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STUDY OF THB WBIGHTBD QUALITY POINT SYSTBM
FOR NORTH CAROLINA PUBLIC SCHOOLS

Legislative
Requirement

Study Questions

During the 2003 legislative session, the following provision was
passed:
CREDIT FOR HIGH SCHOOL STUDENTS TAKING
COMMUNITY COLLEGE COURSES

SECTION 7.36 The State Board of Education shall study the
issues of weighted grades for high school students who take university and

community college courses. The State Board of Education shall report the
results of the study and its recommendations on the issue to the Joint
Legislative Education Oversight Committee by December 15, 2003.

Studying the issue of weighted grades for high school students who take
university and community college courses is a complex undertaking. In
order to address the specifrc provision about community college and

university courses, all aspects of the weighted quality point policy must be

considered. Such a study requires deliberation about the following
questions.

1. How many high school students now take community college and
university courses while enrolled in high school?

2. How are community college and university courses taken by high
school students viewed when students apply for admission to colleges
and universities?

3. How many community college and university courses are available to
students throughout North Carolina, e.g. rural areas vs. urban areas?

4. What impact, if any, would the awarding of extra quality points to
community college and university courses have on Advanced
Placement courses offered at the high school level? How will elective
high school courses be affected?

5. V/hat should be the purpose of awarding extra quality points to any
course, regardless of where it is taught?

6. How do you determine comparability between a class taken at a
community college or university with a course taken at a high school?

Making recommendations about community college and university
courses and weighted credit requires a simultaneous review of the current
weighted quality point policy, statutorily developed by the institutions of
higher education in the early 90s. Adjusting one aspect of the policy may
create inequities to students, especially to those who are enrolled in small
or rural schools.
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Continued on next page

STUDY OF THE WEIGHTED QUALITY POINT SYSTEM
F'OR NORTH CAROLINA PUBLIC SCHOOLS

The Study
Process

A series of steps were undertaken to address the issue of weighted
grades for high school students who take university and community
college courses. These steps included:
l. Review of enrollment of high school students in community college

conrses 1997-2002.
2. Study of the Comprehensive Articulation Agreement existing between

the Community College System and the University of North Carolina.

This document lists 680+ courses eligible for transfer between

community colleges and public universities.
3. Review of university admission procedures as related to the role of

community college and university courses in determining admission to
public universities.

4. Review of the current policy for weighted quality points.

5. Review of five previous studies about weighted quality points.

6. Establishment of a Weighted Quality Points Committee to recommend

options and provide feedback.

7, Review of input from public school personnel, public and private
universities, local boards of education, and students.

8. Extensive discussion and debate about proposed options at State Board

of Education meetings in November and December 2003. Discussion
will continue at the January 2004 State Board of Education meeting.

Continued on next page
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STUDY OF THE \ryEIGHTED QUALITY POINT SYSTEM
FOR NO CAROLINA PUBLIC SCHOOLS

Major Findings Community College and Universify Enrollment of High School
Students
According to the State's Common Follow-Up System, 23.2 percent of
2000-01 high school seniors enrolled in a community college course or
public university course (22.6 percent were enrolled in a community
college course.)

The enrollment of high school students in community college courses
continues to grow - - from 22,113 students in 1997-98 to over 46,936 in
2001-2002, despite most community college and university courses being
ineligible for weighted credit.under current policies.

Comprehensive Articulation Agreem ent
Listed in the comprehensive Articulation Agreement between community
colleges and universities are approximately 680 courses. Community
college students who take one or more of these courses are eligible to
transfer these credits to a university, once they are accepted by a college or
university.
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STUDY OF THE WEIGHTED QUALITY POINT SYSTEM
F'OR NO CAROLINA PUBL IC SCHOOLS

Major Findings,
contt.

These courses reflect general education and pre-major requirements or

electives and include an extensive range of curriculum areas. (See

Appendix 1.)

In order to get one unit of credit for high school graduation, a course must

have 135 hours of instruction for block schedules and 150 hours f'or

traditional schedules. Each course in the North Carolinø Standard Course

of Study has competency goals and objectives that must be used to deliver
the 135 or 150 hours of instruction.

College level courses at community colleges and universities have course

descriptions but not standard objectives or course outlines.

Without substantial fi.lnds and research, it is impossible to do a study

comparing the content of the 300+ high school courses to the 680+

community college courses and to the 600+ public and private university
courses.

Use of Community College/University Courses in Determining
Admission
The University of North Carolina General Administration has reported
that community college and college courses taken by high school students

are not considered as a part of the admission process. These courses are

viewed as college level courses, not high school courses. As a result,
these courses do not count "for" or "against" students when they are

seeking college admission. Students receive college credit for these

courses once they are admitted to a college/university.

Potential Impact of Extra Quality Points
Having a wide anay of high school, community college, and university
courses eligible for extra quality points favors students who attend large

high schools or who live in proximity to community colleges and
universities. The number of courses available for extra weight has a direct
impact on students' grade point averages.

On the other hand, Advanced Placement courses are available to all high
schools through online opportunities. At least 13 Advanced Placement

courses are available online to North Carolina high school students.
Federal funds have been targeted to provide AP courses to rural schools.
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STUDY OF THE \ryEIGHTED QUALITY POINT SYSTEM
EOR NORTH CAROLINA PUBLIC SCHOOLS

Major Findings,
contt.

Review of Input

All Advanced Placement courses have standards and tests developed by
the College Board. There is disagreement about whether students should
be required to take the tests to get extra quality points. See Appendix2.

Weighted Quality Points Committee Deliberations
In collaboration with the Community College System, UNC-General
Administration, and the North Carolina Independent Colleges and
Universities, Superintendent Mike V/ard appointed a committee to study
weighted quality point issues. The committee had representatives of
public and private universities, community colleges, superintendents,
Department of Public Instruction staff, local school district central offrce
staff, principals, arts education, and career-technical education directors.

After two meetings and extensive discussion, most of the committee
members supported the recommendation of awarding weighted credit only
to Advanced Placement and International Baccalaureate courses.

Current Weighted Quality Point System
ln 1992, the General Assembly passed legislation that requires a
standardized transcript for all public school students. The transcript must
include grade point average, class rank, end-of-course test scores and
uniform course information. The legislation also requires that the "grade
point average and class rank be calculated by a standard method to be
devised by the institutions of higher education."

The current system has these major components:
. Any AP/IB course is eligible for extra weighting of two points
o Any high school course (except Algebra I, career-technical education,

and most arts courses) is eligible for extra weighting of one point as

long as the following conditions are met:
o A standard of the same course is offered to students
o The course has greater depth and breadth
o Advanced Mathematics, non-AP/IB calculus, mathematics

courses beyond the level ofcalculus, and foreign language
courses beyond the second year are considered inherently
honors. Therefore, they receive an extra weighting of one.
(See Appendix 7.)
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STUDY OF THE WEIGHTED QUALITY POINT SYSTEM
FOR NORTH C OLINA PUBLIC SCHOOLS

Review of Input,
con't.

Findings from Previous Studies
Counting the development of the initial weighted point policy, at least five
studies have been completed to resolve the issues surrounding weighted
grades. These studies have included:
l. Linking the Advanced Placement Examination to Weighted Credit,

2003 (Appendix 2)
2. Task Force Report for Cooperative High School Education Program,

2000 (Appendix 3)
3. V/eighted Quality Points Study, 2000 (Appendix 4)
4. Honors Credit Matrix, 1998-99 (Appendix 4)
5. Report on Programs for High School Students Offered by the Public

Schools, Community Colleges, and Universities,2000 (Appendix 5)
6. Final Report for House Bill 1246,2003 (Appendix 6)

See appendices for previous studies and their recommendations.

These studies have raised the following issues:
1. The purpose of weighted grades, e.g., recruitment, rigorous course

work, predictability of student success in college.
2. The lack of standards for any honors courses.
3. Availability of honors courses in small school systems versus large

school systems.
4. Role of community colleges and universities in offering honors

courses that would count as meeting high school graduation
requirements.

5. Exclusion of career-technical and some arts courses.
6. The requirements of offering a standard course as a condition for

offering an honors course.

A common theme among all these studies is dissatisfaction with the
current weighted point system. Another point of contention is the lack of
standards for the 300+ high school courses eligible for honors credit.
(Ì.{ote: Some arts courses have established standards.)

Continued on next page
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STUDY OF THB \ilEIGHTED QUALITY POINT SYSTEM
FOR NORTH ROLINA PT]BLIC SCHOOLS

Options for
Addressing
Weighted Quality
Points

Overview
Different options for weighted quality points have been discussed

with student council groups, local boards of education
representatives, Superintendents' Advisory Council, central office
leaders, local superintendents, and the Weighted Quality Points
Commiftee.

Proposals
As a result of feedback from these different groups, options have

narrowed to the following proposals:

Proposal 1. Award an extra weighted quality point to AP/IB only
and require students to take the AP test.

Proposal 2. Award an extra weighted quality point to AP/IB only
without requiring the AP test.

Proposal 3. Award two extra weighted quality points to AP/IB
courses and allow one extra weighted quality point to honors courses
that align with the minimum courses required for university
admission.

Proposal 4. Award two extra quality points to AP/IB courses and

require students to take the AP test. Award one extra weighted
quality point to the minimum courses required for university
admission.

Proposal 5. Same as #3, but add two arts education courses as being
eligible for honors credit.

Continued on next page
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STUDY OF THE WEIGHTBD QUALITY POINT SYSTEM
FOR NORTH CAROLINA C SCHOOL

Options for
Addressing
Weighted Quality
Points, con't.

Feedback about Proposals
Feedback from the various groups is reflected in the pros and cons for each

proposal.

Proposal 1. Award an extra weighted quality point to AP/IB only and

require students to take the AP test'

Proposal2. Award an extra weighted quality point to AP/IB only without

requiring the AP test.

Pros
a

Cons

Provide standard for
performance.
Specifu exactly what
courses are eligible for
weighting.
Have major support from
the rWeighted Quality
Points Committee.
Have substantial support
from representatives of the

local boards of education,
Superintendents' Advisory
Committee.
Treat courses in community
colleges, universities, and

high schools in the same
manner.
Have support from private
universities.
Minimize students taking
coursesjust to enhance
GPAs.

Note: Proposal t has support from the Community College
System President.

Continued on next page

a

a

o

o

a

o

a

Test results not available
until July ofeach year
(Proposal #l).
Costs for students from
middle and upper income
students (Proposal #l ).
Students' beliefthat
weight should not depend

solely on one grade
(Proposal #l).
AP courses typically not
available until l lth grade.

a

a

a

9



STUDY OF THE \ilEIGHTED QUALITY POINT SYSTEM
F'OR NORTH CAROLINA PIIR C SCHOOLS

Options for
Addressing
Weighted Quality
Points, contt.

Proposal3. Award two extra weighted quality points to AP/IB
courses and allow one extra weighted quality point to honors courses
that align with the minimum courses required for university
admission.

Pros
r Narrows number of courses

eligible for honors, thereby
minimizing inequities.

o Allows DPI to develop
standards for 18 honors
courses.

o Minimizes inequity between
large and small districts.

o Aligns honors courses with
minimum course requirements
for university admission.

o Treats electives in all subjects
the same (English, social
studies, second languages, arts,
career-technical education,
JROTC, science, and
mathematics).

o Has support from student
council representatives, central
office staff, and some local
boards ofeducation
representatives.

o Makes GPAs more meaningful
when reviewed by
postsecondary institutions.

o Makes explanation of weighted
system easier to explain and
interpret.

Lacks support from some
arts education and other
elective areas.

May lack support from
community college
system.

Cons
a

a

Continued on nØrt page
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STUDY OF THE \ilEIGHTED QUALITY POINT SYSTEM
FOR NORTH CAR LINA PUB C SCHOOLS

Options for
Addressing
Weighted Quality
Points, con't.

Proposal4. Award two extra quality points to AP/IB courses and require

students to take the AP test. Award one extfa weighted quality point to the

minimum courses required for university admission.

Pros
o Provides standard for

performance
. Specifies exactly what courses

are eligible for weighting
o Treats courses at community

colleges, universities, and high
schools in the same manner

Costs for students from
middle and upper income
families (Federal funds
are available for students

from low income
families.)

Cons
a

Proposal5. Same as #3, but add t'wo arts education courses as being

eligible for honors credit.

Pros
o Same as #3.
o Is acceptable to the public

university system.
o Has support of some arts

educators.

Allows one elective area

to receive weighted
credit, while other areas

would not have
opportunity.
Confuses issue about the

treatment of arts courses
offered through
community college
programs.
Does not treat all
electives in the same way.
Lacks support from the

Community College
System.

Cons
a

a

a

o

Common Views
In all discussions, people agree that
o the current system is not serving high schools well.
o the list of eligible courses should be narrowed.
o lead time to implement any change should be sufficient to

accommodate student scheduling and SIMSA{CV/ISE adj ustments

1l
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STUDY OF THB WEIGHTED QUALITY POINT SYSTEM
FOR NORTH CAROLINA PT]BL IC SCHOOLS

Recommendations The State Board of Education is discussing and continuing to address the
from the State weighted quality point issue. A goal is to reach agreement among the
Board of Education institutions of higher education; therefore, the State Board will finalize

recommendations in March and April 2004 after more discussions with the
entities having the statutory authority to make changes in the current
system.

The State Board of Education believes that high school students and
public school personnel must understand how the Community College
System and University of North Carolina System view college courses as
admission decisions are made. This effort must involve public schools,
community colleges, and public and private universities.
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as of .tpril 25. 2002

Á.Ä/dS Rcnui ment Satisfic'dC s¡¡-rn_u n ULC ol_ige{g!_rs e

ACC 120 Principles of Accounting I
ACC l2l Principles of Accounting II

Pre-Nlajor/Elective
Pre-ltlajor/Elective

GEN ED: Social/Behavioral Science
GEN ED: SocialiBehavioral Science
GEN ED: Social/Behavioral Science
GEN ED: Social/Behavioral Science
GEì.i ED : Social/Behavioral Science
GEN ED: SocialiBehavioral Science

A)iT 210
ANT 220
A\T 22I
A\T 230
ANT 23OA

ANT 240

G e n e ra I A n th ropo I o-e.v-

Cultural .{nthropologl'
Comparriive Cultures
Ph1'sical Anthropology'
Ph1'sical Anthropolog¡" Lab

Archae.-''lo_sy

ART I IO
ARTIlI
ART I I3
ART I14
ART 1I5
ART I 16

ART I I7
ART I2I
ART I22
ART I30
ART I3I
ART 132

ARÏ IJ5
ART IlO
ARÏ I7I
ART : I2
ART 2I3
ARÏ 2I]
ART 222
ART 223
ART 23I
ART 232
ART 235
ARÏ 210
ART 21I
ART 2.I3
ART 243
ARÏ 21.7

ART 245
ART 2J6
ARÏ 2-I7
ART 2]8
ART 250
ART 25 i
ART 252
ART 260
ART 26I
ART 262
ART 263
ART 266

lntroduction of Art
An Appreciation
An ì\lethods and ìlfaterials
An His;"r¡]'Sun'e1'l
An His:,.r)' Survel'll
Sun'e1' of American Art
Nr-rn - \\'esrern Art Histon'
Design I

Design Il
Basic Drarving
Drarr ine I

Dras in': II
Fi-zure D:arvi¡s ¡

Basic P:::rting
Compui:: Art I
Gci iery' .l,ssisranrship I

Gal lerl .i:sistanrship II
P,..níolic and Resume
\\'ood D::ign I

\\'c"rd D::ign II
Printmaking I

Printmak:ng II
Figure Drariing II
Painting I

Painting II
Lardscape Painting
Ponrait Paintin*e
\\'aiercoii.r
\fetals I

\letals Ii
Jerr eln I

Jèrieln Il
Su:iãce D:sign: Testiles
\\'esvin-- I

\\'e:r'in; II
Phoiogrelh)' Appreciation
Pl:..iog:::l)'I
Phoiogra:h¡'ll
C o l.rr PÌ:.: ir-'rgraphl

Vid:og:::h.v'l

Pre-lvf ajonElective
GEì$ ED: Humaniries,f ine Ans
Pre-Nf ajor/Elective
GEN ED: Humanities,Tine An-r
CEN ED: Humaniries,Tine Ans
CEN ED: Humanities,Tine An-r
GEìri ED: Humanities,Tine .{,ns
Pre-\ t a_ior./E lective
Pre-\Iajor,'€Iecrive
Pre-\lajor Elective
Pre-\lajor,Elective
Pre-\ lajor,Elective
Pre-\f a-iorÆlectir e

Pre-\f ajurr.E Iective
Pre - \ l ai crr.'E l ec t ive
Pre-\I ior.Ele,"'tive
Pre-\1 s_ior,'E lect ive
Pre-\lajor Electir e

Pre-\ 1¡ior.E lective
Pre-NIajor,'Electir e
Pre-Nf ajorElectir e

Pre-ivf ajorÆlective
Pre-\f ajor,Tlective
Pre-trf ajor Elective
Pre-ìvlajor,€lective
Pre- ìt{ aj or,E I ect i I'e
Pre-l!lajor.€lective
Pre-ltlajor,E lective
Pre-ìvlajor,t lecrive
Pre-ì\l aj or,'E I ec t ive
Pre-\lajorElective
Pre-\1¡jor.tlective
Pre-lv'lajor,€ I ective
Pre-\lajcr,T lective
Pre-\lajor,€ lective
Pre-ìrIajcr.E lective
Pre-\f ¡ior,Elective
Pre-\lajor,Tlective
Pre-\la¡or Elective
Pre-\1:lrr E lectir c



ASLIII
ASL I I2
ASL I8I
ASL I82
ASL 2I I
ASL 2I2
ASL 28I
ASL 282

AST II I

AST II IA
AST I5I
AST I5IA
AST I52
AST I52A
AST 25I

ART 267
ART 27I
ART 274
ART 275
ART 28I
ART 282
ART 283
ART 384
ART 285
ART 286
ART 288
ART 289

BIO I ru
Bro ll I

Bt,) I t2
Bro 120

BIO 130

Bro t40
BIO IlOA
BIO 143

BIO r45
BIO 146

BIO ls0
Rln I í5
BI(J t63
Bro 165

Bro 166

Bro 168

Bro 169
BIO 173

BIO 175

BIO 176

Bro t80
BIO 22 t
BIO222
BIO 223
Bto 224
BIO 225

Videography II
Computer Art II
Lenering Design
Intro to Commercial Art
Sculpture I
Sculpture II
Ceramics I
Ceramics II
Ceramics III
Ceramics IV
Studio
Ìrfuseum Study

Elementary ASL I
Elementary ASL II
ASL Lab I
ASL Lab 2
Intermediare ASL I
Intermediare ASL II
ASL Lab 3
ASL Lab 4

Descriptive Astronomy
Descriptive Astronomy Lab
General Astronomy I
General Asrronomy I Lab
General Asrronomy II
General Astronomy II Lab
Obsen'ational Astronomy

Principles of Biologl'
General Biology I
Ceneral Biology II
Introductory Botan!'
I ntroductor¡' Zoologl'
Environmental Biology
Environmental Biolog.v Lab
Field Biology Minicourse
Ecology
Regional ìratural History
Genetics in Human Affairs
lr,lutrition
Basic Anaromy & Physiology.
Anatomy and Physiology I
Anatomy and Physiology II
Anatomy and Physiology I
Anatomy and Physiology II
ìçlicrobes in \ilorld Affairs
General ìtl icrobiology
Adv General lvlicrobiology
Biological Chemistry
Botan¡'l
Botanl'll
Field Botan¡"
Local Flora Spring
Local Flora Summer

Pre-ì\{ajorlElective
Pre-Major/Elective
Pre-MajorÆlective
Pre-Major/Elective
Pre-lvfajorÆlective
Pre-MajorlElective
Pre-Major/Elective
Pre-Major/Elective
Pre-Major/Elective
Pre-MajorÆlective
Pre-MajorÆlective
Pre-MajorlElective

GEN ED: Humanities/Fine Arrs
GEN ED: Humanities/Fine Ans
Pre-lvf ajorÆlective
Pre-lvlajorÆlective
GEN ED: HumanitiesÆine Arts
GEN ED: HumanitiesÆine Arrs
Pre-iVlajorÆlective
Pre-ìVf ajor/Elective

GEN ED: Natural Science
GEN ED: Natural Science
GEN ED: Naturalscience
GEN ED: Natural Science
CEN ED: Natural Science
GEli ED: Natural Science
Pre-!f ajorÆlective

GEli ED: l.jatural Science
GEN ED: Natural Science
CEN ED: Natural Science
GEN ED: Naturalscience
GEN ED: Natural Science
GEN ED: Natural Science
GEN ED: NaturalScience
Pre-trlajor,Elective
Pre- lvl aj o r,'E lective
Pre-lvlajoriElective
Pre-lüajor/Elective
Pre-lvlajon'Elective
Pre-lv.lajorÆlective
Pre-Nlajor/Elective
Pre-lvlajor/Elecrive
Pre-MajorÆlective
Pre-ivf ajor,€lective
Pre-lVlajor/Elective
Pre-lvlaj o r,'E lective
Pre-lvlajon€lective
Pre-ìvlajor,€lective
Pre-ìt'fajorÆlective
Pre-Nf ajoriElective
Pre-Ìv{ajorElective

2 Pre-ìVlajorElective
Pre-lvlajor,Tlective



Bto 2?6

BIO 227
BIO 230

BIO zil
Bro 232

Blo 2i5
Bro 236
BIO 240

BIO 2+l
BIO 2+3

Bro 250

Bro 2il
Bto 2i2
BIO 27i
BIO 275

BIO 280
BIO 285

BUS I IO

BUS lr5
BUs ]IU

Lo;al Flurra Fall
\\'inter Plant ID
Enïrrmolog)'
Invertebrate ZooIo-ey
Venebrate Zoology
Ornitholog¡.
lrlammalog¡'
\\'este ìvlana-sement
ìr arural Resource Conservation
ìtfarine Biology
Genetics
Pa:hoph1'siology
Ca:diopulmonary Biology
Radiation Biology
lrli:robiolog)'
Biotechnolog."-
Re-.:arch & ìVf easurement

Ini:oduction to Business
Business Laç'I
Business S;atistics

Co:.cepts in Chemistry'
Co::cepts in Chemistry Lab
Ge:leral Organic & Biochemistq'
Ge:eral Organic & Biochemistl Lrb
Inticductron to Chemtsrry
l¡r-.'r,1',in¡' .. ¡¡ Che.n iStry Lab
urganii anci Biocnemistry
S::n er of Chemistry I

S'.r:,'e1 of Chemistrl II
C:::e:'al Chern istr¡' !
G::eral Chemistr¡'ll
Or¡anic Chemistry l
O;::nic Chenristry ll
Qu:nt itaiive Anal;-sis
A:irl¡-tical C hem istry'
Ins:;umenial Anall'sis
Bicchernical Principles
B ic:hem icsl Principles Lab

Iniroduction to Computers
l:i:i,.' ro Programming and Logic

In¡ioduction to Criminal Justice
Lz'.i En forcement Operations
Cc:':ections

I:.::;d,uctic:: to Communications
Vci;e and Diction I
I i::::pei'sonal Com munications
Nor,r'erbal Com munications
I::::;ultural Cornmunications
Public SpeEking
Eie:ti.¡n Rhetoric
P¿:suasir e Speaking

Pre-Nlcj urr'Elective
Pre-\lajor,Elective
Pre-\{ajor'Elective
P re-lvlaj or.,E I ective
Pre-ìvf ajor.Elective
Pre-Nlajor/Elective
P re-lt laj o r..E I ective
P re-Nf aj r,'''r,E lective
Pre-lvlajor,Tlective
Pre-N{ajor,'E lective
Pre-ì\lajor,Elective
Pre-ìVf ajor/Elective
P re- lvlaj c'r,E lec ti ve

Pre-lvlajor,€lective
Pre-If ajoriElective
Pre-!lajor,Elective
P re - ìvf aj or,'E I ec t iv e

Pre-\lajor.'E lective
Pre-\la-ior E lective
P re-.'\f aj o r'E I ec t iv e

Pre-\laj.'rr'E lective
Pre-\lajor E lective
Pre-\tajor Tlective
P re-\lajor 'E lective
CE\ ED:\atural Science

GEN ED:\atural Science
GE\ ED: \atural Science

GE\ ED: \a¡ural Science
CE\ ED: \stural Science

GE\ ED: \atural Science

CE\ ED: \atural Science

Pre-\laio¡ Elective
Pre - \ 1 ",i.-r'E lective
Pre-IIa_iç.r Elective
Pre-!lajcr 'Elective

Pre-trlaje.r Elective
Pre-\lajor'E lective
Pre-It aj r-. r'E I ect i ve

GEN ED: \fathematics (quantitati\.e option)

GE\ ED: \lathematics (quantitalive oPtion)

Pre-!lajor.'Elective
Pre-ìvlajor'Elective
Pre- ìv'laj or'E lective

CEN ED: Humanities,Tine Ans (rubstitute)

Pre-\f ajor'Elective
GEN ED: Humanities,Tine .A'rts (substitute)

Pre-\f ajcrElective
Pre-ì\'lajrr Elective
GEN ED: Humanities/Fine .A'ns lsubstitute)

Pre-fvlaj r. r' 
'E 

lective
Pre-\lajcr Elective

cH\f I r5
ctl\l I l5A
cH\f 130

cH\I l30A
cHll l-il
cH\t ti ¡¡
CHII i-1¿

cH\f 135

cH\t 136

cH\t i_il
cH\f 153

cH\f t5l
cH\l151
cH\Í36r
cHlf 263

cH\f 165

cH\l271
cH\f 27lA

cts I r0

cls ll5

cJC ll r

cJc nl
cJc l+t

colr i r0
co\l il l
co\t n0
co\l 130

co\l i-10

co\f l3 r

co\f lil
co\t li3 3



coM 251
CO¡vf 252

csc r20
csc 130

csc 134

csc 136

csc 220

DAN I IO
DAN 2I I
DAN 2!2

DRA III
DRA I 12

DRA I I5
DRA I2O
DRA I22
DRA I24
DRA 126

DRA I28
DRA I3O
DRA IJ I

DRA I35
DRA 136
DRA I4O
DR,A I4I
DRA I42
DRA I43
DR{ l.ts
DRA I47
DR{ 150
DRA, 15l
DRA 160

DRA I7O

DRA I:I
DRA I75
DR{ t76
DRA 2I I
DRA 2I2
DRA 230
DRA 23I
DRA 240
DRA 24I
DRA 243
DRA 245
DRA 250
DRA 35 I

DRA 260
DRA 270
DRA 27I
DRA 275
DRA 276

Debate I
Debate II

Computing Fundamentals I
Computin-e Fundamentals II
C++ Programming
FORTRAN Programming
Machine Implementation of Al_eorithms

Dance Appreciation
Dance History I
Dance History II

DFT 170 En-eineering Graphics

Pre-lvlajor/Elective
Pre-Major/Elective

Pre-MajorÆlective
Pre-MajorÆlective
Pre-Major/Elecrive
Pre-Major/Elective
Pre-MajorÆlective

GEN ED: HumanitiesÆine Arts
GEN ED: Humanities/Fine Arts
GEN ED: HumaniriesÆine Arts

Pre-Major/Elective

GEN ED: HumanitieslFine Arts
GEN ED: HumaniriesÆine Arts
GEN ED: Humanities/Tine Arts
Pre-lvlajor/Elective
GEN ED: HumaniriesÆine Arts
Pre-lvtajon/EIective
GEN ED: HunranitieslFine Arts
Pre-lvlajoriElective
Pre-Ìvf ajor/Elective
Pre-Major/E lective
Pre - lvf aj o r.'E I ec t i ve
Pre-lvlajor/Elective
Pre-lvlajon'E lective
Pre-lvlajon'Elective
Pre-ìVl ajor/E lect il.e
Pre-lv'l aj o r./E lect ive
P re- N'f aj or.'E I ective
Pre- lvl ajor,E I ecr i r. e
Pre-lvlajor/E lective
Pre-lv{ajoriE lecrive
Pre-lvlajoriE lective
Pre-MajoriElective
Pre-Major,EIective
Pre-lvlajori Elective
Pre-lvf ajoriElective
CEN ED: HumanitiesÆine Arts
GEN ED: HumanitiesÆine Arts
Pre-Major/Elective
Pre-Major/Elective
Pre-MajorÆlective
Pre-MajorÆlective
Pre-MajorÆlective
Pre-MajorÆlective
Pre-lvlajorÆlective
Pre-lvlajoriElective
Pre-Major'Elective
Pre-MajoriElective
Pre-Major/Elective
Pre-Major/Elective
Pre-Major€lective

Theatre Appreciation
Literature of the Theatre
Theatre Criticism
Voice for Performance
Oral Interpretation
Readers Theatre
Stor-rtelling
Children's Theatre
Acting I
Actine II
Actine for the Camera I
Acting for the Camera ll
Stagecraft I
Stagecraft II
Costumin_e

Costume Design
Stage ìVlake-up
Sound Technology
Staee ìUanasement
Nlechanics and lvlaintenance
Box Office and Publicin'
Play Production I
Play Production II
Teleplal'Producrion I
Teleplay Production II
Theatre History I
Theatre History II
Acting III
Acting IV
Lighting for the Theatre
Lighting Design
Scene Design
Drafting and Scenography
Theatre lVfanagement
Production Management
Direcrin-e
Plav Production III
Pla¡,Production IV
Telepla¡, Production III
Teleplay, Production IV 4



ECO l-it
ECO 25 r

ECO 252

EGR I50
EGR 220
EGR 225

EDU li6 IntroductiontoEducation

Sun'ev of Economics
Princ iples of iVlicroeconomics
Princip les of ìVfacroeconomics

I ntroduction to Engineering
Engineering Statics
Engineering Dynamics

Expositon' Writin-e
Argurn ent-Based Research
L iterature-Based Research
Professional Research and Reponing
Creative \\'riting I
Creative \\'riting II
Introduction to Literature
Introduction to Drama
Introduction to the }iovel
lntroducrion to Poetry
Intro to Short Fiction
American Literature I
American Literature II
\tajor American \\'riters
\todern American Poets
British Lirerature I
British Litera¡ure II
\lajor Bri:ish \\'riters
\\'estern \\'orld Literature I
\\'estern \\'orld Literature II
The Bible as Literature
\\'orld Li¡erature I

\\'orld Lii:rature II
Thenlatic \\'orld Literature I

Thernatic \\'orld Literature II
Contemporary L iterature
Southern Literature
African-Åmerican Literature
Literature b¡ Women
Science Fiction

Elementary French I
Elementarl'French II
Cul¡ure and Civilization
F rancophone Literature
Cultural Immersion
French Lab I
French La.b 2

lnter¡nediate French I

Intermediaie French II:
I rench LonVersatron
Reading and Composition
French Lab 3
French Lab ,l

GEN ED: Social and Behavioral Science
GEN ED: Social and Behavioral Science
GEN ED: Social and Behavioral Science

*Pre-N'fa-iorÆlective

Pre-lvlaj or,l lective
Pre-MajorElective
Pre-lvf ajor€lective

GEN ED: En,elish Composition
GEN ED: English Composition
GEN ED: English Composition
GEN ED: En-elish Cornposition
Pre-lvÍajor,€lective
Pre-lvlajor.Elective
GEN ED: Humanities/Fine Ans
Pre-lvlajorEIective
Pre-ivf ajor.Tlective
Pre-ìUaju.rf lective
P re-lVt aj o r.E lecti I'e
GEN ED: Hurnanities/Tine Ans
CEN ED: Humanities/Fine Ans
GEN ED: Humanities,Gine Ans
Pre-!lajcrr Elective
GEN ED: Humanities,Tine Ans
GEN ED: Fiumanities,Tine Ans
GEN ED: Fiunrcnities,Tine Ans
GEN ED: Humanities,Tine Ans
GEN ED: Humanities,Tine Ans
Pre-\la_icr Elective
GEN ED: Humanities.'Fine Ans
GEN ED: Humanities,Tine Ans
Pre-\laju.r'E lective
Pre-\laicr Elective
Pre-lvlajor'Eleètive
Pre-lvf ajorTlective
Pre-Ìvlajor Elective
Pre-lvf ajoi Elective
Pre-lv{ajcr llective

GEN ED: Humanities/Fine Ans
GEN ED: HumanitiesÆine Ans
Pre-lvf ajc'r llective
Pre-lvtajcr T Iective
Pre-NtajorElective
Pre-Nf ajor Elective
Pre-l!laj r-rr'E lective
GEN ED: HumanitiesÆine Ans
GEIí ED: HumanitiesÆine Arts
Pre-ì\lajcr 'Elective

P re - N'l a-i'.. : E I ec t ive
Pre-r"LIajc: Elective
Pre-lrlajc: Elective

ENGIII
ENG I I2
ENG I I3
ENG I14
ENG I25
ENG 126
ENG I3I
Eì{G 132

EliG 133

Elic i34
ENG I35
ENG 2J I
ENG 2J2
EliG 133
ENG 2J+
;NG 2+I
ENG:+2
ENG ].I3
ENC 25 r

ENG 252
ENG ]53
ENG:6i
ENG:6:
ENG ]65
ENG ]66
ENG 37I
E¡jG 271

El{G 273

ENG ?7]
ENC 275

FREIII
FRE I12
FRE IlI
FRE I5I
FRE I6I
FRE I8I
FRE I82
FRE 2I I
FRE ]I2
FRE 22I
FRT 23 I

FRE ]8I
FRE ?82

CEL lll I:rtr,rdr.¡ctc:r Geoloqr 5 GEN ED \atural Science



GEL I13
GEL izo
GEL 220
GEL 230

GEO l l0
cEolil
GEO lr2
GEO il3
GEO l2r
GEO 130

GEO 13r

GEO r32

GER II I

GER I 12

GER 14I
GER I8I
GER I82
GER 2I I
6ER 212
GER 22I
GER 23I
GL,R 28I
GER 282

HEA I IO
HEA I 12

HEA I20

Historical Geology
Physical Geology
Nfarine Geology
Environmental Geology

I ntroduction to Geography
\1¡orl d Re_e i ona I Geo_eraphy
Cultural Geography
Economic Geography
North Carolina Geography
General Ph1'sical Geography
Ph¡"sical Geography I
Ph1.'sical Geography II

Elementary German I
Elementary German II
Culture and Civilization
German Lab I

German Lab 2
Intermediate German I
Intermediate German II
German Conversation
Reading and Composition
German Lab \
German Lab 4

Personal Health and Wellness
First Aid and CPR
Communir¡' Health

\\'orld C ivil izations I
\\'orld C ivilizations II
Com parative World History'
Introduction to Global Histor¡
Current \\'orld Problems
History of Religions
\\'estern C ivilizations I
\\'estern Civilizations II
\\'estern Cultural History
American History I
American History II
Genealogy & Local History
Hispanic Civilization
Russian CuhuralHistory
Science and Technology
\\:omen and History
The World Since 1945
History of Sports
T* entieth-Century World
The Vietnam War
Ancient History
Ìvledieval History
lvlodern Europe to I 815
Nlodern Europe Since l8l5
N ineteenth-Centurl' Europe
T*'entieth-Centun' Europe

GEN ED: ìrlatural Science
GEN ED: Natural Science
Pre-Major/Elective
GEN ED: Natural Science

Pre-MajorÆlective
GEN ED: SocialÆehavioral Science
GEN ED: SociaUBehavioral Science
GEN ED: Social/Behavioral Science
Pre-lvlajorÆlective
GEN ED: SocialÆehavioral Science
Pre-lvf ajor/Elective
Pre-lvlajor/Elecrive

GEN ED: Humanities/Fine Arts
GEN ED: HumanitiesÆine Arts
Pre-N'lajor/Elective
Pre-lvf ajorÆlective
Pre-Major/Elective
GEN ED: HumanitiesÆine Arrs
GEN ED: Humanities/Fine Arrs
Pre-lvf ajor/Elective
Pre-lvlajor/Elective
Pre-lvlajor/Elective
Pre-lvlajor/Elective

Pre-lUajoriElective
Pre-lrlajonElective
Pre-Nf ajor/Elecrive

Hls ilI
HIS I I2
dls ll4
HIS II5
HIS I I6
Hls r r7
HIS I?I
HIS I22
HIS I21
HIS 13I

HIS li'
HIS I.
HIS i: i
HIS I53
HIS I6I
HIS 162

HIS I63

HIS I64
HIS I65
HIS I67
HIS ?I i
HIS 212

HIS 2I3
HIS 2IJ
HIS 2I5
HIS 2I6

6

CEì,i ED: Social/Behavioral Sc ience
GEN ED: Social/Behavioral Science
GEN ED: SociaVBehavioral Science
GEN ED: Social/Behavioral Science
Pre-Nlajon/Elective
Pre-Nf ajor/Elective
GEN ED: Social/Behavioral Science
GEN ED: SociaUBehavioral Science
Pre-lvtajor/Elective
CEN ED: Social/Behavioral Science
GEN ED: Social/Behavioral Science
Pre-lvlajor/Elective
Pre-lvtajor/Elective
Pre-lvtajorÆlective
Pre-lvlajor/Elective
Pre-lvtajor/Elective
Pre-lvf ajor/Elective
Pre-lvlajorÆlective
Pre-lvlajor/Elective
Pre-lvlajorÆlective
Pre-N'tajorÆlective
Pre-lr{ajorÆlective
Pre-lvlajor/Elective
Pre-Ntajori Elective
Pre-lvlajor,Elective
Pre-lrlaioriElective



Hls 2ll
HIS 22]
Hls 2ri
HIS 2]1
HIS ?25
HIS ?26
HIS 227
HIS 2]8
HIS 2]9
HIS 2JO

HIS 23I
Hls 2_ì2

HIS 233

HIS 231
HIS 235
HIS 2J6
HIS 2.II
HIS 312

HIS zJI
HIS 2-{]
t-ils 2ó0
HIS 26'I

HIS ]62
HIS 2:i

African-Anrerican History
Åfrican-American H istory I
African-American History II
L S Diplomatic History
American Business History
The CivilWar
ìraiive American History
History of the South
History of the Old South
The Changing South
Recent Anlerican History
History of the Old \\'est
Histor¡'of Appalachia
Cherokee History
The Spanish BorderlanCs
Nonh Carolina History
Russian History to l9l7
Russian History from l9l7
English History I
English History II
Hisiory of Africa
East.Asian History
Iliddle East History
T'ne French Revolution Era

T::hno log¡- and Soc iery'

Cri¡ical Thinking
Cultural Srudies
T'r,e Nature of America
Sr-i:thern Cultt¡re
.{rpalachian Culture
\l¡'ih in Human Culture
l-r i siorl' o I Architecture
I-iisiory of Landscape Arch
.1. n erican \\romen's Studies

lniroduction to Film
Ådvanced Film Studies
I he Holocaust
Humanities I

Humanities II
Human Values and ìvleanine
Cultural Influences
\lath and the Arts

Eìernentary ltalian I
Elementan'ltalian II
I:alian Lab I

I:alian Lab 2
I:it:rnrediate Italian I
Inrermediate Ital ian II
lialian Conversation
R:ading and Composition
i::lirn Lab 3

I::lian Lab 4

Pre-ìr lajor'E lective
Pre-ì\{ajor Elective
Pre-Nf ajoriElective
P re- ìvl aj o r.'E lecti ve
Pre-ìUajor,Tlective
Pre-N'lajor,Elective
Pre-lvlajor.Elective
Pre-Ìvlajor.Elective
Pre-lvlajor,Elective
Pre-lr'lajorÆlective
Pre-Nf ajorElective
P re-ìr'f ajor.E lect iv e

P re-Ìv'laj o r.E lective
Pre-NIajor,Elective
Pre-ì\ tajor,'E lective
Pre-ìllajor,E lective
Pre-lr'lajor,E I ective
Pre- lvlajor,.E lec tiv e
Pre-Nlajor.Elective
Pre-\'lajor.Elective
Pre-,'.f ajorElective
Pre-trlajor Elective
Pre-N.lajor'E lective
Pre-\f ajorElective

GEN ED: Iiumanities,Tine Ans
Pre-\lajor Eiective
CEN ED: Iiumanities,Tine Ans
CEN ED: I-.umanities,'Fine Ans
CEN ED: liumanities,Tine Ans
Pre-\tajor Elective
GE)i ED: l-.umanities,Tine Ans
Pre-\lajor'E !ective
Pre-\f ajor'Elective
GEN ED: H'.rmanities,Tine .A,ns

CE)i ED: l{umanitiesÆine Ans
GEN ED: I{umanities,Tine Ans
Pre-Ilaj or E lective
CEN ED: HumanitiesÆine Ans
GEN ED: HumanitieVFine Ans
GEN ED: Fíumanities,Tine Ans
Prê-lrlajor. Elective
Pre-Vtajor'Elective

CEN ED: Humanities/Fine Arts
GEN ED: Humanities/Fine Ans
Pre-ìVIajor. E lective
Pre-\lajor Elective
GEN ED: Humanities,Tine Aris
CEN ED: Humanities,Tine Ans
Pre-Nlajor Elective
Pre-Nlajor E!ective
Pre-Nlajor'Elective
Pre-lvlajor Elective

HU\f il0
HU\lir5
HUll r:0
HU\t t3l
HL \t 121

HL'\l 123

HL'\t 130

HU\l t10
HU\f t-r5
HU\l r50
HU\I I60
HUNÍ I6I
HU\l 170

HU\f:II
HU\t 2 r2
HU\f 120
HU\f t25
HUN1210

ITA iI I
ITA I12
tTA l8r
iTA IS]
ITA ]; i
ITA 2i]
ITA ]:I
ITA 2.1I

ITA JS I

ITA 2S]

7
JOU I l0 l:iro to Journalism Pre-\lajor 'E 

iect ive



iPN I ll
JPN I 12

JPN 2II
JPN 2I2

LAT II l
LAT I I2
LAT I !1
LAT I :2
LAT I8I
LAT I82
LAT 2I I
LAT 2I?
LAT 23I
LAT 232
LAT 28I
LAT 282

MAT I4O
MAT I4OA
MAT I4I
llAT l4lA
\,lAT 142

\IAT I42A
\tAT 145

\IAT I45A
\IAT I5I
\,fAT I5IA
\IAT I55
\.fAT t5iA
ltAT l6l
ltAT t6tA
IÍAT l6?
llAT l62A
\IAT I65
\tAT l65A
lfAT !67
\IAT I67A
MAT I7I
\,IAT ITIA
NIAT I72
llAT l72A
MAT I75
}IAT I75A
IIAT 2IO
NIAT 2IOA
lfAT 252
).rAT 252A
T,ÍAT 263

ltAT 263A
lfAT 27r
\,lAT 272
ltAT 273
\{AT 280
J\IAT ?85

Elementary Japanese I
Elementar¡' Japanese II
Intermediate Japanese I
Intermediate Japanese II

Elementar-r'Latin I
Elementary Latin II
Culture and Civilization
Literature and the Roman Republic
Latin Lab I
Latin Lab II
Intermediate Latin I
Intermediate Latin II
Readin-e and Composition
Imperial Literature
Latin Lab III
Latin Lab IV

Suney of lvlathematics
Sun e1' of Nf athematics Lab
lüath I for Teachers/K-9-
lrfath I for Teach/K-9 Lab
Nfa¡h II for Teachers,{(-9
iUath II for Teach/K-9 Lab 

'

Anal¡ricalllath
Anallricallfath Lab
Statistics I
Statistics I Lab
Statis¡ical Analysis
Statistics Anal-v-sis Lab
College Algebra
Colle_ee Algebra Lab
College Trieonometry
College Trigonometry
Finite iv'farhematics
Finite ÌVlath Lab
Discrete lrlathematics
Discrete i\f athematics Lab
Precalculus Algebra
Precalculus Algebra Lab
Precalculus Trigonometry
Precalcul us Trigonometry Lab
Precalculus

Precalculus Lab
Logic
Logic Lab
S¡atistics II
Statistics II Lab
Brief Calculus
Brief Calculus Lab
Calculus I
Calculus II
Calculus III
Linear Algebra
Differential Equations

GEN ED: Humanities/Tine Arts
GEN ED: HumanitieVFine Ans
GEN ED: Humanities/Fine Arts
GEN ED: Humanities/Fine Arrs

GEN ED: HumanitiesÆine Arts
GEN ED: Humanities/Tine Arts
GEN ED: HumanitiesÆine Arts
GEN ED: HumanitiesÆine Arts
Pre-MajorÆlective
Pre-Major/Elective
GEN ED: Humanities/Tine Aru
GEN ED: HumanitieslFine Arts
GEN ED: HumanitiesÆine Arts
GEN ED: HumanitiesÆine Ans
Pre-Major,rElective
Pre-lvf ajon/Elective

GEN ED:lv'lathematics
Pre-Major/Elective
Pre-Major/Elective
Pre-Major/E lective
Pre-lVlaj or,/E lective
P re-ll'l aj or./E lective.
P re- lvf aj or,'El ec t i ve
Pre-lvlajoriElective
GEN ED: lvlathematics (quantitative oprion)
Pre-iVf ajorÆlective
GEN ED: iVlathematics (quantitative oprion)
Pre-lVf ajon'Elective
GEN ED: lv'lathematics
Pre-ìVÍajori Elective
CEN ED: Nlathematics
Pre-lvf aj or.,E I ecti ve
GEN ED: iVfathematics
Pre-MajonElective
Pre-MajoriElective
Pre-lvlajor/Elective
GEN ED: iVfathematics
Pre-lvf ajor/Elective
GEN ED: ivlathematics
Pre-lvlajor/Elective
GEN ED: ìvlathematics
Pre-Ìvlajor/Elective
Pre-Major/Elective
Pre-Ìvf ajorÆlective
Pre-lvlajor/Elective
Pre-lvf ajor,Elective
GEN ED: ñlathematics
Pre-lvlajorÆlective
GEN ED: ñlathematics
GEN ED: ìvfathematics
GEN ED: lvfathematics

8 Pre-lvlajor,,Elective
Pre-lvt a i o r,/E I ec t i ve



NÍUS ll0 ìrlusic Appreciation
VIUS I I I Fundamentals of lvf usic
ñlUS I 12 Introduction to Jazz
MUS i l3 American ì\'f usic
NIUS I l4 Non-Western Music
N{US I l5 Orchestral Nlusic
NIUS l2l ltlusic Theory I
IvtUS 122 ì\f usic Theory Il
ìUUS 123 ìllusic Composition
NIUS l3l Chorus I
ìrlUS 132 Chorus II
ìvfUS 133 Band I
ìvfUS 134 Band II
ìUUS 135 Jazz Ensemble I
ìvlUS 136 iazz Eisemble II
lvlus 137 Orchestra I
MUS 138 Orchestra II
irfus lJ I Ensemble I
\lUS l+2 Ensemble II
ìUUS l5 I Class ìllusic I
NIUS 152 Class ìUusic Il
ìUUS 16l Applied ì\fusic I
\lLiS 162 .{,pplied Nlusic II
lvtL,S 170 Business of }lusic
\lUS 173 Opera Production I
ìrlUS l7+ Opera Production II
\lUS 175 Recording Techniques I
NIUS li6 Recordine Techniques II
\ltJS 210 History of Rock lvlusic
\lUS 2l I History of Countr¡' lvf usic
\lL S 2l I American \lusical Theatre
\lL S i l3 Opera and trf usical Thearre
\llJS ll+ Electronic \lusic I
\tUS ll5 Electronic \lusic II
\ltrS2l7 Elementarl'Conducting
\f t S 321 ìUusic Theory III
NIUS 312 Nlusic Theory IV
\lUS 3i I Chorus III
IIUS 232 Chorus I\r
\lUS 233 Band lll
NIUS 234 Band IV
ìUIJS 235 Jazz Ensemble III
NÍUS 236 Jazz Ensembte IV
¡tlUS 237 Orchesira III
ìvlUS 2i8 Orchesira lV
N{US 2-l I Ensemble III
NIL'S 213 Ensemble IV
\lL S 25 I Class \lusic Iil
Nf L S 152 CIass \lusic IV
ì\'lUS 25i Big Band
lvlus ?61 Applied \h¡sic III
N'fUS 261 Apptied \'f usic IV
\lt S 263 Jazz Impror isation I
NIUS:6+ Jazz Improvisation II
NIUS 265 Pian.. PeCasosv

GEN ED; HumanitiesiTine Ans
Pre-lvl aj o r,¡E I ec tive
GEN ED: HumanitiesÆine Ans
GEN ED: HumanitiesÆine Ans
GEN ED: HumanitiesÆine Ans
Pre-lvlajor,€lective
Pre-lvlajorÆlective
Pre-lvlajor,Elective
Pre-MajorGlective
Pre-lvf ajor/Elective
Pre-lvl aj or,T, lec t i r:e

Pre-lvl aj or,'E I ecti ve
Pre-lvtajorEIective
Pre-Major,Elective
Pre-Ìvf ajorElective
Pre-lvf ajor.Elective
Pre-lvlajor.EIective
Pre-lvf ajor.Tlective
Pre-lvf ajorTlective
Pre-lvlajor.G lective
Pre-lvlajor'EIective
Pre-ivtajorTlective
Pre- Ìvl aj or.'E I ect i ve
Pre-lllajorTlective
Pre-ìvlajor E lective
Pre-\tajor'Elective
Pre-il"lajor Eleetir,e
Pre-iVlajor Elective
Pre-iVlajor'E lective
Pre-lvlajor Elective
Pre-NIajor'Elective
CE\i ED: HumaniriesTine Ans
Pre-iUajor'Elective
Pre-lv 1a-i or'E lecti ve
Pre-ìvlajor'E lecrive
Pre:ì\lajor'Elective
Pre-i\'lajor Elective
P re- lvl aj or.' E I ect i ve
Pre-lvlajor I lective
P re-i"'f aj or'E I ecti ve
Pre-lvlajor Elective
Pre-lvlajorElec¡ive
Pre-lvlajor'Elective
Pre-lvf ajor.Elective
Pre-Ìvlajor,Elective
Pre-lvlajor.T lective
Pre-N{ajor 'E lective
Pre-lvlaj or.'E lect ive
Pre-Ìvlajor Elective
Pre-lvlajor'E lective
Pre-lvf ajor Elective
Pre-lr{ajor 'EIective

Pre-N{ajor'Elective
g Pre-lUajor Elective

Pre-lvlajor Elective



MUS 270
MUS 27I
MUS 272
MUS 273
MUS 274
MUS 280

PED I IO
PEDIII
PED I 12

PED I 13

PED I14
PED I15
PED I16
PED I 17

PED I 18

PED I19
PED I20
PED I2I
PED I32
PED I23
PED I24
PED I25
PED I26
PED I27
PED i]8
PED I29
PED I30
PED 13I
PED I32
PED.I33
PED I3+
PED I35
PED I36
PED I37
PED I38
PED I39
PED IlO
PED 14I
PED I12
PED I13
PED I44
PED I45
PED 116

PED I47
PED I48
PED I49
PED I50
PED I5I
PED I-í]
PED I53
PED I51
PED I55
PED I56
PED I58
PED I59

N{usic Literature
Music History I
Music History II
Opera Production III
Opera Production IV
Music for the Elementary Classroom

Fit and Well for Life
Physical Fitness I
Physical Fitness II
Aerobics I
Aerobics II
Step Aerobics I
Step Aerobics II
Weight Training I
Weight Training II
Circuit Training
Walkin_e for Fitness
Walk, Jog. Run
Yoga I
Yoga II
Run. Srvirn. Cycle
Se I f- De fense- B e_einn i n g
Se I f- Defe nse- I ntermed i ate
Karate
Golf-Be_einning
Golf-lntermediate
Tennis-Beginning
Tennis-l ntermediate
Racquetba I l - B eg i nn in_e

Racquetbal I -lntermediate
Wrestling
Fencing-Be*einning
Fencing-l nrermediate
Badminton
Archery
Bo*'ling-Be_einning
Borvl in g-l ntermediate
Tumbl ing and Gymnastics
Lifetime Sports
Vo I le;"ba I l- Beginning
Vol le¡,bal l-lntermediate
Basketball-Beginning
Basketbal l-l ntermediate
Soccer
Softball
Flag Football
Baseball/Beginning
Baseball/l nrermediate
Su'imming-Beginning
Ss imm ing-lntermediate
S*'imming for Fitness
Water Aerobics
Scuba Divin-e
\\'hitervater Rafting
Sailboardins - Beginning

Pre-Þf ajorÆlective
Pre-MajorÆlective
Pre-MajorÆlective
Pre-Major/Elective
Pre-MajorÆlective
Pre-Major/Elective

Pre-Major/Elective
Pre-MajorÆlective
Pre-MajorÆlective
Pre-Major/Elective
Pre-Major/Elective
Pre-Major/Elective
Pre-Major/Elective
Pre-Major/ElectiVe
Pre-MajorÆlective
Pre-MajorÆlective
Pre-Mdor/Elective
Pre-Major/Elective
Pre-Major/Elective
Pre-Major/EIective
Pre-Major/Elective
Pre-Major/Elective
Pre-Major/Elective
Pre-Major/Elective
Pre-ivf ajor/Elective
Pre-Major/Elective
Pre-lvlajor/Elective
Pre-lvlajor/E lective
Pre-Major/Elective
Pre-Ivtajor/Elective
Pre-ìllajor/Elective
Pre-lvtajor/EIective
Pre-lvlajor/E lective
Pre-iVlajor/Elective
P re- lvl aj ori E I ect i I'e
Pre-Major/Elective
Pre-lvtajor/E lective
Pre-ìvlajor/Elective
Pre-Major/Elective
Pre-lvtajorÆlective
Pre-Major/Elective
Pre-Major/Elective
Pre-Major/E lective
Pre-Major/Elective
Pre-Major/Elective
Pre-lvf ajor/Elective
Pre-lvlajor/Elective
Pre-lvlajor/Elective
Pre-lvlajor/Elective
Pre-Major/Elective
Pre-Major/Elective
Pre-Major/Elecrivé
Pre-Major/Elective
Pre-lvf ajor/Elecrive
Pre-lvf ajor/Elective

10



PED I60
PED ¡6I
PED I62
PED I63
PED I64
PED Ió5
PED I66
PED I67
PED I69
PED I70
PED I7I
PED 172
PED 173

PED i74
PED I75
PED 176

PED 177

PED I78
PED I79
PED I80
PED I 8I
PED I82
PED I83
PED I8+
PED I85
PED I86
PED 187

PED I88
PED I 89

PED 2IO
PED 2I I
PED ]I]
PED ]]O
PED ]+O
PED ]50
PED 25 I

PED ]52
PED 25+

PED ]-i5
PED 256
PED 257
PED 259
PED 260
PED 362
PED ?70
PED 276

Cenoeine-Basic
Canoeing-Rivers
Ångling
ña1'akine-Basic
Ka¡ ak i n_e-\\tr i tewater
Spolt Science as a Career
Sailing-Be_einning
S a i I in-e-l nterm ed iate
Orienteerin_s
Backpacking
ìraiure Hiking
Outdoor Living
Rock Climbin*e
\\'ilderness Pursuits
H,rrseback Riding I
Horseback Riding II
Ice Skating
ln-line Skaring
R¡ller Ska¡in-e

C¡ cling
S ; lv S k i in-e-B eg inn i n-e

Si..'rv Ski ing -l ¡lternled iate
Fclk Dancing
Sc.uare Dancing I
Scuare Dancing II
Darcing lor Fitness
Sc :ial Dance-Beeinning
Sc:ial Dai:ce-lntermediate
g1_.,gging

T::m Spons
\:* Ç3t.t
S i ¡rr t'craici ing-Bee i nn ine
E::::c ise lor Phl'sical 1,,- Chal leneed
.\cranceC PE Skills
O::ìc iatin s.'Baskerbal lAiol ler.be! I

O-. i c i atin g Tootbal l,/Soccer
O::ìc iating Basebal l/Softbal I

Ccachine Basketball
Cca;hing Football
Ccachine Baseball
Cc.achine Soccer
Prevention & Care of Athletic Injuries
Liièguard Training
\\'¿rer Safeq' Instructor
Ca:roeing-lnstructor
Sailine-lnsrructor

Fi : s:cr1 oi Ph i losoph-'"
Pi. : 1."'s¡phical Issues
\i':slern Phi losoph¡' I
\\':srern Ph i losoph¡, I I

Ini;u-'ducr ion to Logic
Ir::..ducÌicn ro Ethics
Pi. : ir'rsophr of Science

Pre-\ lcjor/E lective
Pre-ìt lajorÆlective
Pre-\f ajorÆlective
Pre-N Iajor/Elective
Pre- lr.l aj or./E lecti ve
Pre-lrtajor/Elective
Pre-\lajorÆlective
Pre-ì\lajor/Elective
Pre-ì\f ajorÆlective
Pre-N'lajorÆ lective
Pre-lrtajor/Elective
Pre-ì\lajorÆlective
Pre-Nf ajorÆlective
Pre-lvlajor/Elective
Pre-ìUajorÆlective
Pre-ì\tajoriElective
Pre-lvlajorÆlective
Pre-Nlajor,€ lective
Pre-\lajorÆlective
Pre-NlajorÆlective
Pre-trlajoriElective
Pre-Ilajor/Elective
Pre-ìUajor.€lective
Pre-\ta_iorlElective
Pre-\lajoriE lective
Pre-Nf ajor€lective
Pre- Nlajor,Tlective
Pre-\lajor'E lective
Pre-\Iajor,'E iective
Pre-ìvlajor/E lective
Pre-\lajort lective
Pre-\1a_ioiT Iective
Pre-\lajor I lecrive
Pre-\ lajor.Elective
Pre-\lajorT Iective
Pre-\ Iajor,E Iective
Pre-\laior'E lective
Pre-Nlajor.E lective
Pre-lvf ajor'Elective
Pre-Nlajor.'Elective
Pre-NlajonElective
Pre-ì\tajor,'Elective
Pre- ìvl aj or.'E lective
Pre-lvlajor/E lective
Pre-ìVlajor/Elective
Pre-NlajorT lective

CEN ED: HumanitieslFine Arts
GEN ED: I'iumanities/Tine Åns
CEN ED: HumanitiesÆine Ans
CEN ED: HumanitieslFine Arts
Pre-Ìvla-iorE lective
CEN ED: HumanitiesÆine Arts
Pre-NlajorElective

PHI JIO
PHI ] iJ
PHI ilO
PHI 22 i
PHI zJO

PHI ].IO
PHI ]50

PHS ll0 E:s:c Phr5i;¿¡ Science TL
Pre-illajor'E lective



PHS I2I
PHS I22
PHS I30
PHS I40

PFTY I IO
PHY I IOA
PHY I5I
PHY I52
PFry I53
PHY25I
Pt{y 252
PHY 253

POL I l0
POL 120

POL r30
POL 210
POL 220

PORIil
POR I l2
POR llt
POR l8 t
POR 182

POR2ll
POR 212
POR 22t
POR 23 t
POR 281

POR 282

PSY I 50
PSY2II
PSY 237
PSY 239
PSY 24 I

PSY 2-I3

PSY 246
PSY 247
PSY 219
PSY 259
PSY 263
PSY 27I
PSY 275
PSY 28I

REL I IO
RELIII
REL I 12

REL 2I I
REL 2I2
REL 22 I

RUSIII
RUS I 12

Applied Physical Science I
Applied Physical Science II
Earth Science
Weather and Climate

Conceptual Physics
Conceptual Physics Lab
College Physics I
Colle-ee Physics II
lvlodern Topics in Physics
General Physics I
General Physics II
lvfodern Physics

Introduction to Political Science
American Government
State & Local Government
Comparative Government
International Relations

Elementan' Portuguese I
E lenl entan' Portu,euese II
Culture and Civilization
Portu,suese Lab I
Portuguese Lab II
Intermediare Portuguese I
I nterrn ed iare Portuguese II
Portu,suese C onversation
Reading and Composition
Portu-guese Lab Ill
Portu_9uese Lab IV

General Ps1'cholo_e¡'
Ps¡'c h o lo-e¡' of Adj ustment
Social Ps1'chology
Psycholog¡' of personality
Developmenral Psychology
Child Ps-"-chology
Adolescent Psychology
Ps¡'cho log¡' of Adu lthood
Ps1'cholog¡'of Aging
Human Sexualiry
Educational Psychology
Sports Ps¡'chologl'
Health Ps¡'chology
Abnormal Psychology

World Religions
Eastern Religions
\\'estern Religions
Introduction to Old Testament
Introduction to Nerv Testament
Religion in Åmerica

Elementarl Russian I

Elementarl Russian il

Pre-lvf ajorÆlective
Pre-Major/Elective
Pre-MajorÆlective
Pre-MajorÆlective

GEN ED:Natural Science
GEN ED: Natural Science
GEN ED:Natural Science
GEN ED: Natural Science
Pre-MajorÆlective
GEN ED: Natural Science
GEN ED: Natural Science
Pre-Major/Elective

GEN ED: Social/Behavioral Science
GEN ED: Social/Behavioral Science
Pre-MajorÆlective
GEN ED: Social/Behavioral Science
GEN ED: Social/Behavioral Science

GEN ED: Humanities,/Fine Ans
GEN ED: Hunra¡rities/Fine Arts
Pre-lvlajor/Elective
Pre-lvf ajor/Elective
Pre-Major/Elective
GEN ED: Humaniries/Fine Arts
GEN ED: Humanities,/Fine Arts
Pre-lvlajoriElective
Pre-MajorÆlective
Pre-Major,rElective
Pre-lvf ajor/Elective

GEN ED: SocialÆehavioral Science
Pre-Major,'Elective
GEN ED: SocialÆehal.ioral Science
GEN ED: Social/Behavioral Science
CEN ED: Social/Behavioral Science
Pre-lvf ajori Elective
Pre-lvlajoriElective
Pre-lvlajor/Elective
Pre-lvf ajon€lective
Pre-Major/Elective
Pre-Major,'Elecrive
Pre-MajoriElective
Pre-MajoriElective
G EN E D: Social/Behavioral Science

GEN ED: HumanitiesÆine Ans
GEN ED: Humanities¡Tine Arts
GEN ED: Humanities/Fine Arrs
CEì{ ED: HumanitiesÆine Arts
GEN ED: Hunlanities,Tine Ans
GEN ED: Hurnanities/Fine Arrs

L2 CEN ED: HumanitiesÆine Arts
GEN ED: Humanities,Tine Arts



RUS I8I
RUS I82
RUS ]I I

RUS 212

RUS 2: I

RUS 23I
RUS ]SI
RUS 282

Russian l-ab I
Russian Lrb 2

Intermediate Russian I
Intehnediate Russian II
Russian Conversation
Reading and Composition
Russian Lab 3

Russian Lab 4

Introduction to Sociology
Sociolog¡' of the Family
Croup Processes

Social Problems
Social Diversiry
Race and Ethnic Relations
Social Context of Aging
Sociolog¡'of Gender
Social Ps1'chology'
Sociologl' of Deviance
Sociologl of Death & D-..,ing

Sociolog¡ oi Religion
Socrolog)'of Work
Rural and L rban Socioloel'

Elenental'Spanish I

Elementarl Spanish ll
Culiure and C ivilization
Hispanic Li:erature
Culrural lnmersion
Spanish La'o I
Spa:ii:h L:'r 2

Iniermeii::: Spanish I
IntermeCia:: Spanish II
Spanish Ccnversation
Re:Cing a:J Composition
Spanish La'c 3
Spanish La'r -l

Pre-\lajrrr Elective
Pre-N{ajor Elective
GEN ED: HumanitiesÆine Arts
GEN ED: HumanitiesÆine Arts
Pre-Ma_jor,'Elective
P re-lvlaj or.'E lective
Pre-Nlajor Elective
Pre-ÌVIajor.EIective

GEN ED: Social/Behavioral Science

GEN ED: SociallBehavioral Science
Pre-N{ajor.Elective
GEN ED: Social/Behavioral Science
GEN ED: Social/Behavioral Science
Pre-lvf aj or,'E lecti ve
Pre-lvf ajorElective
Pre-lvlajor.Tlective
CEN ED: Social/Behavioral Science
P re-lv'taj or E lectir.e
Pre-ì\f ajcr Elective
Pre-\laju.r'E lective
Pre-\ Iajc: E lective
Pre-\lajc: Elective

CEN ED: HumanitiesTine Ans
GEN ED: Humanities,Tine Ans
Pre-i\laj cr'Elective
Pre-Ila,ici Elective
Pre-\lajc: Elective
Pre-\la_ic: ïlective
Pre-\laic: Elective
CEN ED. iìumanitiesTine Ans
GE\ ED: Humanities Tine Ån-:
Pre-\lajc: Elective
Pre-\f a_i,:: EIective
Pre-\lajc: Elective
Pre-\lajc: Elective

soc 210

soc 213

soc 215
soc 220

soc 225
soc 230

soc 2i2
soc 231
soc ?10
soc lll
soc ?-l.t
soc 250
soc 152
qñr- I il

SPAIII
SPÅ I I2
SP^{ I+I
SPå, I5I
SPA I6I
SPÅ I8I
sP.\ I Sl
SPA
SPA
SP.{
SPå ]3 I
sP.å, t8 t

sP.-\ 332

:11
lrl
Ir

*Pre-irrajor credit at sele:i institutions only'

13



Assocìate in A¡ts (AI0I00)

ASSOCIATE IN ARTS
ASSOCIATE IN SCIENCE

AND ASSOCIATE IN FINE ARTS
DEGREE PRE-IVIAJOR

CURRICULTJM PROGRAM TITLE CODES

April 1,2000

Associute ìn Science (A10400)

Co0e
At0l0A
Al0l0B
Ar0l0c

Code
Al040A
Al0408
Al040c
Al040D
Al040E
A 1040F

Tirle
Art Education
Business Adminisrration
Business Education and

lvfarketing Education
Criminal Justice
En_elish

English Educarion
Health Education
History
Nursing
Phi'sical Educarion .
Political Science
Ps1'chology
Social Science Secondan.

Education
Sociologl'
Speech/Commun ications
Elementarv. Ìvliddle Grades

and Special Educarion
Social Work

Title
An
Drama
Music and lvfusic Education

Title
Biolog¡" and Biolog¡' Educa¡ion
Chemistry and Chemisrry Education
Computer Science
Engineering
lvfathematics
lvlathem atics Educarion

Al0l0D
Ar0¡ 0E
Al0t0F
Al0l0c
Ar0t0H
Al0l0l
A l0l0J
Al0l0K
A t0 t0L
A l0loìvr

Al0r0N
Ar0t00
A l0l0P

Code
Al020A
Al020c
Al020D

A r0 r0Q

¡lssociate fu Fine Arts (A10200)

t4



þpendix 2
December 2003

Linking the Advanced Placement
Examination to Weighted Credit

Overview
During focus group sessions about Advanced Placement courses

and weighted credit, several participants recoÍtmended linking weighted

credit for AP courses to students taking the corresponding AP

examinations.

In 2001, there were 24,044 test takers taking 41,880 AP examinations.
This makes approximately 1,742 examinations for every 1,000 test

takers.

In comparison to the national proportion of approximately 1,681

examinations for every 1,000 test takers, students from North Carolina
took an average of 6l more examinations for every 1,000 test takers'

The AP Grade distributions for all examinations in comparison to the

nation for 2001 are as follows:

a

a

o

AP Grade North Carolina Nation Difference

5 tt% t4% -3

4 t8% 20% -2

3 27% 27% 0

2 27% 25% +2

I t6% t3% +3

Issues

a

Advanced Placement examinations are administered during the first
two weeks in May, late testing is administered by mid-May. Grade

reports are sent to students, their schools and designated colleges after

July 1.

-The timing of grade reports would be a problem for seniors taking

the AP examination. In 2001 51% of students taking AP
examination in North Carolina were seniors.

Each AP exam is given an overall grade of 1,2,3, 4, ot 5 \¡r'ith 5

indicating a student is exfiønely well qualified to receive college

credit and/or for Advanced Placementbased on the AP exam

grade.

-Each Institute of Higher Education (trIE) determines if AP

scores will be accepted for college credit or Advanced Placement.

-There is not consistency ¿rmong IHEs as to what constitutes an

acceptable score; some colleges do not accept any AP score for

college credit or advanced placement.



Examples: UNC requires a minimum score of 3 for credit.
Duke requires a minimum score of 4 with an exception for math.
Davidson requires a minimum score of 4.
The cost for taking an AP examination in 2003 will be $82.00 per
examination. This cost may be prohibitive for some students.
-North carolina has been awarded a Federal Fee-Reduction Grant
by the united states Department of Education for $169,000. This
grant pays $52.00 of cost for each examination for qualiffing low-
income students. The College Board foregoes $22.00 in
administrative fees and each school is expected to forgo $g.00 in
local administrative fees for the AP exams of qualifring low-
income students. Therefore, qualifuing low-income students take
the examinations in North Carolina without cost.

Correlation of
AP Course Work
and Completion of
College

The advantages of students taking Advanced Placement
courses in high school are well documented.

The single most important predictor of success in college (attainment
of a Bachelor's degree) is the strength of a student's high school
curriculum. (Answers in the Tool Box, USDE, 1999)

students who take rigorous challengþg academic courses, such as Ap,
improve their chances of success in college - and this effect is greatest
for African-American and Latino students. (Answers in the Tool Box,
USDE, 1999)

a

a

ü Go

in the Tool Eoti, 1999,-US '
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The Relationship of PSAT/NMSQT Scores and AP Examination Grades
State of North Garolina ¿ 4ll rtJ'e)

English Literature & Gompositiqn
English Literature & Composition score of 1

English Literature & Composition score of 2
English Literature & Composition score of 3
English Literature & Composition score of 4
English Literature & Composition score of 5

Total

Calculus AB
Calculus AB Score of 1

Calculus AB Score of 2
Calculus AB Score of 3
Calculus AB Score of 4
Calculus AB Score of 5

346
2069
1963
1125
426

5929

Total Possibilitlas

Possibilities

926
2546
4632
7291
12523
17352

45747
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971
745
1034
952
677

1406
3524
6636
10026Total 4379

AP English Literature

PSAT V Score
80-76
75-71
70-66
65-61
60-56
55-51
45-49

>3

99.6
99.2
97.9
95.8
90.6
80.4
62.2

>4

95.5
91.3
82.5
69.9
52.9
35.3
17.7

AP Grade

45-41
40-36
35-31
30-26
25-24

39.4
20.2
6.8
3.8
2.6

7.O

2.1

0.8
0.6
0.3

AP Galculus AB
AP Grade

PSAT M Score >3 >4

80-76
75-71
70-66
65-61
60-56

97.1
92.1
82.1
68.3
52.9

87
71.7
52.2
33.8
19.9

55-51
50-46
45-41
40-36
35-31
30-26
25-24

38.2
24.5
15.6
9.1

6
9.2

1t
5.3
2.8
2

1.3

4.6

Total Possibilitles 21995



The Relationshi of PSAT/NMSQT Scores and AP Examination Grades
State of North Garolina

English Llterature & Composltion
English Literature & Composition score of I
English Literati¡re & Composition score of 2
English Literature & Composition score of 3
English Literature & Composition score of 4
English Literature & Composition score of 5

Total

Calculus AB
Calculus AB Score of I
Calculus AB Score of 2
Calculus AB Score of 3
Calculus AB Score of 4
Calculus AB Score of 5

ities
102
262
97
26
7

18
66
152
406
984
214/.

25
98
248
581

494

Total Pos¡lbllitles 3779

Þ.

120
72
65
40
14

Possibilities

Total 311

AP English Literature
AP Grade

80-76
75-71
70-66
65-61
60-56
55-51
45-49

99.6
99.2
97.9
95.8
90.6
80.4
62.2

95.5
91.3
82.5
69.9
52.9
35.3
17.7

V Score

40-36
35-31
30-26
25-20

20.2
6.8
3.8
2.6

2.1
0.8
0.6
0.3

.0

AP Galculus AB
AP Grade

PSAT M Score >3 >4

80-76
75-71
70-66
65-61
60-56

97.1
92.1
82.1
68.3
52.9

87
71.7
52.2
33.8
19.9

55-51
50-46
4541
40-36
35-31
30-26
25-20

38.2
24.5
15.6
9.1
6

9.2

11

5.3
2.8
2

1.3
4.6

Total Possibilities 953



The Relationshi of PSAT/NMSQT Scores and AP Examination Grades
State of North Garolina ùJ

Engllsh Uterature & Composltlon
English Literature & Composition score of 1

English Literature & Composition score of 2
English Literature & Composition score of 3
English Literature & Composition score of 4
English Literature & Composltion score of 5

fotal

Calculus AB
Calculus AB Score of I
Calculus AB Score of 2
Calculus AB Score of 3
Calculus AB Score of 4
Calculus AB Score of 5

Total

7
25
23
11

5

71

Possibilities
v
5

28
68
108
193
314

Total Possibilitles 723

(Jr

15

12
14
11

11

6
11

33
91

130

39.4
20.2
6.8
3.8
2.6

45-41
40-36
35-31
30-26
25-24

7.O

2.1
0.8
0.6
0.3

AP English Literature
AP Grade

PSATV Score
80-76
75-71
70-66
65-61
60-56
55-51
45-49

>3

99.6
99.2
97.9
95.8
90.6
80.4
62.2

>4

95.5
91.3
82.5
69.9
52.9
35.3
17.7

55-51
50-46
45-41
40-36
35-31
30-26
25-20

38.2
24.5
15.6
9.1

6
9.2

11

5.3
2.8
2

1.3
4.6

AP Galculus AB
AP Grade

PSAT M Score >3 >4

80-76
75-71
70-66
65-61

60-56

97.1
92.1
82.1
68.3
52.9

87
71.7
52.2
33.8
19.9

Total Possiblllties 271



The Relationshi of PSAT/NMSQT Scores and AP Examination Grades
State of North Carolina

o\

English Llterature & Composition
English Literature & Composition score of I 205
English Literature & Composition score of 2 1630
English Literature & Composition score of 3 1696
English Literature & Composition score of 4 1008
English Literature & Composition score of 5 384

fotal 4923

Galculus AB
Calculus AB Score of I
Calculus AB Score of 2
Calculus AB Score of 3
Calculus AB Score of 4
Calculus AB Score of 5

Total 3603

830
2261
4115
6368
10674
13925

Total Posslbllitles 38575

Possibilities

1192
3111
5868
8747

743
590
867
818
585

AP English Llterature
AP Grade

PSAT V Score
80-76
75-71
70-66
65-61
60-56
55-51
45-49

>3

99.6
99.2
97.9
95.8
90.6
80.4
62.2

>4

95.5
91.3
82.5
69.9
52.9
35.3
17.7

4541
40-36
35-31
30-26
25-20

39.4
20.2
6.8
3.8
2.6

7.O

2.1
0.8
0.6
0.3

AP Galculus AB
AP Grade

PSAT M Score >3 >4

B0-76
75-71
70-66
65-61

60-56

97.1
92.1
82.1
68.3
52.9

87
71.7
52.2
33.8
19.9

55-51
50-46
4541
40-36
35-31
30-26
25-20

38.2
24.5
15.6
9.1

6
9.2

11

5.3
2.8
2

1.3
4.6

Total Possibilities 19234



The Relationshi of PSAT/NMSQT Scores and AP Examination Grades

State of North Garolina I tt>"1

PossibllitiesEnglish Llterature -& Gomposltion
English Literature & Composition score of 1

English Literature & Composition score of 2
English Literature & Composition score of 3
English Literature & Composition score of 4
English Literature & Composition score of 5

18
75
72
41
14

35
106
157
219
329
444

!

Total

Total

Total Possibilities 1317

Possibilities

131

177
256
327

Galculus AB
Calculus AB Score of 1

Calculus AB Score of 2
Calculus AB Score of 3
Calculus AB Score of 4
Calculus AB Score of 5

63

39
52
61
44

45-41
40-36
35-31
30-26
25-20

39.4
20.2
6.8
3.8
2.6

7.O
2.1

0.8
0.6
0.3

AP English Literature
AP Grade

PSAT V Score
80-76
7S-71
70-66
65-61
60-56
55-51
4549

>3

99.6
99.2
97.9
95.8
90.6
80.4
62.2

>4

95.5
91.3
82.5
69.9
52.9
35.3
17.7

55-51
5046
45-41
40-36
35-31
30-26
25-20

38.2
24.5
15.6
9.1
6

9.2

11

5.3
2.8
2

1.3
4.6

AP Calculus AB
APG

PSAT M Score >4

80-76
75-71
70-66
65-61

60-56

97.1
92.1
82.1
68.3
52.9

87
71.7
52.2
33.8
19.9

Total Possibllitles 952





þpendix 3

Public Schools of Norrh Carol ina
State Board of Education
Phillip J. Kirk, Jr., Chairman

Departmcnt of h¡blic Instruction
Midrael E. Ward, Sra¡e Sup€rintcnder¡t

\ http://www.dpi.state.nc.us

DRAFT

March 14,2000

TO: Joint Legislative Education Oversight Committee

FROM: The State Board of Education

TASK FORCE REPORT FOR COOPERATTVE HIGH SCHOOL EDUCATION
PROGRAM

In compliance with Section 9.1 of Chapter 237 of the 1999 Session Laws, the State Board
of Education has reviewed the Report of the Task Force submitted to the Community
College Board and the State Board of Education. 'We offer the following comments.

The State Board supports the recommendations of the Task Force about maintaining the

following provisions of the cooperative agreements between public schools and

community colleges.

I . "All cooperative agreements . . . must ensure that courses offered by the college are

cost effective and do not duplicate high school advanced placement courses that are

currently being offered or could feasibly be offered by the high school."

Advanced Placement courses coordinated by the College Board should not be offered
by local community coileges. These courses are considered high school courses for
which college credit is awarded.

2. "Course etigibility...General education courses can be used as elective credits toward
high school graduation requirements; however, they may not be used for specific
subject/course requirements for high school graduation" (as determined by the State
Board of Education.)

The Board further supports the following proposed changes recommended by the Task
Force.

l. Course offerings (p. 7 of the report)
2. Tuition and fee waivers (p. 7 of the report)

contínued next page

3Of N.Mlmington Strccr, Raleigh, Norttr Crarolina Z7&l-2925
.fn Equl Opportun¡ty/Atrr.Dativc^ction Efnplo,ü



TASK FORCE REPORT (contínued)
Page 2

3 S[¡denr eligibility (p. g of the reporr)
4. Enrichment classes (p. 9 of the report)
5. Inclusion of non-public and home school students (p. 9 of rhe reporr)

The Board believes

Any cooperative agreement must not have adverse effect on firnding for public schoolprograns.
Morc extensive dialogue and deliberation about weighûed cred.its must take place
among the communiry co[ege system, Departnreniof public Instruction, úNc
University System, and Independent Co[egãs and Universities before .t *J", uq.
made.

a

TaskForæRoponRecom¡nendations
Mwenis3200

)



Attachment Prog.

DRAFT

COOPERATT\IE HIGH SCHOOL
EDUCATION PROGRAM ACCOUNTABILITY

RESPONSE
TO

SECTION 9.1. OF CHAPTER 237
OF TITT ß99 SESSION LA\MS

H. Martin Lancaster, President
North Carolina Community College System

Mike War{ Superintendent
North Carolina Departuent of Public Instruction

April 15, 2000

SBCC
3t17/00



Coopenative High School Education Program
Accou¡tabÍIity Response to Section 9.1 of Chapter23T

of the 1999 Session Laws

Backoround

The Cooperative High School Education (Huskins/Concu¡rent Enrollment) prograrn
between the Staæ Board of Commrmity Colleges and the State Board ofEducation
provides oppornmities for community colleges and high schools to articulaæ their
programs to effect anunintemrpted educational flow from high school into a co-munity
college progam. Articulated programs are volwrtary and enable quatified students to
take college level courses at a community college while erolled i" UigU school.

Sectiou 10.7 of the Cr¡¡rent Operations Appropriations and Capital lmprovement
Appropriatio¡s Act of 1998 direcæd the State Board of Community Côtteges and the
Staæ Board ofEducæion to create a joint task force to sudy the existing pãücies for
cooperative higb school cducation programs and to recomnend changeJnecessary to
improve tbe programs' sr¡ccess and accor¡ntability; and to report theirfindings and
reco¡nmendations to the Joint Legislative Education Oversigbt Committee an¿ tU" Fiscal
Resea¡ph Division prior to March l, l9gg.

Submission of the report led to Section 9.1 in which the General Assembly requests that
the Boards joiutly reconsider existing policies for cooperative high schooiedr¡cation
progn¡ns. The General -{ssembly ñ¡rther requests that t}re Boards make a prelirnirrary
rçort to the Joint Legisiæive Education Oversigbt Committee and the Fiscal Research
Division prior to Novem.ber 15,1999, and a final report prior to April 15, 2000.

A prelininary t?91 was submitted prior to Novenrber 15, lggg. This is the fi¡al reporr
due prior to April 15, 2000.

Purpose

This report includes findings and recommendations that \Mill enable the State to achieve
the goal of tle General Assembly; to inøease the nr¡mbers of qualiñed high school
students taking communiry college courses.

Process

{ dan for studnng tbe existing laws, statutes and policies for jointly providing courses
for high school sh¡dents srzs designed. This plan included the following:

1. Formulation of ajoinitask force to (a) identiS issues and ba¡riers, (b) snrdy the
Existing policies aad legislation for cooperative higb school education prograrns, and
(c) recornmend changes Decessary to improve the prograna's success and 

-

accountability.
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2. Solicitation of iuput from the general public.
(a) Placed aDews release with the Insíder, Associated Press, and Capital News

Nstwork þ anns¡¡1çe two public hearings for the purpose of identiffing barriers
and iss¡es.

0) Provided a web page requesting the public to state ba¡riers to cooperative higb
school programs. (See htp ://www.ncccs.cc.nc.us)

3. Reuriting of adminisÉrative codes, policies and laws that address Huskins/Concr:rrent
f,¡¡sllmsat practices.

4. Formulæion of success indicators.

5. Obtaining approval ofjoint task force report ftom the (a) State Board of Education
and (b) Staæ Boa¡d of Commmity Colleges.

6. Submission of joint rqlort to the (a) Joint Legislative Education Oversight
Committee and (b) Fiscal Research Division.

Recommendatious

As a rezult of the review of the existing policy, the task force has made the following
reco¡nnendations for eliminating the identified bar¡iers and to address issues that would
improve the cooperative programs' success and accormtability.

l. Revise the operating policies for Huskins/Concu¡rent Enrollment.
2. Revise General Stan¡es

(a) G.S. 1l5D-20(4) (House Bil f044 "Huskins Bilf' ratified 1983)
(b) G.S. 115Þ20(4) - (House Bln 577 ¡atified in 1985)
(c) G.S. l15D-5(bÞ(Senate BiU 44 ratified in 1989)

3. Administrative Code revision required -NCAC-2C.0305 - EDUcATIoN
SERVICES FOR MINORS

4. Policies to be established
(a) Accountability
(b) Weigbæd Credit

The enclosed operating procedrues manual: Enrollment of Hígh School Students in
Community College Courses contains proposals for addressing these recommendations.
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EIYROLIJMENT OF IIIGII Sc:HOOL STUDEXIITS IN COMM'NITY .'LLEGE' couRsEs
SlPT"ty of major changes proposed in current policies regulating the enrollnent
of higb school súudents in community colleges:

1.. Course offerings

Current polig':

Cr¡rricul"m, non-developmental
courses may be offered to groups
of high school sh¡denrs.

Individual higñ school sn¡dents
may register, if space is available,
concurrcntly in oristing college
courses, except adr¡lt higù school
and developmental courses.

Proposed policy:

Tuition for high school students
+âking cr¡rriculum courses, and fees
for remedial and continuing
education occupational extension
registration for higb school
students would be waived.

Cr¡rricuh¡m courses from the North
Carolina Community College
Comnon Cor¡rse Library
(including developmental courses)
and occupational e¡rtension courses
from the Master Cotrse Listfor
Continuing Education may be
offeredto gror¡ps ofhigh school
sn¡dents.

Individual higb school sh¡dents
may register, as space is available,
concu¡rently in any courses, except
adult trigh school.

a

a

a

R¿tionale: The commitæe identified a nced to incease the course offerings available to
high school studeffs as,to more adequaæly address the variable needs in aîgeographic
rlreas across the staæ. In particular, a need for occupational and aerrclopmeu:tal courses
was identiñed. Community Colleges and Local Educæional Agencies ç¡ilÐ would
still be re_euiredto qpecrff in an annua! agreement what courseihe couige *oold offo
lpecifically tdhigù school students and tó cefüry that the courses offered would not
duplicate existing eforts and could not be feasibty offered by the lesal high s.uoot.

2. Tuition and fee waivers

Curent policy: Proposed policy:

Tuition for hig! school sn¡dents
taking non-remedial cr¡rricuh¡m
courses is waived-

a o
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Rationale: To make educational opportunities more accessible to higb school shrdents, as

well as providing a wide array of cornse registration fees for continuing education
occupational extension classes would need to be waived for high-school sn¡dents jr¡st as

cu¡ricuh¡sr n¡ition is currently waived.

3. Student Eligibility

Current policy: Proposed policy:

oa High school sn¡dents (grades 9-I2)
may enroll in college credit classes

set up specificaliy for high school
str¡dents underthe Huskins Bill.

Higb schools sn¡dents, age 16 or
older, may enroll indiviùnlly in
community college classes except
those which are remedial in natrne.

High school sn¡dents, age 16 or
older or who will become 16

duing the current academic year,

may enroll in classes set up
specifi cally fe¡ hi gh school
students orrnay e¡roll in existing
cornmunity college classes.

a

Rationale: Currentiy, age requirements differ for higb school sn¡dents depending on
whether they enroll in a class thæ is specifically designed for higb school students
(HuskiDs) or enter aregularly scheduled class at the college (concurrent em'sllms¡¡). fe
make age eligibiliq'policies consistent, and to ensure that all high school students,
inclurlirg those in privaæ schools or home schooled, have the same access to educational
opportunities in the comnunity coliege qysten; the committee recorlmends that one age

requirement be appüed- The above eligibitity requirement would be applicable regardless

of whether the class was set up specifically for higb school sn¡dents or not.

Often, students who may be otherwise qualiñed may miss the age cut offby a few days

because they turn 16 dr¡ring the çourse of thg year rather thæ prior to the course start

daæ- This is particularly tn¡e for students with birth dates læe inthe academic ye_ar.

However, thJ comminee felt that all higù school shrdents, particularly those in 9û grade

who may only be 14 or 15 years old, did not bave the manuity and social skills necessary
to enter college courses, even though they may have the academic aptitude. By rsing
only one age requirement (students 16 or over or uùo will n¡rn 16 furing the academic
year) students wouid not be ineligible to take appropriate courses based on the 'ime of
year in which the¡'*ere born This proposed student age eligibility requirement would
be uniformly appliedto all en¡olling higb school sh¡dents while still resuicting
reruoliment to those m¡dents who are most likely to have the manrity and social skills to
handle college level rvork. Any higb school student taking comrnunity college courses

would still be required to meet the other eligibility requirements curently required-
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4. Enrichment Classes

Curentpolicy:

Colleges may offer non-credit
enrichment courses to students of
any Age duriry the sr¡mmer months
only.

Proposed potiry:

Colleges may offer non-cred,it
en¡ichment cor¡rses to students of
any age atany time tbrougtrout the
year.

a
o

a

Rationalq: Ailowingcommunity colleges to offer classes on a self-supporting basis atany time throughoutthe year would incrlase ed¡rcational opportunities for high school
*1*tt by auowing colleges to address educæional needs^ù tu. roro-*iÇjor"n."
SAT preparation classes) without expending Stur, n 

"¿r.

5. rnclusion of Non-public and rrome schooi students
Current policy: proposed poticy:

Community colleges may offer
d1ss1 designed çecifically forhigh
school sn¡dents for bothpublic and
non-public higù school str¡dents.

Rationale: curren¡ legislation does not mention privare high school sn¡dents or homeschooied sh¡dems' it appears that these str¡¿rott ão not have ¿Ìscess to some oftbe sane educational opportunitiei available to puUU. scUool students due to the omissioú*91cunent ttgslil* chaugne the wordin! orc,roÃtiegislation ro include non-public entities would allow colðgei, if feasible,-to offer cËses fornon-public highschool sn¡dents as u'ell_

Community colleges may offer
college leve! fo¡ credit classes
qpecifically for high school str¡dents
in-coqiunction sith public high
schools.

a
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General Statute Revisions Required

G.S. 115D-20(4)- @ouse BiIl 1044 sHuskins Bill'ratified in 1983)

"Provided, not withstæding any law or admiuistrative rule to tbe contrary, local administrative
boards and local school boards or local non-public school governing bodies may establish
eÊ€F,eraÉive programs in the areas they senre to provide for college cor:rses, limited to those
coqrses contained ip.the Common Course Library and occupational extegsion courses contained
in the Master Cor¡rse List for Continuine Education, to be offered to qudif,ed higb school
students with €dlÊge appropriate credits to be awarded to those higb school students upon the
successful completiou of the courses.o'

Revisions needed:
1. Add a provisiontbat allows colleges to contract with nonçublic schools as well as

public schools.
2. Expand the allor¡rable cou¡ses to any in the common course library, including

developmental courses, and to all occupational extension cowses.
3. Reword "college ctredits" to'oap¡rropriate credits" to accommodate forthose cor¡rses

that do not eam college credil

G.S. U5D20(4) - @ouse BiU 577 ratified in 1985)

*hovided, fitrther, th¿t@ persons less tban 16 years old may
be permitted to take nonsedit courses on a self-zupporting basis, zubject to rules of the Stare
Board of Community College."

Revisionneeded:

Amend the time ûame to allow non-credit enrichment courses to be provided to
persons of any rye at any tims ùrring the year on a self-supporting basis.

G.S. 115D-5(b) - (Senate BiU 44 ratified iD 1989)

*Provided further, cr¡niculum a¡ition and registation fees for co
extension courses sball aiso be waived for all cor¡rses taken by Norttr Carolina high school
sh¡dents at communiry colleges in accordance with G.S. 115D-20(4) and this section."

Revisions needed:

lncluded an occrpational octension regisration fee waiver for high school students
consistent with tbe cu¡ricuh¡m tr¡ition waiver.
Speciff that the n¡ition and occupational extension fee waivers are only applicable to
North Carolina hieh school sn¡dents.

1

1

2
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ENROLLMEIST OF HIGH SCHOOL STUDENTS IN COMMUNITY COLLEGE CLASSES

ITORTTI CAROLINA ADMINISTRATN/E CODE . 2C.O3O5

(a)rhest¡ateboard*t*""Rit1T;Ïåäitr""iåH?ä*o"orberoreseeking
admissiotr to a college

(b) A mins¡, 16 yeas old or older, or who-will become 16 dr¡ring the acad.emic ]rear, üaJåe
may be admined t" *ãppiopriuæprogr¿un ar a

:o!"gt if tbe tocal pubtic or private educational agency determines tnut ø-irtioofu th. p¡oerarn
is the best educaional opion forthe str¡dent and the aÁmission of srrch su¡dmts to the progrr- i,
approved by the college. This requirement may be waived if the student has been out of school
at least six months and the application is snpported by a notarized petition of the sh¡de¡¡t,s paren!
legal guardiaq or otherperson or agency having legal cusody and control. The petition shall
certify the student's residence, dale of birtlu date of leaving sthool, and the petitioner's legal
relationship to tbe sfirdÊnr

(c) A high school 16 years or oJder, based upon policies approved bythe local public
orprivate board of ed¡¡cæion and board of tn¡stees, may be-admitædìã appropriate courseì,
except adult high schoo! concu¡rently under the following conditions:

(l) Uponrecommendation of the çffisf ertminisûative school
ofrccr and approval ofthe president of the college;

(2) lþn app,roval oltbe sh¡dent's program by.the prineipa* chief
administrative officer ofthe school and the'preri¿eotärth" college; and(3) Upon certification by the eri!Êied chief ?dminisuative officer *JtU,
sn¡dent is taking the equivale,rt of one-half of a full-time schedule and is
meking appropriraæ progress toward graduation.

(¿)

. Once admitted, th€y high school sn¡deneshall be
teated the same as all other sh¡dents.

(e) Local boa¡ds of tn¡stees and local school boards or non-public school,governing bodies
may establisheooperæi*Progr¿xns in areas they serve in order to provide copg. .o,*"r to
qËafÉ€e higb school sa¡dents. College credits shall be awarded ro those high s;hool str¡denrs
uPon successful complaion of the courses. eooperæive progaurs Corrses for fr¡gh school
thtgqq shall be approvd prior to implementatio& by the Staæ Board ot it" A.Jgn"".

(f) Except as ar¡thorized by G.S. 115D20(4), colleges shall not sta't classes, offer
srrinmer school coursei or offer regular high school cor¡rses for higb school students.

(8) e co[ege may make available to persons of any ag" ooo-".edit, ns¡:ren*¡*,
enrichment courses @. These ro,¡rses shalt tþ selÊsupponing and shall
not ean¡ credit tou¡ard a diplom4 certificate, or degree at ttre college or high sclool

(h) êt the rcquest of the director of a training school having ctrstody oijuveniles
committedto the 

, Office of
Juvepile Justiæ a college may make available to such juveniles ¿ury course offered by that
gollege if they meet tbe course admission require,me,lrts. The di¡ector's request shall include the
director's approval for each jwenile to enroll in the course. Cor¡rses made available to zuch
juveniles sball follon the approval process for immtu'ed groups as set forth in Rr¡le 2E.0403.

History Note: Authority 
i}.,i1ä,, ] líi;,'' 

l l 5D.20; s.L. 1995, c. 625;

Amended Eff. Septernber l, 1993;
Temporary Amends¡ent Eff June 1, 1997 ;
Admended Eff. July l, 1999.
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Prooosed Policies to be Established:
AccountabilitJ¡

The following accountability measrues must be adhered to:

(1) A college's cr¡rricuh¡m or continuing education occupational extension FTE
generared by high school sh¡dents must nollexceed 20 percent of the colleges total
FTE inlhose categories. If a college's FTE for Huskins/concurrent enrollment
exceeds 20 percent then the college must perform a review and write a
jr:stificæion for the exception. This report must be filed with the Vice President
of Academic and Sn¡dent Services at the North Caroline Community Coliege

Systen office by April 30 of each year.

Ø AII cooperative agreements between a cornmunity college and a high school
must ens¡re that cor¡¡ses offered by the college are cost effective and do
not duplicate high school advanced placement courses that a¡e currently being
offered or cor¡Id feasibly be offered by the high school. This statement must be
signd by the chief academic ofücer of the college, or the local education
agent or non-public goveraing body.

Weishted Credit

-

This proposed policy should be presented to the Joint Education Boards for an a¡nendment to
their policy addressing G-S. 1 I 6-1 1.

Students who complete Com¡non Cor¡rse Library (CCL) courses numbered 100 and above for
use as elective high scbool credit that are listed in the Comprehensive Artict¡Iation Agreement
(CAA) betweentbeNonh Q¿¡sline Community College System and the Universþ ofNorth
Carolina Sysæm will receive the same weighted credit on a high school transcript as a student

who is enrolled in a high school Adva¡rced Placement (AP) course. rù/eighted credit for high
school honor's cor¡rses sbould be eliminated.

Note: Typically, str¡dents do not receive weighted credit for classes taken at the community
college but do receiveweighted credit for Adv¿nced Placement courses whether or not they
take or pass the AP ex¿m.

9





DRAFT

OPERATING PROCEDURE S I\{Ä¡[UAL

EI\ROLLMENT OF HIGH SCHOOL STUDENTS
IN COMMTINITY COLLEGE COURSES

Issued Jointly by

North Carolina
C ontnunþ C olleg e System

North Ca¡olina
D ep or'ûnent q f P nb; lìc Ins tr udí o n

SBCC
3/17100

2000



Role Statement

Enrollment of lTigh School Students In Community College Courses

Table of Contents

Purpose and Objective 1

Policies Governing Pa¡rmem of Student CosB for E¡roll¡nent of High School
Students in Community College Courses. . . .... ..2

Policies fq Enrollment of Individr¡al High School Student
Higb School Sn¡de,n¡ Eligibility
Cor¡rse Eligibility

OperatingProcedr¡res ...2-3
Program Agreemem-

Accor¡ntability . ..

Weighted Credt

2

4
4
4

5

5

6Definition.

Appendix A
RelevantGeneralsra¡r¡tes ..... .....7

c.S. I 1 5D-20(4) Huskins Bill
G.S.l 15D-20(4) House Bill 577

G.S.l15d-5(b) Senate Bill ¿[4

Appendix B
North Carolina Administrative Code -2C.03 05.

Education Sen¡ices to Minors
Appendix C

High School Program Agreement

Appendix D
High School Educæion Program and Accorurtability

8

9

2

Task Force 11



REVISED 02nA00

Draft

couRsBs

Role Statement

The commuoity colleges and public schools of North Carolina will collaborate to provide flexible,
seamless, sh¡dent-cenrered educational opportunities for all high school sh¡dents which ma,Timizes

the use of resources æd educational opportr:nities not otherwise accessible.

Purpose and Objectives

These procedures have bee,lr prepared cooperatively by the North Carolina Commrmity College

System a¡dtheNorth Carolina Departnent ofPublic l¡stn¡ction to facilitate effective plnnning

for cooperative progas¡s between cornmunity colleges and higb schools inNorth Ç¿¡slina.

Instructional leaders from the Community College System Office, tbe De,parment of Public
Insh¡ction, community colleges and high schools, as well as a representative from IINC General

{rlministration, contributed to their development. This procedr:re replaces previous procedures

for both Huskins and concurrent enroll¡nent progralns. This docu¡nent should be used beg:rnning

with the plaruring cycle for cooperative progrzrms between community colieges and high schools

for the 2000-2001 school year.

Programning efficrts benlieen public agencies responsible for provirririg educational progruüts

and services are intenried to fosær the effective utilization of available resources a¡rd to provide

for more comprehensire educational opportunities. Srrch programming is intended to e¡hance

educational choices forhigh school students and should not be considered as a mechanism for
shifting responsibiliq'for courses or prograns rvithin the acce,pæd mission of one educational

agency to the other. Prograrn egreements between comrnrnity colleges and higb schools must be

developed in accordance with this premise, and the resulting plans for offering cor¡rses should

refl ect this philosopb¡'.

Programming may be accomplished through a wide array of articulation initiatives; however,

these proceù¡res have been developed to facilitate effective planning for the en¡ollment of high

school sn¡dents ar¡thorized initially by the Huskins BíII and the Støe Board of Comnuníty
Colleges' eoncurrent enrollment polícíes.

Enrollment policies proride oppornnities for cornrnunity colleges and high schools to articulate

their programs to effecr ¿ 5gemls5s educational flow from a high school into a cornrnr:nity

college program. Aniculated progra¡ns enable students to take courses at a conlmunity college

while enrolled in high school. The objectives of these progËms are:

(1) to prortde aprogram for high school students to participate in college

educarional oppornurities not otherwise accessible;
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Q) to enbæce the motivation and achievement of high school snrdents;

(3) to improve the equalization of opportunities among higb schools tbro¡ghorf
the stAE

(4) to encourage higb school students to utilize post secondary opportunities
as a meaos for pursuing lifelong educational goals; and

(5) to ma:rimize tbe r¡se of State resources while not duplicæing course offerings.

P.glicies Governing P¿lment of Student Costs fo-r Enrollment of lfigt, School St rd.ot, io
Communi8 Colleges

No¡th Carolina higb school students taking courses ûom thc North Carotina Community College
Common Course Lt|ry or continuing education occupational extension classes offerings shatî
be orempt from 4plicahle tr¡ition or continuing educæion occupational ortension regisútion
fees. A higü school sE¡d€nt Eust be enrolled in at least one high school course. A college may
make available to high school stt¡dents courses during the summer period provided the str¡dent is
refirning to high sc;hool the ¡ext fall t€rn. Boards of education may pay for the cost of
textbooks and fees (notnrition or continuing education occupational Jxension fees) for hieh
school str¡dents enrolled in community colleges, provided the courses in which students are
enrolled mest enrollnent provisions contained in this docunent.

OPERATING PROCEDURES
. FOR

E]{ROLLMENT OF EIGTI SCHOOL STUDENTS

A- Program Agreement for co,mmunity college cqurses specificallv for High
Scbool Students

The Huskins Bill creates a powerful tool for improviag a¡ticulation and for increasing
str¡deutso college participation rates witbout bluning or diminishing the distinctive roles
ofhigh schools or community colleges. College courÊes offEred specificatty for public
higb school snrdents mr¡st be listed in an agreement benveen a local comm'nity óo¡ege
boa¡d a¡rd a local board of edr¡cation. college coun¡es ofierrd specificaþ foi
nonçublic high ssþesl shrdents must be listed in an agreement beûween a local
cummunity college board and the non-public goverain! body. Limited resources ¡¡ay
necessitate colieges to set restictions on the nr¡mber of sn¡dents requircd for offering
cotrses- Itrdiviù¡al gualified students may enroll in concr¡rrent courses as outlined in this
policy.
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This agreemedmr¡st be developed and approved annually and must include the following
¿5 ¿ minimurn'

(1) statemerit of purpose(s),

Ø crf'enafor sn¡dent selection,

(3) tisting of conrse(s) to be offered,

(4) projectedenrollment"

(5) class location(s),

(6) statement concerning the purcbase of textbooks and fees (not tr¡ition and
continuing educational occupational extension registration fees) related to
üe course(s),

(7) plans for an annual evah¡ation of the prog¿rm and the process for
dweloping the 4greement

(8) process for amending orterminating the agreement

(9) certifications by the chaþersons of the board of education or non-public
goveming body and college board of tn¡sæes tt¡at the progam
qill be carried out in accordance with the operating procedues, and

(10) statement of assr¡rance that colleges will not displace high school cou¡ses
tbat could reasonably be offered by the higb school-

Community colleges enrsring into program agreements with boa¡ds of education, public high
schools, or non-public governing bodies þrivate, home schooled, etc.) to offer coilege credit
courses under the provisions of the Huskins Bill should submit three copies of the compleæd
agreement to the Vice President for Academic and Sudent Services for the North Ç¿¡slina
Comnunity Coliege S1'stem.

hogram agreements m4- be submitted for approval or be anended at any time; however, they
must be submitted at ieast 30 days prior to tbe expected date for starting courses. Colleges must
receive w¡itten notice of approval before starting courses listed in the agreement

Program agreements should be prepared inthe formatthat is included in the appendix ofthis
document. All informa¡ion listed in the Operating Procedures Manual for submitting a prcgram
agreement is required and the agreement will not be accepted if not submitted in the proper

format. (See Appendlx C).
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B.

c.

D.

Policies for Enrollment of Individud lfigh Schoot Students in Cgurses zor
Ofiered Specifically forlligh School Str¡dents

Higb school sûdents enrolling underthis provision may take any course from
the Nofh C,arolina Commr¡nity College Common Course Library and/or occupational
extension col¡rses on the continuing education nastçr course lis¿ Students enrolling in
curriculum or coutinuing education occupational e:rtension courses are exempt from
tt¡ition and comiuuing education occupatioriâl extension registration fees, buiare
reçonsible forthe purchase of text books and other related costs.

High school shdent EligrbititJrfor communitv colrege courses

tr high school sû¡dent, 16 years old or older, or who will become 16 years
old fur-ing the academic yerlr, based upon policies approved by the local pgblic or
private board of education and board of trustees, Dây be admitted to appiopriate
colrses, et(cept adult higb school concurrently under the following conditions:

(1) the Hgh school sh¡dent of any age may take non-credit enricbment courses offered
on a seH-supporting basis;

(2) the studeot must be recom¡nended by the chief adminisfative officer and
approved by the president of tbe commrmity college;

(3) certificarion by the principal that the student is taking at least one higb school
course a¡d is making appropriate progress toward graduation;

(4 the high school student's enrollment can not diqplace adult college str¡dents; and,

(5) high school students must meet tbe same prerequisite and cor¡rse admission
requirenents as adult college sn¡dents.

Course Eligíbiliq¡

Cowses fromtheNorth Caroli¡a Community College System's Common Cor¡rse Librar¡'
and/or Occupæiooal E¡<tension courses contained in the Master Course List for
Continuing Education are eligible for inch¡sion in program Agreements.

General Educa¡ion courses can be used as elective credits toward high school gradr:ation
requirements, ho\ñ'evÇr, they may uot be r¡sed for specific subject/corus. t"qtrit".ents for
high school graduatiop

Course descriptions and prerequisiúes for cu¡riculum special topics and seminar
courses must be submitted to the System office for review and approval prior to
being offereù
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A.ccountabilitv

The following accountability measures must be adhered to:

(1) A colle-se's cr¡¡iculum or continuing education occupational extension FTE
generæed bV high school students must nollexceed 20 percent of the colleges total
FTE i¡those categories. If a college's FTE for Huskins/concurrent sû'ellmert
exceeds 20 percen! then the college must perforrr areview and r¡ri:, a
justificæion fortbe exception. This report must be filed wittr the Vice President

ofAcademic a¡rd Student Services at the Nortb Carolina Community College
System office by April 30 of each year.

Q) All cooperative agreements be¡¡¡een a community college and a high school

must ensure that courses offered by the college are cost effective and do
not duplicaæ high school advanced placement courses tbat are currently being
ofered or could feasibly be offered by the higb school. This statement must be
sigued by the chief academic officer of the college, or tbe local education
agent ornonpublic governing body.

\ryeishted Credit

-

This proposed policl,' should be presented to the Joint Education Boards for an amenrlmentto
their policy addressing G-S. 1 I 6- I I .

Str¡dents who compleæ Comnon Course Library (CCL) courses nr¡mbered 100 and above for
use ¿!s elective higb school credit that are listed in the Comprehensive Articulation Agreement
(CAA) between tåe North Carolina Commnnity College System and the University ofNorth
Carolina System will receive tbe same weighted credit on a higb school transcript as a sh¡dent

who is e¡rolled in aHgh school Advanced Placement (AP) course.
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Definitions

The following definitious of certain terms and pbrases that are important in the coordination
between the high school and comrnrnity colleges for providing additional higber education
opportunities for qualified high school str¡de¡rts.

Advanced Placement IAP): students who complete Common Course Library (CCL) courses
tbat are listed in the Comprehensive Articulation Agreernent will receive the sa¡r¡e weighted
sredit on a high school transcript as a sh¡dent who is en¡olled in a high school Advanced
Placement (AP).

college Lcvel courses: a unit of study taken from the North carorina community college
Syste,n's Common Cor¡rse Library or Master Cor¡rse List for Continuing Educæion.

Eligiþle IIigþ School Students: apupil in apublic ornon-public edr¡cational program who is at
least 16 orwill become 16 drning tbe academic year and is curre,lrtly enrolled æ u nigù scbool in
at least one course duringthe cr¡rrent academic year or will be enrolled the nort semester.

Fees: Any costs for -king a course other than tr¡ition and occupational extension fees. For
example: lab fees, book costs, technology fees etc., are fees that can be paid by Boards of
Education.

High School Program: prcgramming r¡nder the Huskins Bill and tbe N. ç. Aáministative Code
for concr¡rrEnt enrolL¡ents provided by the North Carolina Community College System a¡d
intetded to enh¿nce educæional choices forhigb school sû¡dents without ¿uplt*t g high school
Advanced Placement cou¡ses that are crureutly being ofered or could feasibly be oferel

Huskins Bill: ANorth Carolina Geaeral Stan¡æ 115D-20(4) enacted in 1983 which provides a
vehicle for high school sn¡dents to take community coliege cowse(s) while still in higb school.

Immured Str¡dent: a pupil who is at least 16 or will become l6 during the academic year and is
currently enrolled in æ ieast one high school class while residi.g at a taining school for
jweniles.

Occupational Extension Courses: a continuing education unit of snrdy designed for the purpose
oftraining an individr¡al for occupational fields.

Program Agreement: a uritten document between the Board of Trustees of a North e¿¡.slina
Comrnunip College andthe local Board of Education or anon-public education governing body
which contains plans forproviding college level coruses and continuing education occupational
extension courses to qnaìifisd high school students.
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Appendix A

Relevant Gençral Statutes

G.S. 115D20(4) - @ouse BiIt 1044 sEuskins BiIl' ratified in 1983)

*Provided, notwithstanding any law or administative rule to the conftry, local
administrative boards a¡rd local school boa¡ds or non-publþ school governing bodies

may establish eû€perative progams in the areas they serrre to provide for college courses,

limiæd to those cornses contained in the Common Course Library a¡rd occupational

extension courses contained in the Mastg, Course List for Continuing Education, to be

offered to $dif,eé high school students with eoflÉÊp apprppriatç credits to be awarded to
those higb school students upon tbe successful completion of the courses.'

G.S. 115D-20(4) - (Eouse BÍII577 ratified in 1985)

'P¡ovided, fi¡rther, that @ persons less than 16 years oid
may be permiued to take noncnedit cor¡rses on a self-zupporting basis, zubject to
rules oftbe Saæ Board of Commuity College."

G.S. 115D-5(b) - (Senate B¡I144 ratified in 1989)

*Provided further, cr¡rriculum n¡ition and¡eg:istration fee for continuing education

occupational extæsjon cor.rrses shall also be waived for all courses taken byNorth
Carolina high school sn¡dents at cornrnunity colleges in accordance with G.S.

115D-20(4) and this section.
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ENR'LLMENT oF HrcH sc'ooL sruD'Nrs rN coMMU*,ry co,,,,'cååffii3ñ"
NORTII CAROLINA ADMI¡NSTRATT1IE CODE - 2C.O3O5

EDUCATTON SERVICES FOR MINORS
(a) The state board shall s¡coüage individuals to complete high school before seeking

artmission to a oollege.
(b) A minor, 16 yeas old or older, or who will becopne 16 duing the academic )'ear, ücåf+,e

may be admited to an appropriate program at a
college if the local public or private educational 4gency deærmines rhat admission to the program
is the best edr¡cational opion for the sh¡dent and the ad¡¡rission of such studcnts to the program is
approved by tbe college. This requiremelrt may be waived if the student haq been or¡t of school
at least six months and the application is zupported by a notarized petition of the srudent's paren!
legal grrardi4 or otherperson or 4ge,!rcy hat ing legal custody and contol. The petition shatt
certiff the sn¡dent's residencg date ofbirt\ date of leaving school, and the petitioner's legal
relationship to the sn¡dÊnL

(c) A high school smdent, 16 years or older, based upon policies ppproved by the local public
orprivate board of edr¡cation and board of tn¡stees, m?y be admitted to appropriate courses,
except adutthigh schoo! concurently underthe following conditions:

(l) Upon recommendation of the chief adminis'Eative school
officer and approval of the president ofthe college;

Ø Upon approval of the sfi¡de,lrt's program by the prineþd chief
adminis.trative offcer of the school and the president of the college; and

(3) tr-pon certificæion by the prineipd chief administrative officer that tbe
sn¡dent is taking one
couse and is making appropriæe progress toward graduation.

(a)

. Once admitted, &eyhigh school sn¡dents shall be
teated the same as all orher students.

(e) Local boards oftn¡steçs and local school boards o-r non-public sclurol goveming bodies.
may establish e€'qeorariË programs in a¡eas they se,nre in order to provide college courses to
$tdif,Ê+high school mrderts. College credits shall be awardedto those higb school sn¡dents
upon slrccessful compledon ofthe courses. gooeeratir¡e

students shall be approvd priorto implementation, by the State Board or is designee.
(f¡ Except as authorized by G.S. 115D-20(4), colleges shall not start classes, offer

su¡nmer school coulses, o¡ offer regular high school cor¡rses for high school students.

G) A college may make available to persons of any age non-credit, ñoû'reüre{id,
enricbment courses @. These cours¡es shall be selÊzupporting and shall
not e¿rnr qedit toward a diplom4 certificate, or degree at the college or high school.

(h) At the request of the director of atraining school having custody ofjuveniles
comnitted to the Ofüce of
Juvenile Justice a college may make available to such juveniles any course offered by thæ
college if they meet the course admission requireme,lrts. The director's request shall include the
director's approval for eacb juvenile to enroll in the course. Cor¡rses made available to zuch
juveniles shall follow the approval process for im¡ru¡ed groups as set forth in Rule 28.0403.

History rioæ: Authoritv 
f;Ì;"lliii: i#it' I r 5D.20; s.L. rees, c. 625;

Amended Eff. Sepæmber 1, 1993;
Temporary Amendment Eff. June 1,1997;
Admended t".l"dr I, 1998.



Appen l

College
(School System)
(Agreement Year)

ITIG}I SCHOOT PROGR.A.M AGREEMENT

Statutes I l5D-20(4) and 23NCAC section 2.C.0305. Illease sul¡mit three signed copies of this agreement to the Vice Preside¡t of
Acaclemic and Student Services, Noilh Carolina Corunlurrity College System Office.

Stalenrcnt of n urnose(s)

C r ite ria Ío r s electittg studenls

Fts *Courses to be oÍTered

Curriculum Courses
PreälNo. Course title Class tgb Credit Est. Enrollment Class Location

Occupafionnl Extension Courses
I'n:lix/No. Cour.sc tltle cl¡rss t¡tu cretlit [st.llnrollment class Locntion

* lYhen specínl loplcs and senúnor courses ore lìsled, please subnútfor revíew ond npproval to lhe S¡,s¡snt tljice corrrse
ile.scríptíorts, anil preru¡nisÍlclitr rhosc countut rn lhe o¡¡recnrcnl,



As chief academic ofiîcer, I certiþ thøt the obove reqaestecl courses are cost effectíve ønd do nor duplícøte hígh school Atlvonced
Placenrcnt cofrses that øre currenily being offered or thot couldfeosíbly be olfered by the hígtr school.

Local Edttcotíott Agent or Non-publíc
Edncotion Dlrector

Dote C h ìef Acøde ntic Otlî ce r Date

ts
t\)

Cøtl.fulatlu¿fuilc,

Evoluotion nrclhocls and meosures

Tltis is to certify that this joint program agreement has been developed in accordance with the operating proceclures for high schoolcourse offerings will be caried according to the terms of this agreement.

This the day of 20

Chairperson Board of Education Non-public Education Governing Body Chairperson Board of Trustees
Âpproved this -- day of

Vicc l,rcsidc¡rt of'Acndclrrir: ¿rntl Studcnt Scrviccs

20

NC Comnruni ty College System



Appendix D

High School Educarton Program ond Accountability

Task tr'orce

Department Of Public Instn¡ction:
Dr, June Atkinson, Dhector

Division of Insrn¡ctional Serr¡ices

Mr. Kenneth Snitb, Section Chief
Business & ìvfæiieting Development

Task Force Memben:
Mr. David Blackley, Vocational Director

Henderson Coumy Public Schools
Ms. Millie Costner, Ðirector, Worlf,orce Development

Lincoln Counq Schools
\¿fr. Charles Glazener, Vice President for Community Development

Rocky Mount Ctamber of Commerce
Dr. Margaret Harvey, Stæe Board of Education Member

Kinston"NC 28501
Dr. Lena Vanderl-indsn, Director

Secondary Education
Mr. Neill McDonal{ Assistant Superintendent

Cr¡rri cuh¡m Instr¡¡ction
Ms. Christine Malloy- Director,'Worldorce Development

Cr¡mberland County Schools
Ms. Lpn Moody, Vocæional Ad¡ninistrator

Orange Cor:nq Schools
Ms. Charlotte Murphl', Director,'Workforce Development

Sarnpson Counq' Schools
Mr. John Shaw

North Caroli¡a i¡dr¡stries for Technical Education
Mr. Ted Summey, Vocæional Administrator

Surry County Schools
Mr. Bill Teague, Vocadonal Director

Br¡ncombe Couon' Schools
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Department of Labon
Nfr. BiU Price, Consulunt

High School Apprenticeship

North Carolina Corrrr¡unity Colleges System Office:
IuIr- Stephen Athan+ Associate Direøor

Tech Prep
Dr. Bill Cole, Consr¡tent

Program Auilits
Ms. Peggy Craham, Associate Director

Continuing Education
Ms. Shea Henson, Di¡Êctor

Program Audit Sen¡ices
lds. El;-ubeth Isler, Director

Program Services
Mr. Morris Jobnson, Director ofDisability Senrices

System Heariry Offcer
Ms. Kathie Pierce, hogram Associate

Program Services
Mr. Ken Whitehurst, Director

Str¡dent Development Sen¡ices

Task Force Members:
Dr' Ann Alexander, !'ice President of Instruction and Str¡dent Development

Piedmont Communiry College
Dr. Kenneth A. Bohan hesident

caldwell communiry coüege and recbnicar Institute
Dr. U. Ronald Champion, preside¡rf

Beaufort Counq- Community College
Dr. Tony Deal, Execuive Vice president

caldwell commrmity college and recbnicar Instituæ
Senator Virginia Fox

Ba¡ner Elk, WC
Ms. Ikthy r$/. Harris. Ðean of Student Sen¡ices

Montgomery Community College
Ms. Vanessa Jones, Dean of Student Development

Vance-Granville Commr¡nity Collegð
Mr. Thomas C. King, Jr.. Member

Staæ Boa¡d of Community Colleges
Ms. Billie Meeks, Dean of Student Services

Mitchell Commrmity College
Dr. Virginia Mitchell. hesident

McDowell Community College

university of North carolina Generar Administration:
Dr. Judith Pulley, Vice p¡esidenr for planning

LINC-GA, ChapEl Hill
L4
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JODY L. ROUB.,{.NIS
NCSU INTERN
919 /9.54- 0óé1

ROUBÂNIS@BELLSOUTH.NET

HONORS CRtr,DIT
MÀ:rRIX

Con¿paRrsoN oF CouRsEs AwanDED
ApnrTroN,\r QueLrTY PorNT, FoR

SBTBcTED Nonmr C¡noLrNÂ ScHooLS
,{.ND CouxTrn,s, pER CunnrcuI,un¿ GUIDES



HONORS CRE,DIT MATRIX
coup¡nlsoN oF counsns Aw¡nDEp AputroN.{L Quautv porNT,

FoR SELECTED Nonrn C¡norrN¡Sc¡roors aND Cou¡qtres, p.ER 199g-
7999 CunnrculuM Guroes

TÀBLE OF CONTENTS

Obþctives ..........-----_*.-7
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HONORS CRE,DIT MATRIX
CoupanISONl Or COunSBS Aw¡RDED -A,pprtrONar QUaLITY POINT,

r,on SETECTED NORTI{ cAnO-rr¡¡.¡SCHOOISÁND cOUNtrns" PER 1998-
7999 CunnrculuM GuroBs

oBJECTTVES

Using the 199&99 cuaiculum-guides "ptovided by selectedschools and counfies:

o identi& courses awa¡ded one additional quatity grade point.,

o identi& wcigþtingpolicy:s staæd in cauricuh¡m guides,and

o compafe policy to state pohcy.
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HONORS CRE,DIT MATRIX
M,TTRIX OF COURSE,S AWÂRDED AOOTTIONAT QUALITY POINT, FOR

sBrnctno Nonrn c¡norrN¡.scuools âND couNtrns, p.ER 199g- rggg
CunnlculuM Gurons

DATA GATHERING ISSUES

a

a

a

o

t ù. qe of {is Tpott information herl¡sl heen provjded by Gntdsbon Hþù.Schoolafwayne
C-,-ty, TEsailHigb Seùoo|of.Pander füunty andAndrcps Higb'scboolof Cherîkee fü,-ty.

Th.e infomration provided.from CnsnaltHigÌr khoatof WashmgtonCounty, r¡d, Csnþertazd Counþ
Schools .lid not pretend to area(s) of inærelt.

9*" titles vary. Cutriculum.guides .do -not.alunys .proyjde-state .codes, or.descrþtions..adequate
for comparison pufposes.

-Quaiculum 
guide for Gates C.owrty High School does not specifr weigþted couses (or policy).

Honors is mentioned one tftne, as an oBtion for tenthgrade ¡¡"t"g .Atl other.o,rrrà, tt"t 
"r"identified in &e matrix have "advanced. iû ùeir titles.
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COuRSES AWARDED ADD¡Î|O]{AL OUALIil POINT FOR SEIEGTED NORTH CAROLI]{A SCHOOLS AND GOUilTIES, PER 1998-
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Richmond Sr.

Franklinton

Moorewllle Sr

Jacksonville

Gdtes Gounty Sr

Kinston

Manteo

Junius H. Röse
erson

:H

Pamlico

S. Stokes

NWAShE
Freedom

Cunltuck

Franklin

lredell

Richmond

Lenoir
Onslow

Burke

P¡tt
Person

Dare

Gates

Famlico

Robeson
Robeson

Charlotte-Mecldênþurg Schools
Cou

Ashe

IIIIIrI II

IIII

III

II

NOTES:
SPhysical Education and Health listed as advanced çourses.

Cuniculum guides does not specify honors credit courses.
I Honors credit offered for foreign language levels I and ll.
flCourses eligible for weighting include collegiate courses

"only if beyond the AP/IB course (freshman level in college)."
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NOTES:
tlStandard course not offered.
XMultimedla version not offered at standard level.
lGourse titled World or Social Studies Humanlties.
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couRsES AWARDED ADD|T|ONAL OUALTTY POrNl FOR SELEGTED NORTT{ GAROLINA SGHOOLS AND COUNTIES, PER 1998-
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HIGH SCHOOL ,

NWAshe

FH
S. Stokes
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Pèrscin
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lackson

lare
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OOUHTY
Ashe
Burke

Lénoir
Onslow

Pitt
Richmond

Robeson

Charlotte-Mecklenburo Schools
Guilford County Schools

NOTES:
lGourses also called "Biology" are categorized here.
QCourses also called'Advanced Biology" are catagorized here.
f-]Standad course not offered.
$ßCourse is called Math Analysis (standard level not offered); AP Calculus is offered.
Êcalculus not offered with 2057 code. stândard and AP levels are offered.
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NOTES:
ffiStandard oourse not offered.
XMultimedia version not offered at standad level.
ôCourse titled World or Social Studies Humanities.
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NOTES:
lCourses also celled "Biology" ere cetegorized here.
ocourses also celled'Advanced Biology" are cetagorized here.
fl.f,Standard coursê not offered.
lßGourse is called Math Analysis (standard level not offered); Ap Calculus is offered
lÞcalculus not offered with 20s7 code. standard and Ap levels are offered.
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Issues
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Appendix 4b
2000

Weighted Quality Points

Section g.Z (b) of Session Law 2000-67 requires the Education Cabinet to "determine

whether studenrs should receive weighted credit on their high school transcripts for

college level courses taken at community colleges, universities, or colleges...."

Through letters, telephone calls, e-mails, and focus group meetings, other issues have

emerged about weighted quality Points.

During the summer legislative session of 1991, the General Assembly identified

specific responsibilities for developing a standard transcript: "The grade point

uì"*gr and class rank shall be calculated by a standardized method to be devised by

the institutions of higher education." (G.S. I 16-l I (10a) Based on a rePort of the

Task Force of Course Classified Standa¡ds appointed by the university system, the

State Board of Education approved the recommendations for the standardized

method. That process is now a part of State Board of Education policy. (See

Attachment I)

Since the adoption of the weighted quality point policy, several issues have emerged:

l. Exclusion of any workforce development course (vocational/technical education)

from gening honors credit.

2. Lack ofspecifrc standards forhonors courses. r \
3. Restrictioì on number of Arts Education courses eligible for honors credit. 1: fJ
4. Lack of consistency in implementing honors courses (e'g. some schools requiré

an extra paper for honors credit; other schools have students in the same class

and course with some getting honors and others not getting honors crediÐ.

5. Restriction for giving weighted quality points for community college and

university courses.
6. The role of the AP exam in determining extra quality points'

In 1999, Superintendent Mike \ffard appointed a committee to review current State

Board of Education policy. The committee report is attached. (Attachment II) The

commitree sponsored three focus groups to get inPut about weighted quality points.

A survey of central office staff was conducted. Attachment III is a summary of that

survey.

Many letters, e-mails, and telephone calls have been received about weighted quality

points. Most of the correspondence have focused on:

. Artt education course restrictiqns for honors credit.

. Exclusion of certain workforce development courses from weighted quality

points.

L
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Altachmenl I

NORTE CAROLINA STAÏ:E BOARD OF EDUCATION
Policy Manual

Policv Identi$cation
Priority: Ifigh Sn¡dent Achievement
Category: C¡raduation Requirements
Policy ID Number: HSA-L-004

Pqlicv-Titlç: Policy outlining standards to be incoqporated into the electronically generated high
school transcript

Current Policv Date: l2l0lll994

Other Histodcat Information :

Statutorv Reference: GS I l6-l l(l0a)

:

The Department of Public Instruction shall develop a transcript system and the local school
administrative units shal!gs9 that system to produce standudized transcripts in an autornut.d
fonr-rat for applicants to higher educ¿tion insiitutions. .The standardÞed täscript shall include
grlde ¡oint average, class ranþ end-oflcourse test scores, and uniform course i¡rformation
including course codg name, units earned torvard graduaúor¡ and credits earned for admission to
an instin¡üon of hi-ehel ed-uc1tio1, The gra{e p.oiniaverage and class rank shall be calculated by
a standard method to be devised by the instituiions of higÍer education. fh" ryst"rn shall be
implemented by June 30, 1995.

SUMIITÄRY OF STA¡TDARÐS FOR CALCUI,ATTNG TEE \ilEIGETED GRADE
POINT A\¿ERAGE AND cï"Ass RANK oF NoRrE CAROLINA pUBLrc-EGE
SCEOOL TRANSCRIPTS

The calculations are based on a standardization of: l) academic course levels; 2) gradingscales;
and 3) tle wgiehting of course grades. The class tank is based on a weighteAþae poiñt
average in which a singlg (t) e1aliry noint or weight is added to passingþdeíearned in
AdvancedlHonorV Academically Gfted courses ór tvo (2) quality poiitã.p added ro passing
grades eamed in Advanced Placement çourses.

Academic Course Levels and Associated Weighæ

Bæic/lntrod¡rction
to..-/Stadard(S) $t1se contcnt,¡lacc a¡d academic rigor follow sta¡dards spcciñed by

theNorth C¿rotina Srandard C,ourse of Str¡dy (N.C.S.C.S.);,irh
occasiooal content en¡ichment wbere appropriaie. This course provides
credit towa¡d a high school diploma ana re{uires the cndofo"rse tsç
wherc available.

2



Adva¡ced/HonorV
Academically Gifred (IÐ

Cor¡¡se clntent, pace and academic rigor put hig¡ e{pectations on the

student and s.upass standards specified by the (N.C.S.C.S.) Such
courses demand a greater independence and responsibility. The counæ
provide credit towa¡d a higb school diploma and require a¡ end+f-
cor¡rse test whe¡e available. The state weighting system adds the
equivalent ofone quality point to the grade ea¡ned iu sr¡ch courscs.
Course content, pace and academic rigor is college leræl as adopted by

the College Board or the lnternational Baccalaureate (IB) progralr urd
is geared to enable sn¡dents to p¿rss the AP or IB test The cou¡se
provides credit tonard a high school diploma ari{ in cases wherc thc
AP/IB cou¡se is the fint cou$e taken by a sûrdent in a subject, a¡ end-
of-cor¡¡se test is required if one is offered in tlte subject" The state
weighting system adds the equivalent of nvo quality points to the grade

earned in the APIIB course.

Adva¡ced Placement (AP)

Grading Scales

High schools use one of three optional grading scales. The conversion of grades to quality points
is standardized ar¡d made equivalent under each option. Implicit in each option is a conversion
of percentage grades to letter grades according to the following widely used scale: 93-100=A
85-92=8; 77-841;7A.76=D1<69=F. Cnades and the corresponding number of quality points
are shown below for each of the three options.

Option I - Letter Grades without Pluses and Mnuses:
A=4.0 B:3.0 C:Z.A D=1.0 F=0.0 WF=O.0

Option 2 -Lelter Grades with Pluses a¡rd Mnuses:

A+=4.00
C=2.00

A =4.00
C:1.68

B =3.00
D-1.00

B-+2.68
F =0.00

C+=2.38
\ryF=O.00

A*3.68 8+=3.38
D+=1.38 D:1.00

Option 3 - Percentage Grades

96-100%--4.00
95Yo=3.88
94Yo=3.75
93To=3.63
92%o=3.50

<690lo=0.00

9lo/o=3.38
90Yo=3.25
89o/o=3.13
88%=3.00
87o/æ2.88

86Yo=2.75

85Yo=2.63

84%1.50
83Yo=2.38

82%1.25

SlYo=2.13
80%=2.00
79Yo=1.88
78Yo=1.75
77Yo=1.63

76Yo=1.5O
75o/o=1.38
74o/o=1.25
73Vo=1.13
7A-72Vo=1.00

3



Courses that Are Eligible for \{eights

Courses eligible for weights include 9th grade (except Algebra I) and high level courses that fall
into one of the following four categories:

1. HonorVGT sections of standard level academic courses. Such courses are assþed to
category H provided that the standa¡d level of the course is also offered at the high school
(l point);

2. Pre-calculus (advanced mathernatics 2070), non-AP/IB calculus, mathematics courses
beyond the level of calculus, and foreign language courses beyond the second year level.
Such courses are considered to be inherently advanced and are assigned to category H (1
point);

3. Arts education cõurses meeting the standards for music honors, dance honors, sh¡dio art
honors, and play productions honors (l point);

4. Atl AP/IB and higher level college courses (2 points).

Remedial courses and vocational courses are not eligible for weighting.

4



AÈtachment II

Progress Report of the Weighted Quality Point Cornmittee
July t3,1999

Overview In the fall of 1999, Superintendent Mike lVa¡d appointed a

comminee to review cunent State Board of Education poiicies about
weighted quality points. The committee consiste!_o! Department of
Public Instn¡ctiôn staff, Community College and University of
North Ca¡olina General Administration representative s, parents,
teachers, school counselors, business/industry representatives, and

State Board of Education staff.

The comrnittee reviewed complaints, and suggestions from parents,

school personnel, and business/industry representatives. Focus
srouD meetinss were held. Issues were identified and
íecofumendations for change were made. This Progress report
highlights the issues and concems identified during these meetings.
as well as the committee's recommendations.

Background

Issues

Developed in collaboration with the institutions of higher education.
the current State Boa¡d of Education policy allows extra qualitr:
ooins to be awarded to students for all honors, Advanced
Þlacement, and Intemational Baccalaureate courses taken in all
disciplines except vocational educaúon. G.S' I 16-11( 10-a) -eivcs
instiùtions of hiþher learning the authoriry to devise grade point

average and class rank calculation by a standard method.

The following major issues have been identified about currenl
weighted quality poins.

. Lack of specific standards for honors courses.

. Exclusion of any vocationaVtechnical education course from
getting honors credit.

. lnconsistent implementation of weighted quality points for ans
education.

. Lack of consistency in implementing honors courses (e'g. some
schools require an êxtra pàper fo¡ honors credit; otherschools
have studeñts in the samè class and course with some getting

honors and others not getting honors credit).

. Vague policies about weighted quality point-s for community
coliege and universiry courses taken by students.

5



Progress Report of the
Weighted Quality Point Committee (continued)
Page 2

a

a

O

Inconsistency in poli'cy irnplementation. The School of Math
and Science does not have weighted credit for any course.

Weighæd quality points awarded by prediction of srudenr
learning, not achievement in a class.

Increased erosion ofconfidence in the procedure and
coTplicatiols_calsed þy tttr current poïcy. A policy that was
{g-slgned to "fix" a problem has in many instanðes niade it more
difficult and cumbersome to implernent.

The Focus
Group
Recommendations

T!5e" focus groups, wittrout conferring with each other, made the
tbllowing recornr¡endations:

(1) Eliminate weighted qualiry points for any course except
Advanced Placement or Intemational Babcalaureate.

(2) If weighted quality poina are not slimin¿ted, make certain
courses in vocational education eligible for weighted credit.

(3) lstablish method for the periodic review of requirements needed
for eligibility for weighred credit.

Committee While there is not consensus among committee members, the
Recommendations majority of cornminee members concur with the focus groups'

recorrrmendations 1 and 2.

Attachments: Focus Group members
Weighæd Qualiry Points Commitæe

ProgressReportWQP
MWertisT/12l99
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AtlachmenÈ III

Questionnaire of Instructional Services Division's Central
Office Contacts on the Issue of V/eighted Credit for HS Courses

Procedure Central Office contâcts in the 119 local education agencies (LEAs) across the state

were faxed three questions used in the focus groups conducted on "Weighted Credit
for HS Courses." The three questions used in the questionnaire to Central Office
staff were:
l. What concems do you have about weighted quality points in high school courses

in North Carolina?
2. lVhat bothers you about this issue?

3. Should the current policies about weighted quality points be changed? If yes,

how? If no, why not?

Summary of
Results

WQPAnachment lfl

Of the 119 questionnaires faxed,3l responses were received -a267o rate
of retum.
. Fifteen of the responses felt that the current policy should not be changed.

Typical of the responses from this group of responses is the following statement
from an associate superintendent, "No, tl¡e cunent policies should not be

changed. lVith few exceptions, our students, staff, and community understand

the policies and believe they are fair. Weighted quality points do provide some
initiative to highly motivated students to pursue the most challenging course of
study available. College admission and scholarship decisions rely on this
weighting (and the resulting class ranking) to differentiate among applicants.". Sixteen of the 3l retumed responses recommended some type of change in the

existing weighted credit policy. These recommendations included:

3,4, or 5 on the AP exam for that course. Several responses indicated that
state should pay costs for students to take AP exams,

uniformity in these courses.

to receive an additional quality point need to be sn¡died and included."

These 16 responders provided some of the same reasons for wanting to change the
currênt policy by the three focus groups. The reasons cited included:

personnel offer both'honors" and "regular" sections ofcourses. Studentsdo
not have equal access to advanced, honors, and AP courses.

7
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1999 Focus Group Fqedback

RESPONSES TO FOCUS cROUp QUESTTO¡{S ON
WEIGHTED CREDIT FOR I{IGH SCHOOL COURSES

Before discussing this issue, some participants suggested we review the
background of weighted grades. lYhy did schools begin to add weight to
certain courses?

It gave schools the opportunity to offer different credit level courses.
It recognizes and rewa¡ds student selection of a challenging course (acts as a
short-term incentive).
It helps students get into college by differentiating them from others who do well
but take "regular" courses.

In the past, there had been cases of students named as valedictorians who had
taken a less rigorous program.
It does the college admissions' offrce job for them - large numbers of applicants
meÍü that the admissions staffwelcome methods for "sorting students."
V/e should/could differentiate between HS & college level courses.

IVhat concerns do you have about weighted quality points in high school
courses in North Carolina?

Students may take (or avoid) certain courses for the'krong" reasons.a

Students take courses, regardless of interest or applicability of the topic, just to
increase their GPA.
Students will avoid challenging or rigorous courses that are not weighted.
They focus on GPA because class rank determines valedictorian and may
influence college admission.
Students who "manipulate" the system can raise their GPA, while others who do
not understand the impact of weighting (or who refuse to plan their choices based
on weighting) have a lower GPA. For example, a student who takes a study hall
instead of a course has fewer classes, and thus raises his or her GPA.
Students avoid applications courses, such as band, ROTC, technology, or
journalism. This is a concern because these programs often teach the very skills,
such as team participation, that may be most useful in the business world. Other
courses would help with college preparation, such as drafting for engineering
school or ROTC for the U.S. military academies.

8
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Weighted Credit
page2

Weighted grades cause undue pressure on students and schools regarding classes

and GPA's

Parents, teachers, and peers, may pressure students. Students pressure themselves.

Teachers like to teach smaller classes, and AP and Honors classes are often smaller,

so teachers may push students to register to ensure a class will run.

The number of AP and honors classes offered impacts the perception of parents on

school, so administrators feel pressure to offer these classes.

Negative results include: this pushes students into things they don't want; students
- 

may faif, may be over-stfessed, not well-rounded, may lash out, etc. This limits
oppornrnities to explore career-related options. Choices made only for external

motivation may result in burn-out.

Students may not be prepared for the "rigor" of an AP class.

There may be positive results for certain students. This does encourage sftdents to

"strçtch" and take more challenging work. By acting as a short-term reward, it may

hetp students to reach the goal of getting into college. It may also help s$dents to

build confidence and build on their strengths.

There is not a consistenf state-wide defînition of weighted courses.

' 
Therè is inconsistency from teacher/teacher, school/school, system/system.

The amount of homework may define a weighted course (quantiry more than quality).

Teachers say "If you sign up for honors - expect 5 hours homework per week."

One way to define an honors class is to include summer assignments.

Some classes have no real difference between honors and regular.

Some are defined by the difficulty level of literan¡re read and the type of sources-
t primary sources and literature rather than textbooks.

Some are defined by the approach: using an inquiry approach, problem-solving, a

. project is required (additional recital, art show, thesis, directing a production, doing a

'substantial research paper). Student presentations my be required.

In some school systems, if a student takes an AP course, and takes the AP test, they

receive the "AP" weight. If they take the AP course, but do not take the AP exam,

, they receive the "honors" weight.
: Schools cannot requíre students to take the AP exam due to cost.

. Classes at community colleges vary greatly. Some community college courses

receive weighted credit rvhile others do not. This may impact the relationship between
. a school and its local community college. The high school may be concerned with the' loss of control of course content and quality. If the high school chooses not to weight

the college course, this may hurt the partnership between those schools.

Another inconsistency exists because a course that is offered by the college is an

honors course, even if it is the only level taught. A high school would be required to

offer a "regulat'' level course in order to offer the honors level course.

9



Weighted Crcdit
page 3

Credit may be based on who teaches the class. A computer course taught by the
technology department may not be weighted, while the same course iJweigtrteO if
taugbt by the math departmenr.
Different teachers may have different criteria for admission to class.
There arÊ very strong vocational programs that are not recognized.
There are no standards for general .oursrs (Ap & IB do have some standard
expectations and measures).
There is a state standard course of study for regular geometry, but not for honors
goometry' and there is no end of course test for the honors class.
Some APÆIonors courses are not as challenging as they should be (there is no clear
distinction between honors and non-honors. They may be different on paper but not in
practice.

T[eighted grades emphasize the inequities between school systems. It exacerbates
the "have" and "have not" situation.
The¡e are'fewer minority students in Ap and Honors classes.
Rural schools have fewer resources and cannot offer as many AP and honors courses.
They may be teaching the same course as the larger system, but it is not recognized as
an honors level course.

college admissions assessment of transcripts is inconsistent.

Most colleges look at the total transcript, but GPA and class rank may impact the
amount of time spent reviewing an application.
schools and students are unclear howlolleges assess performance.
Some colleges count weights, some do not.
SoT. accePt AP for credit, some do not. Different schools require different levels of
performance on the AP exam to receive credit. At some colleges, a score of ..3" is
considered adequate, others require a 4 or 5. This may influence the number of Ap
classes a student will take.
The impact of a high school or system's size and resources on what can be offered
may influence students' college admissions chances.
Colleges who do t?ot consider weights when assessing a transcript penalize a lower
grade.

\ileigþting grades may change the level of effort by students.
A student may be in an honors class, but not putting forth his or her best éffort (they
may settle for a "B" in an honors class, sincelt is ttle..same,, as an .,4,, in a regular
course).

I
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They may notlearn as much in AP or honors class as in a standard class due to

reduced effort.
Str¡dents will "rationalize" performance (this AP "C" is really an "A").
Teachers hesitate to "fail" AP or Honors students. Students know this, thus there is

even more potential to cause them (students) to slack off.

o The original intent of weighting honors and AP courses has led to a "snowball"
. , - 

gffecÇ with many other courses receiving weighted crediL

rJ/eighted credit has had some unintended consequences. For example, middle school

principals are asking about weighting courses'

Courses are created to "compete't with weighted courses. Some systems offer honors

yearbook, honors band, etc.

. Other courses that have been proposed as deserving of weighted credit include WEB-
, based courses, specialized higher level courses such æ Shakespeare, etc. No

'. ' standa¡ds exist for assessing these courses in terms of their rigor.
: ' ' Parents want recognition for non-academic programs (courses other than core

curriculum and activities). Things like scouting, which may be valuable and require
, , large amounts of time and effort, are not recognized by the weighting system.
' ', Students may feel these activities are not as worthwhile.

Weighting creates additional emphasis on competition and class rank.

V/eighting grades sends the wrong message to students in standard (non-weighted

classes); "standard" means "lower level."
Class rank is a "sorting" tool used by administrators and admissions offices. It does

not encourage a look at the "total" student.

Only the upper echelon "needs" rank. It is unnecessary and creates a disturbing

emphasis on grades.

Competition is not always negative, it may encourage students to stretch.

Competition exists whether we have weighting or not.

Competition mîy lead to poor decision-making by administrators (i.e., a principal did
not \trant to "allow" a senior to do a Spring art portfolio, as this gave her an extra

chance for an AP grade that others would not have.

Teachers and administrators pressure to students to take these classes due to

competition between teachers, schools, and systems.
\ù/eighting does not impact a school's ABC rating (yet!), at leæt not directly. It may

affect the population of students that do impact the ABC.
Students may cheat more frequently, avoid studying together. Unhealthy levels of
competition do not foster question and answer in the classroom.
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Sn¡dents moving into a new school system may'Tump" in rank, since only their
grades in that system apply towards class rank.

r Long term impact '. -

If studens take fewer classes (in order to raise their GPAs), it may adversely impact
their college success.

Students may not receive, or even be considered for, scholarships that use class rank
and GPA as criteria for assessment. For example, some merit-based scholarships
consider only those students in the top SVo of their class. In a highly competitive, high
performing school, even students with 1500+ SAT scores and high GPAs may not be
in the top 5lo.
Weighted classes may result in. lowering expectations for students in standard classes.
This is detrimental to all students.
May be a future liability issue, if a counselor or teacher recommends non-weighted
courses to a student.
May lead to overcrowding in some classes.
Pressure on schools to provide these courses may impact limited budget.

Recommendations for the future:

Do away with weighting of grades. Address issues through other means.

We should do away with rank altogether. If the North Carolina university system is
looking to a portfolio system for assessment of students, will they stiil wâniranking?
lVe should define valedictorian - is it doing top work at your level?
Consider having groups of honor graduates, Iike universities (summa cum lau^de, magna
cu¡n laude, cum laude)

If we do keep a system of weighted grades, the system should:

Include clearly defined standards and measures for honors level courses.
Ensure that standards are consistent across the state, so comparisons would be valid
Provide some way to differentiate betlveen HS and college level courses, such as
APlts - which dohave standards.
Pmvide a way to allow colleges to get a clear picture of student interests and
accomplishments from a transcript.

.. Include an objective way to assess/measure a course's rigor and whether it is
appropriate to add to a list of weighted courses. Expand current list of weighted
courses to include rigorous courses in the'Workforce Development curriculum.
Eliminate or reduce unhealthy competition.
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Encourage courses that could be challenging but notjust "busy work" - or overly

stressful.

Provide for ongoing evaluation that would produce data for decision-making.

Include a system to monitor and evaluate to remove courses that no longer meet the

st¿ndards.

..'.
Additional Àuggestions :

:Transcripts shouldinclude course descriptioris, so colleges can determine the rigorof a

particular course. Rigor may be based on the level of thinking, requiring students to

interpret information and presenl both oral and written defense of their viewpoints. Rigor

may be defined by the type of asse3sment used.

Weighting alone has not created some of these issues, Competition will certainly exist

whether or not some courses receive weighted grades. :

rParticÍpants also suggested additional public forums be held. , . . l
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Executive Summary

The General Assembly has asked the Education Cabinet to study a series of issues that involve
programs which the public schools, community colleges, colleges, and universities offer for high
schoolstudents [House Bill 1840, Section 9.2.(b)]. ln the past, the three sectors have taken
different and sometimes conflicting positions on some of the issues. This report describes the
programs affected, clarifies the issues, and presents the current thinking of the Education
Cabinet on the issues.

For ease of understanding, the primary issues may be grouped into "dropout-related" issues,
"topout-related" issues, developmental education issues, and distance learning options.

Drooout-related issues pertain to students who have dropped out of high school and wish to
obtain a high school diploma or the equivalent via the Adult High School Diploma Program or the
General Educational Development (GED) Program offered by community colleges. The
questions here are (a) whether these programs overlap (duplicate or interfere with each other),
and if so, which single level of the system and which program should provide services to
dropouts, (b)whether students in the Adult High School Diploma Program should be required to
take and pass the same examinations that other high school students must take at the end of
certain courses and in order to graduate from high school, and (c) whether a there should be a
minimum age for students to enter the Adult High School Diploma program.

(a) While the programs all perform the same general function, they serve students in
different kinds of circumstances and thus do not duplicate each other. Where different levels
of the education system offer programs that m¡ght compete with each other, local education
officials have adequate means to resolve the problem.

(b) There are important and valid arguments both for and against requiring students ¡n the
Adult High School Diploma Program to take examinations required of othei high school
students, but the overriding concern of the Education Cabinet is the need to encourage as
many adult dropouts as possible to take advantage of programs to further their education.
So the Education Cabinet prefers not to institute new examination requirements at this time.
After the High School Exit Examination is implemented, the Education Cabinet would like
revisit the issue.

(c) While raising the minimum age for enrollment in the Adult High Schoot Diptoma
Program from the present minimum of sixteen to a minimum of eighteen wouid protect
against inappropriate use of the program by students of high school age, it would also
rule out some appropriate uses of the program by 16- and 17-year-olds. Local school
district and community college officials have adequate means of minimizing inappropriate
use of the program without imposing a system-wide age limit of 1g.

Tooot+I-relaled issues afiect high-achieving high school students who are bumping up against
the ceiling of the normal high school curriculum and want to extend their educatíon io the ðollege
level while still enrolled in high school. lncluded here are the questions of (a) whether there is
inappropriate overlap between the types of courses which the three sectors offer such students,
and if so, which single level of the system and which program should provide services to
"topouts," (b) whether community colleges and the university should waive tuition for such
courses, and (c)whether students should receive weighted credit on their high school transcripts
for college level courses taken at community colleges, colleges, or universitiãs.

(a) The variety of courses offered to high-achieving students may seem confusing upon
first examination, but each type of course seems distinctively weli-suited for certain types
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of students. Some local school district officíals have alleged that Concurrent Enrollment
in community-college couÍses undermine their ability to e-nroll stuOents ¡n sufficientnumbers to offer AP courses. But the operating manual for Concurrent Enrollment rules
out such competition, and local school districts-have adequate r".ni io ensure that thisprovision of the manual is enforced. Another issue here iå tná questiãn of whether the
state is paying twice for hþh school students enroJled tn commrinity 

"õú"g" 
or universitycourses. The Education Cabinet believes that while there may oe ä ããgree of doublepayment'.eliminating allduplication would probably deprive nlin-acnieving students ¡n

small and poor school districts of opportunities availabie to thãir counterparts in better
funded districts. Such duplicat¡on aé may exist represents a warranted investment inseamless, equitable access to educational opportunity.

(bJ Community colleges now waive tuition for students in both Huskins and concurrent
Enroilment courses, while universities charge tuition to some students in analogous
courses. unless state appropriations werelncreased to offset the lost revenues,
forbidding universities to charge tuition may elim-inate important opportunities foi manystudents. Present policies of the two systems offer appropr¡at" ¡nããntires for students
and their parents to tum first to community colleges, ine Ëvel of tne system wh¡ch shouldbe their first recourse, The existing poriciãs snoi¡to remain in prace. '
(c) lt is diffi-cult to justiff the cunent distribution of extra grade points, which awards oneextra point for honors courses and two extra points for nãvancbd plãcement and
lntemational Baccalaureate courses, but nonb for comrnuníty college or university
courses. The deta¡ls of a new policy have not yet been worlied outl-tnput is curränfly
being solicited. Positions on which ine eoucat¡on community comes to consensus will beincorporated, and all feedback will be considered carefully în. prãp*àl currentty unoerconsideration may be ouilined as follows:

' Hgnors,courses. The preriminary proposar identifies courses that
have End-of'course examinations and'wourd be erigibre to ."* ån'
extra grade point. To eam the extra po¡nt, students-would have to
meet or exceed a minimum Eoc examina$on score to be set by the
Education Cabinet. There remains disagreement about this,
however. Some members of the Educaäon Cabinet believe that
weighting also needs to be given for rigorous elective courses, for
high level mathematics and science colurses, and perhaps for other
high level courses for which no EOC examination is curientty 

- -
available. The Education cabinet wiil work to accommodate these
courses in the final proposal in a manner cons¡stent with the need
both to standardize honors courses and to encourage high revers of
student performance across all districts and schooÈ.
' Advanced Pracement and rntemationar Baccaraureate. one extra
grade point would be awarded to students for passing an Ap or lB
course, but a second extra point could be earned by écoring at or
above a certain level on Ap or lB examinations.

' community coilege and university courses. one extra grade point
would be awarded to students who take and pass university ó. 

- - -
community coilege courses. where an appropriate Ap exim exists,
a student could earn a second poínt by scoring at or above the samã
level set for students in high school Ap courses.

T]ìe particular dgveloonr-ental gducatioî issues raised by the legislation affect a very narrowrange of high school stuoents: inõGffiñb need to comptãte a certain course (or set ofcourses) that is not available in their high school in order to gain unenòumoered admission to acollege program. The Education Cabinlt believes that when courses that would be considered
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"developmental" at the community college or university level would serve such high school
students, the students should indeed be permitted to take the developmental courses. This
would represent a warranted, limited expansion of the Cooperative High School program.

The GeneralAssembly also asked the Education Cabinet to consider whether-g[lgþ¡glg!¡g
opportunit¡es might help increase the options available to high school students in various
circumstances. Technology-based distance education courses do have great potential to expand
opportunities for many high school students, especially in poor and rural districts. But seve¡:al
important questions remain about (a) the availability, quality, and appropriateness of technology-
based distance education courses, (b) state level infrastructure to deliver the courses, and (c)
local district infrastructure and capacity to implement them well. To address these questions in
more detail, the Education Cabinet would like to reconvene the School Technology Task Force
which has addressed related issues very effectively in the past, and to return to the General
Assembly to report on recommendations made by the Task Force.
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The General Assembly has asked the Education Cabinet to study a series of issues that involve
progr¿¡ms which the public schools, community colleges, colleges, and universities offer for high
school students [House Bill 1840, Section 9.2.(b)]. A copy of the legislation is attached as
Appendix A. ln the past, the three sectors have taken different and sometimes conflicting
positions on some of the issues. This report describes the programs affected, clarifies thl
issues, and presents the current thinking of the Education cabinet on the issues.

Grouping of lssues

For ease of understanding, the primary issues may be grouped into "dropout-related" issues,
"topout-related" issues, developmental education issues, and distance learning options.

o Dropout-related issues perta¡n to students who have dÍopped out of high school and
wish to obtain a high school diploma or the equivalent via the Adutt High Sóhool
Diploma Program or the General Educational Development (GED) Program offered
by community colleges. The questions here are (a) whether these programs overlap
(duplicate or interfere with each other), and if so, which single level of the system and
which program should provide services to dropouts, (b)whether students in the Rdutt' High School Diploma Program should be required to take and pass the same
examinations that other high school students must take at the end of certain courses
and in order to graduate from high school, and (c) whether there should be a
minimum age for students to enter the Adult High school Diploma program.

. Topout-Ielate.d issues affect high-achieving high school students who are bumping
up against the ceiling of the normal high school curriculum and want to extend their
education to the college level while stíll enrolled in high school. lncluded here are the
questions of (a) whether there is inappropriate overlap between the types of courses
which the three sectors offer such students, and if so, which single level of the
system and which program should provide services to "topouts," (b) whether
community colleges and the university should waive tuition for such courses, (c) and
whether students should receive weighted credit on their high school transcripts for
college level courses taken at community colleges, colleges, or universities.

o The particular developmental education issues raised by the legislation affect a very
narrow range of high school students: those students who need to complete a certain
couÍse (or set of courses) that is not available in their high school in order to gain
unencumbered admission to a college progr:¡m. For example, suppose a high
school student has completed the first semester of her senior year and has been
admitted to enroll the following fall in a nursing program in a community college. But
her admission is contingent upon completion of a pre-requisite mathematics course
that is not offered in her high school during the spring semester. The course is
offered at the community college, but if she waits until fall to take the course as a
"developmental" course in the community college, she willfall a step behind her
fellow entering students in mathematics. May she take the course at the community
college during the final spring semester of high school? At present, she may not,
because at the community college level, the course is a "developmental' or remedial
course offered mainly to assist the underprepared, and not a true college level
course. The Cooperative High School Program covers college level courses only.
The specific questions here are whether the Cooperative High School Program únder
which high school students may take college-level courses at commun¡ty colleges
should be expanded to permit high school students to take remedial or
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"developmental' courses at community colleges under such circumstances, and if so, who
should pay for such courses.

. The General Assembly also asked the Education Cabinet to consider whether
distance learnino opportunities might help increase the options available to students
in various circumstances.

Principles to Guide Resolution

As a framework to gu¡de resolution of the issues, the Education Cabinet adopted the following
principles, some of which are drawn from the legislation charging the Education Cabinet to study
the issues:

Access. North Carolinians of all ages should have ready access to high quality
educational services appropriate to their needs and capacities. Because students differ
in interests, skills, and life circumstances, assuring broad access may require multiple
routes, second chances, and use of distance education to give the full array oî students
appropriate opportunities to obtain a high quality education.

Equity. Access should be fairly and equitably provided, without preference or
disadvantage to any student by reason of ethnicity, gender, economic background,
language proficiency, or the characteristics of the community where he or she resides
(e.9., low wealth, remoteness).

Seamlessness. Movement through the education system should be as seamless as
possible, without undue obstacles to movement from one level of the system to the next
as a student's knowledge and skills warrant it.

Accountabililv for Ouality. Equitable, seamless access means little unless the
educational programs and services provided meet high standards, with accountability for
students, teachers, and systems alike.

Progrem lntegrity. Each program should be carefully designed to serve a specific type of
student and to meet a specifìc set of needs. Other students should be allowed access to
a program only if they can benefit from it without compromising service to those for whom
the program was specifically designed.

Efficiency. Access to high quality, well-designed programs should be provided as
efficiently as possible. Efficiency permits the broadest access possible with available
resources.

Mission-Approoriateness. Each sector - the public schools, community colleges,
colleges, and universities - should provide services that fit its mission. Each sector has
both first claim on and first responsibility for students at a certain level of education
development.

As a set, these principles compose a policy of broad, equitable access to high quality programs
provided as efficiently as possible by the most appropriate component(s) of the education
system. They do not dictate a particular resolution to the issues raised by the General Assembly,
but they do suggest ways of looking at and of resolving those issues. Now let us tum to each of
the three sets of issues in turn.

7
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Dropout'related issues involve high schools operated by North Carolina public Schools and twoprogramloperated by community colleges, the Adult High School Diploma Frogram and the
General Educational Development Program. A little baclground on éach will fac¡t¡tate
understanding of the issues.

High School Diptoma Program (NC pubtic Schools)

By curent State Board of-Education Policy, a student may earn a high school diploma by
completing any of four different courses of study: Career PreparatioÀ, College Tächnical'
Preparation, C9l]9Se preparation, and the Occupational Couise of Study. The first three ail
require twenty (20) units of credit, plus any additional credits that may be required by the local
school district that actually issues the diploma. The fourth - Occupaiional - is intended for
certain students with disabilities who have an lndividualized Education Plan. The Occupational
Course of Study requires twenty tvto (22) credits. A unit of credit is equivalent to a full ácademic
year of study in some subject.

The State Board issues a Standard Course of Study for each of the required courses ând also
requires that students take an End-of-Course Examination covering the content in each. Current
State Board policy requires that local districts count the student's grade on an End-of-Course
Examination for at least 25o/o of the student's grade in each requirãd course. Districts may, at
!!9]1own option, give greater weight to the End-of-course Examination grade. Beginningin
2003, a student in the traditional high schooldiploma program witl also Ëe requireð'to pais a n"*
Higli Schoot Exit Examination in orðer to earn à Oiptoma.-

Adult High School Diptoma Program (NC Community Coileges)

The Adult High School Diploma Program is designed to enable adults who have left high school
without a diploma to earn one. Students ¡n the program follow the North Carolina Staniard
Course of Study to complete the same courses whlch the State Board of Education requìres ior
graduation from a traditional high school.

A premise behind having cornmunity colleges óffer the program is that it would be awkward and
inconvenient for adults beyond high school age to retum to nign school to complete their high
school studies. The program is also tailored to allow these adult students to complete courées at
their own pace, often just one course at a time. This feature enables many workiàg adults to fit
the program in with the demands of work and family.

Diplomas eamed through the program are actually awarded by a local school district with which a
community college has a cooperative agreement. At present, however, students in the program
are not required to take the End-of-Course examinations required of other students puréuini a
North Carolina high school diploma, nor under present policies would they be required to tale the
High School Exit Examination when that comes on lineìn 2003.

General Education Development Program

The General Education Development (GED) Program leads not to â North Carolina high school
diploma, but to a certif¡cate of high schoot diploma equivatency. The GED program wã"
developed in 1942 for world war ll veterans and opened to civilians in the 195-0,s.

To obtain a certificate of high school diploma equivalency, a student must pass a battery of tests
offered by the GED Testing Service, a unit of the American Councit on Edúcation (ACEf. ACE is
a respected Washington-based higher education association. ACE's interest is in'enabiing a
bJoade-r range of students to get ready for further education beyond high school. Nationwide,
about 6170 of GED graduates attend some form of postsecondäry eduãation. According to the
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UNC General Administration, however, few GED holders enroll at University system câmpuses.
This seems to imply that community college is a more common route for GED students to take.

The GED battery of tests covers five areas: Writing Skills, lnterpreting Literature and the Arts,
SocialStudies, Science, and Mathematics. The General Educational Development Program
offered by all 58 of the community colleges is designed to prepare students for the battery of
examinations. Unlike the Adult High School Diploma Program, there is no standard course of
study - no prescribed set of courses - that student must take before taking the GED tests. A
student whose skill levels are close to those requíred by the examination may require only a little
brushing up to prepare for the examination. The amount and kind of preparation students get
depends on the levels of knowledge and skíll they bring to the program. GED students may
enroll full or part time. Younger students are more likely to go full time, while older students are
more likely to take a course or two at a time.

Another feature that distinguishes the GED from the Adult High School Diploma Program is
portabi¡¡ty. Because the GED is awarded on the basis of a standardized test that is offered
nationwide, a student who moves into or out of North Carolina while part way through the
program may resume preparation in his or her new home.

Questions

The questions posed by the General Assembly regarding these programs are

Do these programs overlap?

Should students in the Adult High School Diploma Program be required to take End-of-
Course and High School Exit Examinations in order to obtain a diploma?

Should there be a minimum age requirement for students to enroll in the Adult High
School Diploma Program?

Overlap

These three programs obviously do overlap in certain respects. Each of them is intended to
enable a student to eam a high school diploma or the equivalent.

One way to eliminate overiap would be to insist that anyone who has dropped out of high school
but subsequently wishes to eam a diploma must simply enroll in a traditional high school in the
local school district where he or she lives. But this option would present major practical and
emotional obstacles for many adults and young adults, would probably limit the educational
atta¡nment of many, and seems inconsistent with the principle of access to 'educational services
appropriate to their needs and capacities."

Though the three programs perform the same generalfunction, they serve students in different
kinds of circumstances. On first examination, the Adult High School Diploma Program and the
General Educational Development Program may seem redundant. But one requires a student to
complete all courses prescribed for the high school diploma and leads to the same high school
diploma awarded to other students who do so. The other simply offers self-paced, tailored
assistance to prepare for a set of examinations. lt entails no specific set of courses. Nor does it
lead to a diploma - only to a certificate of high school equivalency. So while these programs
overlap in terms of the broad function they serve, they perform the function in different ways,
appropriate to students in different circumstances.

This brings us to the question of whether these two community college programs - though
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designed for different purposes - may sometimes compete for students who would be served
more appropr¡ately in the traditional high school program. Consistent with the principle of
mission-appropriateness, the position of both the Public Schools and the Community Coltege
system is that students of high school age belong in high school. Yet once a student has e¡ther
fìnished or dropped out of high school, a community cottege is obligated by law to serve that
student. ln North Carolina, people 16 or older may make their own choices about education, but
do some high school students drop out ¡ryþ! to use the Adult High School Diploma Program
asan easier or quicker route to a high school diploma or the equivalent? More precisef, ðo
differences in the rigor of the programs create inoentives for a student to drop out and take one of
these other routes?

Some have argued that the Adult High School Diploma does offer a temptation to students who
have difficulty in meeting requirements for a traditional high school diploma. Two ways of
addressing the concem that some students may be tempted to drop out of a traditional high
school specifically in order to enroll in the Adult High School Diploma Program have been
suggested: require Adult High SchoolDiploma Program students to take End-of-Course and Exit
Examinations, and institute a minimum age requirement for enrollment in the Adult High School
Diploma Program.

End-of-Course and High School Exit Examínations

As indicated above, Adult High School Diploma Program students take the full course of study
reqúired for other high school students and may eam a North Carolina high school diploma, but
are required neither to take End-of-Course Examinations nor to pass the ímpending High School
Exit Examination in order to obtain the diploma. The General Assembly has asked the-Education
Cabinet to determine the feasibility, advantages and disadvantages, procedures, and costs for
requiring students who participate in the Adult High School Diploma Program to take tests of high
school students taking the same courses. We respond to these requests below. The Educatioà
Cabinet infers that the underlying question here is whether these examínation requirements
should be extended to students in the Adult High School Diploma Program, a guestion we
address at the conclusion of this section.

Arguments in Favor of Requiring All Students Enrolled in the AHDp to Take
Examinations

It is the local school district that actually awards the diploma to students in the
Adult High school Diploma Program, and the diploma is a regular North carolína
High School Diploma indistinguishable from any other such diptoma.

Consistent with the equig principle enunciated above, the student accountability
standards established in recent years should apply equally to all students who
receíve the diploma, regardless of age.

Failure to impose accountability standards equitably may offer some students an
incentive to drop out of high school and enter the Adult High School Diploma
Program in order to evade the End-of-Course and Exit Examinations.

Arguments Against

Requiring adults (18 and older) enrolled in the Adult High Schooi Diptoma
Program to take End-of-Course examinations and * when it comes on line -the
High School exit Examination might discourage many from enrolling in the
program.
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Given North Carolina's historically low rates of high schoolgraduation and
college enrollment, and given the importance of raising those rates, no new
obstacles should be put in the way of adult dropouts' resuming their schooling
and earning a diploma.

Such an examination requirement would represent an intrusion of public school
authority into a community college program.

Cost and Feasibilíty lssues

First, how much would ¡t cost to administer the test, and who would pay for the
costs of the examinations? The costs would include the costs of the test
materials themselves, the costs of proctors, and the costs of scoring the
examinations. The simplest way to meet the cost of the tests themselves might
be to make a modest addition to the DPI budget. The costs of proctoring would
also be modest, and lhe costs of scoring should be nominal. The school distr¡ct
that is to grant a student's diploma would have the equipment to do the machine
scoring and provide a score to the community college.

A second issue is timing. Adult High School Diploma Students do not
necessarily complete courses at the end of a semester, as do traditional high
school students. Yet if the tests are given three times a year (at the end of each
semester and the end of the summer), the longest elapsed time between
finishing a course and taking the examination would be about four months, but in
most cases the wait would be shorter. The timing of End-of-Course
examinations might actually serve as a useful planning device and set of
deadlines for Adult High School Díploma Program students. Though a wait might
be inconvenient, regularly scheduled examinations impose deadlines and waits
for many others throughout the society (e.9., CPA exams, bar exams), and the
wait for EoC examinations does not seem unusual or excessive by comparison.

A third issue is test security. Some in the community college system worry that if
a community college employee were to compromise the security of an End of
Course examination, the community college system would be held liable for the
costs of creating a new version of the test. ln the public schools, it would be the
employee him or herself who would be held liable, not the school district, unless
the district is somehow negligent. There seems no reason to treat community
college employees any differently, nor to hold the community college system
liable for the actions of one of its employees, unless the system is somehow
negligent. ln any event, DPI officials cannot recall an instance in which a district
was held liable for a lapse of test security, nor an Instance where the person
responsible for compromising security was identified and made to bear the costs
of creating a new test.

All in all, it seems feasible to ask Adult High School Program students to take the
same examinations that other students pursuing a diploma are reguired to take.

At present, it does not appear to the Education Cabinet that high school students are dropp¡ng
out of high school and into the Adult High School Diploma Program specifically to avoid End-of-
Course examinations. When the High School Exit Examination is implemented, some students
may be tempted to do so. But taking this and the other consideration enumerated above into
account, the Education Cabinet would prefer to wait to see whether this problem actually does
emerge rather than to institute a new set of requirements to address a problem that may not
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materialize. The full effects of requiring all students in the Adult High School Diploma program totake End-of-Course and Exit Examinations - unintended as well as'intended -- are impossible toforesee' The Education Cabinet is concemed that such requirements'm¡ght well discouragemany older adults from resuming their education. The Eduåat¡on ðao¡nelwants to encouråle asmany of them as possible to return for further education, ano frefers not to risk aiscouråtinj'older students to address. a.potential but not yet actual problem øtn yorng"|. students. Thus,although it may be feasible to extend examinãtion requirements to Ááurt High school DiplomaProgram students, on balance it does not seem desiräote to do so at this time,

Minimum Age Requirement

I.hg'gl the Adult High School Diploma program was created to serve adutts who dropped out ofhigh school some time ago and now want isecond chance at eamin! a diploma, many 16- and17-year-olds do enrollin the program.

This has given rise to two quite different concems. From the public school side, some havearque! that community coleges are actualty recruiting high sðhoot siudenf into the progrå, inorder to increase their enrollments and revénue. Yet-on irre community coilege sioe, cáñe!à 
''

officials report that the presence of 16- and r z-year-òus il Ñ-u[ Fi¡d"scrrooì'oilromã p;;i;"*
courses makes many adults students uncomfoñable and may evenir¡ve them aivay iror-tñãprogram' So the principle of program integrity is being abrogaæo - ine tunoamentá puróosã orthe program is being compromised as stuãenis otherlhan itã ¡ntenoei oeneficiaries enter it.

For these reasons, some educators from bolh the public schools and the community collegeshave advocatedraising 
!h.e 

minillm age for enroliment in the Adult High schoot DiptomaProgram to 18. But would establishingã minimum 
"j" oi raãiirinåi"'"or" appropriate uses ofthe program by 16- and 17'year-oldsi Consider thelituation ot a siiteen year-otd who ismiserable in high school, failing or doing poorty academicaly, ano wnã ¡nós ã oãðeni-påving ¡o¡that allows him to gain a sense of complience, rearn oisiiliín" äÃd éooo work habits, andcontribute to his family economically. He drops out not jgfoþ¡ to eñto the Adult Hig'h-schootDiploma program, but because on óalance, working wniiilffii¡nõ.ðommun¡tv coilege seems togive him some handle on life. Should suclr a student be forbidden to enroll in one of thecommunity college altematives to traditional high school?

Forbidding enrollment by such students would seem to violate the access principle, which holdsthat a variety of possible routes to an adequate education should be àvailable to people indifferent circumstances. Further, a centrairote of thJcóñr.i,y ãJrãg". is to give peopte whoare beyond the age of mandatory schooling access to second cnance ópportunities. so theprinciple of mission-appropriateness wouliabo seem to argue against raising the minimum ageto 18.

In :lt' while raising the minimum age for enrollment in_the Adutt Higtr Schoot Diptoma program
to.18.would protect against casual, iñappropriate use of the pr"g;""ili 16 and 17 year-otds, itmight also rule out some appropriate uses, ãnd might conflict witn cormrnity colreges,
commitment to providing second-chance educatioñal opportunitiãr.

Recommended Approach

lf neither of these two approaches to eliminating inappropriate use of the Adult High SchoolDiploma Plogram is adopted, how can any curãnt orpoientiar abuses of the proira;il-
addressed?

The Education Cabinet beJieves that adequate me€ns of eliminating abuses are already availableto local school districts. First, for the first iix months after dropjtng-out ót high schoot, å ;t"d;"t
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must have the written, notarized permission of his or her parent or guardian, plus the
concurrence of both the local school d¡strlct and the community college that adm¡ssion to the
program is the best educational option for the student (NC Administrative Code T23: Chapter 2
(C).0305). And second, as indicated earlier, diplomas earned by a student in the Adutt High
School Diploma Program are actually awarded by the local schoold¡str¡ct where the student
resides.

So if a school district believes a community college is recruiting or accepting students
inappropriately, the district can put a stop to the practice by reminding the college that diplomas
will not be awarded without the specific concurrence of the local school district. Local districts
are in the best position to judge whether there is a problem, and if so, to deal with it.

What about the problem that some 16- and 1 7-year-olds create for the main intended
beneficiaries of the Adult High School Program - students who are beyond the normal high
schoof age? A balance must be struck between the interests of the '16-17 year-olds and the
interests of the adult students for whom the program is primarily intended. Some individual
community colleges have established a minimum age limit of 18 for the program. Other
community colleges have found other means of balancing the interests of the two groups of
students.

Here again, the Education Cabinet believes that such careful balancing is done better by the
educators who know the local circumstances rather than by establishing a state law or system
rule that must be followed in all cases. lndividual community colleges are in the best position to
decide what approach should be taken to striking a sensible balance in their own locat
circumstances.

Topout-Related lssues

This set of issues concem honors courses offered by high schools, Advanced Placement and
lnternational Baccalaureate courses offered by hlgh schools, and community college, college, or
university courses offered to high school students whose knowledge and skills equip them for
especially challenging coursework in one or more subjects.

As indicated earlier, the questions about these courses include whether the types of courses
offered by the three sectors overlap, whether community colleges and the university should waive
tuition for such courses, and whether extra grade point weight should be given to some or all of
these courses on high school transcripts.

Here again, a little background on the types of courses affected by the ¡ssues that the General
Assembly has raised will aid understanding and resolution of the issues.

Honors Courses

Developed and delivered at the local level, honors courses are designed to engage high-
achieving students in challenging study in English, mathematics, science, social studies, foreign
languages, and the arts. ln general, an honors course may be offered only when a high school
offers a standard course in the same subject. Exceptions are made for honors courses offered in
schools that serve as magnets in the subject matter to be addressed, and for certain fine arts
courses. Current state policy provides that the content in all honors courses must be deeper and
more rigorous than the content covered in the standard course, but it leaves broad discretion to
local districts in establishing expectations for honors courses.
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Advanced Placement and lntemational Baccalaureate Courses

Advanced Placement (AP) courses are designed to pgyide college level rigor to courses for high
school students' Advanced Placement courées were initiated oyine Þoro Foundation's Fund forthe Advancement of Education in the 1950's and are orerseen óy the Coltege aoarã. iÀ"y 

-
include 33 college level cou.rses in 19 subject areas. Some 2,g0ó colleges and universities
worldwide grant credit or advanced placement for acceptable ."or"" àn exam¡nations based on
these courses. ln recent years, howeveÍ, some selectiüe cotteges anã universities r,aue oãgun toquestion whether AP courses actually match the rigor, breadthland ctepth of their o*n .orrËã"
and have either stoppêd awarding advanced placeinent credit or nãve iaiseO the examínation
score a student must eam in order to obtain advanced placement for Ap courses.

The lnternational Baccalaureate (lB) Diploma Program specifres a rigorous set of pre-university
courses designed for highly motivated high schooi students. The lntãmational Baôcahureate
Organization, based in SwiÞerland, wasiounded in the 1g60's to fràvioe a common cuniculum
1! rgute to college or university entry for students who are geogiajnicaily mobile. rôãavãome
800 sites in 100 countries offer the Diploma Program, including iz ih Ñortn Carotina.

Students enrolled in the program must take courses in six cuniculum areas: language one,
language two, individuals and societies [history, economics, g"ografnt, and information
technologyl, sciences [chemistry, biology, ptryiics, env¡ronmãntã såieices, design technotogyj,
mathematics, arts and electives. Students must successfully complete lnternational
Baccalaureate requirements and examinations to obtain tne'B oipiomã. Worldwide, about goyo
of candidates for the diploma succeed in meeting the requiremenir ánã passing the'examinàtion.

community college courses offered rhrough the cooperative High school program

ihe cooperalYe High School Program includes Huskins and Concurent Enrollment courses.
The Huskins Bill(House B¡ll 1044, ratifled ín 1983) provides oppottuniti"s for wnore crãssei oì
high school students to take courses offered by community cäileges. Concurrent Enrollment
allows individual high school students to take iollege teveícoursËs át ãommunity coleges - but
only courses not available to them at their high schbol.

The legislation authorizing both Huskins and Concurrent Enrollment courses is largely enabling.
That is, the legislation permits but dogs not require locat schoot d¡striãts and comrñuniryg;ËgËs
to enter.into affiliation agreements. D¡stricts an-d_ colleges have broal discretion in settúrgih;-
terms of 

_the agreements. By agreement of the State Èoard of Eclucatiòn and the commüniÇ
college Board, Huskins and Concunent Enrollment courses may not àupticate high school '
Advanced Placement courses that are currenily being offered oitãi ðoúlo feasib'íy be offered.
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College and University Courses

Though there is no specific legislative authorization for them to do so, operating on the basis of
their general authorizing legislation, many colleges and most campuses of the University do
enroll small numbers of individual high school students in college-level courses, and a few offer
college-level courses to whole classes of high school students by agreement with local school
districts. ln the University system, the latter are referred to as "High School Extension' courses.

Questions

The questions raised by the General Assembly about these "topout-related'courses are

Do the programs overlap? lf so, which level of the system should provide them?

. Do some community college, college, or university courses interfere with Ap
courses offered by high schools?

¡ ls the state paying twice for students enrolled in community college, coltege,
and university courses?

Should tuition be waived for high school students taking communig college and
university courses?

Should community college, college, and universiÇ courses carry the same level of grade
point weight that AP and lB courses carry?

Overlap

At a general level, some of the types of courses described above do seem to overlap. They are
all designed to provide a more challenging curiculum to high-achieving high schoolstudenis than
do standard high school courses, thus enabling them to realize their leaming potential more fully
and to prepare better for college than would a standard high school curriculum.

But the courses also differ in signiftcant ways. Honors and lntemational Baccalaureate courses
are more challenging versions of high school courses. (lB is actually keyed to the expectations of
European universities, which demand a somewhat higher level of coursework preparation than
does the typical college or university in the US.) ln contrast, Advanced Piacement courses are
designed to be college level courses. Community college, college, and university courses offered
through concurrenl enrollment programs are college level courses, not more rigorous high school
gourse_s. The puçose of AP and concurrent enrollment courses is partly to prépare students
better for college, but partly to actually give students a head start on college.

ln the view of the Education Cabinet, each type of course seems d¡stinct¡vely well-suited to
certaín types of students. The variety of such courses may seem confusing at first, but a closer
look shows that the anay of different possib¡lities enables high-achieving siudents in different
circumstances to find challenging courses to suit their needs.

lf we understand the intent of the General Assembly correctly, however, the more specific
questions cbout overlap among the programs are (a) whether some of these programs interfere
with courses offered by a more appropriate level of the education system, and (b) whether the
state is, in effect, paying twice for services to a given student -- once to the local school district in
the- form of Average Daily Membership (ADMþdriven allocations, and once to the community
college or university in the form of Full Time Equivalent (FfE)- or Student Credit Hour (SCH)-
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driven allocations.

lnterference?

The main instance where interference has been alleged is between community college coursesand Advanced Placement courses. That is, some loðal school district adminisiratorJáaim tÀatConcunent Enrollment courses offered by community colleges compete with their own AdvancedPlacement courses, undermining their abitity to enroli stude-nts in sufficient numbers to make itpracticai to offer AP courses.

The Education Cabinet flnds this charge somewhat puzzling. The operating manual that governs
Concurent Enrollment -' adopted joinÚy by the State Board-of Educåtion 

"ño 
ruc commuîity

Colleges - specifies that a studeni may enroll in a commun¡tv càirãôã course onty if no simitar
course. is ojfered by the student's high school - a provision that is clearly consistánt with theprinciple of "mission-appropriatenesè" oefined eariier in this report.

A corollary of that principle is that, "Each sector has both first claim on and fìrst responsibiliÇ forstudents at a certain level of education development." High schools have first claim on andîrst
responsibility for students who are pursuing a'high schooioiptoma. Community co¡eges may
supplement the cuniculum offered by high lchoõ¡s tnat cannot or do not offer Áp couises. tádoing so,.community colleges makeãppropriate, high-quality programs accessible to students
from' small or poor districts, thus increasing equity iñ tnå proiilioñ oi eour"tionat opportunities.

Further, local school districts already have adequate means of ensuring that community colleges
do operate within limitations set out in current state policy. The operati-ng rnanual ror óoncwrent
Enrollment specifies that

"Cooperative programming is intended to enhance educational choices for high school
students and should not be considered a nrechanism for shifting responsibilit! for
courses or programs within the accepted mission of one educatìonaiagency io the other.
Cooperative prog€m agreements between community colleges ano hi-gn sðnoots must
be developed in accordance with this premise, and the resuliing plans íor offering
courses should reflect this philosophy."

ln the view of the Education Cabinet, this means that, if a school district objects to a community
college's.enrolling high school students who might othenrise tare ÁÈ ðourées offered oy itJ nìgnschools, the district can and should rule out the practice by emphasÞing in its 

"gr""rent 
*¡tn tn"community college that.by state policy, no high échool stuãent'may tat<e a comrñunity college

course when an equivalent Ap course is offeied.

ln fact, beyond the general prohibition on enrollment in community college courses that competewith courses offered by the h¡gh school, there is a second and móre specific check on
inappropriate recruitment in individual instances. That is, the joini opeiøüng manual for
Concurrent Enrollment also provides that a student must'¡raveìr," ããótou"iof his or her high
school principal to enroll in a community college course.

Thus, if high school students in a district are enrolling in community college courses in preference
to.AP courses, they must be doing so with the approval of the district ano ¡ts high schoolprincipals' Some localschool districts may fìno ¡toifücult at t¡mes to rãs¡st presiure from parents
to permit students to enroll in community college courses in preference to Ap courses. But togive in to such pressure violates state cûrrent itate policy.

It seems difficult to justify imposit¡on of additional state policies to restrict enrollment in communig
college courses when state guidelines already exist and when local officials (a) already have the
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power to correct the problem, and (b) are in a better position to make decisions based on a
knowledge of individual students and their circumstances than are state level policy makers.

It may also be argued that the possibility that community colleges may offer college courses
where no AP courses are offered - whether in smaller districts or larger ones - creates an
incentive for local school districts to organize AP courses. lf districts do not, they may lose some
of their best students for a part of the day, as well as some of their parents' allegiance and
support.

ln the opinion of the Education Cabinet, community college courses do not now overlap or
compete with AP courses in a way that school districts cannot control more effectively than could
state level policy makers.

Double Payment?

A second type of concem about overlap among these programs is financial - whether the state is
paying twice for high school students who enroll ¡n commun¡ty colleges and universities.

Under most circumstances, community colleges and universities do receive state allotments
based on Full Time Eguivalents or Student Credit Hours for students enrolled in their courses (on
a pro-rated basis, of course). And unless a given student is taking more than half of his or her
coursework outside the high school, the local school district continues to draw Average Daily
Membership-based funds for the student.

The single circumstance when community colleges and universities derive no state revenue from
courses offered to high school students is when a course is taught at the high school by a high
school teacher who does so under contract to and under the supervision of the communíty
college or university. Community colleges rarely offer such courses, but some campuses of the
University have thriving programs that use this approach.

ln the view of the Education Cabinet, there seems little question that when community college or
university faculty teach courses to high school students, the colleges and universities shouÈ
receive state funds for serving high school students in their courses. After all, they do provide the
instructional service in these cases.

Further, when an individual student here or there takes a college course rather than a high school
course, the local school district's costs are not actually reduced significantly. Many fixed costs
remain exactly the same. Nor are schools generally able to save on personnel or classroom
costs by offering fewer classes. So it would seem unfair to cut allocations to local school districts
for students who take only a course or two through Concunent Enrollment.

ln the case of Huskins classes that are taught by commun¡ty college faculty, the situation is a litile
different. By teaching a Huskins course, a community college does relieve the local school
district of the personnel costs of offering a whole class. But most Huskins classes of this type are
organized specifically because a local school district cannot afford or identify appropriate
teachers to offer AP courses. Would it really be sensible to cut ADM-based revenues to districts
that need the assistance of community colleges in order to make appropriately challenging
courses available to their high-achieving students, when these districts are already strapped for
funds?

The Education Cabinet thinks not. lf ADM were withheid from local school districts or local
school districts were required to reimburse community colleges whenever they collaborate with
community colleges to organize Huskins courses, it seems likely that the poorest d¡stricts would
be strongly tempted to terminate the agreements that make these courses available to their
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students. This would represent a step backward for cooperation across levels of the education
system. lt would reduce rather than increasing seamlessness in the system. Nor could poor
districts afford to offer AP courses instead of the community college courses. lf a school distr¡ct
had the resources to offer an AP course, then presumably it would do so in the f¡rst place.

So the net effect of withholding ADM in these cases would be to reduce rather than to increase
equity in educational opportunity - students from small and poor districts would lose
opportunities, while students from larger and wealthier districts would continue to profit from the
AP courses their districts can offer.

Thus, while there may be some degree of 'double payment" in current arrangements, the
Education Cabinet believes that the revenues thus provided represent a wananted investment in
ensuring seamless access to challenging courses on an equitable basis.

Tuition Waivers

At present, community colleges do waive tuition for high school students in both Huskins and
Concunent Enrollment courses. lt may be plausibly argued that they lose money in the bargain.
That is, the Communíty College system estimates that it costs a communig college about $4,000
to offer a Full Time Equivalent in coursework. Community colleges receive about $3,300 from
the state for each FTE. Ordínarily, they make up the balance (about $700+) by charging tuition.
They receive no tuition fmm high school students. So they are losing over 9700 per FTE of
coursework for high school students. They generally make up the "loss" fron¡ dollars that would
othen'/ise revert to the state at the end of a budget year. As budgets tighten, that margin grows
nafÏower.

Campuses of the University charge tuition both to individual students and to whole classes
enrolled through High School Extension. Campuses of the University and school d¡stricts
generally make scholarship assistance available to students who cannot afford to pay tuition.
Three campuses with special High School Extension programs offer virtually all of these courses.
The great majority of high school student enrollments in University courses come through these
programs, which are actually taught by high school faculty who are selected, trained, and
supervised by university faculty members. As indicated earlier, such courses generate no SCH-
driven allocations from the state. So tuition is the sole source of revenue available to underwrite
the costs of offering these programs - the costs of selecting, training, and supervising the high
school teachers, along with the costs of administering the program.

At present, the Uníversity is prohibited from waiving tuition except in instances that are expressly
authorized by statute, and there appears to be no such statutory authorization to waive tuition for
high school students. The position of the University is that tuition should not be waived. The
University relies on tuition to defray a substantial share (äbout 2O%) ol lhe costs of offering a
course. And if tuition were waived, these costs would have to be covered by revenue from some
other source, the most obvious possibility being an increase in the state appropriation.

ln the view of the Education Cabinet, existing anangements - in which Community Colleges
waive tuition but the University does not - create an appropriate set of incentives. That is, the
financial incentive is for high school students who wish to take college courses to turn first to
community colleges, and to have recourse to University campuses only when there is a reason
that is sufficiently compelling to offset the financial incentive. lt seems appropriate for community
colleges to be the first option in such situations. University æmpuses have traditionally yielded to
community colleges in situations of actual or potential conflict. Current poíicy regarding tuition
seems consistent with this tradit¡on, as well as with the principle of mission-appropriateness.

So the position of the Education Cabinet is that community colleges should continue to waive
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tuition for high school students, while campuses of the Universig should continue to charge
tuition, with appropriate scholarship assistance available for students who cannot afford tõ pay
tuition.

Grade Point Weighting

State policy concerning grade point weighting for honors, Advanced Placement, and lnternational
Baccalaureate courses developed in response to 1992 legislation calling upon the Dpl to create a
standardized transcript, with the grade point average to be'calculated bt a standard method to
be devised by the institutions of higher education." The cunent policy, recornmended by a
committee of college, universíty, commun¡ty college, and public school representatives ånd
instituted by the State Board of Education in 1994, provides that students in honors courses earn
one extra grade point and students in AP and lB courses receive two extra grade points beyond
the points that a standard course would carry.

Thus,agradeofDordinarilyeamsonepoint,aCtwopoints,aBthreepoints,andanA,4points.
But under current state policy, a student who makes a C in an honors course would eam one
extra grade point, bringing the points earned to three, or the equivalent of a B in a standard
course. Advanced Placement and lnternational Baccalaureate courses receive two extra grade
points. So a student who makes a C in an AP or lB course would eam four points, the equivalent
of an A in a standard course.

The'policy does not call for any additional grade points to be awarded for community college,
college, or university coursework.

Some additional issues conceming fine arts and magnet school honors courses were worked out
afier adoption of the 1994 policy, but for several years the sectors have not been able to reach
full agreement on a series of other issues, including the weighting of communiÇ college, college,
or university courses. The most recent effort to do so was made by the joint committee of
community college and public school representatives which submitted its recommendations last
April. Uncertainty about some of those recommendations - including but not limited to the
recommendations about the weighted grade point average - prompted the Joint Education
Oversight Committee to ask the Education Cabinet for the present study.

There are two distinctly different considerations to take ¡nto account when making decisions
about policy on grade point weighting for unusually challenging courses. One is Ihe need to
encourage high-achieving students to take such courses in preference to standard courses,
where they might make better grades with less effort. Grade point weight¡ng provides an
incentive to take challenging courses - or at least reduces the gl¡sinceñtive to take such courses.
But a second factor must also be considered. Extra grade points also give some students an
advantage in gaining admission to selective colleges and universities. To assure that the extra
points are actually and equally justified in each instance - in keeping wíth the principles of
accountability for quality and of equity or fairness to all students - effective quality controls of
some type must be in place.

There are at least five ways that policy makers might assure that each type of course reviewed
here really is sufüciently challenging in practice to warrant additional grade points:

(1) establish pre-requisite levels of knowledge and skill for students to be admitted to a
course

(2) specify the higher level of content (knowledge and skill) to be taught in the course

(3) set special requirements for teachers qualified to teach the course
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(4) require special professional development or training to teach the course, and

(5) impose and extemal examination to ensure that students have actually mastered the
content specified for the course.

Below we consider the degree to which the five approaches to quality assurance are now in
effect for each type of course.

Honors Courses

At present, while local school districts may set policies to assure that honors courses are
indeed challenging, no specific state level policies are in place to assure hígh and
uniform quality in the honors courses offered by school dístricts across t¡eltate. l,¡o
State Board policies establish prerequisites for students to enroll in such courses. The
DPI does not offer a Standard Course of Study specifically designed for honors courses,
nor End'of-Course examinations designed to measure the higher levels of knowledge
and skill they are intended to cultivate. Local districts often rèport that they assign lheir
best teachers to teach such courses, and though there is little reason to doubt these
reports, there are no specific State Board or other statewide requirements concerning
preparation, experience, or special training for teachers of honors courses. ln the
absence of state policy to assure quality ¡n these ways, the rigor of honors courses may
vary widely across schools and districts.
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Advanced Placement Courses

No state policy cunently establishes pre-requisites for enrollment in AP courses. For
each AP courie, the College Board distributes a packet of materials that outl¡nes the

content to be covered in the course and suggests materials including textbooks and

ancillary materials. Through the EducationalTesting Service, the College Board offers a

standaidized examination ior AP courses. While a student must earn a certain grade on

the examination to obtain advanced placement credit at colleges ând unlvers¡tles,

students are not required to pass nor even to take the examination in order to gain the

two additional grade points that an AP course carries in North Carolina. There are no

speCial preparátion requirements (e.g., coursework or degrees) for teachers of AP

courses. Special training is required, but the training may be for as little as one day.

lnternational Baccalaureate Courses

As with AP, in North Carolina, no state policies establish pre-requisites for enrollment in

an lntemational Baccalaureate course. The lnternaticnal Baccalaureate Organization
does specify the content of such courses, and does offer examinations that a student
must pass in order to get credit for a course . The lB Organization also sets
requirements for teachers to teach in the program, requires special training for them to
do so, and carries out an on-site accreditation review for each program.

Community College Courses

The prerequisites for Huskins and concurrent enrollment courses include having reached
a certain grade or age (grade 9-12Íor Huskins, age 16 for concurrent enrollment) and
having both adequate academic ability and social maturity to do college level work, as
judgeà by the high school principal and confirmed by the district superintendent and

bommunity college president. (ln practice, principals, superintendents, and presidents

often deleþate the judgment to a counselor or other staff member familiar with the

student, Out tney bear ultimate responsibili$ for enrollment decisions on a studenþby-
student basis.)

Content for Huski¡s and Concunent Enrollment courses is specifled in a brief paragraph

in the Common Course Library, the Community Colleges'chief mechanism for ensuring
standardization of courses across all colleges in the system.

No external examinations are required for courses offered through the Huskins or
Concurrent Enrollment programs. To teach these courses, an instructor must have at
least thirty hours of graduate coursework (beyond the bachelor's degree), eighteen of
which must be in the subject matter to be taught. No additional special training is
required.

College and University Courses

Traditionally, the rigor of college and university courses is assured largely through
policies of the individual campuses conceming review of course content by faculty
curriculum committees and concerning faculty qualifications. Campus-level controls of
this sort are reinforced by accrediting bodies, including the Southem Association of
Colleges and Schools.

ln summary, none of the especially challenging courses for high school students makes use of all

five types óf quality controls. Controls seem weakest for honors courses. The others rely
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strongly on one type of control but either have weak versions of the other controls or do not use
them at all-

It has been argued the best evidence concerning the relative quality of AP courses compared
with community college courses would be data on how students who have taken the two types of
courses subsequently fare in college. The suggestion that the relative rigor of the two sets of
courses could be tested empirically is an intriguing one, but it presents some major research
design challenges. For the later college performance of students who have taken the two types
of courses to be regarded as good evidence concerning the quality of the courses themselves,
one would have to be assured that differences in the students' college performance resulted from
the quatity or rigor of the courses, and not from other c¿¡uses, such as initiãl differences in family
background, quality of prior education, or motivation between the two sets of students. Unless
the study could control for these differences, it could not produce convincing evídence concerning
the relative rigor of AP versus community college courses. A study that did control for such
differences would be difficult to design properly, difficult to develop data for, expensive, and time-
consuming.

ln the absence of evidence from a sound study, it seems difficult to justify the differential
treatment of AP and community college courses included in the Articulation Agreement. Each
can make certain claims to quality assurance that the other cannot. Neither seems to have a
clear advantiage when it comes to pre-requisites. AP courses have well-developed syllabi and
course material recommendations, while the content for community college courses is not set out
in subh detail or subjected to the same level of review and refinemênt. AÞ courses have a
reputation for rigor, while communiÇ college courses have been recognized as acceptable
through the Articulation Agreement. The required preparation for community college course
instructors is stronger than that for AP courses. AP teachers are required to have special
training, but the training is often no more than a single day's worth. Neither AP courses nor
community college courses now require an external examination, though one is available for all
AP courses.

ln light of the review presented above, it seems difficult to justify the present distribution of grade
points. Accordingly, the Education Cabinet has reached consensus that the current policy on
grade point weighting should be revised to improve accountability for quality and increase equity
while preserving the incentive for students to take challenging courses. The details of a new
policy have not yet been worked out. lnput is cunently being solicited. Positions on which the
education community comes to consensus will be incorporated, and all feedback will be
considered carefully. The proposal currently under consideration rnay be outlined as follows:

. &æIg-QggE. The preliminary proposalidentifies courses that have End-of-
Course examinations and would be eligible to earn an extra grade point. To eam the
extra point, students would have to meet or exceed a minimum EOC examination
score to be set by the Education Cabinet. There remains disagreement about this,
however. Some members of the Education Cabinet believe that weighting also
needs to be given for rigorous elective courses, for high level mathematics and
science courses, and perhaps for other high level courses for which no EOC
examination is currently available. The Education Cabinet will work to accommodate
these courses in the final proposal in a manner consistent with the need both to
standardize honors courses and to encourage high levels of student performance
across all districts and schools.

. Advanced Placement and lntemat¡onal Baccalaureate Courses. For taking and
passing an AP or lB course, a student would earn one additional grade point.
Students who take and pass and AP or lB examination with a certain minimum score
would eam an additional grade point. Offering a single extra point for taking an AP
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or lB course should be sufficient to offset the extra demands and risks that taking such a
course places upon a student. A second extra point would reward a high level of
performance -- the same high level across all districts and schools'

It is essential to note that equitable implementation of the examination reguirement
would require state funding of AP and lB examinations -- at least for those students
whose families cannot afford them.

. .Communitv Colleoe. Colleoe. and Universitv Courses. As with AP and lB courses,
students would earn a single extra grade point for taking and passing a college level
course offered by a comrnunity college, college, or university. (ln the case of
community college courses, these include only those courses included in the Joint
Articulation Agreement with the University.) Where an appropriate AP exam exists
for such a course, a studenl could earn a second extra poinl by taking and passing
the examination at the same minimum level required for students who take AP
courses and wish to earn a second extra point.

This configuration of requirements for extra grade points would strengthen the controls on quality
and the incentives for high-achieving students not simply to take but atso to work hard in
especially challenging courses. lt would apply the principle of accountability for quality in an
even-handed, equitable way across all sectors of the education system. lt would also provide
more equitable access for students. Students from small, poor districts could eam the same level
of extra points through community colleges that students from more advantaged districts can
eam through AP courses.

There are, of course, challenges to such a policy direction. Many details remain to be worked
out. lt is far from perfect, but offers the promise of a substantial improvement over the curent
policy.

Developmental Cou¡rses

ln its April, 2000 report to the General Assembly, the Joint Task Force on the Cooperative High
School Program recommended that the scope of the Cooperative High School Program be
expanded to perm¡t high school students to take so-called "developmental" courses at commun¡ty
colleges.

It is important to stress that the expansion would extend to developmental courses only under
certain very limited circumstances. Students who are still in high schoolwould not be permitted
to enroll in community college courses simply to make up deficiencies in their skills resulting from
poor performance in high school courses. The community colleges do not wish to become
general-purpose providers of developmental or remedial coursework for high school students.
Nor would such a function be appropriate to their mission. Rather, enrollment by high school
students in developrnental courses at community colleges would be restricted to cases in which
the high school student needs to take a certain course before he or she may begin a regular
college level course of study, and that course is not available at his or her high school.

ln the view of the Education Cab¡net, expansion of the Cooperative High School Program to this
specific circumstance seems consistent with the principle of seamlessness without compromising
in any way the principle of mission-appropriateness. That is, students would be able to use the
resources of the next level of the system (community college) while also respecting the high
schools' first responsibility for their education and first claim on them as c¡ients. But this should
not be construed as a precedent for opening the door wider to other uses of developmental
community college courses by high school students.
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Distance Learning Options

ln addition to issues affecting the three types of courses discussed above, the General Assembly
also directed the Education Cabinet to'consider distance learning options." To do so
systematically, we must address three main questions:

What is the potêntial of distance education to increase the educational opportun¡t¡es
available to dropouts and 'topouts'?

To what extent is that potential now being exploited?

what should be done to exploit the potenilâl more fully?

At this point, the Education Cabinet has only partial answers to these questions. What we know
is summarized below, along with some of the remaining puzzles and gaps in our knowledge.
This discussion provides a framework for the next step in specifying h-ow the potential of d'istance
leaming technologies can be realized more fully for students who are at risk of dropping out or
have already dropped out, and for the high-achieving high school students we referio ãs
"topouts."

Potential

we àssume that the primary distance leaming options to be considered are modern
telecommunications and information technologies, including

. broadcast television, often delivered via one-way satellite-based transmission,
sometimes supplemented by two-way audio to permit leamers to pose or respond to
questions

o interactive television, generally delivered via some form of compressed video
technology, with two-way video as well as audio, and

¡ the World Wide Web, delivered via the lnternet.

The potential of these technologies to expand leaming opportunities for most students, including
dropouts and topouts, is enormous. But it in thinkíng about the applications of the technotogiesiit
is essential to bear in mind that education is not simply a matter of presenting or providing ãccess
to information. Obviously, leaming cannot occur without information that is néw to the leãmer,
and good presentation is essential. These media offer exciting new capabil¡ties to represent
information in ways that support leaming. But no matter how ðlear or compelling the presentation
is, for real leaming to occur, the leamer must process the information - must reconstruct or
assimilate it, must make it his or her own, must transform it into knowledge and skills that he or
she can use in a varie$ of contexts. Some learners may be capable of processing new material
in order to learn strictly on their own, but most of the time, most of us need help in-organizing our
leaming, in making sense of the material, in clearing up confusions, in knowing how i'o use ñew
ideas and new skills to understand more complex phenomena and solve new 

-problems. 
This ís

especially true of most dropouts, but when it comes to really challenging coursework, it is
probably true of the ablest and best-motivated students, as well.

The great strength of broadcast television is presentation - making solid and well-presented
information available to large numbers of students at affordable costs. But even with telephone
and/or lnternet connections back to instructors, interaction between broadcast television
¡nstructors and students is severely limited. Many argue that teacher-student and carefully
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guided student-student ¡nteraction are essential to helping students process the information they
are presented - to learn it effectively. Teachers or facilitators in receiving classrooms can
supplement the instruction provided via broadcast television, but to do the job well, they must be
welþversed in the content and how to communicate it effectively. The better prepared they are to
supplement broadcast instruction, the more expensive teachers or facilitators become. And if
they were very well-prepared to teach the course themselves, it is not clear whythe broadcast
television instruction would be needed. At the very least, there is a question about how
instruction centered on broadcast course presentations can provide adequate interaction to
support learning by any but the most highly motivated and independent learners.

Two-way interactive television offers greater potential to support interactíon, but cannot serve
such large numbers of students, and is thus more expensive on a per-student basis. That is,
most two-way interactive television facilities connect no more than five classrooms - the
originating classroom and four remote classrooms. And most teachers who have used such
systems agree that five sites is probably the upper limit on their own instructional capacity,
an) ,vay. Thus, while two-way interactive television can extend the reach of a good instructor,
there are limitations on that reach.

Web.based coursework has strengths and limitations of its own. ln principle, it has greater reach
than broadcast television. As the power of computers grows and lntemet speeds increase, Web-
based courses can make use of animation, audio and video clips, and other presentational
devioes in addition to textual material. lt can also support teacher-student and studenþstudent
interbction, though here as with interactive two-way television, there are limits on any instructor's
capacity to interact with students, and while two-way audio and compressed video interaction is
possible, most interactions are currently limited to typed messages.

Having spoken briefly to the potent¡al and limitations of the technologies, we turn to the question
of current use in North Carolina.

Cunent Use

Broadcast Television Courses

The oldest and most widely used of the communications technologies is broadcast television. ln
North Carolina, the principal provider of satellite-based courses for high school students ¡s the
United Star Distance Learning Consortiurn. The United Star Distance Learning Consortium -
sometimes called StaNet -. is a nonprofit educational consortium funded by the US Department
of Education and composed of five state departments of education - North Carolina, Florida,
lllinois, New Mexico, and Texas. StarNet is designed to broaden access to and improve
instruction in mathematics, science, and foreign languages, as well as other subjects such as
literacy skills and vocational education. StarNet also provides professional development
opportunities lor K-12 teachers and administr€tors.

StaNet enables many students across North Carolina to take advanced courses ín subjects
othenruise unavailable in their high school. During the 1998-99 schoolyear, fifty-two high schools
in thirty counties used StarNet credit courses for their students. Forty-six of these schools had
students enrolled in Latin classes. Other courses included Spanish, German, French, Marine
Sciences, Calculus, Physics, Anatomy/Physiology, Sociology, Psychology, Music History, and
Web Mastering. Because these are generally designed for high-achieving students, some local
districts designate StarNet courses as honors courses.

StarNet also offers three Advanced Placement courses: AP Literature and Composition, AP
Calculus, and AP Psychology. ln 1999,the NC Department of Public lnstruction paid tuition for up
to 1,300 StarNet students and maintenance fees for a maximum of 189 sites. Participating local
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