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ANNUAL TEACHER TURNOVER SUMMARY
Personnel Office Report

School Report Period: 7 11 12002-613012003

Total number of teachers employed in the school system.

Total number of teachers leaving 7l1l2OO2- 6t30/2003

Number of teachers leaving in 2002 - 2003 who were tenured in your system.

2. Give the number of teachers who left teaching or left your school system in 2002- 2003 for each
of the reasons below. (Wherc more than one ¡eason applies, clroose the one which bes!
describes the ¡eason the teacher is leaving.)

Count Reason HRMSCode

Stayed in LEA but in Non-Teaching Position (N/A)

- 
Retired with full benefits (66)

=i,imfi:ffJ,ï*il"' 

re'ì
(50)
(55)
(56)
(54)

Non-renewed - Probationary contract ended (53)

- 
Reduction in Force (51)

Resigned - To teach in a NC charter school (70)
Resigned - To teach in a NC non-public/private school (71)

(62)

- 
ãäiËffi1_Ëiïrf.å;iffgîåiåipJ..:',Trchanse Íg?l
Resigned - Family relocation (61)

Resigned - Reason unknown (69)
_ Resigned - Other Reason(s)- r Reason(s) (65)

(67)

3. .,"r riñ":ïi::as (with their ricensure codes) in which you are havins rhe
greatest dlfficulty hiring appropriately licensed teachers. (1=Greatest Need/Dlfficulty)

t

Ã

NOTE: ln compliance with G.S. I 15C-12(221, the information on teacher tumover will be compiled in a
report to the State Board of Education.

*Report only for interim contracts of 6 or more months.
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ANNUAL TEACHER TURNOVER SUMMARY
(GLARTFTCATTON OF REpORTtNc CATEGORTES)

Retired with full benefits
Teachers age 60 with 25 years of creditable service
Teachers with 30 years of creditable service
Teachers age 65 with at least 5 years of creditable service
Teachers retiring with full/unreduced retirement benefits

Retired with reduced benefits
Teachers retiring after age 50 with reduced benefits
Teachers retiring with less than full benefits

Re-employed Retired Teacher Resigned
Teacher who had retired, was re-employed and subsequently resigns

Dismissed
Teachers demoted or dismissed under GS 115C-325(h)
Probationary teachers dismissed during the school year under GS 115C-32S(m)
Teachers dismissed under GS 115C-325 (Below standard ratings)
Teachers reported to the dismissed teacher list
Teachers dismissed and the ruling upheld by case manager

Resigned in lieu of dismissal
Teachers resigned to avoid placement on dismissed teacher list
Teachers resigned rather than go through full dismissal hearing
Teachers resigned during an active investigation regarding performance/behavior as a professional
educator

Did not obtain or ma¡nta¡n license
Teachers not renewed due to failure to fulfill lateral entry requirements
Teachers not renewed due to failure to eam 15 renewalcredits
Teachers failed to meet Praxis or provisional license requirements
Teachers let license expire
Teachers' license was revoked

lnterim Gontract - Not Rehired (Repor{ onty for interlm contracts of 6 months or more)
lnterim teachers not rehired under retirement cap
Visiting intemational teachers (e.9., VIF)
Teachers not rehired under a term contract with specific employment dates
Teachers not rehired due to retum of a permanent teacher from a leave of absence

Non-Renewal - Probationary Gontract Ended
Probationary teachers whose contract is not renewed after the end of the year

Reduction in Force
Teachers not rehired due to loss of enrollment, funding, or programming
Teachers covered under local'RlF policies

Moved to a non-teaching position in education
Teachers moved to counselor, media coordinator, or non-teaching duties
Teachers moved to administrative positions (school-based)
Teachers moved to supervisory, director, or coordinator positions
Teachers accepted non-teaching support or administrative positions in another system
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Resigned to teach in another NG system
Teachers leaving LEA to accept a teaching position in another NC system
Teachers obtaining another teaching job on their own initiative (as opposed to spouse relocation)

Resigned to teach in a NG Gharter School
Teachers leaving LEA to accept a teaching position in a NC Charter School
Teachers obtaining another teaching job on their own initiative (as opposed to spouse relocation)

Resigned - To teach in another state
Teachers leaving NC to teach in a public school in another state
Teachers leaving NC to teach in a private school in another state

Resigned - Dissatisfied with teaching/Career change
Teachers resigning to pursue another employment opportunity
Teachers resigning due to dissatisfaction with teaching
Teachers resigning to pursue interests outside teaching

Resigned - Family responsibility/Ghild care
Teachers resigning for matemity/family leave
Teachers resigning to care for ill parents or members of the immediate family
Teachers resigning to care for family business or personal needs

Resigned - Family relocation
Teachers resigning due to spouse's relocation
Teachers resigning as a result of maniage and relocation
Teachers resigning due to family relocation
Teachers resigning due to military transfer or relocation

Resigned - To continue education/Take a sabbat¡cal
Teachers resigning to retum to school
Teachers resigning to pursue an educational leave of absence

Resigned - Because of health/Disabllity
Teachers resigning due to personal disability or health related issues

Resigned - Reason unknown
Teachers resigning; however, there is no information on why

Resigned - Other reason(s)
Teachers resigning or leaving teaching for reasons not listed on the survey
(For example: Job abandonment, anest, criminal activity, failing a criminal history check, activation of
military reserve, dislocation due to flood, fire, or other disaster, etc.)

Deceased
Teachers who die while in active service in a NC public school
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2002-2003 Teacher Tumover
(as reported by LEAs)

LEA
Code Name

Total
Teachers

Teachers
Leavinq

Leaving w/
Tenure Turnover

lo Alamance-Burlinoton 1568 237 60 15.11t/e

20 375 41 10 10.93'/c

30 Alleohanv Countv 132 12 4 9.09%

40 Anson County 296 30 10 1O.14'/c

50 239 23 20 9.62t/"

60 Averv Countv 209 13 6 6.22c/o

70 Beaufort County 563 61 29 10.83o/"

80 Bertie Countv 247 19 1 7.69t/o

90 Bladen Countv 377 50 32 13.260/o

100 Brunswick Countv 775 112 29 14.45cÁ

110 Buncombe Countv 1739 162 11 9.32'/o

1 1 1 Asheville Citv 314 42 27 13.38'/c

120 Burke Countv 11 88 175 48 14.73c/o

130 Cabamrs Countv 1565 190 61 12.14t/c

132 Kannaoolis Citv 342 43 18 12.57olo

140 CaldwellGountv 877 111 48 12.66'/t

150 Camden County 100 7 5 7.0o/o

160 Carteret Countv 587 44 17 7.5e/"

170 CaswellCounty 258 37 I 14.34'/o

180 Catawba Countv 1031 140 51 13.58%

181 Hickorv Citv 330 47 24 14.24o/c

182 Newton-Conover Citv 226 38 14 16.81t/c

190 Chatham Countv il1 85 22 15.71'/o

200 Cherokee Countv 299 16 15 5.35%

210 Edenton/Ghowan 180 25 11 13.89o/o

220 Clav Countv 95 3 2 3.16'/o

230 Cleveland Countv 683 86 30 12.59t/c

231 Kinos Mountain Citv 308 18 I 6.84'/o

232 Shelbv Citv 249 51 14 2O.48'/t

240 Columbus Countv 504 41 15 8.13%

241 Whiteville Citv 191 20 I 10.47t/o

250 Craven County 1068 72 1.9 6.74o/o

260 Cumberland Countv 3283 322 116 9.81o/o

270 Currituck County 295 15 6 5.08%

280 Dare Countv 398 35 14 8.79o/o
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LEA
Code System Name

Total
Teachers

Teachers
Leavlnq

Leaving w/
Tenure Tumover

290 Davidson Countv 1240 113 48 9.11'/o

291 Lexihoton Citv 249 33 4 13.25c/t

292 175 37 13 21.14'/o

300 Davie Countv 41 71 26 16.10%

310 Duplin Countv 584 119 I 20.38o/o

320 Durham Public Schools 2324 436 133 18.78'/.

330 Edoecombe Countv 562 103 27 r8.33%

340 Winston-Salem/Forsvth 3845 374 NR 9.73./,,

350 Franklin Countv 590 127 4 21.53t/o

360 Gaston Countv 1855 186 72 r0.03%

370 Gates Countv 169 12 5 7.10t/o

380 Graham Countv 94 5 5 5.32'/t

390 Granville County 556 67 18 12.O5'/"

400 Greene Gountv 218 29 7 13.30%

410 Guilford Countv 4987 496 233 9.95%

420 Halifax Countv 398 5t 14 12.81o/o

421 Roanoke Raoids Citv 203 18 10 8.87'/o

422 Weldon Citv 93 17 0 18.28'/.

430 Hamett Countv 1058 194 44 18.34.Â

440 Hawood Countv 591 65 49 11.00o/.

450 Henderson Countv 790 50 19 6.32c/o

460 Hertford Countv 272 51 l3 18.75o/o

470 Hoke Countv 377 104 21 27.59o/c

480 Hvde Countv 76 11 2 14.47c/o

490 lredell-Statesville 1270 146 25 11.5'/o

491 Mooresville Citv 288 27 7 9.38%

500 Jackson Countv 274 43 19 15.69'/o

510 Johnston Countv 1676 265 43 15.81%

520 Jones Countv 140 14 3 10'/o

530 Lee County 520 89 33 17.12c/o

540 Lenoir Gountv 780 157 59 20.13'/¡

550 Lincoln County 772 85 32 11.01'/t

560 Macon Countv 349 29 11 8.31'/"

570 Madison County 216 28 11 12.96t/o

s80 Martin Countv 353 46 27 13.03%

590 McDowellCounW 441 37 20 8.39o/o

600 Charlotte-M eck¡enburo 7352 1230 312 16.73o/o
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LEA
Gode Svstem Name

Total
Teachers

Teacherc
Leaving

Leaving w/
Tenure Tumover

610 MitchellCountv 163 15 12 9.20o/"

620 Montgomery County 360 65 16 18.057r

630 Moore CounW 855 90 0 1O.53o/o

640 Nash-Rockv Mount 1228 250 117 2O.34o/o

650 New Hanover Countv 1600 184 100 11.50c/o

660 286 48 17 16.7ït/o

670 Onslow Countv 1385 184 45 13.29%

680 Oranoe Countv 465 63 19 13.55o/o

681 Chapel Hill-Carrboro City 834 137 37 16.43o.h

690 Pamlico Countv 157 18 I 11.48o/o

700 Elizabeth Citv/Pasouotank 463 86 11 18.57'/o

710 Pender Countv 526 56 t6 10.65'/o

720 Perouimans Countv 145 12 10 8.28'/o

730 Person County 424 55 26 12.97'/o

740 Pitt Countv 1604 137 53 8,540/o

750 Polk Countv 185 21 7 11.35'/o

760 Randoloh Countv 1119 152 47 13.58%

761 Asheboro City 313 40 21 12.78%

770 Richmond Countv 527 55 21 10.44o/o

780 Robeson Countv 1704 238 4'l 13.97o/o

790 Rockinoham Countv 1037 120 52 11.57o/o

800 Rowan-Salisbury 1530 196 94 12.81'/o

810 Rutherford Countv 724 62 47 8.56%

820 Samoson Countv 552 72 30 13.04a/o

821 Clinton Citv 210 23 t0 10.95%

830 Scotland Countv 543 55 19 10.13o/o

840 Stanlv Countv 730 72 3t 9.86'/o

850 Stokes Countv 557 il 15 9.69%

860 Sunv Countv 573 85 53 14,83./o

861 Elkin Citv 88 9 5 10.23'/.

862 Mount Airv Citv 127 14 I 11.02o/o

870 Swain Countv 't48 12 6 8.12olo

880 Transvlvania Countv 269 34 13 12.64'/o

890 TvrrellCountv 57 14 7 24.560/o

900 Union Countv 1816 183 53 10.08e/o

910 Vance County 5s6 117 20 21.04o/o

920 Wake Countv 6964 712 435 10.22%
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LEA
Gode System Name

Total
Teachers

Teachers
Leavinq

Leaving w/
Tenure Turnover

930 Warren Countv 215 37 7 17.21o/o
940 Washington County 189 22 4 t1 .640/o
950 Watauga Countv 437 40 23 9.15'/o
960 Wame County 13/.3 48 0
970 Wilkes Countv 749 97 1 12.95'/o
980 Wllqon County 8r8 111 18 13.67o/o
990 Yadkin County 307 36 21 11
995 lqncey County 196 12 9 6.12o/o

Total 11 12.44t/o
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LEA CODE System Name Turnover
470 Hoke County 27.59o/o

890 Tvrrell County 24.560/o

350 Franklin County 21.53o/o

292 Thomasville City 21.14o/o

910 Vance Countv 21.04o/o

232 Shelbv City 2Q.48o/o

310 Duplin County 20.38o/o

640 Nash-Rocky Mount 2O.34o/o

540 Lenoir County 2O.13o/o

320 Durham Public Schools 18.760/o

460 Hertford Countv 18.75o/o

700 Elizabeth CiMPasquotank 18.57o/o

430 Hamett County 18.?40/o

330 Edgecombe County 18.33%

422 Weldon City 18.28o/o

620 Montgomery County 18.05%

930 Wanen County 17.21o/o

530 Lee County 17.12o/o

182 Newton-Conover City 16.81o/o

660 Northampton County 16.78o/o

600 Charlotte-Mecklenburq 16.73o/o

681 Chapel Hill-Canboro Citv 16.43o/o

300 Davie County 16.10o/o

510 Johnston Countv 15.81o/o

190 Chatham Countv 15.71o/o

500 Jackson County 15.69%

10 Alamance-Burlington 15.11o/o

860 Sunv Countv 14.83o/o

120 Burke Countv 14.73o/o

480 Hyde County 14.47o/o

100 Brunswick County 14.45o/o

170 CaswellCountv 14.ilolo
181 Hickory City 14.24o/o

780 Robeson County 13.97o/o

210 Edenton-Chowan 13.89%

180 Catawba Countv 13.58%

2002-2003 Teacher Tu rnover
(in descending order)

13



2002-2003 Teacher Tu rnover
(in descending order)

LEA GODE System Name Turnover
760 Randol 13.58o/o
980 Wilson 13.570/o
680 13.55o/o
111 Asheville 13.38o/o
400 Greene 13.30o/o
670 Onslow 13.29o/o
90 Þleden County 13.260/o
291 13.25o/o
820 Sampson County 13.Mo/o
580 lVlartin CounU 13.O3o/o
730 Person 12.97o/o
570 Madison 12.960/o
970 Wilkes 12.95o/o
420 Halifax 12.81o/o
800 12.81o/o
761 Asheboro 12.78o/o
140 Caldwell 12.660/o
880 12.640/o
230 Cleveland Cou 12.59o/o
132 12.57o/o
130 Cabanus 12.14o/o
390 G¡qtyille County 12.05o/o
990 11.73o/o
940 Washington County 11.640/o
790 Cou 11.57o/o
490 lle 11 50o/o
650 Neyv Hanover County 11.50o/o
690 Pamliqo County 11.460/o
750 Polk 11.35o/o
862 Mount 11.02o/o
550 Lincoln 11.O1o/o
MO 11.00o/o
821 Clinton 10.95%
20 10.93%
70 Beaufort 10.83%

710 10.650/o
630 Moore 10.53%
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LEA CODE System Name Turnover
241 Whiteville City 10.47o/o

770 Richmond County 10.44o/o

861 Elkin Citv '1o.230/o

920 Wake Countv 10.22o/o

40 Anson Countv 10.14o/o

830 Scotland County 10.13o/o

900 Union County 10.08%

360 Gaston Countv 10.03%

520 Jones Countv 10.00%

410 Guilford County 9.95o/o

840 Stanly County 9.860/o

260 Cumberland Countv 9.81%

340 Winston Salem-Forsyth 9.73o/o

850 Stokes Countv 9.690/o

50 Ashe Countv 9.620/o

491 Mooresville City 9.38o/o

110 Buncombe CounW 9.32o/o

610 Mitchell Countv 9.2Oo/o

950 Watauqa County 9.15o/o

290 Davidson CounW 9.11o/o

30 Alleqhany County 9.090/o

421 Roanoke Rapids City 8.87o/o

280 Dare Countv 8.79o/o

810 Rutherford County 8.560/o

740 Pitt Countv 8.54o/o

590 McDowellCounty 8.39%

560 Macon County 8.31olo

720 Perouimans County 8.28o/o

240 Columbus Countv 8.13o/o

870 Swain County 8.12o/o

80 Bertie Countv 7.690/o

160 Carteret County 7.50o/o

370 Gates County 7.',loo/o

150 Camden County 7.OO%

250 Craven County 6.74o/o

450 Henderson CounW 6.32o/o

60 Avery County 6.22o/o

2002-2003 Teacher Turnover
(in descending order)
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2002-2003 Teacher Tu rnover
(in descending order)

LEA GODE Êystem Name
995 Ya¡qey County 6.12o/o
231 Kings Mountain Citv 5.84o/o
200 Cherokee 5.35o/o
380 Graham County 5.32o/o
270 Cunituck 5.08%
960 Wayne County 3.57o/o
220 Çlay CounW 3.160/o
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Teacher Turnover
1999-2003

(Five Year Average)

LEA
Gode System Name

Turnover
1998-99

Turnover
r999.{¡0

Tumover
2000-0{

Turnover
2001.0,2

Tumover
2002-03

5-Year
Average

t0 Alamance-Burlinoton 14.57o/o 18.130/ 16.43o/o 16.19o/o 15.11o/o r6.09%

20 Alexander Countv 8.31o/o 12.58o/o 13.48o/o 17.650/o 10.93% 12.590/o

30 Alleohanv Countv 7.260/o 8.73o/o 5.600/o 2.99o/o 9.09% 6.73%

40 Anson Countv f 3.69% 23.10o/o 13.680/o 13.27o/o 10.14o/o 14.78o/o

50 Ashe Countv 6.87o/o 6.28o/o 9.13o/o 3.54o/o 9.620/o 7.09o/o

60 Averv Countv 9.79o/o 10.09o/o 5.03o/o 7.55o/o 6-22o/o 7.74o/o

70 Beaufort CounW 12.21o/o 11.11o/o 13-57o/" 12.95o/o 14.83o/o 12.13o/o

80 Bertie County 18.06% 12.72o/o 14.98o/o 20.34o/o 7.690/o 14.760/o

90 Bladen Countv 10.O7o/o 8.960/o 11.04o/o 19.80o/o 13.260/o 12.630/o

100 Brunswick 12.54o/o 12.55o/o 12.25o/" 13.18o/o 14.45o/o 12.99o/o

110 Buncombe County 7.38o/o 8.62Yo 9.95o/o 8.57o/o 9.32o/o 8.77o/o

111 Asheville Citv 12.49o/o 15.38% 16.58o/o 13.54Yo 13.38o/o 14.27o/o

120 Burke Countv 16.07o/o 14.81o/o 14-33o/o 13.630/o 14.73o/o 14.71o/o

130 Cabam¡s County 13.45o/o 11.42o/o 13.52o/o 12.O4o/o 12.14o/o 12.51o/o

'132 Kannaoolis Citv 19.50% 18.49o/o 18.30o/o 14,2Ùo/o 12.57o/o 1ô.61olo

140 CaldwellCountv 11.260/o 12.80o/o 14.89o/o 7.560/o 12.660/o 'l'l -830/"

150 Camden Countv 5.620/o 14.77o/o 15.22o/o 6.25o/o 7.00o/o 9.77o/o

160 Carteret County 9.17o/o 5.72o/o 13.17o/o 6.97o/o 7.50o/" 8.51o/o

170 CaswellCounty 14.29o/o 11.90% 16.30o/" 13.89o/o 14.34o/" 14.'l4o/o

180 Catawba County 11.23o/o 15.34o/o 18.17o/o 12-52o/o 13.58o/o 14.17o/o

181 Hickorv CiW 21.14o/o 19.12o/o 19.00o/o 16.620/o 14.24o/o 18.02o/o

182 Newton-Conover C¡tv 18.63% 18.57o/o 17.27o/o 17.59o/o 16.81o/o 17.77o/o

190 Chatham Gountv 16.35o/o 18.88o/o 17.48o/o 16.09% 15.71o/o 16.907o

200 Cherokee County 2.02o/o 7.94o/o 4-59o/o 9.670/0 5.35o/o 5.91%

210 Edenton-Chowan 13.33% 16.40o/o 13.89o/o 13.89o/o 13.89% 14.28o/o

220 Clav Countv 10.00o/o 7.00o/o 5.00o/o 3.160/o 3.160/o 5.66%

230 Cleveland County 11.43o/o 10.37o/o 12.92o/o 14.O70/o 12.59o/o 12.28o/o

231 Kinos Mountain City 11.43o/o 9.460/0 1O-44o/o 11.41o/o 5.84o/o 9.72o/o

232 Shelbv Citv 16.80o/o '17.550/o 16.410/o 17.57o/o 2O.48o/o 17.760/0

240 Columbus County 13.50o/o 9.98% 8.58% 6.49o/o 8.13o/o 9.34o/o

241 Whiteville Citv 8.78o/o 11.060/o 9.09% 11.27o/o 10.47o/o 10.13olo

250 Craven County 10.51o/o 10.50% 11.460/o 7.89% 6.74o/o 9.42o/o

260 Cumberland County 4.89o/o 8.33o/o 11.360/o 9.71o/o 9.81o/ø 8.82o/o

270 Currituck Countv 7.27o/o 9.71o/o 15.07o/o 14.29o/o 5.08% 10.28o/o

280 Dare Countv 12.640/o 8.24o/o 11.11o/o 9.09o/o 8.790/o 9.97o/o

18



LEA
Code System Name

Turnover
t998.99

Turnover
1999-00

Turnover
2000-01

Turnover
2001Ã2

Turnover
2002-03

5-Year

290 Davidson Countv 10.45o/o 11.360/o 11.03o/o 9.22o/o 9.11o/o 10.23o/o
291 Lexinston Citv 21.40o/" 20.44o/o 18.72o/" 16.25o/o 13.25o/o 18.O1o/"
292 Thomasville Citv 12.90o/" 16.67o/o 18.52o/o 18.18o/o 21.14o/o 17.480/o
300 Davie County 11.95o/o 13.22o/o 12.98o/o 13.53o/o 16.1Oo/o 13.56%
310 Duplin Countv 15.07olo 22.24o/o 15.47o/o 13.220/0 20.38o/o 17 -28o/"

320
Durham Public
Schools 16.260/o 16.93% 18.12o/" 14.21o/o 18.760/o 16.86%

330 Edgecombe Countv 17.12o/" 24.22o/o 23.360/" 2O.O4o/o 18.33o/o 20.610/"

340
Winston-Salem/
Forsyth Countv 12.260/o 14.17o/o 13.47o/o 1Q.19o/o 9.73o/o 11.96o/a

350 Franklin Countv 27.57o/o 15.98o/o 21.23o/o 17.610/o 21.53o/o 20.78o/o
360 Gaston Countv 11.78o/o 13.81o/" 10.53o/o 9.O40^ 10.03o/o 11.04o/o
370 Gates County 6.80o/o 7.360/o 10.260/" 5.99% 7.10o/o 7.5Oo/"
380 Graham CounW 2.13o/o 3.00o/o 1.600/" 3.92o/o 3.1
390 Granville Countv 19.04o/o 16.1 60lo 17.45o/o 12.17o/o 12.O5o/" 15.37o/o
400 Greene Countv 21.39o/o 16.160lo 18.45o/o 12.90o/o 13.30o/o 16.44o/o
410 Guilford County 11.81o/o 12.29Yo 9.77o/o 10.060/o 9.957o 10.78o/o
420 Halffax Countv 14.170Â 18.67o/o 19.78o/o 13.93% 12.81o/o 15.87o/o
421 Roanoke Rapids Citv 16.22o/o 17.19o/o 12.620/ 11.42o/o 8.87o/o 1

422 Weldon Citv 25.00o/o 21.18o/o 20.45o/o 22.34o/o 18.28o/o 21
430 Hamett Countv 12.72o/o 12.80o/o 14.08o/o 16.37o/o 18.34o/" 14.860/o
440 Hanrood Countv 7.23o/" 4.01o/o 6.160/o 9.78o/" 11.0Ùo/o 7.640/o
450 Henderson Countv 9.74o/o 11.07o/o 11.270/ 8.76o/o 6.32o/o I
460 Hertford Countv 17.73o/o 11.75o/" 15.640/o 30.57o/o 18.75o/o 1

470 Hoke County 24.52o/o 28.21o/o 23.55o/o 23.43o/" 27.59o/o 25.460/o
480 Hyde Gounty 22.08o/o 13.70o/o 12.00o/o 12.160/o 14.470/o 14.88o/o
490 lredell-Statesville '10.910/o 10.78o/" 13.91o/o 10.71o/o 11.5Oo/" 11.56o/o
491 Mooresville Citv 14.11o/o 11.450/o 15.81o/o 11.5Oo/" 9.38olo 12.45o/o
500 Jackson Countv 9.80o/o 8.47o/o 9.09% 14.40o/o 15.69% 11.49o/o
510 Johnston Countv 14.820/6 11.660/o 17.410/ 11.90o/o Yo 1

520 Jones Countv 19.20o/o 21.490/ 22.05o/o 18.11o/o 10.00o/o 18.17o/o
530 Lee County 14.960/o 9.52o/" 14.89o/o 1s.36% 17.12o/o 14.37o/o
540 Lenoir Countv 10.00% 12.630'/o 15.14o/o 17.89o/" 20.13o/o 15.160/o
550 Lincoln County 11.77o/o 15.99% 14.360/o 10.1Oo/" 11.01o/o 12.650/o
560 Macon County 5.71o/" 8-02o/o 4.73o/" 9.43o/o 8.31o/o 7.24o/o
570 Madison County 9.90o/o 7.73o/o 9.22o/" 9.36o/o

580 Martin Countv 9.41% 19.86% 12.89o/o 13.61o/o 13.03% r3
590 McDowellCounW 6.90o/o 12.00o/o 13.57o/o 13.460/" 8.39o/o 10.86%
600 Charlotte-Mecklenbu ro 19.18Y" 19.44o/o 21.770/ 19.31o/o 73o/o

610 MitchellGountv 4.7',|olo 5.75o/o 6.92o/o 5.63% 9.20o/o 6.Mo/"
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LEA
Gode Svstem Name

Turnover
1998-99

Turnover
1999-00

Turnover
2000-01

Turnover
2001-o2

Turnover
2002-03

5-Year
Average

620 Montoomerv Countv 10.75o/o 17.83o/o 19.44o/o 16.670/o 18.05% 16.550lo

630 Moore Countv 16.24o/o 17.84o/o 13.74o/" 14.39o/o 10.53o/o 14.550/o

640 Nash-Rockv Mount 13.97o/o 15.O7o/o 18.24o/o 13.760/o 20.34o/o 16.28o/o

650 New Hanover County 1s.39% 16.48o/o 11.680/o 13.50% 11.50o/o 13.71o/o

660 Northamoton Countv 17.19o/o 13.81o/o 17 -33o/o 24.71o/" 16.78o/o 17.960/o

670 Onslow Gountv 16.60% 18.360/o 15.60% 14.620/o 13.29o/o 15.690/o

680 Oranqe Countv 15.47o/ø 13.58o/o 15.32o/o 12.31o/" 13.5s% 14.05o/o

681
Chapel Hill-Carrboro
Citv 17.14o/o 14.58o/o 12.38o/o 14.51o/o 16.43o/o 15.01o/o

690 Pamlico Countv 8.11o/o 12.03o/o 11.800/ 11.46o/o 11.460/o 10.97o/o

700
Elizabeth City/
Pasquotank 15.89% 13.53o/o 19.03o/o 9.39o/o 18.57o/o 15.28o/o

710 Pender 12.84o/o 15.11o/o 11.84o/o 9.63% 10.65% 12.01o/o

720 Perouimans 14.49o/" 12.O60/o 10.34olo 8.28o/o 8.28o/o 10.69%

730 Person Countv 19.00% 19.45o/o 21.260/0 20.960/0 12.97o/o 18.73o/o

740 Pitt Countv 13.10% 11.05o/o 9.24o/o 8.58% 8.54o/o 10.10o/o

750 Polk Countv 16-57o/" 2O-37o/o 16.98o/o 13.77o/o 11.35o/o 15.81o/o

760 Randoloh Countv '15.42o/o 13.'l3o/o 15.12o/o 12.92o/o 13.58% 14.03o/o

761 Asheboro Citv 19.81olo 16.25o/o 15.61olo 9.84o/o 12.78o/o 14.860/o

770 Richmond Countv 16.92o/o 10.640/o 13.52o/o 16.12o/o 10.44o/o 13.53o/o

780 Robeson Countv 14.38o/o 14.15o/o 16.18o/o 13.41o/o 13.97o/o 14.42o/o

790 Rockinqham Countv 15.71o/o 14.89o/o 10.09o/o 14.160/o 11.57o/o 13.28o/o

800 Rowan-Salisburv 11.89o/o 12.94o/o 14.41o/o 14.O4o/o 12.Ù',|o/o 13.22o/o

810 Rutherford Countv 5.02o/o 8.35o/o 8.61olo 6.460/o 8.56olo 7.4Oo/o

820 Samoson Countv 9.160lo 11.31o/o 14.77o/o 15.21o/o 13.O4o/o 12.70o/o

821 Clinton City 11.11o/o 18.72o/" 12.5Oo/" 11.73o/o 10.95o/o 13.OOo/o

830 Scotland Countv 18.460/" 16.O4o/o 9.90o/o 7 -75o/a 1O-13o/o 12.460/ø

840 Stanlv County 14.29o/o 11.42o/o 13.46o/0 12.38o/o 9.860/o 12.28o/o

850 Stokes Countv 14.29o/o 13.640/0 13.30o/o 10.28o/" 9.690/o 12.24o/o

860 Surrv Countv 8.87o/o 14.21o/o 13.04o/o 10.24o/o 14.83o/o 12.24o/o

861 Elkin Citv 9.89% 14.74o/o 13.48o/o 14.77o/o 10.23o/o 12.620/0

862 Mount Airv Citv 6.85% 1'1.52o/o 19.087o 13.01olo 11.02o/o 12.30o/o

870 Swain Countv 7.630/o 9.O2o/o 9.56o/o 5.960/o 8.12o/o 8.06o/o

880 Transvlvania Countv 11.81o/o 12.11o/o 14.12o/o 8.270/o 12.640/o 11.79o/o

890 TwrellCountv 10.81olo 27.87o/o 2O.34o/o 12.O7o/o 24.560/o 19.130/o

900 Union Countv 16.44o/o 15.91olo 17.620/0 11.12o/o 10.08o/o 14.23o/o

910 Vance Gountv 19.82o/o 25.38o/o 20.000/o 13.600/o 21.04o/o '19.970/o

920 Wake County 1'3.07o/" 10.78o/o 9.20o/o 9.48o/o 'lO.22o/o 10.55o/"

930 Wanen Countv 31.82o/o 19.80o/o 30.460/o 13.27o/o 17.210/o 22.51o/o

940 Washinoton Countv 18.32o/o 19.00o/o 11.27o/o 15.34o/o 1'|'.640/o 15.1',|o/o
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LEA
Gode System Name

Turnover
1998-99

Turnover
1999-00

Turnover
2000-01

Turnover
2001û2

Turnover
2002.03

5-Year
Averaqe

950 Watauga Countv 9.72o/o 12.960/o 11.50o/o 12.73o/o 9.15olo 11.2',|o/o

960 Wavne Countv 14.660/o 9.70o/o 12.89o/o 7.460/o 3.57o/o 9.66o/o

970 Wilkes Countv 14-91o/" 6.98o/o 9.63% 15.43o/o 12.95o/o 11.980/o

980 Wilson Countv 17.83o/" 12-34o/" 22.7901o 16.56% 13.57o/o 16.620/o

990 Yadkin Gountv 13.960/o 10.860/o 1O.Mo/" 9.620/" 1',| .730/" 11.32o/o

995 Yancev Countv 4.00o/o 1.650/o 2.22o/o 2.630/" 6.12o/o 3.32o/o

Yearlv Averaoes 13.4',1o/" 13.59% 13.96% 12.49o/o 12.44o/o 13.18o/o
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Teacher Turnover Five Year Average
(in descending order)

LEA
Gode System Name

5-Year
Average

470 Hoke County 25.460/o

930 Wanen County 22.51o/o

422 Weldon City 21.45o/o

350 Franklin County 2O.78o/o

330 Edgecombe County 20.610/o

910 Vance CounW 19.97o/o

600 Charlotte-Mecklen burg 19.29o/o

890 TynellCounty 19.13o/o

460 Hertford Countv 18.89o/o

730 Person Countv 18.73o/o

520 Jones Countv 18.17o/o

181 Hickorv City 18.02o/o

291 Lexinqton City 18.01o/o

660 Northampton County 17.960/o

182 Newton-Conover 17.77o/o

232 Shelbv Citv 17.760/o

292 Thomasville City 17.48o/o

310 Duolin CounW 17.28o/o

190 Chatham County 16.90%

320 Durham Public Schools 16.86%

980 Wilson Countv 16.620/o

132 Kannaoolis Citv 16.61o/o

620 Montgomery County 16.55olo

400 Greene CounW 16.44o/o

640 Nash-Rockv.Mount 16.28o/o

10 Alamance-Burlinqton 16.09%

420 Halifax County 15.87o/o

750 Polk County 15.81o/o

670 Onslow County 15.690/o

390 Granville Countv 15.37o/o

700 Elizabeth City/Pasq uotank 15.28o/o

540 Lenoir County 15.160/o

940 Washinoton Countv 15.11o/o

681 Chapel Hill-Carboro City 15.01o/o

480 Hvde Countv 14.88o/o
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TeacherTurnover Five Year Average
(in descending order)

LEA
Gode System Name

5-Year
Averaqe

430 Harnett County 14.860/o
761 Aqheboro City 14.860/o
40 Anson Countv 14.78o/o

80 Bertie County 14.760/o

120 Burke County 14.71o/o

630 Moore 14.55o/o

780 Robeson County 14.42o/o
530 Lee County 14.37o/o
510 Johnston County 14.32o/o
210 Edenton-Chowan 14.28o/o
111 Asheville City 14.27o/o
900 Union CounU 14.23o/o
180 Qq¡þwba CounW 14.17o/o
170 CaswellCountv 14.14o/o
680 Orange County 14.05o/o
760 Randolph County 14.O3o/o

580 Martin County 13.760/0
650 New Hanover Countv 13.71%
300 Q4vie County r3.56%
774 Bþhmond County 13.53%
790 Rockingham County 13.28o/o
421 Roanoke Raoids Citv 13.260/0
800 Rowan-Salisbury 13.22o/o
821 Clinton City 13.00%
100 Erunswick County 12.99o/o
820 Sampson County 12.70o/o
550 Lincoln County 12.650/o
90 Bladen County 12.630/o

861 Elkin City 12.620/o
20 Alexander County 12.59o/o
130 Cabarrus Countv 12.51o/o
830 Scotland County 12.460/o
491 Mooreqville City 12.45o/o
862 Mount Airy City 12.30o/o
840 Sþnly County 12.28o/o
230 Cleveland County 12.28o/o
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Teacher Turnover Five Year Average
(in descending order)

LEA
Gode System Name

5-Year
Average

8s0 Stokes CounW 12.24o/o

860 Surrv Countv 12.24o/o

70 Beaufort CounW 12.13o/o

710 Pender Countv 12.O1o/o

970 Wilkes County 11.98o/o

340 Winston-Sa lem/Forsvth 11.960/o

140 Caldwell Countv 11.83o/o

880 Transvlvania Countv 11.79o/o

490 lredell-Statesville 11.560/o

500 Jackson Countv 11.49o/o

990 Yadkin County 11.32o/o

950 Watauoa Countv 11.21o/o

360 Gaston Countv 11.O4o/o

690 Pamlico Countv 1O.97o/o

590 McDowell County 10.860/o

410 Guilford County 10.78o/o

720 Perouimans Countv 10.69%

920 Wake Countv 10.55o/o

270 Curituck Countv 1O.28o/o

290 Davidson County 10.23o/o

241 Whiteville CiW 10.130/

740 Pitt CounW 10.10o/o

280 Dare Countv 9.97o/ø

570 Madison County 9.83%
150 Camden County 9.77o/o

231 Kinos Mountain Citv 9.72o/o

960 Wayne County 9.66%

450 Henderson County 9.43o/o

250 Craven County 9.42o/o

240 Columbus Countv 9.Uo/o

260 Cumberland County 8.82o/o

110 Buncombe County 8.77o/o

160 Carteret County 8.51o/o

870 Swain County 8.06o/o

60 Avery County 7.74o/o

MO Havwood Countv 7.640/o
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TeacherTurnover Five Year Average
(in descending order)

LEA
Gode System Name

5-Year
AveraEe

370 Gates County 7.50o/o

810 Rutherford 7.40o/o

560 Macon County 7.24o/o

50 Ashe County 7.09o/o

30 A!þghany County 6.73o/o

610 Mitchell County 6.44o/o

200 Cherokee County 5.91o/"
220 Clay County 5.66o/o

995 Yancey County 3.32o/o

380 Graham County 3.19%

25



Appendix D

26





Reasons for Teacher Turnover
1999-2003

(in descending rank order)

N{

2002-2003

To teach elsewhere

Retired

Family Relocation

Other/Unknown Reasons

Family Responsibilities/
childcare

Dissatisfied with
teaching/career change

Didnt obtain/maintain
license

Re-employed retired
teacher resigned

Non-Renewal
(Probationary contract
ended)

End of Contract

Health/ Disability

Employed, but in a non-
teaching position

Resigned in lieu of
dismissal
Moved to non-teaching
oosition in Education

Deceased

2001-2002

Retired

To teach elsewhere

Family Relocation

Other/Unknown Reasons

Family Responsibilities/
childcare

Dissatisfied with
teaching/career change

Non-renewed/ probationary
contract ended

Didn't obtain/maintain
license

Employed, but in a non-
teaching position

End of Contract

To continue education/
sabbatical

Healttr/ Disability

Dismissed

Reduction in Force

Reduction in Force

2000-2001

To teach elsewhere

Retired

Other/Unknown Reasons

Family Relocation

Family Responsibilities/ childcare

Dissatisfied with teaching/career
change

End of Contract

Employed, but in a non-teaching
position

Didnt obtain/maintain license

To continue education/
sabbatical

Non-Renewal (Probationary
contract ended)

Health/ Disability

Dismissed

Deceased

Reduction in Force

1999-2000

To teach elsewhere

Resigned-Other/Unknown
Reasons

Retired

Family Relocation

Family Responsibilities/
childcare

Dissatisfied with
teaching/career change

Employed, but in a non-
teaching position

Didnt obtain/maintain license

End of Contract

To continue education/
sabbatical

Health/ Disability

Non-Renewal (Probationary
contract ended)

Dismissed

Deceased

Reduction in Force

1998-1999

To teach elsewhere

Retired

Other/Unknown
Reasons

Moved/ Relocated

Dissatisfied with
teaching/career
change

Employed, but in a
non-teaching position

Responsibilities/

Non-renewed/
probationary contract
ended

Health/ Disability

To continue education/
sabbatical

End of Contract

Dismissed/
Termination

Deceased

Reduction in Force

RANK

1

2

3

4

5

6

7

I

I

1 0

11

1 2

'l 3

1 4

'l 5



2 .W/o

N.Wo

15.Wo

10.00/o

Reasonsfor l-eaving

00{1, 01@

{- Re¡¡gned b Teaúer BssÀhere

-+Rdired
-+OherReært

s{0 (2ü

n,æo/o

17.frlo

15.9/o
16.137o

18.13o/o

l6.s%19/o

18.640/o

17.8o/o

13.56Yo
124ú/o
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THE UNIVERSITY OF NORTH CAROLINA
Office of the Presídent

P, O. BOX 2688

CHÄPEL HILL, NC 27s1s-2688

TELEPHONE: (919) 962 1000

Dear Colleagues,

It is my plcasurc to share with you this report on the UNC teacher education programs' service to
altemative pathways teachers.

K-16 education is a strategic priority of the UNC Board of Governors, and President Broad's commitment
to this priority is reflected in the establishment and her continuing support of the IINC Division of
University-School Programs and the UNC Center for School Leadership Development.

The work of the Division of Unive¡sity-School Programs and the UNC Center for School Leadership
Development is focused on meeting the goals of the University's K-16 initiatives. To accomplish these
goals, the Division and the Center collaborate with the other divisions of the Office of the President, the
15 UNC schools, colleges and departments of education, the North Carolina Department of Public
Instruction, the North Carolina Community College System, local education agencies throughout the
state, the North Carolina General Assembly, and other educational entities.

The University of North Carolina recognizes the gravity of the state's current teacher demand, supply and
retention issues and is deeply committed to addressing these problems and ultimately ensuring a quality
education for children throughout the state.

We also are fully aware of the sharply increasing demand for programs that enable teachers and
prospective teachers to attain teacher licensure via non-traditional teacher education programs such as
licensure only and lateral entry pathways. This report demonstrates that the University's 15 schools,
colleges and departments of education have already begun to respond to this demand in varied and
significant ways. Many of our institutions currently serve more licensure only and lateral entry
candidates than candidates in traditional teacher education programs. However, 'we are prepared to
continue exploring and pursuing ways to expand options for this population of current and prospective
teachers while maintaining the high standards and quality established by the University and other entities,
such as the North Carolina State Board of Education and the National Council for Accreditation of
Teacher Education (NCATE).

I hope you will find this report informative. Should you have any questions, please do not hesitate to
contact me at (9 1 9)8 43 -47 92 or thompson @ northcar olina. edu.

Very truly yours,

@at7Á,'r-*
Richard L. Thompson
Vice President for University-School Programs
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Preface - Education Reform in North Carolina

tAntonelli, 
George A' and Nathan simms, Jr. '"The university of North carolina campaigns to Improve student sAT scores.,,The North carolina schoor counselor Association Newsleiter, 16 (1990).

2 "No¡th Carolina's Public Schools: A Remarkable Record of Progress." office of the Governor, February 1, 1999.3 "Reading Focus Delivers Results." public schools of North carolina, March 4, 1999.
4 "Education week Lauds North ca¡olina's Accountability Efforts." public schools of North carolina, January 7 , lggg.5 "Teachers Report Need for More preparation," u.s, Department of Education, January zg, rggg.

North Carolina shares the nation's cunent challenges in retaining qualified teachers, bridging
achievement gaps, and fuþ exploiting the potentiál of instructiolnå technologies to heþ ãll 

"hildr"n,,,".,their academic potential. However, oui state'.s particular configuration of neeãs una opp-ortonities must beunderstood against our recent history of cha[enges and reform]

when the first Higher Education Act was passed in 1965, North Carolina's public education system wasone of the worst-performing in the nation, poorer in quality than several of its historically low-performing
sister states throughout the Southeast. Heifto a past steepéd in racial inequaliry ;l;;;îp"verry, Norrhcarolina stumbled through the sometimes violent desegågation an¿ re¿istricting of the 1g60's and 70,s,trying to justly reapportion the resources historically piesJrueo for white, middle-class schools to allstudents across the state, regardless of their race, ethniciry, special 

".;ã;: 
;;";i";î;åä,¡. y",, despitea nationally recognized public system ofhigher education thät had been lauded since the 19th century andwas still improving, North Carolina's K-12 schools continued to perform poorly. Even throughout the1980s' while Research rriangle Park was emerging as one of theïorld's ieaoing -"gupio", of scientificand technological innovation, NC students' SAi sóores ranked 49th in the nation as late as 19g9.1

In response to several reports documenting the dismal condition of NC,s pK-12 education, by the early1990s North carolina had begun instituting a series of aggressiv" r"rot r in pn-ö;il;aiion ttrat uy2000 had placed our state in the top tiers oi several nari;;al rankings in improving stanJards andperformance of students, teacher pieparation programs, and school-professionals. North carolina was thefirst state to require computer proficiency for higi school graduaiio'n and, during the 1990s, was one ofsixstates leading the n¿tion in improved studenf achievenient in mutttemåticsjilétó, N"rrh carolinaranked first in gains of 4th and 8th graders on math and reading tests, and for the first time our studentswere scoring above the national average.3 Similarly, in the 199"0s North Carolina,s SAT scores rose morethan any other state. By 2000, North carolina was ranked first in the nation by Education weekin effortsto improve teacher quality and by 2002had'5,137 National Board certified Teachers, more than any otherstate' In Educationweek's 2000 annual5O-state report card on pubtic education, North Carolina was alsorecognized as just one of two states (the other, Texas) as coming the closest to having all the componentsof a complete accountability system.4

North carolina has emerged over the past decade as a national leader in improving standards andperformance of students,.teacher pïeparation programs, and school professionals. yet we continue to facea severe shortage of qualified teachers, particularly fr-om minority gìoups, which is exacerbated by theintransigence ofour state's rural poverty and a rate-ofpopulation gîowth and diversification shared byonly a small number of other states in the nation. rne iapiaity of Jur successes in selected areas hasgenerated some unique problems as well, as critical componõnts of our state's educational system struggleto catch up with each other.

North carolina continues to share the teacher quality problems facing every state 
-teachers 

teaching outof subject area, high teacher turnover, low teacher confidence in working *ith ,tod"rrts from diverse
backgrounds (Riley, 1999),5 rising enrollments, and increasingly challenging subject matter. However,

4



each is heightened by NC's accelerated population growth (one of the fastest in the nation), including a
rapid influx of non-Native English speaking students from all socioeconomic walks of life. And now, as
a result of the January 2002 No Cnno Lnnr BpmNn (NCLB) legislation, which places a major
emphasis on teacher quality as a factor in improving student achievement, North Carolina faces new
challenges in meeting teacher supply demands and supporting new generations of teachers, many of
whom will be prepared through non-traditional licensure routes.6

lNote: Thís text is excerpted or adaptedfrom prior UNC grant proposals submitted to the U.S.
D ep artment of Educ ation.l

6 Much of this text is excerpted or adapted from the document, No Child Left Behind. Improving Teacher Oualitv State Grants.
Title II. Part A. Non-Resulatory Draft Guidance, issued (December L9,2002) by the US Department of Educatión, Offi." "fElementary and Secondary Education.

r
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L. Serving Alternative Pathways Teachers

As in many states throughout the nation, the teacher shortage crisis is mounting in North Carolina. Two
primary issues impacting the teacher shortage are the production of new teachers and the retention of
current teachers. Increasing concem about an inadequate supply of teachers has led to the development of
many non-traditional teacher preparation programs commonly referred to as ..LATERAL 

ENTRY,' or..LICENSURE.ONLY''. 
In addition,

"HrGHLy eUALIFIED" by the end
prepare teachers so that they
may attain full licensure. The
University of North Carolina
produces thousands of teachers
annually through traditional
education degree programs as
well as through lateral
entry/licensure-only programs
of study. This report outlines
the University of North
Carolina's efforts in preparing
teachers seeking licensure
through alternative routes.
NOTE: Terms in small caps are
defined in Appendix B of this

the No CHILD LEFT BEHINo federal mandate that all teachers must be
of the 2005-2006 school year has intensified the pressure to train and

Advising Development of individual plans of study dedicated
positions, collaboration with other agencies, such as the
NC VE Centers

Program Delivery Flexible scheduling, distance education, e-learning, 2+2
fo¡ alternati

Communication/Information Online resources, brochures and other promotional
for and LEAs

Support and Mentoring Praxis workshops, tutoring, special

Other Special Initiatives
and Services

NC TEACH participation, unique programs and services,
positions dedicated to serving altemative licensure effoÍs

Dissemination, 4) Support and
Mentoring, and 5) Other Special
Initiatives and Services (see Figure 1).
In addition to the five service
categories, teacher education programs
were asked to report the number of
traditional p athw ays students admitted
and enrolled and the number of
alternat iv e p athw ay s students enrolled
on their respective campuses as of
October I,2003. Figure 2 provides this
"snapshot" data for each campus and
system totals. What is striking about
these data is the degree to which UNC
teacher preparation prograrns are
serving teacher candidates through
alternative preparation tracks versus
traditional preparation tracks. The
collective totals across all campuses
show more than half of UNC's teacher
preparation candidates in alternative
programs of study.

report. Frcunn I: Categories of Servíce Reported

UNC Schools, Colleges, and Departments of Education were asked in July of 2003 to report on their
service to and support of altenNnrlvE PATHwAys TEACHERS (lateral entry and licensure-only) in five
primary categories: 1) Advising, 2) Program Delivery, 3) Communication and Information

TnaorrronÀr,. .'ALTE.RNATIV.E, ,. To ¡,r,s ''

ASU 825 301 1,126
..8ÇU_. ., 498 649 1,147
ECSU 67 115 r82
FSE 82 217 299
NCAT 83 153 236
NCCU ,' r28 628 156
'NCSÛ 

. t96 213 409
UNCA 72 56 128
UNECH r92 t42 334
UNCC 914 1,370 2,284

515 571 1,096
UNCP 565 337 902
UNCW 492 369 861
WCU 253 151 404
\ryssu 27 5? 80
T7TALS . 4,909

FtcURE2: Number of Tradítional and Alternøtíve pathways
Students Ailmítted and Enrolled ín UNC Teacher Educatíon
Programs øs of October 1, 2003
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The Findings in Brief: UNC's Service to Alternative Pathways Teachers

A wide range of programs and support services are provided to alternative pathways teachers across the
University of North Carolina. UNC's collective contributions in the preparation and development of high
quality teachers is no small accomplishment, especially given the timited resources of our schools,
colleges, and departments education and the increasing demands in K-16 education.

In addition to services provided by UNC's fifteen teacher education programs, the University of North
Carolina has several centralized programs that serve alternative pathways teachers. One such program is
NC TEACH, a statewide lateral entry program that recruits, prepares, and supports mid-career
professionals as they begin a teaching career in North Carolina's public schools. Another program, the
North Carolina Model Teacher Education Consortium (NCMTEC), offers support to lateral entry teachers
in 41 participating school systems in their pursuit of a North Carolina teaching license.

What we have learned through reviewing and synthesizing the campus service reports is that all UNC
teacher education programs contribute considerable time and effort in serving "alternative" pathways
teachers. Campuses have determined which services are most important to meeting their students' and
partnership schools' needs, and they focus their energies and resources on making these programs and
services as efficient and effective as possible. UNC teacher education programs have developed
promising practices that are reflected across virtually all service categories.

Aovrsnc
In the category of Advisi,?g, more than half of UNC's teacher education programs employ suppofi
personnel dedicated to serving alternative pathways teachers and many of these campuses have more than
one dedicated position. Campus reports describe a wide range of personnel, such as alternative licensure
coordinators, teacher education directors, coordinators of student services and alternative licensure
programs, full time advisors, content area advisors, coordinators for lateral entry studies, clinical faculty,
master teachers, graduate students, and assistants (see Appendix C for UNC Schools, Colleges, and
Departments of Education contact information). How these positions serve alternative track teachers
varies from campus to campus, depending on regional demands, special programs, institutional size,
requests for services and other unique factors. Though the levels vary, nearly all campuses reported some
degree of collaboration with LEA Human Resource Office Personnel and the North Carolina Regional
Alternative Licensing Centers. Several campuses reported on collaborations with regional service
alliances, statewide professional development programs, and partnerships with unique service programs.
Every campus reported on the significant time allocated to processing and developing individual plans of
study for prospective teachers inquiring about licensure. For some of UNC's larger teacher education
programs, extensive reviews are provided for over 800 inquiries a year.

PROGRAMDELIVERY
All campuses reported a myriad of flexible program offerings int}re Program Delivery category: on/off
campus, evening, weekend, special afternoon scheduling, and year-round course offerings. As noted in
several campus reports, flexible scheduling goes beyond year-round course offerings; campuses have
developed unique cohort models for lateral entry and licensure only students. These special cohorts and
programs go a long way in accommodating the special needs of alternative pathways teachers and in
supplying teachers for the public schools of North Carolina. Eight UNC campuses are host sites to one
such statewide program, NC TEACH, which offers preparation for licensure in many areas. Several
campuses provide lateral entry programs unique to their campus and service area. ASU's Transition to
Teaching Program (ATTP), ECU's Project ACT, FSU's Professional Academic Training Highway
(PATH), UNC Charlotte's Master of Arts in Teaching and "fast track" program, UNC Greensboro's Post-
baccalaureate Alternative Initial Licensure (PAIL) Program, and UNC Wilmington's Coalition fo(
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It$|ilq to Teaching are just a few of the programs mentioned in the campus service reports (seeindividual campus reports for more detail). UN-C teacher education programs partner with regionalcommunity college campuses providing 2+2 programs and other special services that utilize thecommunity college campus as a "host" site. Èeyond traditional distance education programs, UNC
schools, colleges and departments of education seem to share a common ambition õ leãd the way in theuse of technology as reflected in the online services, courses, and programs reported. For instance, onecampus is implementing an online academic advisor system that;iil particularly benefit lateral entry andlicensure only teacher candidates whose time is limiteä uy t"u.rti"t dàmands. Ánother campus reported
on utilizing North Carolina Information Highway (two-way audio/iideo) technology to accommodate
special distance education needs. An option available to aíternative pathways teachers on six campuses isthe Masters of Arts in Teaching (MATiprogram. candidates in these programs receive a master,s degreeand teaching license at the same time. one campus has developed a program entitled professional
Academic Training Highway (PATH), which isã variation of iheir a-y"i uno"rgiuãout" i"u"t",
education program and isdesigned especially for teacher assistants. other speciä o. uniq,u, programs ofservice include campus affiliation with the Ñc uoo"t reacher Education cónsortiuÀ to irovio" supportservices to lateral entry teachers in their effort to become licensed teachers.

CoIrivIuNrcATIoN AND INr.onvrnrloN DIsSEMINATIoN
Another important area in the service to alternativ^e pathways teachers is communication and InformationDis-seminati.on' campuses reported significant effoits in piovidint programmatic information, resourcesand promotional materials, most of which are available onlin". tnîormátion fairs, seminars, and specialregistration sessions for lateral entry and licensure-only teachers are conducted by campuses regularly.To assist in providing information about lateral entry and the process to complete licensure, one campusdescribed a "checklist for completing Licensure Requiremeris" that is provided to ,.¡ooi ¿i.tricts andprospective candidates. Partnerships with public schóols and other educàtional entities were consistentlyreported by all UNC t"-u:l* education programs. one campus reported on collaboration between theschool of Education, college of Arts und sii"n."r, and university cottege Distance È¿u*tion Divisionto host an annual "one stop Teacher shop" each fall to recruit, develop ii¿inidu¿ir"à progru*., providefinancial assistance information and regisier prospective and lateral entry teachers. Collaborative
initiatives-such as regular communication wiitr thã North carolina Regiónal Alternative Licensing
Centers, North carolina community Colleges, Human Resource offiðes in local education agencies, andprivate and independent colleges and universities have helped in the dissemination of information toalternative pathways teachers.

SupponraND MENToRING
In the category of Support and Mentoring, UNC campuses reported on services offered to alternative
pathways teachers and partnership schools. Support iervices ãcross all campuses reflect a concentration
of assistance in Praxis preparation. At least haif of UNC's campuses utilize plaro instructional software
to help teacher candidates in preparing for the Praxis I examinatìon. one campus reporteá on
collaborations with an alliance of several regional community colleges to pilot various ways of addressingPraxis issues, from workshops to online efforts. Anothrr.u*por, fãr example, addressed support forPraxis preparation through a federally funded "Transition to i"u.hing" grunt. other curricular softwarepackages, such as TaskStream and SAS inSchool, were mentioned in campus service reports as a means
of instructional support for alternative pathways teachers and degree-seeking students. campuses
reported professional development activities for alternative pathúays teacheis, new and TNITIALLy
LICENSED TEACHERS (lLT)' and university-school teacherãducation partnerships. An annual summerinstitute for ILT's working toward licensurô, workshops in classroom management, a teacher-in-residence
program for beginning teachers and their mentors, and n"w teacher orientatiãns *"¡u.t u r"* examples ofprofessional development and mentoring assistance provided through UNC teacheräducation programs.
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Orunn Spncral Iurrurrvps AND SERvTcES
The Other Special Initíative and Services category provided campuses an opportunity to report on unique
and innovative programs designed to serve alternative pathways teachers. Two campuses reported on
positions located on community college campuses or "hub sites", which provide information and
advisement to lateral entry and licensure-only teachers and prospective candidates. Several campuses
reported on their Title II NC QUEST grants that have a focus on service to alternative track teachers, One
campus highlighted its community college partnership and the development of an academy to increase the
pool of highly competent teachers in their region by providing support for seamless 2+2 programs,
coordinated courses, and support for lateral entry teachers. Other campuses provided information about
professional development activities for lateral entry teachers offered to partnership schools and districts.

In the pages that follow, a wide range of programs, support, and services provided to alternative pathway
teachers by UNC schools, colleges, and departments of education and by centralized programs of service
are reported. Though the size and capacities of these programs vary, none have escaped the increasing
demand for programmatic changes to accommodate the unique needs of teachers and school districts
across the state. This report represents the individual and collective efforts of UNC teacher education
programs' service to alternative pathways teachers and to the public schools of North Carolina.
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2. UNC Constituent Institutions, Service

Appalachian State University

East Carolina University

Elizabeth Ciry Srate University

Fayetteville State University

NC Agricultural and Technical State University

North Carolina Central University

North Carolina State University

University of North Carolina at Asheville

University of North Carolina at Chapel Hill

University of North Carolina at Charlotte

University of North Carolina at Greensboro

University of North Carolina at pembroke

University of North Carolina at Wilmington

Western Carolina University

Winston-Salem State University

to Alternative Pathways Teachers
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RnrcH CoLrrcE oF EnucnrroN
App¿.r,¡cHIAN Sr¿.rr UNrvnnsITy

The increased attention to lateral entry teachers in the northwest region has dramatically escalated over
the past three years. Appalachian State University (ASU) has seen än increased interesi from school
districts in identifying lateral entry teachers and encouraging them to link with local institutions of higher
education to complete their licensure requirements. Although the districts in the northwest region *" not
as dependent upon a lateral entry population as districts in other areas of the state, ASU has seen a
definite trend upward in the number of lateral entry hires and in the number of lateral entry teachers
visiting the campus in search of efficient, expedient, and effective ways to complete their licensure
requirements. ASU also has experienced a dramatic increase in the number of inquiries from people
seeking licensure but who are not currentþ employed in schools. ASU enrolled,i14lateral entryand
licensure-only candidates in2002-2003 and has tried to respond appropriately to both populations.

ADvISING
The Reich College of Education (RCOE) maintains a full-time field experience office that also serves as
the initial point of contact for all lateral entry and licensure-only candidæes. The office works on a one-
to-one basis with schools employing lateral entry candidates to insure that all requirements are met and to
verify teaching quality and evaluation. In addition, the Reich College of Education works closely with the
recruitment and licensure specialist at the Northwest Regional Eduòational service Alliance in
Wilkesboro, North Carolina, who also addresses the inquiries of lateral entry and licensure-only
candidates within a 16-district region and refers candidates to ASU as apprópriate. The RCOE also
collaborates with the NC RncroNal, LIcENsrNc CENTER in Charlotte, and communicates with the
Center as courses change or others may become appropriate to add to the eligible list that the Center
maintains so advising to candidates about what ASU offers can be accurate and consistent.

A well-established procedure for verifying prior experience and reviewing transcripts is used with all
lateral entry and licensure-only candidates in the RCOE Office of Fietd Eiperiencós; after this review is
complete, the specific program area in which the individual is seeking licensure works directly with the
lateral entry teacher or licensure-only candidate to build a program. ASU is careful to consider prior
experience and to determine equivalencies wherever possible; for example, student teaching is waived for
lateral entry candidates once they complete all other licensure requirements and provide clear
documentation from their school of their teaching effectiveness over an extended time. The result of this
individualized attention is a course of study that both the departments involved and the lateral entry and
Iicensure-only candidate can then rely upon in meeting the state's licensure requirements. Althougú the
RCOE received over 500 inquiries about licensure this year and processed t¿i fun programs of study,
they have not charged individuals fees for this extensive one-on-one review ot ou"ràll service.

Pnocn¿vI DELIvERY
The RCOE has consistently offered education courses in the late afternoon, evenings and on weekends as
well as during the summer to accommodate the needs of lateral entry and licensure-only candidates. The
College works with faculty in the content areas, especially in the summer, to insure thai appropriate
coursework is available; when courses are not immediately available, candidates often compleìe
individualized studies in the content departments (i.e. the candidate registers for the course ãnd completes
the coursework, but the class does not meet as regularly as a typical course would meet). In extreme

AST]
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instances, the RCOE may work with the candidate to find a specialized course at another institution that
the person can then complete and transfer back to ASU.

In other instances, they have set up a special sequence to meet the needs of a group of lateral entry
candidates' Recently the Special Educàtion ptogram offered key summer courses needed by lateral entry
teachers who could not take them during thð acãdemic y"* uod deüvered those courses off-campus at a
remote site for the convenience of the lateral entry candidates in that region. The RCOE has developed a
special program to address the shortage of business education teachers (only three business education
preparation programs exist at the public universities). This program offers ôombined web-based, two-
way audio/video (through the Nofth Carolina Information Hìghîay) and face-to-face instrucrion, flexible
scheduling of classes, on and off campus sites, and personaüãed attántion from faculty. Às a result,
enrollments of both lateral entry and licensure-onlyìandidates in this program have increased
dramatically. The RCOE has also targeted *"us *h"r" lateral entry and licensure-only candidates may beplace-bound and offers access to full undergraduate degree progru*, at off-campus sites. These programs
are part of the App,tLAcHIAN LEARNING ALLIaNCE, óonrirting of 10 community colleges that work
Yiq $U to bring programs to outlying and under-served areaslEnrollmenrs in túese prãgrams have
doubled in the past year, and are attracting a substantial number of lateral entry and licensure-only
candidates who often can access required coursework at these sites and thus cómplete their requirements
in a timely manner.

COUUUNTcATIoN AND INTonuITToN DISSEMINATIoN
The RCOE works closely with local districts to insure that they are familiar with ASU programs andofferings. Contacts with personnel officers in each of the districts have increased, and îhe college meets
on a regular basis with the local Personnel Administrators of North Carolina (PANC) group ,o insure thatgreater communication is fostered and to be responsive to issues that pANC membeis-b¡ng to their
attention related to meeting the needs of lateral èntry teachers. Since their *r"i"" r"gi*lncludes 105
schools within the ASU-Public School Partnership, and they place student interns and student teachers in
the majority of these schools on a fairly regular bãsis, the nCog has faculty and staff in partnership
schools consistently. These faculty and staff members also communicate to laterat entry æachers thepossibilities for licensure completion at ASU and also cany back to the campus the needs that lateral
entry teachers identify. The ASU field experience web site (www.ced.appstatJ.edu/Field Experiences.htm)
inclu.des frequently asked questions aboui lateral entry and ii."nro."-orrly to try to 

""p"oii" 
contact andprovide clearer information on the process a candidatã must follow to complete licensure requirements at

ASU.

Supponl AND MENToRING
The RCOE has worked with the Appalachian Learning Alliance to pilot several different ways of
addressing Praxis issues; thislas included special woikrhopr, and some online efforts. The college also
explored with the Northwest Regional Educàtional Service Alliance the feasibility of developing a seriesof workshops in preparation for the Praxis II; the components of this have not b"en co*pieted yet butlook to be a promising avenue. They have complete information about the pnaxrs þsts available for
lateral entry and licensure-only candidates andihis is made available to them free of charge. The
university also serves as a praxis test site.

Orurn Sppcru, INrrrltrvns
The Appalachian Transition to Teaching Program (ATTP), funded for five years by the U.S. Department
ofEducation, is specifically designed to address the needs oflateral entry teachers and licensure-only
candidates in order to meet critical teacher shortages in high need districis. The AT1p began operation in
2002-03 and now has at least two cohorts totaling approximately 60 students with emphaíis on middle
grades, business education, and special education. The ATTP is attempting to address the critical
shortages in seven local high need districts and is designing special prógrams of study for participants that
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will accelerate their completion of licensure requirements; in addition, ATTP will offer extra mentoring,
and will provide reimbursement of tuition and books for those participants who teach in critical needs
areas in high needs schools. The ATTP goal is to produce 175 highly qualified teachers in five years;
participants all participate in the pro$am on a paft-time basis.since most are currently employed as lateral
entry teachers.

Lateral entry teachers are eligible to participate in professional development activities offered through the
ASU-Public School Partnership that encompasses 8 districts and 105 schools; such activities include
strengthening the knowledge of teachers in mathematics, science, and reading, as well as in classroom
management and teaching strategies designed to enhance the teaching performance of teachers. Lateral
entry teachers also may enroll in one of ASU's many off-campus graduate degree programs once initial
licensure requirements have been completed.

ASU welcomes the opportunity to work with lateral entry and licensure-only candidates. In doing so, they
strive to provide them with the same high quality preparation that is provided for traditional students, and
they make available to such candidates all of the resources of the Reich College of Education and
Appalachian State University plus additional assistance as noted in this report. ASU is committed to
working closely with districts in the northwest region to insure that highly qualified teachers are placed in
every school's classrooms, and the RCOE remains open to new ideas and initiatives that will increase the
likelihood of meeting that goal.
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Cor,lncn oF, Enuc¿,rroN
E¿.sr C¿,nolrNn UNTvERsITy ECI-]
The college of Education at East carolina university (ECU) has a long history of cooperation with andsupport for lateral entry teachers in eastern North carolina. ECU offeÃ a *ioå ,ung"-åiråutes rorcandidates to obtain teacher licensure. The components of ECU's Arternative Licelisure program includeadvising, dissemination of materials and collabóration with school districts, flexible scheduling, specificprograms, and a wide variety of course delivery models.

ADvISING
At ECU, a cornerstone of support comes from the Alternative Licensure coordinator position. Thisperson, housed in the office of Teacher Education, is the advisor for over 2,500 alternative licensurecandidates affiliated with ECU' The coordinator has an administrative assistant and u lruoout" assistant.
Th^e office currently maintains active files of 1,078 lateral entry teachers, 1,0g0 licensrie-only candidates,463 add-on licensure candidates, and,64 emergency permit teathers. During the last academic year, g31
plans were written, including 319 plans ofstuãy oitateral entry teachers, 391 licensure-only plans, 109add-on plans and 21 emergency permit ptans. Àaoitionally, ali subject area coordinators advisors forlicensure only and add-on lic_ensure requests. A separate pårition, ihe Alternative Licensure program
coordinator, advises for the Masters of Arts in Teâching jMAT),'ñc TEACH, una rrq.lì acrprograms' The Curriculum and Instruction Advising Center is alother entry point for jternative
candidates on campus. This center disseminates infórmation and staffs counselors that meet with potential
teachers' candidates affiliated with the NC Regional Alternative Licensing center (RALç) partner withthe college of Education to execute their coursework. consultations and rãgular meetings are held withthe RALC on a ongoing basis. The Alternative Licensure coordinator is in continuous consultation withpersonnel directors in l-ocal Education Agencies and provides information sessions for lateral entry
teachers in school districts across the region each year. In addition, ECU is a partner with the Northcarolina Model Teacher Education Consortium (NC MTEC). The'College of^Education has established awebsite (www'coe.ecu.edu) which offers information and online advising and the continuing Educationoffice provides a toll free-information telephone number for student registration. online registration isavailable to students and the coordinators for alternative licensure and ãlternative licensure programs
register students as well. The graduate school and continuing education office offer extended hours duringthe summer, throughout registration periods, and on Saturdalys.

CouvIuNTcATIoN AND INFoRMATIoN DISsEMINATIoN
The Alternative Licensure coordinator provides other assistance including information sessions at schooldistrict sites, advisement at the NC MTÈc regisrrarion, individual;ii"gr;i,il;;;ör.-*" lateral entry
teachers, and consultations with school district licensure specialist and the RALC coordinators. The
coordinators for alternative licensure and alternative licensure programs attend area job fairs, continuing
education information fairs, and sponsor a lateral entry symposiurã annually. Brochures and posters
advertising programs are disseminated to individuals änd sc^troot districts througrr regular mail, e-mail,
and through the Latham Clinical Schools Partnership Board that meets on campus monthly.

The College of Education maintains the Alternative Licensure at East Carolina (ALEC) website thatprovides current information about lateral entry (www.coe.ecu.edu/alternative licensure/default.htm¡.
The coordinators for alternative licensure and altematiu" li"er*o" programs, faculty and other college of
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Education personnel, spend a large percentage of time talking with potential candidates interested in
entering the teaching field as lateral entry candidates. The majority of these calls come from school
district personnel or from potential candidates who have reviewed the ALEC website.

PROGRAM DELIVERY
Afternoon, evening, weekend, and summer session courses are offered on and off campus, and through
face-to-face and online delivery modes. All professional education core courses are offered online, with
specific sections designated for licensure candidates. The ECU College is Education offers special
programs for adults interested in entering the teaching field. They include NC TEACH and Project ACT,
an ECU funded initiative that is in its 11ù year of operation. The programs are developmental in nature,
offered in cohort models on campus and off campus, and managed by the Coordinator of Alternative
Licensure Programs who is housed in the Department of Curriculum and Instruction with the Office of
Teacher Education. Johnston and Onslow Côunty Schools are established as off site locations for
programs and services.

Another option for alternative pathways teachers is the Masters of Arts in Teaching (MAT) program.
This 39-hour master's degree program allows candidates to receive á degree and teaching license at the
same time; the degree is currently offered in l0licensure areas at ECU. During the200}-2003 academic
year,96 candidates entered the NC TEACH or Project ACT program, and over 45 candidates entered the
MAT Program. Other alternative programs are the 2+2 progranrs housed in Craven, Edgecombe and
Wayne (fall, 2004) counties in collaboration with other community colleges in the northeastern region of
North Carolina. Each hub site has a coordinator and a cohort of students moving through a teacher
licensure program.

SupponlaxD MENToRING
Courses are scheduled in varied ways and formats to meet the needs of working lateral entry teachers and
adults. Evening classes, web classes, and Saturday classes are three consistent venues. NC TEACH and
Project ACT program classes are offered in cohort models through evening and weekend models,
Specific courses are offered through extension programs at ECU's two hub sites, Craven Community
College and Edgecombe Community College. Hub Coordinators at these two sites also provide
advisement and disseminate materials. These coordinators work with the alternative licensure coordinator
on campus and provide information to potential candidates.

Praxis preparation is supported through PLATO instructional software. Praxis II information is
embedded into coursework and lateral entry candidates are referred to the NC MTEC Praxis II
preparation workshops. NC TEACH and Project ACT clinical teachers provide mentoring for cohort
candidates, while trained clinical teachers mentor licensure only and MAT candidates during their
internships. Professional development is offered for beginning teachers through a Golden Leaf
Foundation grant. Faculty offer specialized professional development for lateral entry candidates in
partnership school districts on an annual basis. A pre-skills class for lateral entry teachers was developed
to meet the 10-day workshop rule for new lateral entry candidates. Online modules in the reading content
area were developed by the College of Education for renewal credit for all teachers within and beyond the
College of Education service area.

East Carolina University provides a variety of support services and routes for licensure to potential and
existing lateral entry candidates across the eastern region and state of North Carolina. In addition to the
formal services listed above, individual faculty members and master teachers that work within the NC
TEACH and Project ACT programs and are members of our Latham Clinical Schools Network provide
support and services to lateral entry teachers across the northeast region.
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Scnoor, or EoucarroN & psycuolocy
Er-rz¡.nnru Crry Srarn UNrvnnsrry

Elizabeth city state university was founded to prepare African American teachers for the commonschools of North carolina. Since that time the ÈcSu mission has expanded into other areas. However,the university continues to. embrace the goal of preparing t"u"tr"rr.-rcsu,s Lateral Entry program is oneof the altemative ways of increasing the teacheisupply ierving ECSU's twenty-one county service area,the state, and the nation.

ADvISTNG
The school of Education and Psychology at Elizabeth ciry state university (ECSU) has assigned a parr-time assistant to work with the oirectoiártelhe¡ Educaiion in providing quality services to lareral enrryand licensure-only candidates. This individual primarily 

"uutuutå, 
tunscripts for licensure-only andlateral entry students, registers lateral entry andiicrn *"-oniy.ro¿"no on sit, prepares corespondence,makes telephone calls, faxes and e-mails updated and criticalinformation to #"r"i;;;¡ìäo t""nrur"-only students, and assists in preparing docúments to be mailed out for these students. Teacher educationfaculty and staff attended weekend meetings and evening sessions lo acquaint school personnel and lateralentry teachers with courses available ttrougtr the Ecsu'w""k"rrã¡Eu"ning college un¿ *i,n trr"requirements for licensure. The assistant participater on u rrlorur basis in the NoRTH CARoLINÀMonnl Tn¡'cnpn EDUCATTON cONSOrr:ruu transcript evãluation advisement sessions at designatedsites in the northeastern North Carolina corridor.

PRoGRAMDELIVERY
Elizabeth city state university is involved with N.Ç IEACH through a collaborative arangement withEast carolina university. NC TEACH is a statewide lateral 

"nt 
y tËu"n", ücensure program designed torecruit and address the most critical and chronic teacher rt ortug" in .econdary mathematics and science,middle grades and foreign languages, and K-12 exceptional rnir¿r"n. This year special assistance is beingoffered to more than l00lateral entry teachers in their efforts to become licensed teachers. ECSU is oneof six UNC institutions associated with the NC Model reacher Education consortium. In addition,Ecsu received $40,000 in distance education funding ,o á"""ìop *line education courses for lateralenhy students' This initial effort will lead to a complãte 

"-t.urning 
iicensure program for ECSU througha collaborative agreement with chowan college, The schoor of Eäucation u,ia nîy.toÇ is alsofocusing on ways to assist students in taking and passing Praxis I and praxis IL Courses devoted to theseexaminations are offered to all students. Transitiôn to Tlachine,a feoeratty funded g.uniio"ur". onserving teacher assistants who have two or more years of colleiá education to becorñe ceitified as ,.highly

qualified teachers," In additionto these program delivery initiiiu"r, ECsu 
"*proy, 

p".sãnnet wrroadvise and develop plans of study for tatãra-entry teachers on their campus.

CoMMUNICATToN AND INFoRMATIoN DISSEMINATIoN
Material and information sharing is a consistent practice between the university and local schools. Thispastyear, faculty and staffprovided materials thãt were used for the new teacher orientation sessions inBertie county' Individual faculty members provided consultation for beginning teachers, consulted withcoordinators for initially licensed teachers in northeastern NC counties and provided services forbeginning teachers. staff development activities are available to Jt u"ginning teachers in the ECSUregional service area. one such activity included "Integrating te"trnotogy in the classroom.,, Beginning

ECSTJ
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teachers and ECSU alumni who participated in this program were given CoNrrNurNc EDUcarroN
UNrrs (CEUs) and stipends.

The School of Education and Psychology Dean and the Director of Teacher Education have served on the
Golden Leaf Foundation Partnership Grant Committee with East Carolina University and UNC
Pembroke. This collaborative grant is focused on recruitment and retention of beginning teachers.

Suppont AND MENToRING
A recruiter from the North Carolina Department of Public Instruction was housed on-site in the ECSU
School of Education and Psychology during the 2002-03 academic year. The recruiter worked with
LOCAL EDUCATION AGENCIES (LEAs) to develop a successful match between beginning teachers and
available positions in local school systems and was involved in the Northeastern Collaborative, which
works directly with the Northeastern Regional Initially Licensed Teachers (ILT) coordinators. The focus
of this collaborative is the retention of first, second, and third year teachers. Activities of the
Collaborative included developing strategies to facilitate course completion for licensure clearance,
disseminating information regarding regional Praxis II workshops, and providing additional support for
the mentor/mentee relationship. ECSU staff are also involved in assisting beginning teachers in their
efforts to pass Praxis II through the "Transition to Teaching" grant. Weekend Praxis II sessions are held
on an ongoing basis and Plato Learning System software has been purchased for the last two years for use
with prospective teacher education candidates in preparation for the Praxis I examination.

ECSU continues to offer an Educational Warranty Program for its graduates. This program is designed to
ensure excellence in teaching performance of ESCU teacher education program graduates by providing to
them and to employing schools a system of needs-based professional improvement. Any graduate
experiencing professional difficulties in demonstrating acceptable teaching performance during the first
year of employment is offered professional services through the first two years of teaching via an
individual assistance plan. The Director of Teacher Education, in collaboration with a clinical team
consisting ofappropriate university faculty and site personnel, developed this plan. By providing such
services as on-site direct assistance, counseling, campus-based workshops or courses, and individual
assistance with university specialists, the Office of Teacher Education becomes an advocate for its
graduates, a resource to local school systems, and an active participant in the evaluation of teaching by
graduates in the real context of teaching and learning.

The School of Education and Psychology's Curriculum Materials Center (CMC) plays an integral role as
a resource for beginning and pre-service teachers. The CMC houses K-12 materials representative of the
North Carolina approved curriculum. Beginning and pre-service teachers have access to these materials
to help in their orientation to the North Carolina curriculum. The Center also provides an arïay of science
and mathematics manipulatives for in-house use or an on-loan basis. Many first year teachers have taken
advantage of this unique resource as they develop their lesson plans and units.

T7



Scnool or EoucarroN
FayprrEvrLLE Sr,rrn UNrvnnsrry

The school of Education at Fayetteville state university (FSU) is committed to providing educarionalservices and opportunities for students who are seeking-tùcniíg iicensore in the state of North Carolinathrough alternative licensure programs. Alternative üãensure d"g;"*r at FSU are post-baccalaureateprograms.

AovnrNc
upon acceptance to FSU, each student is provided an individualized program of study that outlines thecourses required for licensure by the appropriate department chair. The frog.u- oi ríuáy iypi"urryincludes only the specialty and profesJiònai educatiãn courses required of undergraduate degree-seekingstudents' Maintaining student files and advisement are the responsibility of each specific department.

The school of Education has made provisions to serve students who are seeking licensure-only throughthe NC Regional Altemative Licensing centers (RALC). A special permit is issued to these students,allowing them to take specified coursei as needed to comptete th"ir'progrurns. Thus, these students areable to enroll in upper division courses formerly restricteå to students formally admitted to the teachereducation program. Faculty advisors in each départment assist the students in sele.rt"t,h" courses thatmeet the RALC program of study.

The NC TEACH Program Coordinator serves as advisor to all candidates enrolled in the NC TEACHProgram; however, candidate files are maintained in the office oii"u.t 
", 

Education through programcompletion.

For lateral entry teachers, the office of Teacher Education assumes the responsibility of working withprogram coordinators to develop a Program Evaluation Plan for each student; these plans specify therequirements for licensure.. students are assigned an advisor in their rp""i¡i-"'ri.";"ä;;. During2002-2003, a total of 196 lateral entry teacheis were issued programs and enrolled in one or more coursesleading to licensure. Approximately 400lareral entry teachers ui"àoo"ntly enrolled. The office ofTeacher Education, wtriòtr tras a Diiector and a Liceisu." pro""rring arrirt*t, provides informationaland processing services^to all lateral entry students. Approximatelyõ0g students have received advisingservices through the office of reacher Education sincã^the rarr oiiégg.

PRoGR,{MDELIvERY
under the umbrella of alternative licensure, there are three program routes students can take to becomeeligible for initial licensure: T.icensure-only, Lateral Entry, anÑc TEACH. e rourgr prog.u- rour",Professional Academic.Tr{ing HighwayIPATH), is a variation in the 4-year 

""d;ú,idüþ þachereducation program designed for teacher ássistants. students in the licens,i."-onry prãgrui, porr".. ubachelor's degree in the area or closely related are¿ in which *t ; seeking licensure. Licensure-only
students must meet the same requirements and follow the same pro."our". as traditional students withregard to admission to teacher education and ultimately to student teaching.

Lateral entry students are employed teachers of iocal school systems with a temporary or provisionallicense' such individuals are required to complete un upprouJd rJo.ution program designed by the

FST.]
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Lateral Entry Academic Partners (LEAP) that includes the teacher, FSU, and the local education agency.
The office of Teacher Education facilitates the evaluation of the candidate's transcript that is reviJwed by
the subject area department and a Program Evaluation Plan is developed. This plan ii sent to the student
who must be admitted to teacher education and complete the coursework indicated. Student teaching and
early field experience requirements are met by continuing success in the lateral entry position throug:hout
the completion of coursework, Lateral entry teachers served by the Regional Alternative Licensure
center are permitted to take courses generally reserved for stuáents admitted to the teacher education
qrogram at FSU by presenting a program of study and the lateral entry contract to the Office of Teacher
Education. In turn, the office of Teacher Education issues a permit tó register in courses consistent with
the program of study.

Students in the NC TEACH category meet the general requirements for NC TEACH program candidates
and their files are forwarded to a coordinator at FSU fromthe NC TEACH Office in ònalet Hill. The NC
TEACH Coordinator collaborates with the Director of Teacher Education in developing å progru-
Evaluation Plan for each student. Students are admitted to Teacher Education baseå oígeneral
acceptance as NC TEACH candidates. Since the beginning of the program in 2000, a tott of 97
prospective teachers have been accepted to the program. Beginning in the fa¡ 2003 a mentor teacher was
hired to continue coaching NC TEACH participants during ttreir inlti¿ year of teachinj.

Program delivery components include off-campus,course offerings at Bladen Community College and
Sampson Community College, 16 online courses that are requireã in [censure prog.u*r,'*eb-enhanced
courses which allow students to access course materials from home, courses ofiere-¿ in elghrweek
sessions to allow greater flexibility of scheduling, and weekend/evening courses. tvtany åf these courses
are offered in conjunction with the NC Model Teacher Education consortium.

CoiT,¡TuuNTcATIoN AND INFoRMATIoN DISsEMINATIoN
The School of Education, in an effort to disseminate information regarding programs and services,
maintains a web site (www.uncfsu.edu/soe), developed by the Office of Teachei Education during the
summer of 2002. The web site was designed to provide students with information regarding the tianscript
review process, field experience requirements, Praxis workshops, and licensure procãssing requirements.
This web site received approximately 4500 hits during its first year of existence. rnis stuãent-friendly
site contains all of the necessary forms to request services throúgh this office.

Two seminars for Lateral Entry teachers have been hosted by the School of Education and coordinated by
the Office of Teacher Education. Over the past four years 330 students attended the seminars. All lateral
entry teachers in FSU's ten-county service area were invited to the seminars, where FSU faculty shared
information on university requirements and program offerings and LEA personnel shared emplôyment
information.

Supponr AND MENToRT\c
University faculty advise students and teach courses that are held in Nash, Bladen, Robeson, and
Sampson Counties in collaboration with NC Model Teacher Education Consortium. An FSU adjunct
faculty member is on site at Sampson Community College to advise and inform students in that service
area. Additionally, in collaboration with NC RISE (NoRTH ClnouNa RnsrnucruRrNc INrrrarrv'
IN SPEcraL EnuclrroN), FSU faculty taught a total of nine on-line classes serving 270 students seeking
licensure in Special Education. FSU faculty advisors provided the reimbursement ãocumentation for
students enrolled in these courses. Online methods courses are offered and weekend and evening classes
are scheduled to accommodate students. "Introduction to Lateral Entry Teaching,,, offered each
semester, is designed to address classroom management concerns of laieral entry"teachers and provide
mentoring.
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In addition to course offerings, the faculty and Praxis coordinator conducted praxis II workshops foralternative licensure students. During th;2002-2003 academic y*t, al students attended praxis IIworkshops on mathematics, elementary education and special øu.ãtion. The School of Education facultyand college of Arts and sciences faculty facilitate Praxii II workshops thoughout the academic year. Theuniversity coordinated a special administration of Praxis lt on Ruguit g, zol:3,serving 100 students.

Orunn SPECIAL lNlrntrvns AND sERvIcES
Professional Academic.Training Highway (PAJHI Fellows began as a service and research project in1997 between Fayetteville.State.university and selected schooidistricts in the uniu"rriiyìervice a¡ea.The primary purpose of this project is to train teacher assistants to become licensed teachers.

PATH Fellows are permitted complete all of their pre-student teaching field experiences at theiremployment site. The 30 hours of observation thai is part of their stuã'ent teaching 
""p"ri"n". 

i,
collapsed into one week, as opposed to a five-week spread for traditional student teachers. pATH
Fellows are not permitted to do their student teaching at the site of their previous or current employment.A different student teaching schedule is planned for ihem, takingãdvantage of their classroom experienceand allowing them to begin the instructiõnal process earlier than traditional students.

Upon request from the Robeson County Schools human resources office, the Dean of the School ofEducation writes letters for each laterai entry candidate specifying ihe number of semester hours thecandidate has completed toward licensure and the dates tLe cússJs were completed. This correspondenceis in response to the variefy of transcript formats, professional o"uàtop-"nt plans and other
documentation presented to the schoofdistrict forlonsideration when hìring lateral entry teachers.
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Scnool or EoucarroN
NonrnCnnor,rN¿,4&T
Sr¡,rn Uurvnnsrry

I{CA&T
North Carolina A&T State University (NCA&T) sceks to provide oppoftunities for large numbers of
students from diverse backgrounds to become qualified teachers because of the demand for a teacher
force that reflects the diversity of our society. NCA&T is among the top ten universities producing
African-American teachers in the nation. Equally important, NCA&T has designed ptogtì.ns speclfically
to meet the needs of alternative licensure. Each year, there is an increase in enrollment in alternative
licensure programs, in large part because the University is committed to providing high quality programs
for all individuals who want to become teachers.

ADvISING
NCA&T ensures that all 325lateral entry teachers who enroll in 31 licensure areas from more than 10
school districts are enrolled in appropriate programs to complete their licensure in a timely manner. A
full-time faculty member in the Curriculum and Instruction department is familiar with ali current
licensing areas and NC Department of Public Instruction requirements and is responsible for advising all
lateral entry candidates at NCA&T. When candidates arrive on the campus, they are directed to this
individual, who coordinates the program along with the program coordinators in the licensure areas. All
decisions regarding professional education are coordinated in this "one stop" office. Transcripts are
evaluated, students are advised, and programs are developed for lateral entry teachers to -""fth"i, special
needs' After a review of the transcript, a decision is made as to whether NCA&T or the NC Regionaî
Alternative Licensing Center (NCRALC) is the most appropriate avenue to pursue licensure. In
collaboration with the Center, courses are offered to ensure that candidates complete requirements in a
timely manner.

PROGRAMDELIYERY
NCA&T has developed a special curriculum and structured experiences and courses to ensure that lateral
entry candidates have the programs needed to be successful during their first year of teaching and
completion of licensure. The NCA&T School of Education (SOE) allows lateral entry candidates to take
courses at other universities to allow for convenience and ease to enroll in the proper courses in a timely
manner. Summer, weekend, and evening programs are specifically tailored to meet the needs of lateral
entry teachers. For example, courses are offered in summer school that address certification because two
thirds of the candidates in summer school are lateral entry candidates. Courses are offered in blocks of
content and pedagogy to better prepare candidates to function in the classroom during the first year.
Changes in requirements for lateral entry candidates are reflected in the design of the programs.

COn¡¡vIu¡¡TcATIoN AND INFoRMATIoN DIsSEMINATIoN
Administrators in the SOE attend local school district interest sessions for lateral entry candidates and
inform them about the programs at NCA&T. In many instances, candidates are advisãd on-site and course
schedules are shared at these sessions. The School of Education also meets with personnel officers and
send letters requesting specific needs of lateral entry candidates. The NCA&T School of Education has
collaboratively established a website with two regions in the Piedmont Triad and the Sand Hills to
provide on-line preparation for Praxis II and to list the schedule of courses, registration times, and other
pertinent information. In the SOE's 20 partnership schools in Alamance and Guilford counties, lateral
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entry teachers are identified and programs are established to ensure that these individuals complete
licensure' For example' courses areþrovided for math teachers in the middle schools to help them
complete their licensure. If a school district identifies fifteen teachers who need a specific course, theSoE will offer that course for those teachers. Brochures and letters are distributeo to p"rro*el andrecruitment officers in the schools and many e-mail requests are received and answeråd.

Supponraxo MnxronrNc
Support for lateral entry candidates includes special assignment of faculty to assist with praxis IIpreparation, tutoring, mentoring and faculty aisistance. fo 

"nrur" 
that candidates will be successful andthat student teaching is waived for successiul candidates, they are observed and evaluated by the faculty.Lateral entry candidates must meet the same standards as other candidates, including the development ofportfolios and completion of Praxis II. The preparation for Praxis is offered for a11 lãteral entry

candidates without reference to enrollment in the program and at no cost to the student. During thesulnmer' tutoring is provided for Praxis II. A NtrtoÑ,* goano LICENsED teacher is hired each year toassist with the constructed writing responses. A CD has been developed by the School of Education incollaboration with the rvinston-Salem state university school of Education and is givenìà candidates toassist in their preparation for Praxis II. Faculty r"ru. u, coaches in the classer ,o rípporrthe content,
content pedagogy, diversity, and classroom management; in addition, faculty actua[yìeach some classesto demonstrate best practices to candidates.

SpncHI INITIATIVES AND SERvtCEs
special initiatives to accommodate lateral entry candidates include the performance Based Licensure
certification in which 12-18 credit hours are offered on-line, The lateral entry program was revised tocreate a "fast track" admission and speedy transcript evaluation p."".r. In addition to the full-time
coordinator, each licensut" gT provides supp-9rt for lateral entry candidates through advisement as well
as mentoring and coaching in the classroomi. The soE works in collaboration witñ the university ofNorth carolina at Greensboro to support the NC TEACH lateral entry program.
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Scgoor, on EnucATroN
Nonrn Canor,rN¡. CnNrn¿.1 UNTvERSITy NCCT-]
The school of Education at North carolina central university has been committed to serving the needs ofthose requiring alternative licensure programs for over a decacte, NCCU,s School of Education continuesto meet the licensure needs of a large contingency of lateral entry and licensure-only teacher candidates inL4 licensure areas within a wide radius of thé university. Key initiatives include, uút *" not limited to,NC TEACH' NC Model Teacher Consortium, distance-educátion initiatives (face-to.face and online), and
One Stop Teacher Shop.

AnvrsrNc
To address the needs of licensure-only and lateral entry teachers, the School of Education has consistently
sent advisors and program coordinators to remote locations to assist in program ptannlnj ana registration
activities for teacher education candidates. rn2002,a Distance Education Recruiter/Advisor was hired toserve as an initial contact, liaison, and program initiator for all new inquiries. This uàuiro, has regular
on-campus office hours, as well as weekly off-campus office hours foithe convenience of those who
teach during the day and live further away. For example, this advisor is stationed at piedmont
Community College on Monday evenings for the 

"onu*i"n"" 
of lateral entry teachers or licensure

candidates in the vicinrry of Person County. Evening_advising is available ut foo, off-campus sites on aweekly basis. Although the School of Education (soE) will cãntinue to provide evening advising on
campus and at a distance, this fall the SoE will begin an online Academii Adviso^yri.ä which will
enable teacher candidates and their assigned advisõrs to more efficiently un¿ 

"rr""tií"iy 
ãauir" candidateswithin the NCCU candidate assessment model. This_system will particûlarly benefit those lateral entry

and licensure-only teacher candidates whose time is limited by thå demands of teact ing in North Carolina
schools.

PRoGRAMDELIvERY
Most significantly, every prospective teacher candidate (licensure-only and lateral entry) has anindividualized program designed by the specialty *"u piogru* coordinator based on state standards and
an assigned program area advisor to monitor his/her ptôgtõ.s towards licensure. Consideration is given tocunent and previous experiences as these experiences relate to meeting the competencies outlined in the
state standards. Documentati-on for such experiences may include, foiexample, o.gr;tunrcripts,
rellted work experiences' professional development, teacirer evaluations, un¿^ otí"rîorkproducts. Inverifying competencies, the School of Educati,on and College of Arts and Sciences work collaboratively.
For example, a Mathematics Education candidate may havJconsiderable expertise in technology. The
Educational Technology faculty are responsible for réviewing an individuali, ."qr"rt io trave ttrat
competency met through prior experience. In turn, the Mathematics Education ioordinator verifies that
the content area competencies are met.

CouuuNTcÀTIoN AND INFoRMATIoN DISSEMINATIoN
Specific program information is available on the web (www.soe.nccu.edu), through program brochures
and a licensure-only booklet, and at bi-annual_information/registration sessions uña *"rlr.ry advising
availability at distant sites. Additionally, the School of Educãtion, in collaboration with the college ofArts and Sciences and,University College Distance Education Division, hosts an annual one stop
Teacher Shop every fall on a Saturday to recruit, develop individualized programs, prouiá" financial
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assistance information, and register prospective and lateral entry teachers. This effort has been highty
successful, increasing from 160 participants the first year to ovér 300 in the second year.

SupponrIND MENToRING
NCCU's School of Education has provided human resources, material, and financial support toindividualized induction programs for each partnership system. These induction programs support lateralentry and beginning/initially licensed teachers teachers through coaching ana supporîr"¡¡1inurr, increase
the number of well-trained- mentors to provide individual suplort to new teachers, and provide resourcesto support lateral entry and beginning teachers. An Instructiånal planning and classråom Management
course is offered for lateral entry teachers in partnership districts. This university-school co-planned
course is taught by qualified persons within each school system. Partnership school systems have
welcomed this course because it gives lateral entry teachers the specific skills they need at the beginning
of their teaching career' while enabling them to work toward the ãredit hours required by ihe state.Additionally, course requirements are dovetailed with the needs of the lateral teachers so that school
systems and the NCCU School of Education are not competing for the precious time of these new,
untrained teachers.

Orrrpn Spncru, INITIATIvEs AND SERvIcEs
As important as advising in the evenings - on-campus, on-line and at a distance - the school of Education
at NCCU offers a large selection of courses in the ôvenings on weekends, both on .urnpor, online and at adistance' These courses are sequenced and scheduled to ãuo* for continuous progress toward meeting
licensure requirements. These are offered throughout the year, including ru-,n"rã.

In its continued quest to support teachers, schools, and the state in filling NC's classrooms with qualified,
effective teachers, the School of Education is continuing to support facuìty in the School of Education andcollege of Arts and sciences in developing Praxis II online test^preparation materials, which will be ofgreat support to those teachers who live at a distance and teach utt ¿uy.
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Colr,ncn oF EnuclrroN
Nonrn C¡.nolrNa Sr¡.rn UNrvBRSrry I{CSU
Apvrsr¡¡c
Advising for lateral entry applicants begins when a prospective student meets with the Coordinator of
Lateral Entry Studies for initial screening and assembling of transcripts. The coordinator then sends the
paperwork packet to the appropriate content area adviser, who arranges (in most cases) an individual
meeting for transcript review. After this meeting, the student's application is sent to the Director of
Teacher Education for approval and final recommendation for admission. Advising is also provided on
an as-needed basis by the appropriate content area faculty and Director of Teacher Education throughout
the duration of program.

PNOcnau DELIvERY
In 1999, in response to the state's overwhelming shortage of teachers, the College of Education (CED) at
North Carolina State University (NCSU) formalized its lateral entry program with a special emphasis
placed on middle and high school science teachers. This program was designed to retain lateral entry
teachers in an area of local need by providing appropriate classes and advising for licensure. Currently,
the CED offers licensure-only and/or lateral entry programs in the following areas: Middle School and
Secondary Math and Science, English, Social Studies, Foreign Language, Business and Marketing
Education, and Agriculture Education. The program has grown in size from 61 teachers in 1999 to our
current enrollment of 553, serving core programs in 20 school districts, as well as Agriculture Education
and Business and Marketing Education, which serve areas across the state. Last year, the CED admitted
63 new lateral entry teachers (Spring 2003 data).

CovIvTUNIcATIoN AND INT'oRMATIoN DIssEMINATIoN
One-third of North Carolina teachers trained in teacher education programs leave the classroom within the
first two years of employment (News and Observer, August 10, 2003, p. 1A). Lateral entry teachers have
an even poorer record for retention, with 467o leaving after two yearc (Teacher demand, suppþ, and
quality, NC Education Research Council, 2002). Recognizing this, NCSU has focused on addressing
teacher retention, as well as traíning initially-licensed teachers, to meet the teacher shortage. A goal of
the CED is to create in each school district a critical mass of "highly qualified" teachers, as defined by the
No Child Left Behind initiative. State officials estimate that ITVo of the state's 86,000 teachers hold
PROVISIONAL OR TEMPORARY LICENSES that will not meet the federal standards set by No Chíld Left
Behind. (News and Observer, August 10,2003, p.104).

To address the retention of lateral entry teachers, the CED created in2002 an Office of Lateral Entry
Studies functioning as part of the Office of Teacher Education. The Coordinator works closely with
participating school systems to disseminate information about the programs and class availability, hosts
supportive workshops for both administrators and teachers, and works with faculty to develop plans of
study that comply with both the needs of the state and the school system. Applicants for licensure are
attracted to NCSU mainly through district referrals, the location of the campus in relation to their schools,
and the responsiveness of CED faculty. The Office of Teacher Education is currently working with the
Coordinator of the NC Regional Alternative Licensing Center in Nashville, NC to create a web-list for
lateral entry teachers so that programmatic information can be transmitted not only more easily, but also
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more reliably' The cED Director of reacher Education also maintains a general information website withlinks to alternative licensure (***.o"ru."our."or,"u.n"rJãr"Ëãllìu" ,"u.nrnn.nrn').

SupponrlNn MnNronruc
Research 

-cond 
rcted by trre^!r! on the topic of retaining lateral entry teachers indicates that the ruralareas of North carolina suffer the worst teãcher attritionl an¿ this il áu" to eitrrer requiief ü""nrur.courses not being offered in a reasonable driving distance o. to tu"L of local p"", ,upport. In efforts topositively affect the rural systems of North carolina, Ncsu tras unàertat<en two large initiatives.

one initiative is the development and implementation of licensure courses through distance educationpathways' currently, the Business and Marketing Education iniiiailicensure program is availablecompletely through distance education, with two faculty members acting as advisers and mentors tolateral entry teachers in 16 LEAs. Four other programs-Middle school Math, Middle sctroot science,High school Math, and High school science- offer at least 50 zo of their professional education coursesonline' Two faculty members in the college of Humanities an¿ sociat Sciences (CHASS) offer an onlineforeign language methods course. Distancã educarion fr""r ül;;;;l entry teachers from traveling severalhours at the end of a busy school day; this should help reducË tireir st ess and fatigue, as well as increaseretention.

The second initiative, developed through funding from NC euEsT, is designed to help retain rurallateral entry teachers. In spring 2003, the CED rãceive¿ ou"r-$¡OO,OOO to create and implement a peer_mentoring program for lateral entry teachers in-vance county.-óËrigned to be self supportive after thefirst year, this program will also t"tu" u, a model ,rru, 
"un-ü"""fri"*d by other LEd.^ it'ougrr trainingcurrent experienced lateral entry teachers in vance county, u .,ionl contingent of peer mentors will bedeveloped to support future iniiially-licensed lateral 

"rrt'*;.h;sÌn addition, the Model clinicalTeaching Program in cED partners with 12 LEAs to ,nh*.",n"ntoring. ot¡., rrn¿ingäro*, additionaltechnical assistance for lateral entry and newly-licensed teachers to extend to tlree counties. Thesetraining pfograms are designed to ietain both veteran and initiatly-licensed teachers.

Orrrnn Sprcral INITTATIvEs AND sERvIcEs
Future plans include NCSUarartnering with NC TEACH, which-requires a minimum of 50lateral entrycohort teachers each year' For over a-year,the cED has researchedthe feasibility ofthis partnership, andhas developed an initialproqs1.und úudget. The success of this endeavor relies on Nc ipecn fundingas well as support from NCSU Distance Education, where a cEo suumitæd propoJi, p"noing. rr,.cED is in the planning stages with Johnston counry public s.rrãoir ,¡tougnîne Ncsu ùniversity-schoolTeacher Education Partnership to develop and deliver ûr" rtræ-r"q"ired preservice orientation for lateralentry teachers that is commonly done byèach district. cED is atsoìesearcrring the offerings in NCcommunity colleges, such as Educatiinal Psychology, poun¿aitäs of Education, and. Exceptionalchildren that could fulfill basic requirements for iniñál u."nsur".-Ànother initiative is ro requesrcontinued funding from NC QUEST in order to extend a longitudinal study of the lateral entry peer-mentoring program in vance county so that we have crediblã and reliable-evidence ortt eìmpact of cEDinitiatives on lateral entry teachers.
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DBpEnTMENT or EoucarroN
UNC Asnnvrr,r,n

Anvrsnc
At LINC Asheville (UNCA) all post-baccalaureate students inquiring about licensure meet individually
with the appropriate coordinator for each subject or with the department chairperson. Transcripts are
analyzed and a course of study is unofficially outlined. Students with a grade point average of b"t*."n
2.3 and 2.49 must have a Plan of Study for a minimum of 9 semester hours to áevelop u CNCR transcript
with a GPA of at least 3.0; in addition, they must pass Praxis I prior to qualifying foiadmission to the
program. Students are told about NC TEACH, the NC Regional Alternative Licensing Center (RALC),
and UNCA's teacher preparation pfogram. If they are already employed as a lateral entry teacher, they are
generally urged to take the RALC route. If they are not employed, or have no prior education experiences
or coursework, they are urged to take at least a semester or two of courses at UNCA prior to seeking a
lateral entry position. If they decide to admit at UNCA, they are "informally admitted', and assigneã an
advisor' Upon completton of. Introduction to Education students complete a "formal admission" contract
with their advisor, which outlines their specific course of study.

Pnocnavr Dnr-rvpRy
The UNCA Department of Education course catalog has transitioned from offering each course every
other semester to offering each course svery semester. Day and evening offeringJare alternated for all
courses, and UNCA has increased the number of evening and summer courses ty triring adjunct
professors. The Department of Education piloted a course via teleconfet"n." unâ hireJa consultant from
LEARN NC to assist in the development of online courses (for example , Diagnosing and, Correcting
Reading Dfficulties is web-based). In addition, UNCA is currently collaboriting with Asheville-
Buncombe Technical Community College to accept their EDUC 116 course for óur EDUC 310.

Lateral entry teachers may fulfill all field components of their coursework in their own classroom.
Students may request that student teaching be amended to a shortened (minimum 5 weeks) period. In the
case of great distances, videotaped lessons in combination with copies of the students, TEACI{ER
PnnronulNcE APPRAISAL INSTRUMENT may take the place of on-site supervision by a university
instructor.

Prerequisites (e.g. Praxis I, PSYC 101: General Psychology, EDUC 310: Introduction to Education) are
waived for students fulfilling a RALC plan of study. These students do not complete a formal admission
contract and are not considered UNCA program completers.

CoIvTTuuNrcATIoN AND lNronunrroN DISSEMINATION
Any person inquiring about licensure is referred to the appropriate advisor or to the chairperson. Inquiries
are made via phone call, e-mail, and in person. Brochures outlining each licensure area and the overall
licensure process are mailed to individuals upon request, and this information is also available online at
http://www.unca.edu/education/publications/catalog/licensure.htm. Contact information is provided about
NC TEACH, the RALC, and the TEACH4Nc website (www.teach4nc.org).

UI{C-A
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Supponr aNo MBNronrNc
New Teacher orientation was planned and implemented for teachers hired after the beginning of each school yearfor the past 3 consecutive yeari, held in January. This past JanJuo, ou", 50 teachers fiom s school systemsparticipated in two saturday workshops facilitated by tñe uNrvanóirv-scnoor, TEACHEREDUCATT.NP'lntNnnsnlP (usrEP) members. Budget permitting, this joint orientation will be offered again nexr year.

A support program for teachers hired without having completed licensure (lateral entry) was successfully pilotedlast year with Asheville city schools. Lateral entry-teachärs were matched with retired teachers trained asmentors' Due to the increased number of lateral eniry teachers bein! hired to fill teacher shortages, the usrgpInduction committee proposed broadening the program this year. Ãsheville city schools used grant funds tocontinue with mentorsrvho were already traineã. 
9i9se1p".í"ini"g, rhe program will be implemented foracademic yeat 2003-2004 with two sysiems already trãving ..pt"rri¿ rhe intention of participating. The programwill be offered again to the third schóol system.

trNcA co-sponsored a summer institute with university-school Teacher Education partnership (usTEp)schools for initially lice¡sed teachers working toward continuing licensure. Classroom teachers from thethree partnership school systems facilitated dãvelopment of uniiplanning, technology, and diversifiedinstruction for 25 new teachers.

uNc4 participates in a'western North carolina coalition of IHE - LEA representatives that meetsmonthly to resolve current issues, including support for altemative pattrway teachers. During the 2002-200-3,academic year' this group sponsored ã r-àãy institute for laterãl entry teachers and their mentors atthe western Regional Educatiòn service Alliancé. A one-day *ort rt op for praxis I and II preparationwas also held.

The former coacn-ro'coacu (statewide mentoring program funded through ritle II finds) positionwas irleal for providing this service; however the profrämi";ãl;;;"r eliminated. uNCA,s former
,c-931!-to-coach representative is now employeo úy t'wo ar"u s.hãoisysrems ro provide similar services.ul{cA works closely wiih this person to iãentiry uno u.rigr, ,i;;ú"g initially licensed reachers andother new teachers in the care of a mentor.
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S cHoor, on EnucATroN
UNC Cnapnr, Hrr,l UI{C.CH
The School of Education of University of North Carolina at Chapel Hill has undertaken several lateral
entry and licensure-only initiatives designed to attract new individuals to the teaching profession. We
offer lateral entry programs for Middle Grades and through NC TEACH for high scirãål science and
mathematics and K-12 foreign languages. We offer licensure-only programs for Middle Grades, birth-
kindergarten, and pre-kindergarten. rVe also recommend studenti for lt"nrur" through licensure-only
programs in the School of Information and Library Science (School Media Coordinatãr) and the School
of Social Work (School Social Worker) In addition, the School of Education offers add-on licensure
programs in Learning Disabilities, English as a Second Language, Literacy, birth-kindergarten, pre-
kindergarten, and curriculum and instruction. These add-otiti.ãoro." programs are also designed to
attract already-licensed teachers to teaching areas ofgreat need and to retain teachers who may be
considering leaving the profession.

Aovrsn¡c
Preliminary advising, at the application stage, is carried out by the Director of Student Services, who
meets with prospective applicants and reviews their transcripis, identifying course equivalencies before
forwarding their applications to program coordinators. Progìam coord-inalors then piepare an individual
plan of study for each applicant and use the plan to monitoastudent progress toward completing licensure
requirements. Under newly revised procedures, each plan of study is filed with the Scrroål of Education
Licensure officer, who will recommend students for licensure onðe they have met the requirements and
have applied for licensure.

Pnocn¡m Dpr.rvpRy
All courses are offered after public school hours, online, through vide-conferencing, or in the summer.
Licensure-only and lateral entry students may complete ptogti*, on a part-time uãsis until the student
teaching semester.

In the Middle Grades Program the School of Education offered an alternative course option in the summer
as the introductory course. EDUC 64 ("The Teaching Profession") was designed especially for licensure-
only and lateral entry teachers who typically are new to UNC-CH. 1.nir value-addeã course acquaints
students with library and campus facilities, introduces strategies for research in education and includes
skills for scholarly writing. For the first cohort completing ùr" 

"ourr" 
this summer, the course seemed to

ease the transition to the campus and familiarize students with program expectations.

COn¿nvTuNTcATIoN AND INFoRMATIoN DISSEMINATIoN
Comprehensive information about each of these programs is available on the School of Education's
website (www'unc'edu/depts/ed). In addition brochures are available for mailing as requested. The
Coordinator of the Middle Grades Program contacted each of the personnel directors in each of the
School of Education's partnership school districts to inform themìhat the UNC-CH Middle Grades
Program accommodates lateral entry teachers and that they also admit qualified candidates for licensure-
only. The coordinator also contacted the Director of the Piogram in Education at Duke University to
request they share information about our licensure-only program. I"INC-CH now has two Duke graduates
in their program and a third is completing an applicatión. tr¿i¿¿te Grades faculty members spoke to
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principals in the schools where UNC-CH student teachers are placed and left program literature to share
with lateral entry teachers in the partnership schools. The cooidinator contacted and sent information
about UNC-CH program's to the Regional Altemative Licensing Center for our district (Nasþville office)
to inform the Center about the admission and course options thaì the School of Education offers. The
School of Education has just drafted an agreement forã partnership that will serve to inform peace
college students about the opportunity for licensure-only at uNC--cH in Middle Grades Education. The
agreement informs Peace students and counselors about the program and helps facilitate the process of
preparing and applying for admission to the program.

Supponl AND MENToRING
Other than support as part of the advising process and the course EDUC 64 (The Teaching profession),
the School of Education has not found the need to offer special programs of support. Annually, over gg¿o
of the students in the School of Education pass the PRA*IS examiãation witrróut special assistance
offered. Lateral entry candidates are mentòred by a university supervisor.

Orunn Spncral INrrrttrvns AND SERvrcE
The UNC-CH NC TEACH lateral entry effort is led by a director, who meets with prospective candidates,
screens applications, sets up interviews with faculty members, coordinates advisement ior these students,
and schedules courses. TheNCTEACH program has successfully recruited and graduated many lateral
entry teachers. The third cohort (02-03) had over 80 applicants, ás did the fourth;ohort. All qúahfied
applicants were accepted. Forty-six students enrolled in the third cohort and 43 in the fourth. Each
cohort graduated 39 students' In Cohort 3, all graduates found lateral entry teaching positions. In Cohort
4, 34 students have found placements that -eei th"ir own specifications.
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Colr,ncE oF Enuc¡.rroN
UNC Cn¡.nr,orrn {_If{c-c
Providing excellent, responsive opportunities for lateral entry teachers to eam their teaching license is
central to the mission of the UNC Charlotte College of Education. Currently over 1,000 (unduplicated
count) lateral entry teachers are enrolled in coursework at UNC Charlotte leading to the teaching license.

A major support for lateral entry teachers is the new Master of Arts in Teaching approved by the UNC
Board of Governors in June 2002 and launched at UNC Charlotte in August 2002. This graduate-level
preparation programs offers a "fast track" to initial teacher licensure in the first phase of the degree and
then prepares candidates for the advanced teaching license upon degree completion. Candidates have the
option of completing only the "fast tracK' portion of the program of study for the initial license.
Licensure fields for this program are as follows:

o Elementary education (K-6)
. Special education: general curriculum or adapted curriculum (K-12)
r Middle grades education: language arts, mathematics, science, or social studies (K-9)
¡ Secondary education: English, mathematics, history/ comprehensive social studies, biology,

chemistry, earth science, physics, or comprehensive science (9-I2)
o Arts education: art, dance, music or theatre (K-12) (NCD?I approval pend.ing)
. Foreign language education: French or German (K-12) (NCD?I approval pend,ing)
r Teaching English as a second language (K-12) (Anticipated - January 2004)

ADvISING
One full-time advisor in the Teacher Education Advising and Licensure Office provides transcript
analyses, issues programs of study, and links candidates with graduate advisors in their disciplinès. The
UNC-C Teacher Education Advising and Licensure Office works collaboratively with the NC Regional
Alternative Licensing Centers.

Pnocruu DurvBRy
In response to the scheduling needs of lateral enfty teachers, the following program delivery options are
in place:

All Master of Arts in Teaching/"fast track" coursework is offered in the evenings during the
academic year.

A special "Professional Educators Summer Session" has been created at UNC Charlotte expressly
to accommodate the scheduling needs of lateral entry teachers since the traditional "First Summer
Session" and "Second Summer Session" calendars overlap with P-12 school calendars. This
five-week term enables lateral entry teachers to take two daytime 3-credit courses.

The Middle/Secondary fast track licensure coursework (Phase I of the Master of Arts in
Teaching) is now available through distance education online/web-based courses.

a

a

a
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¡ A distance education initiative for licensure in special education for lateral entry teachers is now
being delivered in Catawba and Iredell counties.

UNC Charlotte plans to deliver the Master of Arts in Teaching in special education and middle/secondary
education to two cohorts of Charlotte-Mecklenburg teachers in øgr¡nv+Z (high need) schools at
Charlotte-Mecklenburg sites, beginning Fall 2003.

Coun¡unTcATIoN AND INFORMATION DISSEMINATION
A Master of Arts in Teaching/"fast track" brochure has been distributed through the SourHwEST
EDUCATION aLLIANCE (professional development collaborative of 14 schooidistricts in the region) and
through the Regional Alternative Licensing Center in Charlotte. Five information sessions for teachers in
Charlotte-Mecklenburg Schools were held this summer. Advertisements were placed in the Charlotte
observer this spring. A major communication tool for uNC-c is their website:
http:/education.uncc.edu/mat, which has received over 39,000 hits to date.

Supponr¡.ND MENToRING
A major support for lateral entry teachers at UNC Charlotte is a series of workshops for praxis II
preparation. Graduate students in M.Ed. programs (experienced, licensed teachers¡ provide mentoring for
þteral entry colleagues through their teacher leadership course. The UNC Charlotte Office of
Educational Outreach plans professional development activities that are targeted for lateral entry teachers
and this yeat's Safe Schools/ Behavior Management conference had a laterã-l entry focus.

Ornnn Sprcw INruartvns AND SERVTcEs
UNC Charlotte is one of the University host sites for the NC TEACH program that offers a summer
institute with follow-up coursework and mentoring for second career profãssionals who are preparing for
teaching careers.
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ScHoor, or EoucA.TroN
UNC GnnnNsBoRo UI{C.G
ADvISING
For the past 5 years, UNCG has expanded and strengthened its support of lateral entry teachers and
licensure-only students in the Piedmont Triad region. This has included advising, dissemination of
information to personnel directors, alternative delivery ofprofessional education courses, support for
teaching, and Praxis preparation. During 2002-03,153 "4" licensure-only and NC TEACH ãppHcations
were reviewed;1'37 programs of study were written. There are currently 267 alternative licensure
candidates enrolled in programs at uNcG, including 34 NC TEACH participants.

Pnocn¡.vI DELIvERY
The Teachers Academy is a UNCG umbrella organization responsible for all licensure programs; it is
headed by the Associate Dean for Teacher Education and is comprised of representativès from each
licensure area on campus. The Assistant Director of the Teachers Academy has primary responsibiiity for
coordinating alternative licensure programs, including NC TEACH and licensure-only programs. A part
time staff person, one part-time clinical faculty, three master teachers, and one full-time graduate student
assist in processing the applications, advising activities, course delivery, observation of tãaching,
mentoring, and other activities. The Teachers Academy works with faculty in 18 subject areas to review
applicants' credentials and develop individualized programs ofstudy and support for clinical experiences.
NC TEACH provides support to participants through the Summer Institute, seminars, p"er coacñing,
mentoring and observations of their teaching.

ConaiuuNTcATToN AND INFoRMATIoN DISsEMINATIoN
During 2002-03, The Teachers Academy Alternative Licensure Ad Hoc Subcommittee, with members
from the UNCG School of Education, College of Arts and Sciences, and the public schools, surveyed
UNCG "4" licensure-only programs, developcd an information packet, and held training workshops for
faculty and staff who advised students about "4" licensure-only programs. The subcommittee also
developed a cohesive and consistent professional education core appropriate for most alternative licensure
programs that will be delivered largely online to accommodate needs of lateral entry teachers. Improving
the accessibility of courses for working professionals is a priority at UNCG. Many on-campus teaðher
education courses are scheduled at 4:00 p.m. or, through the Evening University, at 6:00 p.m. or later.
UNCG is a partner in the development and implementation of NC RISE (North Carolina Restructuring
Initiative in Special Education). This distance education program offers seven online courses in learning
disabilities and behavioral disorders.

SUPPONTANO MENTORING
In2002-2003, with University-School Teacher Education Partnership (USTEP) funding, the Teachers
Academy provided Praxis II preparation workshops. The Teaching Resources Center (TRC) provides
instructional materials, equipment, and services to suppoft lateral entryr teachers. Resources available
through the TRC include books, software, and videos, as well as state-adopted textbooks, children's "big
books", periodicals, and equipment. The TRC also has instructional online courseware available for
candidates to use to prepare for the Praxis I test. This PLATO courseware is directly aligned to the test
and allows students to take simulated tests in reading, writing and mathematics. It also provides
diagnostic placement for skill building in these three subjects.
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Through a generous gift from a soE alumnus and family, the Yopp Professional Development Institute
offered a2-day summer workshop on teacher evaluation and profäsional growth for 51 recent SNCG
graduates, other beginning teachers and their mentors. Faculty and public school teachers presented a
workshop on classroom management for Rockingham County. rn" USrnf,s fifth annual Summer
Leadership Institute three-day workshop, Confliãt Managemånt: Safe and Successful Schools,was
attended by 50 teachers-and other school personnel. Three summerchort .oorr"s, äevetop"d and
supported by the UST!|, were attended by over 70 beginning and career teachers. The NC TEACH sitecoordinator, field coordinator, and master teachers conìinued-to support initially licensed teachers from
earlier NC TEACH cohorts (teachers who have completed their NC TEACH cóursework) with
information about licensure and professional issues.

OTHnn SPEcIAL INITIATIvES AND SERYICEs
Several initiatives have targeted lateral entry teachers in high-need areas. Responding to a need expressed
by tle Guilford County Schools superintendent, UNCG ofiers mathematics courses offsite to middle
grades teachers who need additional coursework in content and pedagogy. The Department of
Specialized Educational Services has created two post-baccalauieate alternative inùal ficensure (pAIL)
programs (learning disabilities and behavior/emotional disabilities) to adhere to high professional
standards while responding to potential student and employer r"qu"rt, for progranis tä address the critical
shortage of special education teachers in the region, staìe, än¿ naiion. rne pe-Il programs were the result
of requests by prospective teachers and input from employers. PAIL is now fully opeîational, with 44
students enrolled; the Special Education Services Depãrtment, which houses the special Education and
Education of Deaf Students programs, offered the eniire PAIL program during summer 2003.
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ScHoor, or EnucarloN
UNC Prunnorn UI{C.P
Through a variety of efforts, the UNCP School of Education, College of Arts and Sciences, and Office for
Distance Education are working diligently and collaboratively in responding to the needs of lateral entry
teacher in southeastern North Carolina. Such efforts include: advising of students (on campus and off
campus), delivery of programs (on-campus, off-campus, and via the Internet), and dissemination of
information, Praxis workshops, scheduling of courses, and professional development workshops and
seminars.

ADvISING
In the School of Education at UNCP, an administrative position has been established specifically to work
with lateral entry teachers in development of individual plans of study. During the 2002-03 schôol yeàt, a
total of 582 plans were developed for lateral entry teachers. Additionally, with the introduction of the
Regional Alternative Licensing Center (RALC) in Fayetteville, more than 100 plans of study have been
received from the RALC. The licensure specialist also works with lateral entry teachers to áevelop
transition plans that detail requisite steps for accumulating the mandated 2.5 GPA. Within the immediate
geographic area, the position works closely with Human Resource officers in the local school systems in
verification of courses taken prior to and during employment for lateral entry teachers. Also, a ,,One-Stop

Licensure Day" was sponsored for 45 lateral entry teachers during which they met with teacher education
faculty for plan development and advisement.

UNC Pembroke has implemented extended hours to offer advisement and accommodate work schedules
of lateral entry teachers. Saturday registration is available, and during the week registration extends from
8:00 a.m. until 8:00 p.m. with faculty available for advisement. For otf-site registrãtion, the university
has staffed positions at Richmond Community College, Sandhills Community College, and Fayetteviile
Technical and Community College. In partnership with the North Carolina Model Tiacher Education
Consortium (NCMTEC), the School of Education, with assistance from the Office of Admissions and
Distance Education, provides advisement for the NCMTEC registrations in eastem North Carolina.

Pnocn¡,m Dnltvnny
Delivery of courses for lateral entry teachers has been dramatically altered. Campus courses are being
offered beginning at 4:00 p.m., 5:00 p.m., and the more traditional 6:30 p.m. as well as weekend optiõns.
The most pronounced change has been the expansion of courses offered online. In Fall 2003, the School
of Education is offering 17 online courses, most of which are designated solely for lateral entry teachers.
Another 16 courses are offered at off-campus locations, most of which are designed for lateralentry
teachers. The College of Arts and Sciences is working on the development and delivery of some content-
specific coursework for the lateral entry teacher. As a result of the growth in Internet and off-campus
courses for lateral entry teachers, the SOE Dean and Associate Vice Chancellor for Outreach are working
to establish a liaison position between Distance Education and the School of Education to facilitate
admissions and registration.

COI,IUUNTcATIoN AND INFoRM.A.TIoN DISSEMINATIoN
Dissernination of program information has been enhanced through the Intemet (www.uncp.edu/soe/) and
through efforts of the Office of Distance Education. Brochures and other course announcèments detailing
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course availability are distributed to school systems. The NCMTEC announcements are distributed to allparticipating school systems.

SupponT AND MENToRING
The UNCP office of University-School Programs in the School of Education sponsored two praxis IIpreparation workshops lastyear. Over 100 lateral entry teachers from 12 counùes participated in the
spring workshop. Working with the college of Arts and Sciences, six programs area coordinators
presented Praxis information specific to content areas as part of the worksñops.

OTu¡n SppcTaI INITIATIvES AND SERvICES
other support for lateral entry teachers was provided through professional development activities
sponsored by the trNcP University-School Programs. In iooi-oz,the office sponsored prágru-. dealingwith classroom management, technology, and stress reduction for over 175 lateral entry teachers. Sixty
lateral entry teachers from Robeson County took part in initially licensed teacher,"orkrhop, with trained
assessors from Robeson County Public Schools participating in support of the project. Thä UNCp Media
Center Director served as a resource in working with teachei videó ãntries . In2o0Z-03, University-
School Programs sponsored two classroom management workshops, diversity training,'and a safe schools
seminar with more than 200 teachers attending. This sumrrrer, ouå, 80 hours"of t."nnîroty faining wereprovided for regional teachers' The University-School Programs office reimburses the lõãl systems for
the costs of substitute teachers, enabling lateral entry teachãrs to more easily attend these events. In some
cases, mileage reimbursements are paid to participants.
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Scnoor, or EnucarloN
UNC Wrr,urNGToN UNC.\ry
The Watson School of Education has designed a multi-faceted response to the needs of lateral entry
teachers and licensure-only students in the southeastern region. The response involves several
components including advising, information dissemination, scheduling, course offerings in multiple
venues, and support for teaching and Praxis preparation. The number of lateral entry/licensure-only
individuals has grown dramatically at UNCW, resulting in a 1.,2967o increase in ten years.

AnvrsrNc
To address the needs of lateral entry teachers, the Watson School of Education maintains a position
entitled "Coordinator of Student Services and Alternative Licensure Programs". The coordinator has an
assigned staff person and graduate assistant. This office maintains the active files of 120 lateral entry
teachers (including 22 cunently in NC TEACH) and a total of 265licensure-only students (Spring 2003
data). The Coordinator ofStudent Services and Alternative Licensure served lateral entry teachers by
disseminating information on the lateral entry process and requirements, developing individual Plans of
Study, meeting at least once a semester with each lateral entry teacher to monitor progress, working with
the NC Regional Alternative Licensing Center Fayetteville, and holding extended office hours to
accommodate teachers' schedules.

PROGRAMDELIvERY
A number of additional program accommodations have addressed access and scheduling needs of lateral
entry teachers. The Watson School of Education now offers all courses required for licensure in evening
and weekend time periods and/or online to lateral entry teachers. Selected courses also are offered
through extension programs at two area community colleges, and the undergraduate program in
Elementary Education is offered by the Watson School of Education in collaboration with Coastal
Carolina Community College in Jacksonville. Beginning next year, several online courses in the College
of Arts and Sciences will be available to lateral entry teachers who need to take content area classes.
Since many of the students are in special education, eight NC RISE online courses in special education
were offered during 2002-2003.

COUvTUNICATION AND INFORMATIoN DIsSnvrrNarro¡I
To assist in the dissemination of information about lateral entry and the process to complete licensure, the
Associate Dean for Academic Programs and the Coordinator of Student Services developed a "Checklist
for Completing Licensure Requirements" (http://www.uncw.edu/ed/degiicenpdfs/checklicensure.pdÐ that
is provided to school districts and prospective candidates. To provide additional information, letters were
sent to personnel officers in 10 southeastern school districts, detailing the university's admission policies,
lateral entry accommodations, course scheduling, and other requirements for distribution to their teachers.
The department housing secondary education also sent a letter to thirteen PDS (Professional Development
System) district high schools and personnel officers describing the new Master of Arts in Teaching
program designed for lateral entry teachers. The Special Education and Education of Young Children
Programs designed web pages (http://www.uncwil.edu/ed/cs/) to respond to program inquiries in these
areas.
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Suppont aND MENToRTNG
The Watson School of Education offered three sessions-of P¡axis I preparation workshops involving l l lparticipants' and three sessions of Praxis II workshops for 175 partiiipants during zoozlzonz.In additionto ongoing support provided by faculty, the Watson School of Èdu"ution ,ponroird a Teacher-in-
Residence program that provided assistance to beginning teachers (including lateral entry) and theirmentors' Graduate coursework in learning-cenþrtd supJrvision haì been siiniricantry-río¿iri"¿ ro reflectcurr-ent knowledge on assisting lateral entry teachers who have transferred into education from otherprofessional fields and who bring accumulated life experiences to their new roles.

Orrrnn Spncr¡.I INITIATIvES AND sERvIcEs
Three special initiatives in the past two years have been targeted for lateral entry teachers. The watsonschool of Education serves as a partner for the coALITroN-FoR TRANSITIoN To TEAcHING, a federalgrant ftom the U'S. Department of Education designed to prepare mid-career professionals lespeciallymilitary and retired military) to become licensed ai teacheis. There are currently 12 students enrolled inthe first cohort group' with a second cohort scheduled to begin in ranuury 2004. LINCW also has servedfor two years as a host site for NC TEACH. The first cohori had 44students, and the second cohort has22 students. The third special initiative is NC QUEST, designed to address the needs of lateral entry
teachers in middle grades mathematics and science in two hfih-need school systems. All of these specialinitiatives have strong mentoring and support components to assist teachers who are TEACHING our oFFIELD.

Lateral entry teachers are included in other special programs and projects offered by UNCW, such as thepr-ofessio-nal development activities offered *oough thãscience uoJuutt"*atics Education Center. The''watson 
school of Education has a PnnpaRrNc T-oMoRRo\ry's TEAcrrERs ro usr TpctrNor,ocy (pr3)

federal grant that involves a large number of educators, including iæeral entry teachers, in technology in-service sessions.
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Cor,lpcn oF EoucATIoN
AND Allrnr PnorpssroNs
WnsrBnN C¡.nolrN¡. UNrvnRsrrY WCU
Western Carolina University provides service to lateral entry teachers through information about teaching
and support options at Western, options for attaining licensure, support for beginning teachers, and
support for mentors and career teachers. The College of Education and Allied Professions is the lead unit
at WCU for support to lateral entry teachers. They collaborate with colleagues in Arts and Sciences,
Continuing Education, the Nontu CaRolrNt CBNrnn FoR AovrNcnvßNT oF TEAcHTNG (NCCAT),
the WnstpnN REGIoNAL BoucnrroN Spnvrcn AT,LIANcE (WRESA), local education service agencies
in the region, area community colleges, and other private and public four-year institutions in the region.

AnvrsrNc
Full-time faculty members advise lateral entry students. Lateral entry teachers in the NC TEACH
program are advised by the director of the program in conjunction with a faculty advisor in the area of the
license sought by the lateral entry teacher. Lateral entry teachers pursuing licensure only plans are
advised by the faculty member in the specialty area (with a North Carolina teaching license) who plans
the program for the teacher. Similarly, lateral entry teachers pursuing the MAT are co-advised by the
director of the MAT program (for those specialty areas outside of the College of Education and Allied
Professions) and by the specialty area coordinator in the area of the license.

PROGRAMDBITvnny
Lateral entry teachers have the option of licensure only plans leading to recommendation for licensure. If
eligible for graduate study and based on undergraduate major and the area of intended licensure, the
Master of Arts in Teaching (MAT) may be the optimal option for a lateral entry teacher. WCU also offers
the NC TEACH program for lateral enry teachers. Some of these students pursue the MAT and some
pursue alicensure-only program.Tn2002-2003,95 licensure-only plans were developed in 17 areas and at

least 120 students are actively pursuing licensure-only plans by taking credit-courses, Currently, 81.

students are in the Master of Arts in Teaching program, and in the summer of 2003, 45 students were
enrolled in the NC TEACH program. As of this date (August 14, 2003), all but three have secured lateral
entry teaching jobs.

Over the past academic year and summer, WCU faculty taught over 250 classes in the evening, through
distance learning technologies, on weekends, in the summer, and at our resident center in Asheville to
accommodate lateral entry teachers. Over 90 sections of courses were offered in Asheville (55 miles from
Cullowhee), the main population center in the region. Western is delivering the Birth-Kindergarten
program on-site at five community colleges and is delivering the Elementary Education program at one
community college with another community college site cohort to begin in Fall 2003 for a total of six
community colleges collaborating with Western to offer licensure programs on-site. A cohort of students
in Special Education will begin at one of the community college sites in January 2004. Many students in
these programs are lateral entry teachers. Full-time faculty members advise lateral entry students.

CoTU TUNTcATION AND INFoRMATIoN DISSEMINATTON
The Coordinator of Alternative Licensure at the Associate Dean level is the point of contact for
information about teaching and support options at Western. Working with faculty advisors in each area,

the coordinator prepares printed information, attends university recruiting events, responds to all inquiries
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about alternative licensure options, and is the major point of contact for the development of licensure onlyplans. For example, the university recently (Augustì, 2003) held an information Jession for potential
graduate students. An article describing the MAT preceded the meeting in several regional nô*.pup"rs
and the Coordinator of Alternative Licensure attended the session and qpoke with 12 [ersons about theMAT and lateral entry, distributed brochures about the MAT program, ând directed prospective students
to departmental websites.

Supponl AND MENToRING
WCU is currently funding a position, formerly. the Coach2Coach position, to provide direct support to
mentors assigned to beginning teachers including lateral 

"ntty 
t"uõh"rs. The School-University-Teacher

Educ-ation Partnership (suTEP) at WCU provides support foi tateral entry teachers through professional
development workshops, support for classroom pro¡ecL, and a Summer Institute, now in i-ts seventh year,
for beginning teachers. SUTEP is piloting a support model for lateral enry teacúers this yàar in *¡ee
school systems' First-year lateral entry teacheri have been identified to reóeive support from retired or
other master teachers in their field for two days during the first month of school. WðU ul.o provides
support to lateral entry te.achers by conducting sessiois to prepare for Praxis II. The sessions are open to
any lateral entry teacher in the region. During the last twoacâdemic years, the physical Education
Program conducted a workshop for the physical education test and the NoRTH CARoLINA TE.lcHINc
FELLows PROGRAM sponsored and conducted a workshop with breakout sessions for several praxis II
tests. Finally, wcu is developing a website (www.ceap.wiu.edu/bttlp/) devoted to the support of
beginning teachers with links to DPI, the NEw rn¡,cunn cn¡¡trn in santa Cruz, california, and
LEARN NC.

Ornpn Sprcru, INITTATTvEs aND SERvIcES
Western Carolina University supports altemative licensure teachers in a number of important ways
through a variety of programs. NC TEACH is in its fourth year at'WCU and enrolled 45 students this
past summer. Two grant programs from the U.S. Department of Education provide significant support for
lateral entry teachers. The Teacher Support Group ii delivered through the special ed-ucation program and
prorrides support for approximately 35 teachers per year in four different sites in the region to help new
and career teachers with instructional issues. Another federal grant to the special educãtion program is
the Mountain Connections Project, which supports 83 graduatJstudents, many of whom areiatJral entry.
This project offers varied support to those teachers, including seed money and assistance for research-to-
practìce projects and travel for professional development. \VCU participâtes in two preparing
Tomorrow's Teachers to use Technology (PT3) grants that proviàe teclinology training and assistance to
new and career teachers.

Two other grant-funded initiatives have been specifically designed to support lateral entry teachers. The
Z' Smith Reynolds Foundation funds a project to support beginning teachers and their mentors in two
school systems in the region and a small grant from the statJto thùegion provided seed monies for a

9_9ll1b_o1ativ9 
effort ofpublic and private teacher education institutioni, local education agencies, and

WRESA to hold a workshop for 34lateral entry teachers and mentors, to offer a praxis lipreparation
workshop for 40 lateral entry teachers, and to provide funds for lateral entry teachers and irentors to meet
and observe the classrooms of each other. Additionally, the University of Ñorth Carolina Office of the
President recently awarded WCU an NC QUEST grant to provide pedãgogical and content expertise to
lyntgrs and beginning teachers including lateral entry teache.s; this iniiiaiive is entitled ,,proþct
SPACE". Public school personnel, WCU faculty from the colleges of Arts and Sciences and Education
and Allied Professions are collaborating with NCCAT to carry out the goals of the project. The UNC
CnNtBn ron Scnoor, LEADERSHIP DEVELOPMENT supporred a speclial project comptetea by WCU*!ut from the College of Education and Allied Professiõns and the Colágetf Arts an¿ Sciences to
design a two-week on-line training module for lateral entry teachers.
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ScHoor, or EnucarloN
WrNsroN-Sar,nu Sr¿.rn UNrvnnsITy WSSU
V/inston-Salem State University is systematically addressing the needs of lateral entry teachers through
several resourceful and creative initiatives. These include a Weekencl ancl Evening program, a Teachers
Academy partnership with the Winston-SalemÆorsyth County Schools and Forsyih Teðhnical
Community Colleges, and several academic support and professional develop*"nt p.ogru¡¡s. During the
2002-2003 academic year, the School of Education enrolled 204\ateralentryteachôrs.-During the sãne
period, the Winston-SalemÆorsyth County Schools employed 2l,4lateralentry teachers.

ADvISING
Several administrators and faculty members are responsible for advising lateral entry teachers and helping
them to be successful in their programs of study. The Director of the Office of Student Services and
Certification coordinates academic advisement for lateral entry and certification-only teachers. This
person disseminates information to teachers who are inquiring about the lateralentry and certification-
only programs, program requirements and services provided by the Regional Alternative Licensing
Centers. The Director also works with teacher education program coordinators and others to assess
transcripts and to prepare a program of study for every candidate. These programs of study identify
required courses for completing teacher certification. Lateral entry teachers are required to share their
programs of study with school principals and central office licensure personnel. Once teachers have
completed their programs of study and have passed Praxis II, the Director of the Office of Student
Services and Certification processes their paperwork for a North Carolina teaching license. All lateral
entry teachers who are enrolled in courses at WSSU are invited to open forums, rneetings for education
majors, Praxis preparation sessions and required lyceum programs.

Pnocnavr Dprrvrny
Through the WSSU Evening and Weekend College program, the School of Education offers flexible
scheduling and several accelerated study options. This flexible scheduling has allowed large numbers of
lateral entry candidates in middle grades, birth-kindergaÍen, elementary, ãnd special education to
complete licensure requirements.

Through a special grant from the UNC Office of the President, distance-learning programs in Birth-
Kindergarten and Physical Education are offered to more than 30 lateral entry cándidates from
surrounding counties. Site-based and online instruction are also offered to lateral entry teachers. Faculty
members supervise independent study courses when lateral entry students are unable tô meet regular or
flexible schedule courses.

CouvruNrcATroN añD INFoRMATIoN DrssEMrNATroN
The Department of Education works closely with the Regional Alternative Licensing Center in Charlotte
to expedite communication regarding licensure requirements and course availability for lateral entry
candidates. In January 2003, the Dean of the School of Education and the chair of the Education
Department met with Regional Center officials to identify services for lateral entry teachers, Fall, spring,
and summer schedules are e-mailed to the Center to inform lateral entry candidates of course avaitaUitity
throughout the academic year.
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Supponr tNo Mnnronr¡lc
Clerical support services, bookstore hours, and other suppoft services are available through the WSSU
office of Adult Education. The office of Student Services and the Department of Educaîion are
responsible for answering academic advisement questions for these candidates. Online academic
advisement and mentoring are also available. In addition, two sections of the praxis II preparation course
have been developed for elementary,K-Lz specialty areas and secondary education ratera entry teachers.
Lateral entry students may aiso take advantage of special and extended services that are available to
degree-seeking students, such as the use of T¡srSinnAM, a tracking database, SAS IN ScHooLs, and
PLATO software.

Or¡ren Spncru, INrrrarrvEs AND SERvTcES
In Novembet 2002, the WSSU School of Education signed a partnership agreement with the Winston-
SalemÆorsyth County Schools and Forsyth Technical Community Coilãge to form the Winston-Salem
Teachers Academy, The purpose of the academy is to collaboraté to increase the pool of highly
competent teachers in the region by providing support for seamless 2 + 2 prograrns and coordinated
courses and support for lateral entry teachers. After a national search, u nè*-Dir."tor for the Academy
was hired on May I,2003. On June 18, the WSSU School of Education hosted the first Future Teachers
Advisement Fair for lateral entry teachers, second-degree students, and second-career students.
Representatives from Appalachian State University ana Salem College participated in the advisement fair,
The Teachers Academy has also collaborated in a joint license with EoucarlòNAl TEsrINc Snnvrcn
for the Plato software. As funds become available, WSSU will seek to participate in all activities and
curriculum efforts associated with NC TEACH. Faculty members have incluáed support for lateral enhy-
teachers in several grant proposals. The University will continue to seek various iniìiatives in an attempi
to be responsive to the needs of these candidates.
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3. UNC Centralized Programs of Service for Alternative Pathways Teachers

NC Model Teacher Education Consortium

NC TEACH
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NC Moorr Tn.IcHER
EnucErroN Cor.lsoRTruM NC MTEC
since its inception in 1989, the North carolina Model reacher Education (NCMTEC) has stronglysupported lateral entry teactrers in the participating 41 school ryrl"*, in their pursuit oi a North carolinateaching license' The NCMTEC serveã 664 ratera1enffy teachJrs during the ziJoz-¡3fiscaì year. Thissupport was in the following areas:

ADvISING
Advising sessions have-been sponsored by the NCMTEC each semester (Fall, spring, and summer) whencollege and Regional Alternative Licensure c.enter (RALC) ."pr"r"ntutiu., *"rå coitracted by theNCMTEC to advise lateral entry teachers in the 

"u"ning, 
unà ån iu,utday. Lateral entry teachers broughttheir transcripts and actually sat down with the representatives individualiy for advisi-ng un¿ ,o secure aindividual plan of study. This model allowed them to talk with r"u*ur IHEs that were present, as well as,the RALC.

PRoGRAMDELIvERY
Each semester through collaboration with the 10 partnering IHEs, the NCMTEC has planed, scheduled,advertised, registered and sponsored a menu of-sélected up"p"t-r"u"i teacher education college courseswith greatly reduced tuition offered at accessible .9rn,no"iiy 

";it"; sites or via the Inrernet. During the2002-03 fiscal year, 534 lateral entry teachers received reduced tuiîion and completed college coursessponsored by NCMTEC.The lateral entry teachers have paid $80 per course, and NCMTEG has paid theremaining tuition fees. The courses have'been ofrerg$ in ttre eveniils, on weekends, or through onlinedelivery' In addition, NCMTEC has established¿ third-parry biliil; anangement with2l communitycolleges in the NCMTEC geographic arca to enable lateial 
"ntry 

i"årr"r, ind puruprofessionals who needfreshman and sophomore-level cõilege transfer courses to take ihe courses for only $60/course andreceive a $60 textbook allotmenlcourse. Lateral entry teachers who have needed ípeciiic content areacourses have been able to find some of them gffered itrough the community conege curriculum. Thelateral entry teachers have affiliated with a college or univäsity or *ittr the-RAliand are greatly
dependent upon the NCMTEC to provide the courses needed ro rurru rheir pl;of liu¿v pro"i¿ed by rheIHEs and the RALCs.

CouuuNIcATIoN AND INnonunuoN DIssEMINATIoN
During each semester, information sessions have been held for lateral entry teachers and for ILTs in theschool systems' These sessions have familiarized the lateral entry teachers and the ILTs with servicesavailable to them throughNCMTEC programs. NCMTEC information has also been disseminatedt!ryugh the NCMTEC website at (www.ncmtec.org) and has been updated weekly. Muttipte fliers(lo/school) have been sent to each of the NCMTEõ;s 619 schools prior to registrátion 

"uîh 
,"rn"st",

advertising NCMTEC sponsored courses and praxis preparation ,"ioin*r.

Suppont ¿,T.ID MENToRING
Praxis preparation seminars for Praxis I in Reading, Writing and Math, as well as, fifteen specific contentareas for Praxis II have been offered each semestei on a Salurday from 9:00 AM -5:00 pM at a selectedcommunity college site. During the2002-03 fiscal year, 196 tateral entry teachers attended praxis
Preparation seminars sponsored by the NCMTEC.
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OrHBn SpBcr¡,I INITIATIvES ¡No Snnvlcss
Faculty at the ten NCMTEC collaborating colleges and universities have given their Saturdays for
advising sessions each semester, and have willingly driven long miles to teach off-campus courses that
would be accessible for NCMTEC program participants. During the Fall 2003 advising session, the
director of the RALC joined the IHE representatives to advise the lateral entry teachers. It has been
through true collaboration with the LEAs, the l0IIIEs, the 27 community colleges, and the SDI that these
services have been possible.

The NCMTEC has maintained a database of all lateral entry teachers and their participation in NCMTEC
courses and events. Included in the database for each lateral entry teacher are the courses they have
completed, the IHEs that offered the courses, the grades for each course, and complete demographic data
including employment and the amount of financial assistance that has been provided by the NCMTEC to
the lateral entry teacher. The NCMTEC is constantly assessing the needs of lateral entry teachers and the
services provided to them by the NCMTEC.
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NC TnacHERS oF
ExcnllENCE
ron All CnrlnnrcN I{C TEACH
NC TEACH (Teachers of Excellence for All cHildren) is a statewide teacher licensure prograrn for mid-career professionals, developedj-ointly by the North cáro[na state board of Education and the Board ofGovernors of the university of North-carotina. It 

_was 
initially funded from Title tI oi ttre Higt e,Education Act and currently receives state funds. It is a compr.rr"^in" program designed to recruit,train, support, and retain highly skilled mid-career professionials who seek tõ ente, the-teachingprofession' The program utilizes a graduate level pioblem-burø'uip.ou.h focused on what teachers mustknow and be able to do to teach stuãents using high standard, io tnã context of real classrooms.

REcRUITMENT
NC TEACH utilizes a comprehensive, multi-media statewide marketing and public relations campaignthat focuses on increasing]h".nî"b:r of applicantr *op*ii.*;À, while better reflecting the diversirythat exists in the state of North carolina. Recruitment efiorts hãve increased enrollment by approximately4007o inthe past four years. Diversity in participants has increar"Jrro1¡ r4vo to or", zõüo. currently,NC TEACH produces more secondary math 19.t1_*" tru"ir"., f", year than any other single teachereducation program in the state. To dáte, NC TEACH"TT ur" 

"*pråye¿ 
in 150 schools in g0 counties inNorth Caroiina.

The inaugural year of the program (2000 - 2001) began with an orientation and summer Institute. A totalof 289 applications were received' After a review by-the NCfEÀcL staff and the local hosr sites, l9gparticipants were selected, and 124 enrolled for the-summer Instituie. At last report, g7 have beenapproved for license and.are 
:ïTgntly employed in 77 North carolina public schools. The retention rarefor cohort I is 807o (october 2o0L ditarróm in" Nc o"pa.tÀeni oipuuti. Insrruction).

In year two (2001 - 2oo2), NC TEACH received 419 applications; 26g of rhese applicants were accepted,and 190 NC TEACHeTs began the summer Institute inione 2001.' À total of l6g^successiully completedthe Summer Institute, representing 187o diversity. Retention urt.. tt 
" 

rirsfv"* ái *;;id'*. s 79%.

In year thtee (2002- 2003), 1427- applications were^received; 489 applicants were accepted, Sg-applicantswere placed on a waiting list, and 458 participants (22vo diversity) enrolted in the NC TEACH summerInstitute in June. Data on retention wiit ue córecteà in s"pt".üÉ í ãnoz.

In year four (2003 - 2004), almost-1,100 applications were received, and approximately 450 candidatesenrolled with33vo diversity. Numbers forìãcondary math and science continued to be high, with thenumber of math candidates currently exceeding those candidates seeking licensure in science.

Because retention is so closely tied to effective recruitment, the selection process for NC TEACH isrigorous' students are selected on the basis of their pr"pulJon i;;;r." and major), academic ability,commitment to education, and their demonstrated suìcessful woìt J*p"rience of at least 3 years.
Applicants must hold an undergraduate degree from an a"creaiteJcoìÇ;;;;t"*rt,). JJ"gr"" in unarea relevant to the licensure area they see[ and a minimum of a 2.5 cumulative GpA ior all post-secondary work.
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All applications and supporting documents are first received and thoroughly reviewed at the program
office, a process that involves personal contact with many of the applicants. Once reviewed, thoie
applications meeting eligibility criteria are forwarded to the host site campuses. Host site campuses
conduct an official transcript analysis and applicants are then invited to participate in an interview. Once
applicants are accepted, candidates may apply to the MAT program (if the program exists) at the host site
campus. Participants pay the tuition and fees assessed by the host institution for the 15 - 18 graduate
semester hours they will earn through the program. All tuition and fees go to the host site campus.

PnOCn¿,vT DELIvERY
NC TEACH offers preparation for licensure in middle grades (6-9) mathematics, science, language arts,
and social studies; secondary grades (9-I2) mathematics, science, social studies and English; K-12
Second Language (Spanish, French and ESL); and K-12 Special Populations (LD, MH, and/or BEH).
The program is hosted at ECU, ECU-OnsIow County, ECU-Johnston County, UNCW, FSU, FSU-Duplin
county, Nccu, UNCCH, UNCG, uNCc, wcu, and Lenoir Rhyne college. The program takes a
minimum of 12 months to complete and includes a formal orientation and an intensive Summer Institute
(5 weeks) prior to entering the classroom. One site now offers NC TEACH during evenings and
weekends. Faculty and master teachers lead the Summer Institute, which focuses on understanding
children and young adults as learners, lesson planning, classroom management, instructional technology,
student learning/assessment, strategies for student success, understanding state and local contexts for
public education, parental involvement, and the North Carolina Standard Course of Study. Once
participants complete the Summer Institute, they are granted a provisional license, which certifies them to
teach in North Carolina public schools. NC TEACHeTS must assume primary responsibility for securing
a teaching position.

During the academic year NC TEACHeTs attend monthly seminars/course sessions that focus on
continued professional development and the realities of today's classroom, team building and problem
solving skills, and authentic assessment.

A panel of sixty-five members consisting of master teachers and university faculty developed ttre NC
TEACH curriculum that is taught at the host site campuses. Instructors at all sites work from a common
syllabi, master schedule, lesson guides, and resource list. The NC TEACH curriculum has gone through
three cycles of revision for more effective implementation.

ADVISING
Before or during the NC TEACH Summer Institute, the host site campus develops an individualized
program plan of study (IPP) for each participant. If a participant is deficient in content courses for his/her
licensure area, these courses will be listed on the IPP. When a participant successfully completes the NC
TEACH Summer Institute, Fall and Spring semesters, has passed the PRAXIS content examination in
their licensure area, and has no deficiencies in content courses, he/she is recommended for a clear initial
license. Each individual host site determines which and how many content courses are required for a
licensure area; therefore, the IPPs for a given licensure area may vary widely.

SuppoRr AND MENToRJNc
During the first two years of employment, mentoring is provided by the employing school system and
additional suppoft and mentoring is available through the master teachers and faculty that assist in
implementing the NC TEACH program. Mentoring at host sites varies and may include weekly seminar
discussions, continued academic advisement, on-line discussion forums, praxis exam preparation, and on
site (school) supervision by faculty, master teachers and retired teachers.
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COMMUNICATIoN AND INFoRMATIoN DTssnivTTNATIoN
NC TEACH maintains a comprehensive website that includes all application materials, information aboutlicensure in North Carolina, tips-on finding employment, links to näit site campuses, dnks to other
educational websites, links to school distriits and information about job openings un¿up.o,,'ing careerfairs, and resources for new teachers. Recruitment effofs include.näfing, to erîerg"nc| and lateral entry
teachers, district administrators, human resource divisions; informational sessions at various schools
districts and colleges; and sessions at career fairs and related events around the state. Applications,
brochures, posters, bookmarks and other related promotional material are distributed fr# the program
office.

Orunn Spncr,rr, INrr:rtuvns AND SERvrcEs
Funding from the University of North Carolina has made it possible for NC TEACH to begin
development of online courses. university faculty and masier teachers from around the stàte (many
having designed and refined the current NC TEAôH curriculum) came together for a planning meeting
and attended a series of training sessions provided by Eduprise/óolegis dlring winter^2001. Blended andcompletely online courses now available include alliore Àodules (The Teachãr and the School,
understanding the Learner, Effective Teaching, Diversity, and rechnologv) an¿ seu"rui ããnr"n, modules,
including science and special populations. 'NC rgecH is currently deteirnining plans for further
development.

Working with Duplin County schools for the ASSET (ALL ScHooLS SuccEEDrNc THRoucH
EXCELLENT TnÀcurNc) Initiative, NC TEACH is heþing to broker services to lateral entry teachers inDuplin county. In addition, NC TEACH has also 

"rnpigyão 
the external consultanr who is leading the

school system through a strategic planning process foõusä¿ on closing the achievement gap.

with $40,000 additional funding from the North Carolina Department of public Instrucrion, NC TEACH
collaborated with Learn NC to complete the development of å first-ever professional oeveiopment co
designed especially for new teachers in North Carolina. The CD, "professional Development for
Teachers: First Days," is the first of a series of modules that wil te developed by the UNCðäî, ro,.
School Leadership Development.
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4. Issues of Signifïcance

North Carolina Regional Alternative Licensing Centers

No Child Lefr Behind Acr

License Reciprocity with Other States
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NORTH CANOT,T¡¡A REGIONA.L ALTERNATIVE LICENSING CENTERS
In the spring o12002, three Regional Alternative Licensing Centers (RALCs) were established by the North
Carolina State Board of Education' Located in Charlotte, Fayetteville, and Nashville, these centérs assist teaching
candidates by evaluating their applications, prescribing courses of stuáy, recommending requirements they need in
order to receive full licensure, and clearing the licensJso that they becóme fully licensJd.

Prior to the establishment of these centers, lateral entry teachers seeking full licensure received plans of study from
accredited teacher education-programs at colleges anduniversities throighout the state. tne nÁLcs were, in part, a
response to concerns about the inconsistency of these plans between insiitutions of higher education; for example,
because not all teacher education programs are identicãl, a teacher seeking a plan of rtuay fro- two different
universities may receive two significantly different plans of study. ThesJcenters were established with the
understanding that once teachers received their plans of study, they would take most of the required courses at
colleges and/or universities with accredited tea"het education progru.r. Some teacher licensé candidates, however,
m^1r lu-tfitl some requirements through courses at accredited cômmunity colleges and/or through staff development
offered by the school district in which they are employed.

No Cnu,o LEFTBEHTND Acr (NCLB)
In January 2002, the No Child Left Behind Act (NCLB) was signed into law, reauthorizing the Elementary and
secondæy Education Act (ESEA) of 1965.? No child Lert Behlndhasushered in many chãnges, noith" least of
which is the revised "TitP {,-' which places major emphãsis on teacher quality u, u f*to, in-improving student
achievement.s Comprised of four majõr initiatives, Jitig II focuses on pråparing, training, and recruiting HrcHLy
QUA,LII'IED TEÄcHERs,e PÄRÄPRoFEssIoNALs, and principals anct reqïirås states to develop plans with annual
measurable objectives that will ensure that all teachers teaõhing in conn nceoEMrc STJBJECTS are highly qualified
by the end of the 2005-2006 school year. NCLB will continuJto press the teacher supply demand and, and
programs and services in support oflateral entry teachers

LIcnNsB RECIPRoCITY wITH orunn Srnrns
Licensereciprocity applies to the extent that out-of-state teacher education programs are equivalent to the standards
and guidelines of North Carolina's approved education programs. Reciprocþ in North carolina does not guarantee
that all areas of licensure will transfer directly from one state to another, but will be awarded the closest comparable
North Cæolina licensure areas. In some cases, North Carolina grade levels differ from those on the license held from
a reciprocal state, and such a difference may be reflected on thð license.

North Carolina has reciprocal contracts with the following states: Alabama, Alaska, Arkansas, California, Colorado,
Connecticut, Delaware' District of Columbia, Florida, Geãrgia, Guam, Hawaii, Idaho, Illinois, Indiana, Kentucky,
Louisiana, Maine, Maryland, Massachusetts, Michigan, Mississippi, Nebraska, Nevada, New íIampshire, New
Jersey, New Mexico, New York, North Dakota, Ohio, Oklaho-á,br"gon, pennsylvania, Rhode Isiand, South
carolina, Tennessee, Texas, utah, vermont, virginia, washington, wãst virginiä, and wyoming.

Certain requirements specific to North Carolina, such as the Praxis Series testing requirement, are not covered by
reciprocity and must be met before a clear North Carolina license can be issued . ¡rlri, t"rt is excerpted or adapted
from the North Carolina Department of public Instruction websitel

A committee on LicenseÆeacher Reciprocity has been established by State Superintendent Mike Ward and State
Board of Education Chairman Howard Lee and is co-chaired by Bill Hanison and Jane Norwood; its charge is to
look at HB 805 from a policy perspective. The committee wif explore ways in which the state rnight make it easier
for experienced teachers from other states to teach in North carolina.

7 Please refer to us Department of Education, office of Elementary and secondary Education, No child Left Behind: A Desktop
Reference, 2002, available at www.ed.eov/offices/OESE/¡eference.
I Much of this text is-excerpted or adapted from the document, No Child Left Behind. Improving Teacher Ouality State Grants.titte tt' part a. Non , issued (Decemb.t tS2002Þy th" uS b"purtr*.nt ornou*tion, office of
Elementary and Secondary Education,
e Terms in bold are defined in Appendix B as they are used in the No Child Left Behind Act. porúons of the glossary are
excerpted from the December 19, 2002 Draft Guidance.
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5. Noteworthy Statistics

Annual Teacher Supply in North Carolina

Teacher Education Program Graduates - A Closer Look

Annual Supply of Lateral Entry Teachers in North Carolina

Annual Teacher Demand in North Carolina

Overall North Carolina Teacher Demand versus Supply Summary
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AnnuatSupply of Teachers Produced
Teacher Education Program Production

NC
UNC System

and Universities

3,300
2,300
1 000

Lateral Ent 100
Reserve Pool 000

AL ANNUAL SUPPLY 12,400

ANwuEl, Tp¡.cnnn Supply rN NoRTrr C¿,nolrNl:

"Data from lhe NC Education Research Council

Nonru clnor,rN¡, Tptcnnn Enuc¡.rroN pnocnnu Gruou,rrps - A cLosER LooK :

3,300
2,800

2,L00

1100
1,400

.Data from the NC Education Research Council

ANNual supplv oF LATERAL ENTRy Tnncnnns rN NoRTH c.tnor,r¡u:

3,100

1,800
1,350

1,000

.Data from the NC Education Research Council

Teacher
Program
Graduates

Graduates
Seeking
Licensure in NC

Graduates Taking
Positions in NC in One
Year

New Teachers
Remaining After
One Year (80%)

New Teachers
Remaining After Two
Years (67%)

Lateral Entry Teachers
Enrolled in Courses

Laleral EntryTeachers
Taking Positions in NC

Lateral Entry Teachers
Remaining after One
Year (75%)

Lateral Entry Teachers
Remaining After Two
Years (54olo)
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Annual Demand Due To... Number of Teachers Needed
Turnover 10,000

Student Population lncrease 1,000
Class Size Reduction lnitiatives 600

TOTAL ANNUAL DEMAND 11.600

AN¡ru¡.r, Tn¡,curn DBU¿.NI TN NoRTH Cenor,rNa:

.Data from the NC Education Research Council

ovnn,tr,l NonrH c¿,nolrN¡, TmcHnnDEMAND vERsus suppr,y suuvreny:

.Data from the NC Education Research Council

Demand
Due To

Teachers
Needed

Supply
From

Teachers
Available

Teachers
Emploved

Turnover 10.000 ïeacher Ed Proo 2,800 2,100
Student Pop lncre 1.000 Lateral Entrv 3,100 1,800
Class Size Reduc 600 Reserve Pool 6,000 4,800

TOTAL 11,600 TOTAL 11,900 8,700

Difference +300 -2,900
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Appendix A: Additional Resources

North Carolina Resources

oUNCDivisionofUniversity.Schoo1Programs:

o UNC Center for School Leadership Development: http://2lstcenturyschools.northcarolina.edu/center/

- NC Teachers of Excellence for All Children (NC TEACH): http://ncteach.ga.unc.edu/

- Nc Model reacherEducation consortium (NC MTEC): www.ncmtec.com,/

- NC Education Research Council (NCERC): http://erc.northcarolina.edu

o North carolina Department of public Instruction: www.ncpublicschools.org

¡ II{E Performance Reports

- 1999: www.ncpublicschools.org/IHE99/

- 2000:www.ncpublicschools.org/ihe/index OO.html

- 2001:

- 2002: www.ncpublicschools.org/II{E/IHE02/

National Resources

o No child Left Behind web site: www.ed.gov/legislation/ESEA02/

r National commission on Teaching and America's Future: www.nctaf.org

- "No Dreamienied: A Pledge to America's Children", National Commission on Teaching &
America's Future, 2003: www.nctaf.org/dleam/report.pdf

- "Variation in Teacher Preparation: How Well Do Different Pathways prepare Teachers to
Teach?" (Linda Darling-Hammond, Ruth Chung, and Fred Frelow, with assistance from
HeidiFisher,2002): www.nctaf.org/publicationiA{YC Teacher Surve}, Studv.pdf

- "Doing What Matters Most: Investing in Quality Teaching", Linda Darling-Hammond , tgg:-

- "What Matters Most: Teaching for America's Future", National Commission on
Teaching & America's Future, 1996: www.nctaf.org/publications/TVhatMattersMi:st.pdf
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Appendix B: Definitions of Terms Llsed in this Report

ALTERNATIVP PITUWIYS TO TBECTUi.IC/ALTERNATIVp PIruw¡.ys TEACHERS
For the purposes of this report, "altemative pathways to teaching" encompasses all non-traditional routes
toward obtaining teacher licensure, including "licensure only" and "lateral entry" programs (please refer
to separate definitions of these terms in this glossary). "Non-traditional" signifies any program that does
not involve the attainment of teacher licensure via a  -year undergraduate degree or masters' degree in
education.

An alternative entry license (SB 1124) as defined by the North Carolina State Board of Education is
issued to individuals with out-of-state teaching licenses, college or university teaching experience, or
three years of relevant experience. To employ individuals on alternative entry licenses, the LEA must
determine there is or anticipate there will be a shortage of licensed teachers in a particular license area and
have in place a plan for evaluating the performance of the teacher. This evaluation must include the
performance ofthe teacher's students. The teachers licensed by this policy can receive a clear license
after one year of successful teaching and re-employment by the LEA. lNC State Board of Education -
Defirútion of License Typesl

APPAI.¿,CHTAN LEARNING ALLIANCE
The Appalachian Learning Alliance is a partnership between Appalachian State University and ten
regional community colleges in western North Carolina. The Alliance is specifically designed to meet
identified baccalaureate and graduate degree needs by providing degree-completion programs on the
community college campuses. The Appalachian Learning Alliance is intended to meet local and regional
education needs and work force development requirements during a period of projected North Carolina
undergraduate enrollment increases of 49,000 additional students in the next seven years.

ASSET (ALL ScHooLS SuccEEDrNc rHRoucH ExcELLENT TEACHTNc)
During the 2001 legislative session, the General Assembly revised the responsibilities of the State Board
of Education (SBE) relative to professional development programs. Among the revisions was a
requirement for the SBE to identify professional development needs for public school employees and
recommend strategies for addressing the needs. The strategies (research-based, proven in practice, data-
driven evaluation) were to be recommended to the UNC Center for School Leadership Development
(UNC-CSLD) for use in professional development to address "closing the achievement gap."

The SBE directed the UNC-CSLD to commit itself to a two-year project to close the achievement gap in
four school districts that were selected by the Department of Public Instruction: Duplin, Lexington City,
Montgomery and Swain. The legislative/SBE plan is that the strategies that prove successful in helping
close the gap can be replicated around the state. The project is entitled "ASSET" (All Students
Succeeding through Excellent Teaching).

The UNC-CSLD's mandate for ASSET includes the following goals: (1) ensure that educators in the
target schools are taking advantage of existing professional development programs, (2) design customized
programs that address achievement gap issues, and (3) develop instructional modules based on the
customized (successful) strategies that may be delivered in a variety of ways, including electronically,
across the state.

Co¡,cH-ro-Coacn
Coach-to-Coach was a Title II, US Department of Education funded program serving North Carolina
Public Schools. This program enlisted National Board Certified Teachers as clinical faculty within the
University of North Carolina's 15 teacher preparation programs to organize and provide systematic,
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professional statewide support to North carolina's mentor teachers and supervisors of pre-service studentinterns. The statewide coach-to-coach program is no longer in existence.

CoaurroN FoR TR.{NSITION To TEACHING
The coalition for Transition to Teaching is a u.s. Department of Education grant program focused onencouraging the development and expansion of alternative routes to certificaiion that ãddress the shortageofqualified licensed or certified t"ache.s in our nation's schools.

CoNrnvurNc EDUCATToN UNrrs (CEU)
North carolina teaching licenses must be renewed every five years to ensure that professional schoolpersonnelcontinually update their professional knowleog. unä þchnical 

"o*p"t"rr.y. 
License renewal is

based on Continuing Education Units or CEU's. To mai-ntain a current license, the holder must earn ten
semester hours or fifteen units of renewal credif dullg each five-year cycle, with all credit earned by theexpiration date of the license. A unit of renewal crediùs equivalent to one quarter hour or one in-service
credit from a North Carolina public school system.

Conp AcIIEMTC SUBJEcTS
The term "core academic subjects means English, reading or language arts, mathematics, science, foreign
lT^ry.1q$' civics and government, economics, arts, histoiy, ano leoiraphy [Title IX, part A, Secrion
e101(11)1.

EDUcATIoNAL TESTTNG SpnvTcp
Educational Testing Service (ETS) is the world's largest private educational testing and measurement
organization and a leader in educational research, r"*ing ttr" needs of individualsiducational
institutiôns, and government bodies in almost 200 countães. ETS products and services measure
knowledge and skills, promote learning and performance, and support education and professional
development for all people worldwide.

Equrrv+2
Equity+2 is a label used in the Charlotte-Mecklenburg School System to describe schools that meet a
formula for having "special needs". Factors in the forñrula incluáe percentage of students who qualify for
a free or reduced lunch, percentage of students scoring below gradå level, f,ercentage of teachers without
masters' degrees, percentage of beginning and lateral óntry teaõhers, and uinority iresence. This formula
determines which schools require extra resources in ordeito be successful.

Hrcnly Qua.lrmnn TnacHnRas DEF,TNED By NCLB
I' When the term "highly qualified teacher" is used with respect to any public elementary school or

secondary school teacher teaching in a State, it means thai:
a' The teacher has obtained full State certification as a teacher (including certification obtained

through alternative routes to certification) or passed the State teacheriicensing examination,
and holds a license to teach in such State, excèpt that when the term is used wlth respect to
any teacher teaching in a public charter school, the term means that the teacher meets the
certification or licensing requirements set forth in the State's public charter school law,. and(i) The teacher has not had certification or licensure r"quir"ments waived on an

emergency, temporary, or provisional basis.2. when the term "highly quatified teachern is used with respect to:a. An elementary school teacher who is new to the pròfession, it means that the teacher has met
the requirements of paragraph (A) above, and:
(Ð Holds at least a bachelor's degree; and
(ii) Has-demonstrated, by passing a rigorous State test, subject knowledge and teaching' skills in reading, writing, mathematics, and other areas of the basic ellementary schóol
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curriculum (which may consist of passing a State-required certification or licensing
test or tests in reading, writing, mathematics, and other areas of basic elementary
school curriculum); or

b. A middle school or secondary teacher who is new to the profession, it means that the teacher
has met the requirements of paragraph (A) above, holds at least a bachelor's degree, and has
demonstrated a high level of competency in each of the academic subjects in which the
teacher teaches by:
(Ð Passing a rigorous State academic subject test in each of the academic subjects in

which the teacher teaches (which may consist of a passing level of perfonnance on a
State-required certification or licensing test or tests in each of the academic subjects in
which the teacher teaches); or

(iÐ Successful completion, in each of the academic subjects in which the teacher teaches,
of an academic major, a graduate degree, coursework equivalent to an undergraduate
academic major, or advanced certification or credentialing.

When the term "highly qualified teacher" is used with respect to an elementary, middle, or
secondary school teacher who is not new to the profession, it means that the teacher has met the
requirements of paragraph (A) above, holds at least a bachelor's degree, and:

a. Has met the applicable standard in the clauses of subparagraph (B), which includes an option
for a test; or

b. Demonstrates competency in all the academic subjects in which the teacher teaches based on
a high objective uniform State standard of evaluation that:
(Ð Is set by the State for both grade appropriate academic subject matter knowledge and

teaching skills;
(ii) Is aligned with challenging State academic content and student academic achievement

standards and developed in consultation with core content specialists, teachers,
principals, and school administrators;

(iiÐ Provides objective, coherent information about the teacher's attainment of core content
knowledge in the academic subjects in which a teacher teaches;

(iv) Is applied uniformly to all teachers in the same academic subject and the same grade
level throughout the State;

(v) Takes into consideration, but not be based primarily on, the time the teacher has been
teaching in the academic subject;

(vi) Is made available to the public upon request; and
(vii) May involve multiple, objective measures of teacher competency [Title IX, Part A,

Sectíon 9101(23)1.

INrtHr,ly LTcENSED TEAcHERS (ILT)
An Initial license is issued to teachers with three or less years of teaching experience. This license is
valid for three years of practice. The beginning teacher must complete the lnitial Licensure Program to be
granted a continuing license. INC State Board of Education - Definition of License Types]

INTASC
The INTASC standards are the result of an initiative of the Council of Chief State School Officers
(CCSSO). Drafted in 1992 by representatives of the teaching profession working with CCSSO, they
represent a common core of teaching knowledge and skills that can help students meet 21st century goals
They complement the standards of the National Board for Professional Teaching Standards, which
address the skills, the knowledge, and the performance deemed essential for all teachers. They describe
what teachers should know and be able to do when they enter the classroom.
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L¡rnnar, ENrny
Lateral Entry licenses are issued to individuals who hold at least a bachelor,s degree from a regionallyaccredited institution with the equivalent of a college major in the area they are issigned to teach.Individuals employed on lateral entry licenses 

ffir,iate wïn corcges and universitieã with approved
teacher education programs to complete prescribed course work. 

-The 
first lateral entry license is issuedfor two years' It may be re-issued ãnnuaily for up to three more years (five years total). Individuals

employed on lateral entry licenses must completé at least 6 semester hours of course iork each year andt:tt:fi Praxis II testing requirements before ihe end of the seconá year. [NC state Boarààf Educatton -Definition of License Typesl

The lateral entry route to teacher licensure involves securing employment directly with a local schooldistrict and then becoming lateral-entry licensed, which ailÑs oi" ïo meet licensing requirements whileemployed as a teacher. The lateral entry route is described as a three part process; eligibility,
employment, and licensing.

Lateral entry general elígibitity requirements:
o Must hold at least a Bachelors degree from a regionally-accredited college or university, and that

degree must be directly rerated to the subject *ãu yooïish to teach¡ Must have a minimum Grade Point Average (GPÐ of 2.5 (on a 4.0 scale) or have passed the praxis Itests and have earned one of the following:
- GPA of 3.0 in major field of srudy- GPA of 3.0 in all coursework completed in the senior year- GPA of 3.0 on a minimum of 15 semester hours of coúrsework (related to teaching

subject/areas of licensure) completed during the most recent five years

Laterul entry employnxent processi
o Locate, apply for, and secure an appropriate teaching position.

Lateral enûy licensirxg process:

' once hired, the employing school system is responsible for securing the appropriate lateral-entry
license on the candidate's behalf. To complete ihe lateral-entry license requirements, candidates must;
1) complete an orientationconducted by their school system, í¡ p*tn", with the school system's
personnel administrator, who will work directly with aRegional Alternative License Center (RALC)
or a regionally-accredited college or university offering an-approved teacher-education program to
develop an individual plan of study, 3) complàte a mlnimum åf six semester hours of coursework
from the plan of study during each year of Jmployment on a lateral-entry license, 4) pass a praxis II
subject exam(s) by June 30th of the second yeàr óf teaching. Coursework requirements as prescribed
by the approved education program must bemet at the ratJof six semester hoirs each year, with a
maximum of three years allowed to complete all requirements.

[Lateral entry process and requírements were excerptedfrom the Teach4NC website]

LEARN NC
LEARI NC, a program of the University of North Carolina at Chapel Hill Schoot of Education, is a
statewide network of educators using the power of the Internet to improve K-12 education in North
Carolina' The LEARN NC website offers a wide array of quality resources for K-12 classroom instruction
and teacher professional development, all tied to the North Caróuna Standard Course of Study.
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LrcrNsunn-oNLy
Programs designed for individuals who possess the appropriate level degree to complete requirements to
be issued a license. [Definition used in the NC Department of Public Instruction IHE Performance Report
200r-021

Loc¡.1 EDUcArroN AcpNcy (LEA)
Local Education Agency or LEA is synonymous to school system.

NIITONU,T,Y BoARD LIcENSED TEAcHER
A Nationally Board Licensed Teacher has received certification by the National Board of Professional
Teaching Standards, the most accepted symbol of teaching excellence in the United States. State
legislation in North Carolina provides support to teachers seeking advanced certification offered through
the National Board for Professional Teaching Standards (NBPIS) formerly chaired by Governor James B.
Hunt Jr. For state-paid teachers with a clear license and a minimum of three years teaching experience in
North Carolina, the State will:

. pay the $2300 assessment fee,
r provide up to three days of paid release time to candidates,
o grant renewal credit for those teachers completing all components of the assessment within the

funded assessment cycle; and
. pay National Board Certified Teachers a salary differential [separate salary schedule] of L2Vo of

their state sal.ary for the life of the Certificate [10 years].

NCATE (NarroNar, CouNcrr, FoR AccREDrrATroN oF TEACHER EDUCATToN)
The National Council for Accreditation of Teacher Education (NCATE) is a non-profit, non-
governmental organization. They work with states to integrate national professional standards and state
standards in order to upgrade the quality of teacher preparation in the United States. NCATE
accreditation is required of all North Carolina institutions of higher education.

NC QUEST (NC QUAUTY EDUCATORS THROUGH STAFF DEvELoPMENT AND TRAINING)
NC QUEST (North Carolina Quality Educators through Staff Development and Training) is North
Carolina's Title II "Improving Teacher Quality" state grant. Title II focuses on preparing, training, and
recruiting highly qualified teachers, paraprofessionals, and principals, and requires states to develop plans
with annual measurable objectives that will ensure that all teachers teaching in core academic subjects are
higttly qualified by the end of the 2005-2006 school year. Subpart 3 of Title II-A provides funds ro srare
agencies for higher education to award competitive grants to eligible partnerships comprised of, at
minimum, an institution of higher education and one or more high-need LEAs. The University of North
Carolina is responsible for the statewide distribution of these funds.

Nonrn C¡.nouNn RncroN¡.1, AlrnnNtrrvn LIcENSTNG CENTERs
In the spring of 2002, three Regional Alternative Licensing Centers (RALCs) were established by the
North Carolina State Board of Education. Located in Charlotte, Fayetteville, and Nashville, these centers
assist teacher candidates by evaluating their applications, prescribing courses of study, recommending
requirements they need in order to receive full licensure, and clearing the license so that they become
fully licensed.

NCRISEÆ.{CSIP
NC Restructuring Initiative in Special Education (NC RISE) and NC State Improvement Project (NC
RISE/I\C SIP) - NC RISE is designed to build a model for restructuring teacher education for teachers of
students with disabilities in North Carolina and to use this model as a blueprint for systemic improvement
in the recruitment, preparation, induction and retention of special education personnel. NC SIP is
establishing and implementing program support services to significantly improve the performance and
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success of students with disabilities in North Carolina. NC RISE delivers instruction through an online
learning system, which offers courses to students through UNC's constituent.u*pur"rt ãuring this
review period, enrollment in these online courses grew to over 600 students. The UNC Network
Coordination Center, a component of the NC DPI State Improvement project for Special Education (NC
SIP), provides research-to-practice reading courses and staÎf developmeni for teachers, as well as
research-to-practice teaching ofreading content to special education faculty from universities and
colleges across the state.

NC TEACH (NC Tp.lcnrRs oF EXCELLENT FoR ALL Cmr,nnnN)
IC TE4CH recruits, prepares, and supports mid-career professionals as they begin a teaching career in
North Carolina's public schools. The program begins wiitr a full-time Summer lñstitute, followed by
seminars that are conducted during the following school year. NC TEACH provides advisement and
support by master teachers who are content and methods experts. A team of 70 teacher education faculty
and master teachers created the program's curriculum, whicl has been refined since the program,s
inception three years ago; this curriculum provides the foundation for blended online courses and modules
of instruction. To date, NC TEACH has recruited and prepared over 1,000 teachers for public schools in
North Carolina.

Nnw TnacnER CENTER rN SaNTA CnuZ, CA
The New Teacher Center is a national resource dedicated to teacher development and the support of
programs and practices that promote excellence and diversity in America's teaching force. The goals of
the Center include' but are not limited to, the following: (1) providing assistance to-schools and districts
in developing new teacher induction programs and professioìal development opportunities, (2) engaging
in research and evaluation activities designed to infórm new teacher practice and school reform efforts,
(3) developing models for school-university partnerships that suppori teacher development and sustain
school improvement initiatives, and (4) advocating for public policies and program. ìhut ,upport teacher
professional development and ongoing educational change.

No Cun,o LEFT BEHIND ACT
In January 2002, the No Chitd Left Behind Act (NCLB) was signed into law, reauthorizing the
Elementary and Secondary Education Act (ESEA) of 1965.10 wo cttla rr¡ Behindhas usñered in many
changes, not the least of which is the revised "Title II," which places majór emphasis on teacher quality as
a factor in improving student achievement. Comprised of four major initiatives, Title II focuses on
preparing, training, and recruiting highiy qualified teachers, paraprofessionals, and principals and requires
States to develop plans with annual measurable objectives ttrãt wìtt ensure that all teacherì teaching in
core academic subjects are highly qualified by the end ofthe zo0s-zoo6 school year.

NO TU C¡.noI,TN¡, MoDEL TEACHER EDUcATIoN CoxsoRtluu
NC Model Teacher Education Consortium (NC MTEC) is a collaborative partnership between 40 school
systems, 27 community colleges, 10 four-year colleges and universities, añd the NCbepartment of public
Instruction' This program helps to address the statewide teacher shortage by providing äffordable,
accessible, high quality education/training to aspiring and practicing educatoÅ in parti"cipating school
systems in North Carolina. NC MTEC has provided many incentivés for teachers and paraprófessionals
seeking teacher licensure, including reduced tuition for upper-level teacher education .ãurs"r.

NORTH CINOI,TNA CPNTNN NON ANVANCTWNT OF TEACHING (NCCAT)
NC Center for the Advancement of Teaching (NCCAT) provides residential seminars for teachers and
other K-12 professionals that offer creative experiences and scholarly activities to renerv vitality for

r0 Please refer to US Department of Education, Ofüce of Elementary and Secondary Education, No Child Left Behind: A
Desktop Reference, 2002, available at www.ed. gov/offices/OESE/reference
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teaching and learning. The center's main facilities are located in a retreat-style mountain setting in
Jackson County, adjacent to the Western Carolina University campus. All NCCAT programming is
research-based, and the Center actively involves university facuþ and master teachers in seminar design
and implementation. NCCAT serves educators from all 117 school systems in North Carolina.

NOntu C¡.noI,INI TEAcHING FELLo\ryS PRoGRAM '
The Teaching Fellows Program, an initiative of the Public School Forum of North Carolina, provides a
$6,500 per year scholarship for four years to 400 outstanding North Carolina high school seniors.
Recipients must be legal residents of North Carolina and citizens of the United States. Upon acceptance
ofthe scholarship, the student agrees to teach for four years following graduation from college in one of
North Carolina's public schools or United States Government schools in North Carolina. If the recipient
cannot repay the scholarship through service, the loan is repaid to the State with a 10 percent interest.

PANC (PERSONNEL ADMrNrsrRAToRs oF NORTH Canor,rNn)
The Personnel Administrators of North Carolina (PANC) is a professional organization open to all North
Carolina public school professional staff members who spend the majority of their time on personnel
administration. Personnel responsible for staff development who serve under the direct supervision of a
public school personnel administrator and college or university faculty in the area of school personnel
administration are eligible for membership.

PInapnornSSIoNALS
A paraprofessional is an individual with instructional duties. Individuals who work solely in non-
instructional roles, such as food service, cafeteria or playground supervision, personal care services, and
non-instructional computer assistance are not considered to be paraprofessionals for Title I purposes.

PLATO
PLATO Web Learning Network is an Internet-based system that is commercially marketed. It provides
students with access to simulated Praxis I tests in reading, writing, and mathematics. In addition to
simulated examinations, the software offers skill building exercises, tutorials, and remediation.

PRAxIS IENn II
Praxis I and Praxis II are components of the Praxis Series which is the standard test requirement for a
Professional Educator's license (teaching license) in North Carolina.

PREPARTNG ToMoRRow's TEACHERS ro UsE TECHNoLocy (PT3)
Preparing Tomorrow's Teachers to Use Technology - or PT3 - is a federal grant program funded by
the United States Department of Education, (U.S. DOE). PT3 grants have been successful in advancing
the use of technology both in higher education and K-12 classrooms across the nation. Nine PT3 grants
totaling over $9M have been awarded in North Carolina over the last four years.

PnovTsToNAL LICENSE
Provisional Licenses are issued to individuals who are licensed in one or more areas, but assigned to teach
in an area in which they are not licensed. Individuals employed on provisional licenses must complete at
least 6 semester hours of course work each year. The license can be renewed annually for up to four more
years (five years total). The Praxis II subject test(s) for the area must be completed upon completion of
required course work. INC State Board of Education - Definition of Lícense Types]

SAS INSCuooI,
SAS inSchool is web-based software that offers curriculum resources to enhance teaching and learning in
English, social studies, mathematics, science, and Spanish for grades 8-12.
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Sournwnst EDUcarroN Au,l¡Ncn
The Southwest Education Alliance is a professional development collaborative of 14 school districts in
the southwest region of North Carolina and located in the vicinity of the UNC Charlotte campus.

TrsrSrnp.lu
TaskStream is a web-based software tool that enables educators to design lessons and units, map and
track standalds, create rubrics, develop electronic portfolios and web pages, and compile and distribute
shared cufficulum resource collections. The software pfovides learningiommunities^and individual
eclucators with instructional design, collaboration, and portfolio management designed to save time andpositively impact classroom performance.

Tn,lcn4NC
TEACH4NC is an online a resource dedicated to the recruitment of teaching professionals for public
schools in North carolina' The website provides comprehensive information on traditional and non-
traditional approaches to becoming a teacher in North carolina. (www.Teach4NC.org)

TnacnEn PERFORMANCE AppRArsaL INSTRUMENT (TPAI)
since 1985, North carolina's public schools have utilized a statewide program for performance evaluation
9T^1d gn the principles of effective teaching. Pursuant to the passage of the Excellent Schools Act in
1997 , the State Board of Fduç¿¡¡.t adopted new standards foi the e-valuation of teachers, principals and
assistantprincipals, central office staff, and superintendents. In 2000, newly revised or developed
evaluation instruments were implemented to meet the_ legislative requirement. 

"*phusi"ing 
improving

student achievement, employee skills, and employee knowledge.

School systems have the option of adopting evaluation instruments developed during the revision process
or may choose to use instruments developed by the school system. Locally developá evaluations must beproperly validated and include standards and criteria that are similar to those adopìed by the State Board.
lThis text is excerpted or adaptedfrom the North Carolina Department of pubtic Instruction websitef

TEACHING Our or Frpr,o
A teacher who is teaching an academic subject or a grade level for which the teacher is not highly
qualified [Title II, Parr A, Section ZI\Z(S)J.

Tnivlponany Prnnrrt
Temporary permits are issued to individuals who have not yet satisfied Praxis testing requirements, but
otherwise meet all requirements for a ,,clear license. Temporary permits are valid fo", t*ã y"*s, provided
that the individual at least takes the required Praxis 

"*utnr 
during the first year of employm"nt. INC State

Board of Education - Definition of License Typesl

UNC CnNTnR FoR ScuooI LnADERsHIP DEvELoPMENT
The UNC Center for School Leadership Development provides quality professional development and
lateral entry support for all public school employees, Ã state-of-the-art'facility *ur .ãnroo.ted in 2001
to house the professional development programs that comprise the Center, The UNC-C5LD programs
i1c!d9 the following;NC TEACH, NC RISE/¡{C SIP, NC Mathematics and Science Education Network,
the Principals Executive Program, the Principal Fellows Program, NC Model Teacher Education
Consortium' NC Teacher Academy, and the NC Center for the Advancement of Teaching.

UNC DB¡Ns' CoUNcIT, oN TEAcHER EDUcATIoN
The UNC Deans' Council on Teacher Education is comprised of the Deans/Directors of the 15 UNC
schools, colleges, and departments of education. The Vice President for University-School programs
facilitates the Deans' council and acts as liaison between the council and the uNC office of the
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President. The Council meets on a monthly basis to discuss teacher education, professional development
for educators, education legislation, UNC teacher education policy, university-school partnerships, and
other related topics.

UNrvnnsrry-Scnoo¡, Pnocn¡us DryrsroN - UNC Ornrcn oF THE PRESTDENT
The UNC Office of the President, Division of University-school Programs works with a number of
educational constituencies to promote and achieve the K-16 strategic direction of the University. The
Division is the University's designated liaison for K-16 Education to UNC's 15 schools, colleges and
departments of education, the NC Department of Public Instruction, the Education Cabinet, the Joint
Legislative Education Oversight Committee of the NC General Assembly, and other key educational
entities throughout the state. The Division deals with issues related to recruitment, preparation,
professional development, outreach, and research and policy in K-16 education. The Division is
comprised of 1) The UNC Center for School Leadership Development; 2) Instructional Technology; and
3) Affiliates: NC Education Research Council, Southeast Center for Teaching Quality, and the National
Paideia Center.

UNrvBnsrry-Scnool Tn¡.cnnR EDUCATTON P¡nrNEnsnrps (USTEP)
Each of UNC's15 teacher preparation programs links the needs of the public schools with the resources of
the university through USTEPs, giving priority to low performing schools. USTEPs have created rich
clinical settings for the preparation, induction, and development of educators, These partnerships are key
in UNC's effort to focus University resources on the needs of the public schools and to facilitate
coordinated efforts among UNC campuses and other agencies and organizations.

WBsrnnN REcToNAL EDUCATToN SnnvlcB ALLTANcE (WRESA)
The Western Region Education Service Alliance (WRESA) is a collaborative agency designed to work
with and for the public school children of western North Carolina. The organization is funded by local
school systems for the purpose of providing and facilitating quality school improvement efforts that
maximize North Carolina's "ABCs of Public Education" initiative. The'WRESA works collaboratively
with educational institutions in the region to provide teacher and administrator staff development sessions
and to develop consulting relationships with school districts and individual schools.
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Appendix C: Contact Information

UNC Deans' Council on Teacher Education

UNC office of the President Division of university-School programs

UNC Center for School Leadership Development

UNC schools/colleges/Departments of Education contact Information
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THn UNrvnnslTy or Nonru C¿,noLINA
DnENS' CouNcrL oN Tn¡,crrnn Enuc¿,TIoN

Deans' Councíl Visíon Statement
The University of North Carolina's schools, colleges and departments of education, in collaboration with
public school partners and others, are committed to producing professional educators of the highest
quality and to supporting their continued development on behalf of children in North Carolina.

Charles Duke, Dean
Reich College of Education
Appalachian State University
Boone, North Carolina 28608

Marilyn Sheerer, Dean
College of Education
East Carolina University
Greenville, North Carolina 27 858-4353

Eileen Oliver, Dean
School of Education and Psychology
Elizabeth City State University
Elizabeth City, North Carolina 27909

Marion Gillis-Olion, Dean
School of Education
Fayetteville State University
Fayetteville, North Carolina 28301

Lelia Vickers, Dean
School of Education
North Carolina A&T State University
Greensboro, North Carolína 27 4Il

Cecilia Steppe-Jones, Dean
School of Education
North Carolina Central University
Durham, North Carolina 277 07 -3L98

Kathryn Moore, Dean
College of Education & Psychology
North Carolina State University
Raleigh, North Carol ina 27 69 5

Mark Sidelnick, Chairperson
Department of Education
University of North Carolina at Asheville
Asheville, North Carolina 28804-3299

Fenwick English, Interim Dean
School of Education
University of North Carolina at Chapel Hill
Chapel Hill, North Carolina 27599

Mary Lynne Calhoun, Dean
College of Education
University of North Carolina at Charlotte
Charlotte, North Carolina 28223

Dale Schunk, Dean
School of Education
University of North Carolina at Greensboro
Greensboro, North Carolina 27 4I2

Warren Baker, Dean
School of Education
University of North Carolina at Pembroke
Pembroke, North Carol ina 2837 2

Cathy Barlow, Dean
'Watson 

School of Education
University of North Carolina at Wilmington
Wilmington, North Carolina 28403-3297

Michael Dougherty, Dean
College of Education and Allied Professions
Western Carolina University
Cullowhee, North C arol ina 287 23

Donna J. Benson, Dean
School of Education
Winston-Salem State University
Winston-Salem, North Carolina 27 II0

Richard L. Thompson, Vice President
University-School Programs Division
UNC Office of the President
Chapel Hill, NC 275L5-2688
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Tnn uNrvnnslTy or Nonrn c¿.noLINA orrrcn oF THE pnpsronNr
UNrvrnsrry-ScHoor, pnocn¡nns DrvrsroN

P.O. Box 2688
Chapel Hill, Norrh Carolina 27515-26gg

Richard Thompson, Vice president
University-School Programs Division
(9r9) 843-4792
thompson @ northcarolina. edu

Susan Gallagher, Assistant to the Vice president
for University-School Programs
(9r9) 843-4792
susang @northcarolina.edu

Brad Sneeden, Associate Vice president
for Leadership Development and
Director of the Principals' Executive program
(919) 962-3360
bsneeden @ northcarolina.edu

Karen Gerringer, Professional Development
Coordinator for the UNC Center
for School Leadership Development
(919) 962-4s63
kfg @ northcarolina. edu

Verna Holoman, Director
North Carolina Mathematics and
Science Education Network
(919) 966-331s
holomanv @ northcarolina.edu

Julia Kron, Director
North Carolina Teacher Academy
(919) 560-s4s6
jpk @ northcarolina.edu

David Lillie, Director
Special Education Projects
(919) 843-5037
lillie@email.unc.edu

Alisa Chapman, Assistant Vice president
for University-School Programs and
Information Technology
(919) 843-8929
chapman @ northcarolina. edu

Mary McDuffie, Director
North Carolina Center for the
Advancement of Teaching
(828) 293-s202
mcduffiem@nccat.ors

Dorothy Mebane, Director
NC TEACH (North Carolina Teachers
of Excellence for All CHildren)
(9r9) 843-7ssL
dmebane @ northcarolina.edu

Jean Murphy, Director
North Carolina Model Teacher
Education Consortium
(9r9) 7Ls-r170
ieanmurphy @ncmtec.org

Michael Williams, Director
Principal Fellows Programs
(9r9) 962-4s7s
mwilliams @ northcarolina. edu

UNC CBNran FoR ScuooI, LB¿.nnnSHIP DnvnIoPMENT

P.O. Box 4440
Chapel Hill, North Carolina 2751,5-4440

66



UNC Scnoor,s/Cor,lncns/DnpERTMENTS oF EoucnrroN
CoNrEcr INronn,IATIoN

Appalachian State University
Reich College of Education
Edwin Duncan Hall
730 Rivers Street
Boone, NC 28608
(828) 262-2232
www.ced.appstate.edu

Office of Field Experiences (for lateral entry issues):
(828) 262-2696

University-Schools Partnership Coordinator:
Linda MuCalister
(828)262-22s2
mccalisterlm @ appstate. edu

East Carolina University
College of Education
Speight Building
Greenville, NC 27858
(2s2) 328-4260
www.soe.ecu.edu

Director of Teacher Education and
University-Schools Partnership Coordinator:
Vivian Covington
(252) 328-6272
covin gtonv @ maiÌ.ecu.edu

Lateral Enhy .Licensure Coordinator:
Melva Burke
(2s2) 328-4r2s
burkem@mail.ecu.edu

Lateral Entry Programs Coordinator:
Ann Bullock
(2s2) 328-1126
bullockv @mail.ecu.edu

Elizabeth City State University
School of Education and Psychology
1704 V/eeksville Road
Elizabeth City, NC 27909
(2s2) 33s-3298
http://tep.ecsu.edu

Director of Teacher Education:
Paula Viltz
(2s2) 33s-329s
psviltz @ mail.ecsu.edu

Lateral Entry Coordinator:
Joyce Cole
(2s2) 33s-3902
jbcole@mail.ecsu.edu

University-Schools Partnership Coordinator:
Miles Fisher
(2s2) 33s-3001
mmfisher@mail.ecsu.edu
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UNC Scnool,s/Collncns/DnpARTMENTs oF Enuc¡,rroN
CoNr¡.cr INronnnATIoN

Fayetteville State University
School of Education
1200 Murchison Road
Fayetteville, NC 28301
(9r0) 672-r26s
www.uncfsu.edu/soe

Director of Teacher Education
and Lateral Entry Coordinator:
Hattie Bazemore
(9t0) 672-1266
hbazemore@uncfsu.edu

Lateral Entry Coordinatot
Hattie Bazemore
(910) 672-1266
hbazemore@uncfsu.edu

NC TEACH Coordinator:
Earlyn Jordon
(910) 672-1638
ejordon@uncfsu.edu

University-Schools Partnership Coordinaton
Geraldine Munn
(9t0) 672-r37s
gmunn@uncfsu.edu

North Carolina Agricultural & Technical
State University
School of Education
1601 East Market Street
Greensboro, NC 27411
(336) 334-77s7
www. ncat. edu/-schofed/

Director of Teacher Education:
Lany Powers, Associate Dean
(336) 334-786s
powersl @ncat.edu

Coordinator of Lateral Entry/Altemative Licensure:
Dorothy Leflore
(336) 334-7847
lefloted@ncat.edu

University-Schools Partnership Coordinator (Director of
Partnerships and Internships):
Karen Guy
(336) 334-7663
karengu)¡@ncat.edu
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North Carolina Central University
School of Education
712 Cecil Street
Durham, NC27707
(9r9) s30-6466
http://soe.nccu.edu

Director of Teacher Education:
Sharon Spencer, Assistant Dean
(919) 530-s208/5182
sspencer@wpo.nccu.edu

Lateral Entry Coordinator:
Kaye Thompson-Rogers
(919) s30-7296
krogers@wpo.nccu.edu

University-Schools Partnership Coordinator:
Linda Love
(919) s30-7684t7286
llove@wpo.nccu.edu

North Carolina State University
College of Education
Box 7801
Raleigh, NC 27695-7801
(9r9) srs-2231
www2. ncsu.edu/ncsu/cep

Director of Teacher Education and University-Schools
Partnership Coordinator (TEPIE Director):
Debbie Andrews
(919) sls-ss24
debbie andrews@ncsu.edu

Lateral Entry Coordinator:
Grant Holley
(919) sls-106s
grant hollev@ncsu.edu

UNC Asheville
Department of Education
I4SZageir Hall CPO # 1950
One University Heights
Asheville, NC 28804
(828)2sr-6420
www.unca.edu/education

Director of Teacher Education
and Lateral Entry Coordinator:
Mark Sidelnick, Department Chairperson
(828) 2s1-6960
sidelnic @bulldo g.unca.edu

University-Schools Partnership Coordinator
(Field Placement and USTEP Coordinator):
Mary Beth Decatur
(828) 2sl-69s8
mbdecatur@unca.edu
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UNC Chapel Hill
School of Education
CB #3500 Peabody Hall
Chapel Hill, NC 27599-3500
(919) 966-7000
www.unc.edu/depts/ed

Director of Teacher Education:
Tom Oppewal, Assistant Dean
(9r9) 843-3612
toppewal @ email.unc.edu

Lateral Entry Coordinator:
Jane Smith
(9r9) 843-3482
smithj g @ email.unc.edn

University-Schools Partnership Coordinator:
Janet Mittman
(9r9) 962-2470
jmittman@email.unc.edu

UNC Cha¡lotte
College of Education
Colvard Building
9201 University City Boulevard
Charlotte, NC 28223-0001
(104) 687-4707
http ://education.uncc.edu/coe

Director of Teacher Education:
Mary Lynne Calhoun, Dean
(704) 687-291s
mlcalhou @ email.uncc.edu

Lateral Entry Coordinator:
Barbara Edwards, Associate Dean
(704) 687-3692
bedwards @ email.uncc.edu

University-Schools Partnership Coordinator:
Melba Spooner
(704-687-4510)
mcspoone @ email.uncc.edu

UNC Greensboro
School of Education
PO Box 26170
Greensboro, NC27402
(336) 334-3410
www.uncg.edu/soe/

Director of the Teachers Academy
Ceola Ross Baber
(336)334-3412
crbaber@uncg.edu

Lateral Entry Coordinator and University-Schools
Partnership Coordinator:
Cheryl Greenberg
(336) 334-3004
cgreenberg@uncg.edu

NC TEACH Site Coordinator:
(336) 334-ss9i
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