

Truancy and rule violations were the feasons fot AOVo of ALP placements.
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Multiple ALP Placements
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f igure 25. Number of Muttipte ALP Placements Given to students: 2000-2fi)1.

o Of the 16,591 students placed in ALPs in 2000-200 I, 6,945 (42Vo) were placed on more
than one occasion.

o Fourteen percent of students placed in ALPs were placed 4 or more times.
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Section 2.1: Charter School Suspensions

Data on chafier school long-term suspensions (LTSs) and expulsions were collected for

two years: 1999-2000 and200}-2001. This part of the report presents some similar tables and

charts to those presented in Part I for other Local Education Agencies (a charter school is

technically considered to be both a school and an LEA in North Carolina). However, because

the numbers are quite small, and since most of the long-term.suspensions, expulsions, and ALP
placements each year are accounted for by only one or two schools, caution should be used in

making broad generalizations about charter schools based on these data. Small changes in

numbers could change the picture dramatically

ln L999-2000, 69 of 75 charter schools (9270) returned the survey. Only about one-third

of the 69 schools reported any long-term suspensions, for a total of 153 LTS students. Two

schools (Laurinburg Homework Center - 62Vo,Wayne County Technical Academy - l37o)

accounred for thiee-fourths of all charter school LTSs in 1999-2000. (Note that LIFT Academy

was not included in the 1999-2000 data.) These two schools are designed specifically to target

high-risk students, many of whom have been suspended or expelled from other public schools or

were otherwise previously unsuccessful in school.

. ln |OOO-2001 , 70 of 86 charler schools (8I7o) returned the survey. Only 8 of the 70

schools reported any long-term suspensions, for a total of 24long-tefm suspensions. One school

(Laurinbuig Homeworkfagain accounted for 507o of all charter schooi long-term suspensions in

2000-2001

Because the number of charter school suspensions and expulsions are small, some graphs

depicted in Part I are not reproduced for cþarter schools. These include graphs regarding special

status students and multiple long-term suspensions and ALP placements.
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Figure 26. Charter School Long-Term Suspensions by Genderz 1999-2000 ond 2000-200L.

The number of LTSs repòrted by charter schools dropped drastically fuom 1999-2000 to
2000-2001 (70Vo for males and 777o for females).

The percentage of LTSs given to male students increased slightly from 52Vo in 1999-
2000 to 58vo in2000-200t.

a
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Charter School Long-Term Suspensions by Ethnicity
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Figure 27. Chaúer school Long-Term Suspensions by Ethnicity:
. 1999'2000 and 2000-2001.

a

While there was a significant decrease inthe numb¿r of LTSS'from charter schools in

2000-2001, the percàntage of LTSs across the various ethnic groups remained largely

stable.

In both lggg-200} and 2000-2001, Black/lvlulti-racial students accounted for the most

LTSs in charter schools, followed by White students'
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Figure 28. Charter School Long-Term Suspensions by Grade Level:
1999-2000 and 2000-2001.

In both 1999-2000 and 2000-2001, the majority of LTSs in charter schools were given to
students in grades 8 and 9.
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Charter School Long-Term Suspensions by Type of Misconduct

Figure 29. Charter School Long-Term Suspeniions by Type of Misconduct: 2000-2001.

For the first time in 2000-2001, data were collected on the types of misconduct that led to

LTSs in charter schools. Aggressive or undisciplined behavior was the most common

type of misconduct that led to LTSs in charter schools in 2000-2001.

Rule violations and theft were the other most cornmon types of misconduct that led to

LTSs.
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Multiple Suspensions

This section repo(s data for charter school students who were suspended on multiple
occasions during 2000-2001. Data are shown for students receiving multiple short-term
suspensions (suspen'sions ofless than I I days). Because only I charter school student received a
multiple long-term suspension (suspension of I I days or more), no graph is included to depict
multiple long-term suspensions.

Multiple Short-Term Suspensions

Figure 30. Number of Charter School Students with Multiple Short-Term Suspensions
that when Added Together Equal More than 10 Days: 2000-2001.

72 students were short-term suspended multiple times totaling more than 1l days, a slight
decrease from 1999-2000.

only I charter school student had a multiple long-term suspension in 2000-2001.
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Figure 31, Duration of Multiple short-Term Suspensions Given to- 
Charter School Students: 2000-2001'

The total number of students receiving multiple short-term suspensions that totaled 10

days or less was 346.

Nearly half of mulitple short-term suspensions totaled less than 5 days' Anothet 32Vo

totalled between 6 and 10 daYs.
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Section 2.2: Charter School Expulsions

ln 1999-2000, 22 expulsions were reported by charter schools. Although Laurinburg
Homework Center suspended a lärge number of students in 1999-2000, they did not expel iny
students. Wayne Technical Academy reported 4 expulsions in 1999-2000, leaving a total of 18
expulsions for all otherreporting charter schools. In 2000-2001, charter schools reported 19
expulsions. The majority were reporled by Laurinburg Homework center (53vo).

Because the numbers of expulsions for charter schools each year are so small, changes
even in one number can shift the percentages dramatically. Patterns and percentages should 6e
interpreted cautiously, due to the fact that the majority of suspensions come,from only one
school in 2000-2001 and because not all charter schools reported data each year. Therefore, the
extent to which these data can be generalized to all charter schools is questionable.

Charter School Expulsions by Gender

Figure 32. charter school Expulsions by Gender: 1999-2000 and 2000-2001.

The number of expulsions from charter schools dropped slightly betw een 1999-2000 and
2000-2001.

a

a About twice as many males than females were expelled from charter schools in both
1999 -2000 and 2000-200 l.
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Charter School Expulsions by Ethnicity
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Figure 33. Charter School Expulsions by Elhnicity: 1.999-2000 and 2000-2001.

Most of the students expelled from charter schools in 1999-2000 and 2000-2001 were

Black/lVtulti-racial. With the exception of one Hispanic student in 2000-2001, all other

students expelled from charters in either year were White.

47



Charter School Expulsions by Grade Level

Figure 34. Charter School Expulsions by Grade Level: 1999-2000 and 2000-2001..

There has been little change in the grade distribution of expelled students from charter.
schools between 1999-2000 and 2000-2001. As was true for LTSs, the eighth and ninth
grades are also the most common grades for a student to be expelled from a charter
school.
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Charter School Expulsions by Type of Misconduct

Figure 35. Charter School Expulsions by Type of Misconduct: 2000-2001.

a With respect to reasons for expulsion, rule violations, possession of a weapon, theft, and

aggressive or undisciplined behavior each accounted for 16% of charter school

expulsions in 2000-2001.
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Section 2.3. Charter School ALP Placements

In 2000-2001,71 ALP placements were reported by charter schools. Nearly all of these
referrals, however, were from Downtown Middle School (967o)., Therefore, the data in this
section basically constitute a description of ALP placements in a single charter school; the extent
to which these data can be generalized to all charter schools is questionable at best. In 2000-
200I, data were collected from charter schools on ALP placements for the first time, therefore
there is no trend information in this section.

ALP Placements by Gender

Figure 36. Charter School ALP Placements by Gender: 2000-2001.

Males accounted for the majority of ALP placements from charter schools in 2000-2001o
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ALP Placements by EthnicitY
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Figure 37. Charter School ALP Placements by Ethnicity: 2000-2001.

Black/IVlulti-racial students (66Vo), followed by V/hite students (32Vo), accounted for all

but one of thé ALP placements from charter schools in 2000-2001.
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ALP Placements by Grade Level
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Figure 38. Charter School ALP Placements by Grade Level: 2000-2001.

All ALP placements from charter schools in 2000-2001 were for students in grades 6
through 8, with 6ù grade (48Vo) being the most common (note that the one school that
accounted for 96Vo of charter school ALP placements is a middle school).
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Charter School ALP Placements by Type of Misconduct

Figure 39. Charter School ALP Placements by Type of Misconduct: 2000-2001".

The most common reasons for ALP placement of chartêr school students were aggressive

or undisciplined behavior (66Vo), followed by rule violations (25Vo\.
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EXPULSIO¡YS as lhose who shall never relurn to school')( Exp ulsÍo ns a re ilefi ned

This information is requested by NC Departmenf of Public lnstruction, Division of Accountability Services, Evaluation Section

Ifyouhavequestions,pleasecallAndreaBarcfootat(919)-515-13,16. Thankyou' for your assistance.

Person Completing Form: LEA Namc: LEA Number¡

Phone Number: Fax Number: Todayts Date: I I

Record the number of students expelled during t99S.1999 by ethnicity, gender, and grade. These are students who shall never return [o

SChOOl. (Rccord zero ["0"] in each box for which no studenls were expelled. Do not leave any box blank )
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2

-)

4

5

Were any of the expelled students Academically Gifted?
D Yes ,,r IÍ'"tr No ,.2,

Ú Not tracked/information not available r.,)

ye.r".' How many expellecl students
were Acadcmically Gifted? oæ

Were any ol the expelled students Exceptional (BEH, LD, MH, etc.)?
Ct Yes ,r, If "yes": How many expelled students
3 No r.z¡ were Exceptional? s
t Not trackedi/information not available r.'r

Were any of the expelled students Limited English Proficient?
D Yes rrr If "yes": How many expelled students
0 No a, were Limited English Proficient? ¡ar

D Not tracked/information not available r-,r

Were any of the expelled students Section 504?
t Yes rrr

ú No ,:r

D Not tracked/information not available r.'r

6. Wcre any of the expelled students Willie M.?
ú Yes rl
D No r:,

O Not tracked/information not available r.,¡

If "yes": How many expelled students
rvere Section 504? ¡a

If "yes": How many expelled students
were Willie M.? ¡sr

LEtl 13

7 . Record the number of expelled students for whom an alternativti education.program was considered:

t 8. Record the number of expelled students for whom an alternative education program was providecl:

9. For those expelled students not provided an alternative education prog{âm, what was the most common reason the alternative program
was not provided? [cHEcKoNEBox]
D Altemative education program enrollment was already at capacity rorr

0 No alternative education program was available for students for the needed grade level ¡oa

D No alternative education program existed to serve the students' needs/probleilts ro¡r

Ú Student behavior would jeopardize the safety and/or well-being of .other students in alternative education
prO$ram orr

D Other (specify)
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s67 I432IK 9l01l12GENDER

LONG-TERM SUSPENS/ONS ( Long-t e r n snspursío tts are detined nnre than l0 daYs.)øs those lasting

l0
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ETHNICITY

1{hite

Black

Hispanic

Native American

Asian

Multiracial

Record the nurnber of students suspended for more than
(Record zero ["0"] in each box for which no students were suspended' Do

l0 days during 1998j1999 by ethnicity, gender, and grade

not leave any box blank.)
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Male
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I l. Recor.d the total number of all suspensions for the following durations. Students with multiple suspensions will be counted more than

once in the appropriate categories.
Number of Number of Number
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ll-20days:

2l - 30 days:

3l -40days:

4l - 50 days:

5l -60days:

of days
6l -70days:

7l -80days:

8l -90days:

9l - l00days:

l0l - l.l0 days:

of days
lll-l20days:
l2l - l30days:

13l - l40days:

l4l - 150 days:

of days
151 - 160 days:

161 - 170 days:

l7l - 180 days:

365 days:
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12. Were any of the long-term suspended students Academically Gifted?
O Yes rrr If "yes": How many long-term suspended students
tl No ,:r were Academically Gifted? mr

D Not tracked/information not avaitable ,.,r

13. Were any of the long-term suspended students.Exceptional (BEH. LD. MH, etc.)?
3 Yes rrr If "yes": How many long-term suspended students
O No rur were Exceptional? ¡s
Ú Not tracked./information not available rl

14. Were any of the long-term suspended students Limited English Proficient?
J Yes rrr Il "yes": How many long-term suspended students
n No r¿r were Limited English Proficient? rr
Û Not tracked/information not available r¡r

15. Were any of the long-term suspended students Section 504?
Cl Yes r¡r If "yes": How many long-teim suspended students
D No ,¿ were Section 504? ¡s
tr Not tracked/information not available or

16. Were any of the long-term suspended students Willie M.?
B Yes rrr If "yes": How many long-term suspended students
0 No rzr were Willie M.? ¡e
tl Not tracked/information not available ru

17. Record the number of long-term suspended students for whom an alternative education program was cottsidered:

l8a. Record the number of long-term suspended students for whom an altemative education program was provided:

. l8b. For the long-term suspended students provided an alternative education program placement, what was the
total number of {gyg all students \.vere suspen ded? (For example, if a total of t 0 students were suspended
und placed in an alîernulive educulion programfor ü lotal td I5 days euch, write i,50 in this box.)

19. For those long-term suspended students not provided an alternative education program, what was the most common reason the alternative
program was not provided? IIHECKoNEBox]

D Altemative education program enrollment was already at capacity rol

tl No altemative education program was available for students for the needed grade level ro:r

t No alternative education program existed to serve the students' needVprobleûìs ¡oir

tr Student behavior would jeopardize the safety and/or well-being of other students in alternative edugation
program ro0

D Othðr (specify)

20. Record the total number of students who received multiple long-term suspensions (more than 10 days)?
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Survey of 1999-200Q Long-term Suspensions, Expulsions,
Alternative Education Placements

North Carolina LIÌA

and Disc linar
This informatitrn is required by G.S. il5C-276(r) and Sl_ 2000-67 to be provided to NC Department of Public Instruction, Division

Accountabil ity Scrv icès, Evaluation Secti on. Please this address on page 8) by October 20,return form (

If have call Andrea Barefoot I 6 or Dee Brewer al o 9) 365 Thankat 5 5-I 3I I I 7 5- for
2000.
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Section
II.

Whose Behavior Did Lead To Long-Term, Out-Of-School Suspension,
o Were Placed In An Alternative

MtJLTtRAcIAL

Mele FEMALE

5 Indicate the number of studelrts by gender, ethnicity, and grade level, who as a result of their
misconduct, were given an out-of-school long-term suspension. Also includ.e Exceptional
Children, Section 504, Willie M. and Limited English Proficient students. Include students coded
" lH" who did Nol receive instructíon by a Homebound Teacher.
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above, were given long-term, out-of-school suspension 4I do g¡! include 365-day
suspensions in this calculation. .......Number of Days:
(.I{ECKTHIS BOX IFTHIS INFORMATION IS NO'¡'TRACKED Íll

7

\orlh C¿¡rolinir l,l,ì.\ Surlc¡ of' ll.,t)9-2f)lll) l,ong-lertn Srrs¡rt'lrsions.
lìx¡lulsiolts, :rnd [)isci¡rlinarr',\ltcrn¿rtir e l,.rlur:rtir¡¡r l'l¡¡ccnlents

Septenrber 2(XX)

I'uge -ì ol 8



A.

B.

C.

D.

E.

F.

Academically gifted

All other categories of Exceptional Children (e.g., neu' LD' MH) '.'

ü
¡
¡
ü
¡
n

tr
Homebound (who did not receive instruction from a Homebound

Number of Students

I ndicated thln emanHow of the studentsStatus vStudents:Special
clas fiSI ed onenabove ere alloffici v

Teac

Willie M....

Section 504.

cnscx ( ¡) rnn tox BEt ow

TF THIS INFORMÀTTON

TS NOT TßACNED

Limited En gl i sh Proficient

grand total in item number 5

of the following categories?

What were the 3 most comJmon reasons students

of receiving placement in an alternative education

misconduct that led to out-of'school' long'term

received out-of-school suspensions instead

program? Report only reasons related to
suspensions. Reasons do not have to be

listed in priority order.

[cuncrruts Box tFTIlts INFoRMATIoN ts nr.lrrRnc:xeo: Ú ]

9

.. -:=:--:,J.."ll. l4;¡È,¡Ër@e*s

æ'ffi
(l)
(2)

Section
III.

Who Received Mirltiple Short-Term Susþensions That Totaled 1l Or More DaYs

Within The f 999-2000 Academic Year.TermReceived

What is the total number of students who. rcceived multiple short-terntt suspensions that, when10.

ÍNOTIS KED:TRACTHK BOXIS THISIF FORMATIONINCHEC

combincd, totalcd I I or more days?... Number of Students:

What is the total number of students who received mul tiplc lt¡n*-lerm suspensiotts (of I I or more

days each) within the 1999-2O00 academic year? ......................Number of Students:
ll

(]HE(]K THIS BOX IIJ.I'HIS INFORMAI'ION IS NOTTRACKED: O

students, indicated in itèm number I I above, were initially given an

acement but subsequently received a lons-term' out-of-schoql

suspension fiom the alternative school or program?
ú

12. How many of the
alternative education pl

.. Number of Students:
TRA(: KEI)BOX THISF F(¡N )N)RMATI( NOTtsECKcll LSTH

\orllr ('¿¡roli¡tl Ll:.\ Srrrvtl (ll l9:19-l{X)l) L()¡lg-terlìì Sttsptnsiot.ts.
irrrrr .\ltrrn¿¡tire l'lduc¡ttion l¡lltcenlenls

Sr:pternbcr 3(XXl

{ ol'llIlx¡xrlsiorrs. lntl l)isci¡rl



Section
IV.

dents Whose Mlsconduct Could Have Led To Expulsion, But Who Were INSTBAD
In An Alternative Education

MULTIRAclAL

MALE FEM^LE

13. Indicate the number of students, by gender, ethnicity, and grade level, who as a result of
misconduct that could have led to an expulsion, were instcad placed in an alternative education

' program or who were provided instructign by a Homebound Teacher. Include Exceptional
Children, Section 504, Willie M., and Limited English Proficient students.

CR^DE

K

l0

ll

TOT,IL

WHtrE

MALE FEVALE

BL.,\cK

MALE FEMAr-ri

HtsPANtc

MAI,Ii FEMALE

NAÏvE. AMERTcAN

MALE FEMALE

Ast¡¡l

MALE FEMALE

GRANDTOTAL

I

1 II
3

4

5

6

7

8

9 II

t2 II

Special Status Students: How many of the students indicated in
the grand total in item number l3 above were officially classified
in one of the following categories?

A.

B.

C.

D.

E.

F.

Academically gifted

All other categories of Exceptional Children (e.9., ¡¡rl, LD, MH) .

Limited En gli sh Proficient

Section 504.............

Willie M...,...........

Homebound (who did receive instruction I'rom a Homebound

v
u
tr
fl
tr
tr

t4 ctracK( 4 TtrE Box BEIow

Number of Students

Teac

IF THIS INFORMATION

IS NOT TRÀCTTED

\tlrth Carolin¿r l,l:.\ Survo of l999-l(ll)l) Long-tertl Srrs¡rcnsions.
Iir¡rulsions. and llisci¡rlirtat¡ .\ltclnatirr l,.rluc:¡tion l'lacernenls

Seplenrhcr 2(Xll)
5ofll



l5

(t)
(2)

3

-of-

out-of-school

couldthatsconductof mraas resulteducve atlonaced ann tematlalorF Sstudent programpl
studentsthetheweleatwhon 3 most common reasons5Lhooveha toled 0u expulsi
thatreâsons could,|of stonatreduc on nstead Report onlyalternativided ve expuwere pro

ordertove listedbe nasonRe doS ha oritypflnotehav toled expulsions.

[cunc:r rurs Box tF THts tNt'oRMATIoN ls Nor TRAcKED: O ì

ø:æ¡ÉÉ;¡Es
ø;cð¿i#

Section
v

Whose Misconduct Did Lead To Expulsion.

6 Indicate the number of students, bv gender ethnicity and grade level ho, fls a result of

mlsconduct were expelled out-of-schoo rather rh an be ûé placed ln an altenlati ve education

program.' Include students coded "lH"
Teacher. Also include Exceptional Chi

Proficient students who were expelled.

who did NOT recer ve instruction from a Homebound

ldren Section 504, w lie M. and Limited Ehgl sh

GRADE

K

Wullr
M¡le Frvnle

Bl,rcx

MALE FEN,|At-F

I lrsPANrc

M¡t.li FEMALE

NATtvE AMERICAN

M,{LE FEVÂLE

ASIAN

MAr.t' FEMALE

MULTIRACIÀL

M¡r-s FrPlnls

I-EA

l0

TOTAI,

I

,)

-J

4

5

6

7

8

I

1l

I2

GRAND TOTAL

I 999-f,(Xì{) Ltttrg-lertlt Sus¡rcnsiotrs.\orth ('¡¡rrllini¡ Llì \ Srtrver r¡l'
Scptonlhcr 2(ll)ll

ó ol'1ì
lsions. untl l)isci \ltcrn¿¡tit t' l'-rlucation ltlaccnrents



Special Status Students: How many of the students indicated tn
the grand total in item number l6 above were officially classified in
one of the tbllowing categories?

Academically giited

All other categories of Exceptional Children

Limited English Proficient

Section 504.............

Homebound (who did not receive instruction from a Homebound

A.

B.

c.

D.

E.

F.

*
ü
tr
tr
fl
tr

n

1"7 cilEcri ( 4 TrrE Box BELow

Number of Students

Teac

IF TIIIS Iù-FORùíATION

IS NOT TRÀCKED

Willie M.................

18. What were the 3 most common reasons students were expelled instead of being placed in an

altemative education program? Report only reasons that could have led to expulsion.
Rcasons do not have to be listed in priority order.

fcHecr rHts eox lrrïrs TNFoRMATToN rs ivorrnecxeo: t I

(3

a¿trPËç:.4*;

#
(t)
(2)

Section
vI.

Tolerance Discipline Policies.

19. Are there any acts of misconduct for which your local board of education mandates out-of-school
suspension or expulsion distnctwide and will not allow consideration of alternative education
placement? (i.e.. Does your board of educati'on have a "zero-tolerance" policy regarding any
specific acts of misconduct?)

Yes rl).....t
No f¿t1,...'.D

20. [m QuEsrtoN l9 ls vrs:] Please specify the types of misconduct that automatically lead to
out-of-school long-term suspenéion with no chance of alternative education plaóement.
Prioritizing responses is not rcquired.

(l)
(2)

_F¡¡-i :-,Æ:;;i+

Fþ1.Ç@@¡;--r-;l

[rnql'EsrIoN l9 Is YES:] Please specify the types of misconduct that automatically lead to
expulsion with no chance of altemative education placement. Prioritizing is not required.

2l

(l)
(2)

sD -È,;É:
urx*@ÐE- +::::i;!.;

\r¡rlh (':¡rolin¿¡ 1,1,.,\ Surve.r tf ll)99-llllXl l,ong.tt'rrn Suspcnsions,
l)isriplinan .\ltcrn¿rlivr Ijth¡ralir¡n ltl¡rccrnrnts

Septernbcr 2lXXl
I'agt'7 ol lllsions, ¡¡r<l



district maintain zero tolerance pol

not allow consideration of alternati

instances of misconduct?

')) of,
t-of-school

thinwlvidual schoolsindiando yourdito ctwidestn cles,or additin on vabsencethe polIn
wtandat oulc CS rh suspens¡onmandate

atedrel toacementve ) specificeducation pl

Yes (l,r
[cHecxrHIs Box IFTHts rNFoRMATIoN ls NorrRA('KED: Û ]

No
,....o
.....õ

automaticall y leadin g to otrt'of'school suspension

placement. Prioritizing responses is not required'

23

(r)
(2)

-)

n hese schoolsm1of sconductf thePleaseIS22 YES: v typesspecQLTSTIONIIF
educve atlonaof Iternatithwt chanceno

..:-r...riå-,,ri1.'j=:=.-.:l:1.j,
úl&Fr¡llr--;Ër'o

æ:læs. :

Disciplinary PoliciesÆractices.

24.

No
Yes

or3CodeSIMSbeto homesentons (actialaw tln discistudentsfor ob plinaryitIs common practice
atesrel to termhen actlon suspensron;themade ong-aredécithose sionsvalent) untilequl ,|

orvealternati schoolantnn programex or discipì placementarypulsion, .tl
.ft

of days most stuclents await the decision

Number of

25 [F QLESTIoN 24 ts vrs:] What is the typical number

CHECK THIS BOX IF THIS INFORTVIATION l.S NOTTRnCTn¡: f'l
at home?

Please return this form by October 20' 2000 to:

Ms. Andrea Barefoot
Suspension & Expulsion Survey 1999-2000

The Center for Urban Affairs & Community Services
Box 7401

Raleigh, NC 27695'7401

PublicofNCtobeto.s.G I Departmentls tSC-276(r ) provideduiredinformation req byThis
Section,EvaluationofYlston Services'AccouDi ntabilitynstruction,

1365.15-7at (e1e)Brewerve callIf ha uestions,you q
assistance.forThank

(orÍax this fonn to: (919') 515'3642\

Andrea Barefoot at (919) 515'f316 or Dee

Section
VII.

\orth Ci¡rolinl¡ l.l',,\ Srrrrr:r' rrl l99r)'2lXlt) l,ong-lcrnt Sus ¡rensitttrs.
ni¡rç .\lternalir e l'lducation |tlircemenlsI.ìxpulsions. ¿rntl I)isc

Scptrnlher:0(lf)
[ì r¡l'll



Appendix C

North Carolina LEA Roster
of 2000-01 Suspensions,

Expulsiotrs, and Disciplinary
Alternative Education

Placements
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North Caroliia LEA Roster of 2000-01

Suspensions, Expulsions, and Disciplinary Alternative Education Placements
Instruction Sheet

Please fill out all infonnation for each student who commits an act resulting in a

alternative education placement. students who receive one ofthese disciplinary

year should be listed separately for each incident'

please retain a copy of the cornpleted information for your records. Data tnust be submitted through the LEA

Superintendent's õffice. No data will be accepted dirLctly from a school. LEA and Charter School Superintendents must

sign the survey to certifz that the data *. 
"o*pl.t" 

and aðcurate. Those submitting data on diskette are asked to please

pñnt a copy oith" 
"o-pl"ted 

survey, obtain thì Superintendent's signature on that copy, and retum it with the diskette'

Return comolet"d surven data bo us'mail no tuter'than June 15. 2001 to'
Ms. Andrea Barefoot

. Suspension and ExPulsion SurveY

North Carolina State UniversitY

R:i"í;'f],n" 27 6ss=7 4ot

use the information below to complete the roster. If you have questions, please call Andrea Barefoot at (919) 515- 13 16 or

Dee Brewer at (9 19) 7 15-1365. Thank you for your assistance'

suspension, expulsion, or disciplinary
consequences more than once during the

Data

Student Name

SSN

Grade Level

Sex

Race

Age

Acâd. Gifted

EC Category

Willie M

Section 504

LEP

Homebound
Placement

Homebound
Instruction Provided

I : Asian
2 : Black
3 : Hispanic
4: Multi-racial

5 : American Indian
6: White
7 : Other

Information

Student's name [First Name, Middle Initial, Last Name]

Social $ecurity Number

PK, K, 1, 2, 3, 4, 5, 6,7,8,9, 10, 11, l2

M: Male, F: Female

Age of student.

Is the student classified as Academically Gifted?

Circleone: Y:Yes N=No

Exceptional Child Category:

I : Learning Disabled
2 : BehaviorallyÆmotionally Handicapped

Is the student classified as Willie M?
Circle one: Y: Yes N = No

Is the student classified as Section 504?

Circleone: Y:Yes N:No

(if using diskette/electronic copyn Enter Y gr N)

3 : Educable Mentally Handicapped
4: Other
5 : None

(if using diskette/electronic copy, Enter Y or N)

(if using diskette/electronic copy, Enter Y or N)

Is the student classified as Limited English Proficient?

Circle one: y = yes N = No (if using diskette/electronic copy, Enter Y, or N)

Is the student classihed as Homebound Placement?

Circle one: Y: Yes N = No (if using diskette/electronic copy, Enter Y or N)

Does the student receive homebound instruction?

Circle one: Y: Yes N: No (if using diskette/electronic copy, Enter Y or N)



Type of
Misconduct

Student sent home
pending disciplinary
action

Was an ALP
Considered?

Was an ALP
Provided?

Length of
Time Assigned
to ALP

Reason ALP
Not Provided

Disciplinary
Consequence
Other than ALP

Date of Action

Number of Days
Suspended

I : In-school short-term suspension
2 : Out-of-school short term suspension

3 : Long-term suspension
4 : Expulsion
5 : None

Enter one type ofrnisconduct which led to the suspension, expulsion, or alternative educatiolì placernent?
I : Property darnage
2 : Theft
3 : Truancy
4 : Undisciplined (e.g. rowdy, fidgety)
5 : Aggressive Behavior (e.g. fighting, threats)
6 : Substance Abuse
? : Health lmrnunizations
8 : Rule Violation
9 = Assault involving the use of a v/eapon
l0: Assault resulting in serious personal iniury
I I : Assault on school officials, employees and volunteers
12 = Homicide (murder, manslaughter, death by vehicle)
l3 : Kidnappine
14: Possession ofa controlled substance
l5 : Selling or distributing controlled substances
l6 =:Possession of a firearm
l7 : Possession ofa weapon
l8 = Possession of potentially harmful object (e.g. nail file)
19: Rape

20 = Robbery
2l = Robbery with a dangerous weapon
22 : Sexual assault
23 : Sexual offense
24 = Taktng indecent liberties with a rninor
25 : Deemed a serious threat to self or others
2ó: Other

Was the student sent home pending disciplinary action?
circle one: Y : Yes N : No (if using diskette/electronic copy, Enter y or N)

Was an alternative learning program considered for the student? If the student was suspended or
expelled from an alternative education program, was a different altemative education program
considered?
circle one: Y = Yes N: No ' (if using diskette/electronic copy, Enter y or N)

Was an altemative learning program plQvldgd for the student? If the student was suspended or
expelled from an alternative education program, was a different alternative education proþram
provided?

circle one: Y = Yes N : No (if using diskette/electronic copy, Enter y or N)

I = Less than orequal to 6 weeks
2 : More than 6 weeks but less than or equal to 9 weekÀ
3 : More than 9 weeks but less than or equal to I semester
4 = More than one semester but less than I year
5 : 365 days
6 : other

I : Alternative education program enrollment was already at capacity.
2 : No alternative education program was available for student at the nèeded grade level.
3 : No altemative education program existed to serve the student's needs/problems.
4 : student behavior would jeopardize other students in altemative education program.
5 = Student was suspended/expelled fiom the only altemative education program available.
6 : Other

Date student.was sent to alternative education prograln, suspended, or expelled (rnontVday/year).

Indicate the number of days suspended from either regular or alternative school/program by placing
the number in the appropriate column: ISS for in-school suspension or OSS for out-of-school suspension.



Nr¡rth Carolina LEA Roster of 2000-01 Suspensions, Exprrlsioris, and Disciplina ry Alternativd Erlucation Placentents

.l
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Percon Completing Form:

Superintendcnt's Signrture:

Phone Number:
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LEA Code:
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Appendix I)

LEA Totals of Suspensions
ùnd Expulsions by

Ethnicity and Gender:
l9gg-2000

D-l



Number Term
Asian Black Hispa¡ric American Indian

Male Female Male Female Male Female Male Female

1999-2000
Number

White Asian Hisnmic Americmlndian Multiracial

Male Female Male Female Male Female Male Female Male Female Male Female Male Female Male Female

00000160001000000000
0000081000000000000
0000021000000000000
0 .0 o o 0 2 I 0 0 3 0 0 0 0 0 0 0 I 0

0000000000000000000
0000000000000000000
0000050000000000000
0 0 0 0 0 l. 0 0 0 0 0 0 0 0 0 0 0 0 0

0 o o 0 o 4 4 0 0 0 0 0 0 0 0 0' 0 0 0

0000026003000000000
o 2 o 4 06916 0 0 0 000 0 0 00 0 0

0000011000000000000
0 0 0 0 0 6 0 0 0 0 0 '0 0 0 0 0 0 0 0

0000060000000000000
0000041000000000000
0000091000000000000
0000030000000000000
0000010000010000000
0000020000000000010
0000000000000000000
o 0 0 0 0 0 .0 0 o I 0 0 0 0 0 0 0 0 0

0000010000000000000
0000042000000000000
0000000000000000000
0'000000003000000031
0000011000000000000
00000142001000000020
0000061000000000000
000000000000000000'0
0000023000000000010
0000000000000000000
000007o002000000000
0000050000000000020
0000064000000000000
0000020000000000011
0 0 0 0 0 6 I 0 0 0 0 .0 0 0 0 0 0 0 0

0000011111000000002
0000010000000000000
0000000000010000000
o000II0000000000000
00000134000000000000
0 0 o 0 0 2 o .0 0 0 0 0 0 0 0 0 0 0 0

00011264004200000090
0 0 0 0 o 17 2 '0 0 o 0 0 0 0 0 0 0 3 0

0 0 0 I .0 42 4 o 0' 4 0 0 0 0 0 0 0 I 0

0000000000000000000
0000030000000000000
0 0 0 0 0 8 I 0 0 0 '0 0 0 0 0 0 0 0 0

001332
00200

LEAN¡me
Alamance-Burlington

Alexander County

Allegany Comty
Arson Couty
Ashe County

Avery County

Beaufort County

Bertie County

Bladen County

Brunswick County .

Buncombe County

Asheville City
Burke Cou¡tty

Cabamrs Cormty

Iknnapolis Cþ
Caldwell County

Camden Cormty

Carteret County

Caswell Comty
Catawba County

Hickory City
Newton Conover City
Chatham Cormty

Cherokee Cormty

Edenton/Chowan

Clay County

Clevelànd County

Kings Mountain

Shelby Cþ
Columbus County

Whiteville Cþ
Craven County

Cunrberland County

Curituck County

Da¡e Cowlty
Davidson Cormty

Lexington City
Thomawille City
Davie County

Duplin County

Durham

Edgecombe Comty
Winston-Salem/Forsyth

Franklin County

Gaston County

Gates Courity
Graham Couty
Granville County

00000
0010 10

00710
00310

00001
0 0 31 9 0

00000

0 0 ll 2 0

2 0 ll 3 2

00300
00101
00311
00364
00010
00200
00000
00100
00000
10203
00000
00710
00000
00000
00000
00520
00330
00000
00100
00600
00620
00300
00210
00000
00000
30100
00010
00000
00000
1059244

001861
102340
00220

00930
1047163

00000
0 0 23 2. I



1999-2000
Number of Tem Number of

Asian Hisomic White Asim Hisomic American Indim White
Male Fernale Male Female Male Female Male Female Male Female Male Female Male Female Male Female Male Female Male Female Male Female Male Female

0. 0 0 0 0 0 0 0 0 0 0 o 0 0 0
0496000000000000
000000000000000
0 0 0 0 0 0 0' 0' 0 0 0 0 0 0 0
000006000000000
000000000000000
o 24 '0 o 0 0 0 '0 0 o 0 0 0 0 0
020i1 00000000000
000004100000000
010 1000000000000
000000000: 000000
010000000000000
000000000000000
0 0 0 .0 0 0 0 0 0 0 0 0 0 0 0
0s0.000000000000
010000000000000
010000000000000
010Q00000000000
0200000000000000
010000000000000
000000000000000
000000000000000
061000000000020
000000000000000
0 0 0 0 0. 0 0 0 0 0 0 0 0 0 0
02Q000000000000
0 0 0. 0 0 I 0 0 0 0 o 0 0 0 0
050000000000000
04310000000000000
020000000000000
032001000000000
030000000000000
00.0000000000000
000000000000000
043000000000010
0200000.00000000
00r00000'0000001
030000000000000
018 100000000001.0
000000000000000
06514000000000000
071000000000000
0 0 0 0 0 0 0. 0' 0 0 0 0 0 0 -0
0s0000000000000
051 6000000000000
063000000000000
0 20 2 0 0 0 0 0 0 0 0 0 0 0 0.
020000000000000

0

I
0

0

0

0

0

0

0

0
n

0

0

0

0

0

t
0

0
0

0

0

U

0

0

0

0

0

2

0

I
0

0

0

0

0

0

0

0

0

0

I
0

0

0

0

0

0

00000000

00t420030
00000000

00300000
0 0 '0 0 0 0 0 0
00314500
00000000
001000000
0 0. I 0 0 0 0 0
0.0311000
00000000
0 0 0 0 0 0 '0 

0
00700000
00000000
00000000
00000000
00811100
00210000

0 0 5 '0 0 0 0 0

00700000
00000000
00000000
001060000
00300000

002570000
001550000

0 0 2 I 0 0 0' 0
4169264010

00000000
00000000
00100000

004t0000
002691081
00000000
00100000

002960000
0 0 34 1l 0 0 0 0
00000000

0 0 0 0 0 0. 0 0
00200000
0028222000
00000000
00511.000
006tI000
0 0 0 0 0 0 0. 0

0018200152

00200000
00401000

LEAN¡me
Greene County

Guilford County
Halifax County
Roanoke Rapids City
Weldon City
Hamett Cormty
Haywood County
Henderson Counfy
Hertford Cormty
Hoke County

Hyde Cormty

I¡edell-Statesville

Mooresville City
Jackson County
Johnston Comty
Jones County

Lee County

Lenoir County
Lincoln Cormty
Macon County
Madison Comty
Martin Cowty
McDowell Cormty

Charlotte-Mecklenbug

Mitchell County
Montgomery Cotmty
Moore County
Nash-Rocþ Mormt

New Hanover Cormty
Northampton Cormty
Onslow C.ounty

Orange County

Chapel Hill-Canboro
Pamlico Cormty
Elizabeth City/?asquota¡k
Pender Comty
Perquimans Comty
Person County

Pitt Comty
Polk Cormty

RandoþCormty
Asheboro Cþ
Richmond Cormty

Robeson Corrrty
Rockingham Counfy

Rowan-Salisbury

Rutherford Cormty
Sampson County
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'LEAName

Clinton City
Scotland Cormty

Stanly Cormty

Stokes Cotmty
Surry County

ElkinCity
MoutAþCity
Swain County

Transylvania County

Tynell County

Union County

Vance County

Wake County

Warren Cormty

Washington Cormty

Watauga Cormty

Wayne County

Wilkes Comty
Wilson County

Yadkin County

Yancey Cormty

Total
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Charter School Totals of
Suspensions and
Expulsions by

Ethnicity and Gender:
1999-2000
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Charter Schools

1999-2000

Americm Indim Multi-rrcial White

Mále Fem¡le M¿le Fcmqle Mâle Femde

Asim Black

Mde Female Male Femele

Number of Erpulsions
qisprnic Ameri€nlnd¡¡n Multi-racial \rÍhite

Male Female l\{de Female

Number of Long-Tem Suspension3

Hisp¡n¡c

LEA N¡me

Lalieside Schæl

Rive¡ Mill Charter

Gmdfather Academy

Crossnore Acadëmy

' Evergreen Comunity
Fmcine Delmy
Cape Lookout Mæine

Tille¡ School

Engelmm
Chathm Charter

The Leming Center

Omâ's Inc.

Maueen Joy

Healthy Start

Kestrel Heights

Tmirlg Point

OmutekoGwMüm
Reseuch Trimgle
Succæs Academy

Quality Education

Domtorn Middle

C.G. Wædson

East wißton Primry
Winston Salem Academy

Highlud
Immi Ißtitute

Greensboro Academy

Hmett Euly Childhæd

MomtainComuity
American Renaismce Mid
Developmental Day

Sumit Charter

Provisioß Academy

Children's Village Academy

Lincoln Charter

Commity Charter

Sugu Creek

Kemedy Charter

Lake Nomm
MAST

STARS

Ræþ Mt. Charter Public

Omge Co. Charter

Asian Bl¡ck
M¡le Fem¡le Mrle Fem¿le

0000
0000
0000
ooo0
0010
0000
0000
0000
0000
0000
0000
0002
0000
0010
0000
0000
0010
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0 .0 0 0

0000
0 .0 0 0

0000
00r0
0000
0000
0000
0000

Fem¡leMaleFemsleM¡leFemetè

00000000000.0
0 0 0 0' 0 0 0 0 o 0 0 0

000000000000
o .0 0 0' 0 0 0 0 0 0 0 0

0 0 0 0 0' 0 0 0 0 0 0 0

000000000000

0 0 0 0 0 0 0 0 0 0' 0 0
000000000000

000000000000

000000000000
000000000000

000000000000

000000000000
000000000000

003000000000

000000000000
001100000000

Q00000000000

000000000000

0 0 o 0 0 0 0 0 0 0 0 .0

000000000000

000000000000

000000000000
000000000000

000000000000
000000000000

000000000000

001000000030
000000000000

0 0 0 0 0 0. 0 0 0 0 0 û

0û0000000000

000100000000
002000000000
000000000000
000000000000

0 0 0 0 0 0 0 0 0 0 0 .0
0 0. 0 0 0 0 0 0 0 0 0 0

00000000000.0
000000000000

000000000000
000000000000

000000000000
000000000000



Charter Schools
1999-2000

Number of Lons-Trm Suposions Number of Erpulsions

LEANme
New Centruy Charter

Village Charter

Aopahoe

Right Step Academy
CIS Aodemy
Roivm Academy

Thoms Jefferpn

Lauinbug
Lauinbug Homework

Stanly Co, Commity
BrmdAcademy
Vance Cha¡ter

Exploris

J.II. Baker Jr. Charter

Magellæ
Sterling Mont*mri
Fmklin Academy

East lÁ/rke Academy

SPARC Academy

Raleigh Charter High

Northeast Raleigh

Qu6t Academy

.Dillæd Academy

Wayne Acaderny

Bridgæ

S.B Howrd
Tot¡l

Asi¡n
lu¡le F€mâle

00
00
0p
00
00
0 .0

00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00

Bl¡ck
Mâle Femalê

00
00
00
2l
00
00
00
00
12 t7
00
00
00
00
00
00
00
00
00
20
IO
60
00
00
106
00
00
37 26

Multi-r¡cid
M¡le Femde
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û' 0
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0o
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2000-2001

Number of Long-Term Suspensions
Asian Black Hisoanic Amèrican Indian Multiracial White

Male Female Male Female Male Female Male Female Male Fanale Male Female

Asian Black Hispanic

Male Female Male Female Male Female

000000
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0 0 0 0' 0 0

0 0 l 0' 0' 0
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000000
000000
000000
001000
001000
000000:
000000
000000
001000
000000
000000
000000
000000
000000
000000
000100
000000
00t7020
000000
0 0. I 0 0 0

000000
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000000
000000
001000
000000
000000
001000
000010
0000.00
000000
003200
000000
003000
000000
000000
0 0 l0 3. 1' 0

001010
003000
000000
000000
002000

Nunber ofExpulsions
American Indian Mdttacial White

Male Female Male Female Male Female

000000
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0 0 0 0 3 '2
000000
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000000
0 0 0 0 0 0.
000000

LEA Name

Alamance-Budington

Alexander Cormty
Allegmy Cornty
Anson Cormty
Ashe County '

Avery Courty
Beaufort Cormty
Bertie Comty
Bladen County

Brunswick County

Buncombe County

Asheville City
Burke County

Cabamrs Cormty

Kannapolis City
Caldwell County

Camden Cormty
Carteret County
Caswell County
Caøwba County

HickoryCþ
Ne*ton Conover City
Chatham County

Cherokee County

Edenton/Chowan

Clay Cowtty
Cleveland Cormty

Kings Mormtain

Shelby City
Columbus Cormty
Whitevillg City
Craven Cormty

Cumberland County

Cmituck Comty
Dare County

Davidson County
Lexington City
Thoriasville Cþ
Davie Cormty

Duplin County

Durham
Edgecombe Cornty
Winston-SalernFors¡h
Frarklin County

Gaston County

Gates Comty
Graham Comty
Granville County
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Nunber
Asian Black Hisomic

Male Female Male Female Male Female

Americm Indim \ilhite
Male Female Male Female Male Female

2000-2001

Number

Asian Black Hisnmic Multi¡acial

Male Femalé Male Female Male Female Male Female Male Female. Male Female

0000000000000000
0020000000000000
0000.00s00000000q
0000000100000040
0000000000000000
0022001000000000
0093000000000010
0050000000000000
0000000000000000
0000000000000000
0000000000000000
0061000000000010
0000001000000010
0000000000000000
0 0 l0 2 o 0 o 0 0 0 0 0 0' 0 0 0

0000000000000000
0000000000000000
0000000000000000
0284000000000018
0040000000000000
0000000000000000
0 0 0 0 0 0 0. o 0 0 0 0 0 0 0 0

0020000000000000
lo2t8000000000000
0010000000000000
0000000000000000
0000000000000000
0000000100000010
216416000000000000
0000000000000000
0000001000000000
0 0 4 o 0 0 o 0 0 0. 0 0 0 0 0 0

0020000100000010
0000000000000b00
0000000000000010
0011000000000000
001000.0000000001
000000'0000000000
0 l 2 0 0 .0 I 0 0 0 0 0 0 0 I I

0000000000000000
20s09000000000009
0' 0 o o 0 0 0 0 0 0 0 0 0 0 0 0'

0000003000000020
2 o 5 I 0 0 0 0. o 0 0 0 0 0 0 0

0011001000000000
0 0 ll 4 b o 4. 0 0 0 0 0 0 0 3 0

0 0 13 0 o 0 0 0 0 0 0 '0 0 0 .0 0

0 0 0 0 0. 0 0 0 0 0 0 0 0 0 0 0

00000000
00420000
00200000
00000000
00000000
00711000
00010000
00010000
00000000
00000000
0 0 2' 0 0 0 0 0

00100000
00100000
00000010
002001000
00000000
0010100'0
00300000
00100000
00000000
00000000
00000000
00000000
I I 71 38 5 5 '0 0

00000000
004t1000'
00300000
00100000
l l 60 2t I 0 0. 0

0 0 0 0 0 0 .0 0

00200000
00120000
00210000
0 0 0 0 0 0.. 0 0

00000000
0 0 0 0 0 0 '0 0

00100000
00000000
00821000
00000000
00302000
0 0. I 0 0 0 0 0

0 0. 0 0 0 .0 0 0

00354004221
00000000
00120000
00132000
00000000

LEAN¡me
Greene Cormty

Guilford County

Halifax County

Roanoke Rapids City
Weldon City
Hamett County

Halwood County

Henderson County

Hertford County

Hoke Comty
Hyde County

Iredell-Statesville
Mooresville City
Jackson County

Johnston Cormty

Jones County

Lee County

Lenoir County

Lincoln County

Macon County

Madison Couitty

Martin Cormty

McDowell County

Charlotte-Mecklenburg

Mitchell County

Montgomery Cormty

Moore County

Nash-Rocþ Mount

New Hanover Cornty

.Northampton County

Onslow County

Orange Comty
Chapel Hill-Carrboro
Parnlico Cotutty

Elizabeth City/Pasquotank

Pender County
Perquimans Cormty

Person County

Pitt Couty
Polk County

RandoþCouty
Asheboro Cþ
Richmond Cormty

Robeson Comt'j
Rôckingham County

Rowa¡r-Salisbury

Rutherford Comty
Sampson County



2000-2001

Asian Black Hispanic American Indian Multiracial White
Male Female Male Female Male Female . Male Fernale Male Female Male Female Male Female Male Female Male Female Male Female Male Female Male Female

000000000000
000000000000

00
4l
30
3l
30
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2t
3I
20
00
ll 0
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763 r99
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I
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0
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0
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0

27
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0.
0
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0
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0
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0

0

0

0

t
0

0

0

0

0

0
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0

3l

0
4

0

0
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0

I
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0
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0

t
0

0
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0
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0

67

0

0

0
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0

0

0

4

0

0
0

0

0

0

0

0

l8

000
540
000
001
001
000
000
000
000
4t0
0. 0 0

36100
223 84 2l
1680
000
000
300
000
25130
000
000

1096 397 77

0
0

0

0

0

0

0

0

0

0

0

I
0

0

0

0

0

0

0
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0

0

0

0

0

0
0

0

0

0

0

2

0

0
0

0

0

0

0

0

t6

LEA N¡me
Clinton City
Scotland County
Stanly County
Stokes County
Surry County

Elkin City
Morurt Airy City
Swain Comty
Transylvania County
Tyrrell Cormty
Union Cormty
Vance County

Wake County
Warren Cormty
Washington Cormty
Watauga County
Wayne Cormty
Wilkes County
Wilson Cormty
Yadkin County

Yancey County

Tot¡l

00.0000000000
000000000000
o00000000000
000000000000
000000000000
000000000000
000000000000
000000000000
000000000020
000000000000

000000000000
000000000000

000000000000

001000000010
001000000000

000000000000
000000000000

000000000010
000000000000
006s9s00010609



Appendix G

Charter School Totals of
Suspensions and

Expulsions by EthnicitY
and Gender:
2000-2001
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Chùter Schools

2000-?00r
Nmber Nmber

Fem¡leFeneleFem¡leFem¡le

Asiü Bl¡ck
M¡le Femde
00
00
00
00
00
00
00
00
00
00
00
00
00
00
l0
00
00
00
00
00
00
00
0l
00
00
00
00
00
00
00
00
00
0 0.
00
00
00
00
00
00
00
00
00
00
00

White

M¡le Fem¡le

00
00
00

'0 0

00
00
00
o0
00
00
00
IO
00
t0
00
00
00
00
00
00
00
00
0 .0
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00

á,meriqn Indi¡n Multi-rrci¡l WhiteAsiuAnerisn lldin
Fen¡leþ4!eFcm¡leLEANme

Lakæide Schæl

River Mill Charter

Gmndfather Academy

Cræsnore Acadeury

Washingto! Montesri
Charter Day Schæl

Fmcine Delmy
Evergræn Comuity
Cape Lækout Muine
Tiller Schæl

Engelrumr

Chathæ Charter

Woods Charter

The Leming Center

Alpha Acaderny

Maueen Joy

Healthy Start

Carter Comuity
Kestrel Heights

TmingPoint
Reseæh Triugle
Success Academy

Omuteko G!ú?ñrziiña
Lift Academy

Qualþ Education

Domtom Middke

C.G. Woodsn
East Wißton Pri@ry
Fonyth Academis
Highlæd
.Piednont Comuity
Imani Instiû¡te

Greeroboro Academy

Phoenix Academy

Hmett Euly Childhæd

Momtain Colmmity
America Renaismce

Developmmtal Day

Americm Rmaismce Mid.
Succ$s Institute

Sumit Charter

Provisions Acadmy
Children's Village Academy

Lincoi¡ Cha¡ter

FemdeFemde



Americm Indian
Nmber

Ilisomic
M¡le Fem¡le
00
00
00
00
00
00
00
00
0 0'
00
00
00
00
p0
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
00
l0

Ch¡rter Schools

2000-2001

Number

Eisprnic Amerienlndian White Asiu.

M¿le þ4þ M¡le Femele 'M¡le Fem¡le Male þg!9 Mde F€m¡le !41þ Fem¡le Mde Femde Mâle Femåle

ü'hite
M¡le Fem¡le M¡le Fem¡le

0000
0000
0000
{000
0000
0000
0000
0000
0000
0000
0000
0020
0000
0000
0000
0000
0000'0 0 0 0

0 0 0 0.
l00l
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
0000
1042

M¡le
0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0'
0

0

0

0

0

0

0

Est¡e
0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0 0. 0 0 0 0 0 0 0 0 0 0 0 0 0 0

0000000000000000
0000000000000000
0000000000000000
0 0 0 0 0 0 o 0 0 0 0 0 0 0 0 0'
0000000000000000
0000000000000000
0000000000000000
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LEA Name

Comunity Charter

Kemedy Charter

LakeNom
Sugæ Creek

Metrolina Regional

MAST

STARS

Ræþ Mt. CharterPublic

Cape Feu Center

Ormge Co. Charter

Village Charter

Nerv Century Charter

Arapahoe

Bethel Hill
CIS Acaemy

Bethmy Comuity
Rorvm Academy

Thoms Jeffemn

Lauinburg
Laurinburg Homework

Stuly Co, CoImmity
Millemium
Brevud Academy

Union Academy

Vance Charter

Exploris

J.H. Baker Jr. Charter

Magellm

Sterling Montestri
Franklin Academy

East Wake Academy

SPARC Academy

Northeast Raleigh

PreEminent Cha¡ter

Quest Academy

Raleiglr Charter High

Commþ Partners

Haliwa-Saponí Tribal

Dillard Academy
'Wayne Academy

Bridgæ

S.B Hoq,ud 
'

Total









SECTION 28.30.(Ð G.S. I l5C-12(27) reads as rewritten:
"$ 1_1.5C-12. Powers and duties of the Board generally.
. T4. general supen ision ?ld administratiori of the hee public school system

shall be vested in 
-the 

State Board of Education. The State Board of Eduóation
shall estSblish.poiicy for the_system of free public schools, subject to laws enacted
by the General Assembly. The powers and duties of the State Board of Education
are defined as follows:

(27)
PI
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o11 llullì

er aval lc
not ed ñom school

when calculating the dropout rate. The shall maintain a
separate record of the number of students who are expelled from
school."
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INTRODUCTION

The schools of North Carolina are working to provide the best possible educational services they

currently can while seeking constantly to improve. The Department of Public Instruction is

committed to assisting ouischools. Each school system's dropout rate is one of the measures of

success in the move tõward educating all children, and each public school in North Carolina

continues to make progress in its own way towards this goal'

Local systems with the support of the Department have focused on keeping students enrolled in

the faci of historically high dropout rates in North Carolina and the Southeast. The ABCs Pro-

gram for school reform makes ássistance available to all schools in North Carolina; measures of

ãccountability show that this assistance is improving teaching and learning in classrooms

throughout the state. As the ABCs help make schools more effective for øll students, those who

might leave will more likelY staY.

The dropout rate is a key indicator of school success; unfortunately, the numbers indicate that we

are continuing to lose too many students. The future of our state and nation demands that all

children be educated. So long as we believe this is their best preparation for becoming active

citizens, we must not give up hope on any child or teen-

This book presents self-reported data on dropouts during 2000-01. Local systems collect these

data which are not audited by the Department but are checked foi discrepancies. We intend that

these data should provide a baseline for designing and implementing programs that meet the

needs of at-risk school membership. As in past years, the demographic analysis is based on a

duplicated count of dropouts, collected by the National Center for Education Statistics, which

counts each incident of-dropping out. For example, if a student dropped out in 1999-00 only to

return and drop out again in ZOOO-O1, he/she is counted twice or duplicated. However, if he/she

drops out twicè in the same school year, he/she is not counted twice.

A chart appears in the back of this edition which logs local school system data by rate and

number fòi ttre years 1988-89 through L997-98. If a system has undergone consolidation, its

rates and numbers may be compared before and after the merger. By also using the chart starting

on page five, rates and numbers may be compared for 919h year in the last thirteen years. The

striking increase in the dropout rate beginning in 1.998-99 can be largely attributed to a

changJin counting policy. Students who transfer from high school to community college

"." 
ttó* counted as a dropout where they previousl¡'were not. Therefore useful compari-

sons among the three most recent years and the years before are rendered difficult' at best,

by this change in policY.

As an important footnote, local boards have discretionary money to spend on dropout prevention

through ÞnC Og. Each board, advised by its educators, decides how to apply its money to meet

local needs (House Bill 6, ratified July, 1995: School Flexibility/Accountability). These funds

are not categorical, freeing this Department from the burden of oversight while placing tremen-

dous responiiUitity on the county or city system. It is our hope that the data in this book will aid

North Carolina educators as they measure progress in meeting those responsibilities.
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One of the most informative graphs is shown below and presents that part of each gender/racial group
which drops out in grades 1-12. Close study of this graph indicates that males are the more at risk in
each racial group except Hispanics.

Percent of Each Race/Gender Group in Grades L-L2 Who Dropped Out
2000-01

I Percent of Membership in Grades
1-12 Who Dropped Out

Total 1-12 Dropouts = (23,034)

Total Studênt Population = (1,169,f52)
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More attention needs to be paid to the disaggregated data shown in the graph above. These data may
suggest re-focusing programs to address the needs of specific populations.
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DROPOUT DATA

GRADES 7-L2 
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BY LOCAL SCHOOL SYSTEMS
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Public Schools of North Carolina
lggS-gg,1999-00, and 2000-01 Drop'oút Data for Grades 7-12

(Duplicated Counts and Rates for LEAs and Charter Schools,

Excluding Expelled Students Per G.S. llSC'12(27))

LEA
No.

Local Education AgencY
Or Charter School

1998-99
7-12 Dropouts

1999-00
7-12 Dropouts

2000-01
7-12 Dropouts

Numbers Rates Numbers Rates Numbers Rates

014 LAKESIDE CHARTER 2 6.56 * * * *

018 RIVER MILL CHARTER
* * * 3 2.58

010 E.BURLI NGTON 418 4.75 443 4.82 388 4.02

020 DER COUNTY ** 152 6.35 108 4.53 90 3.71

030 HANY COUNTY 21 3.12 28 4.34 15 2.38

040 ANSON COUNTY 159 7.76 132 6.54 oÂ 4.71

050 ASHE COUNTY 98 6.12 84 5.39 53 3.46

068 NoRE ACADEMY cHRTR * * 5 10.99 5 10.99

060 COUNTY 67 6.06 54 5.11 32 3.09

070 BEAUFORT COUNTY 148 4.38 172 5.05 159 4.66

080 BERTIE COUNTY 105 5.85 70 4.O2 69 4.00

090 BLADEN COUNTY 81 3.21 77 3.09 81 3.25

100 BRUNSWICK COUNTY 211 4.74 263 5.80 214 4.62

110 BUNCOMBE COUNTY 522 4.61 559 4.87 457 3.94

111 ASHEVILLE CITY 88 4.58 76 3.99 67 3.53

120 BURKE COUNTY 414 6.68 296 4.73 223 3.45

130 CABARRUS COUNTY 310 3.78 311 3.67 272 3.08

132 KANNAPOL¡S CITY 62 3.49 81 4.30 65 3.40

140 CALDWELL COUNTY 216 4.08 230 4.23 218 3.92

150 CAMDEN COUNTY 23 3.63 38 5.88 28 4.31

164 CAPE LOOKOUT CHARTER 31 24.12 37 26.71 36 26.09

160 CARTERET COUNTY 174 4.16 177 4.22 154 3.71

170 CASWELL COUNTY 76 4.73 81 4.89 40 2.46

180 CATAWBA COUNTY 294 4.21 288 3.98 268 3.60

181 HICKORY CITY 120 6.29 143 7.04 124 5.92

182 NEWTON.CON OVER CITY 19 1.57 23 1.88 32 2.61

198 WOODS CHARTER 2 2.21 5 5.99

190 CHATHAM COUNTY 129 4.38 160 5.17 161 5.00

20pl THE LEARNING CENTER CHRTR * *
1 9.09

200 CHEROKEE COUNTY 74 4.53 62 3.75 65 3.87

210 EDENTON/CHOWAN 31 2.56 43 3.54 35 2.90

CLAY COUNTY 23 3.53 36 5.48 25 3.93

230 CLEVELAN D COUNTY 188 4.82 137 3.47 147 3.61

231 KINGS MOUNTAIN CITY 105 5.53 97 5,09 104 5.23

232 SHELBY CITY 67 5.02 58 4.40 57 4.25

240 COLUMBUS COUNTY 159 4.51 190 5.39 158 4.61

241 WHITEVILLE CITY *"" 62 4.87 55 4.30 49 3.80

250 CRAVEN COUNTY 294 4.46 300 4.53 310 4.68

260 UMBERI.AND UNTY 994 4.33 803 3.46 737 3.12

270 CURRITUCK COUNTY 79 5.29 89 5.81 60 3.89
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