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This report provides numbers for 2000-
2001 on people and activities involved
in University-School Teacher Education
Partnerships at The University of North
Carolina System'’s 15 institutions preparing
teachers.

Numbers are an important representation
of partnership achievements. First, they
convey the magnitude of the enterprise—
for example, thousands of school and
university educators working with
thousands more educators-in-training.

Second, they identify the many players—
the prospective teachers being trained,
the teachers and principals helping
prospective teachers learn to teach, the
education and arts and science faculty
advising, instructing, and supervising
prospective teachers

Third, they communicate the extent to
which the partnerships are experimenting
with Infiovaiiens Tike these:

« Yearlong-mrernships, which give
prosee [ esmmhars two semeslers of
experenceinia classroom with a
group-&fistudents and a host teacher

o New =« Bfleachers, which engage
them in-supervising yearlong inferns,
mentoriagybeginning teachers, and/or
teaching-university methods courses
alone ‘or.with . professors

o Actiones=areh and minigrants, which

. provige=reachers and professors with
time ard.assistance to test ways of
uparadismausiculum and instruction

« Tutoring ol underserved and disadvan-
taged youngsters, which improve
students’ academic and social skills
while offering prospective teachers
opportunities to interact with children

Numbers do not tell the whole story,
however. Other achievements include
these, for example:

o Teachers receiving preparation to use
technology: hardware, software, and
other media

» Teachers getting support through
professional development, including
assistance in preparing for certification
by the National Board for Professional
Teaching Standards

¢ Teachers and professors working
together to improve student learning in
schools

o Partnerships undertaking efforts to
recruit diverse teacher candidates

For details on such achievements and
more at all 15 partnerships, see the
program's full annual report, University-
School Teacher Education Partnerships:
Fourth-Year Progress Report, 2000-2001

ASU

In 2000-2001 . ..

1,648 undergraduate and 48 graduate
students (lateral entry, licensure only) were
formally admitted to teacher education

389 students completed teacher preparation.

75 teachers hosted prospective teachers in
school experiences before student teaching
or internships

254 teachers supervised prospective teachers
as student teachers or as inferns

300 teachers participated in professional
development,

6 teachers assumed new roles in teacher
education as clinical teachers or clinical
instructors

50 education professors and 15 arts and
science prolessors worked in partnership
activities

ECSU

In 2000-2001 . ..

7 undergraduate and 90 graduate students
(lateral entry, licensure only) were formally
admitted to teacher education,

30 students completed teacher preparation.

4 teachers hosted prospective teachers in
school experiences before student feaching
or internships

4 teachers supervised prospective teachers as
student feachers or as interns

2 teachers participated in professional
development

O teachers assumed new roles in teacher
education as clinical teachers or clinical
instructors

4 education professors and 2 arts and
science professors worked in partnership
activilies.

In 2000-2001 ...
1,158 undergraduate and 280 graduate

students (lateral entry, licensure only) were
formally admitted to teacher education

338 students completed teacher preparation

2,286 teachers hosted prospective teachers in
school experiences before student teaching
or infernships.

498 teachers supervised prospective teachers
as student teachers or as interns.

2,002 teachers participated in professional
development

8 teachers assumed new roles in teacher
education as clinical teachers or clinical
instructors.

40 education professors and 7 arfs and
science professors worked in partnership
activities

FSU

In 2000-2001 . ..

194 undergraduate and 322 graduate
students {lateral entry, licensure only) were
formally admitted to teacher education.

66 students completed teacher preparation

30 teachers hosted prospeclive teachers in
school experiences before student teaching
or internships,

35 teachers supervised prospective teachers
as student teachers or as inferns

75 teachers participated in professional
development,

5 teachers assumed new roles in leacher
education as clinical teachers or clinical
instructors

40 education professors and 22 arts and

science professors worked in partnership
activities.

NC A&T

In 2000-2001 . ..

69 undergraduate and 205 graduate student:
(lateral entry, licensure only) were formally
admitted to teacher education.

44 students completed teacher preparation

51 teachers hosted prospective teachers in
school experiences before student teaching
or internships.

51 teachers supervised prospective teachers
as student teachers or as interns

20 teachers participated in professional
development

4 teachers assumed new roles in teacher
education as clinical teachers or clinical
instructors

65 education professors and 26 arts and
science professors worked in parinership
aclivifies.

NCCU

In 2000-2001 ...

158 undergraduate and 99 graduate sludent
{lateral entry, licensure only) were formally
admitted to teacher education.

67 students completed teacher preparation

157 teachers hosted prospective teachers in
school experiences before student feaching
or internships

56 teachers supervised prospective leachers
as student teachers or as interns

105 teachers participated in professional
development

5 teachers assumed new roles in teacher
education as clinical teachers or clinical
instructors

23 education professors and 4 arts and
science professors worked in partnership
activifies



NCSU

1 2000-2001 ...

34 undergraduate and 131 graduate students
(lateral entry, licensure only) were formally
admitted fo teacher education

40 students completed teacher preparation

| teachers hosted prospective teachers in
school experiences before student teaching
or internships

2 teachers supervised prospeclive teachers
as student teachers or as interns

6 teachers participated in professional
development

teacher assumed a new role in teacher
education as a clinical teacher or a clinical
instructor.

O education professors and 1 arts and
science professor worked in partnership
activities,

UNCA

' 2000-2001 ...

77 undergraduate and 17 graduate students
lateral entry, licensure only) were formally
admitted fo teacher education

6 students completed teacher preparation

25 teachers hosted prospective teachers in
school experiences before student teaching
or infernships.

/ teachers supervised prospective teachers
as student teachers or as interns

00 teachers participated in professional
;development

teachers assumed new roles in teacher
education as clinical teachers or clinical
instructors.

) education professors and 7 arts and

science professors worked in partnership
activities

UNCC

2000-2001...

99 undergraduate and 483 graduate
students {lateral entry, licensure only) were
formally admitted to teacher education.

6 students completed teacher preparation

33 teachers hosted prospective teachers in
school experiences before student teaching
or internships.

25 teachers supervised prospective teachers
as student teachers or as inferns

)5 teachers participated in professional
development

) teachers assumed new roles in teacher
education as clinical teachers or clinical
instructors

) education professors and 4 arts and
science professors worked in partnership
activities

In 2000-2001 . ..

153 undergraduate and 241 graduate students
{lateral entry, licensure only) were formally
admitted to teacher education.

152 students completed teacher preparation.

33 teachers hosted prospective teachers in
school experiences before student teaching
or infernships.

255 teachers supervised prospectlive teachers
as student teachers or as interns

215 teachers participated in professional
development

3 teachers assumed new roles in teacher
education as clinical teachers or clinical
instructors

25 education professors and 5 arts and
science professors worked in partnership
aclivities.

In 2000-2001 . ..

368 undergraduate and 69 graduate students
{lateral entry, licensure only) were formally
admitted to teacher education

362 students completed teacher preparation

202 teachers hosted prospective teachers in
school experiences before student teaching
or infernships.

204 teachers supervised prospective teachers
as student teachers or as interns

346 teachers participated in professional
development

16 teachers assumed new roles in teacher
education as clinical teachers or clinical
instructors

29 education professors and 19 arts and
science professors worked in partnership
activities.

In 2000-2001 . ..

234 undergraduate and 160 graduate
students (lateral entry, licensure only) were
formally admitted to teacher education,

59 students completed teacher preparation.

1000 teachers hosted prospective teachers in
school experiences before student teaching
or internships

80 teachers supervised prospective teachers
as student teachers or as interns.

454 teachers participated in professional
development.

O teachers assumed new roles in teacher
education as clinical teachers or clinical
instructors

13 education professors and 17 arts and
science professors worked in partnership
activities

In 2000-2001 ...

429 undergraduate and 86 graduate students
{lateral entry, licensure only) were formally
admitted to teacher education

208 students completed teacher preparation

726 teachers hosted prospeclive teachers in
school experiences before student teaching
or internships

296 teachers supervised prospective teachers
as student teachers or as interns

3,515 teachers participated in professional
development.

43 teachers assumed new roles in teacher
education as clinical teachers or clinical
instructors.

41 education professors and 8 arts and
science professors worked in partnership
activities

In 2000-2001 . ..

199 undergraduate and 73 graduate students
{lateral entry, licensure only) were formally
admitted to teacher education

125 students complefed teacher preparation

283 teachers hosted prospeclive teachers in
school experiences before student teaching
or infernships,

143 teachers supervised prospective teachers
as student teachers or as interns

119 teachers participated in professional
development.

2] teachers assumed new roles in teacher
education as clinical teachers or clinical
instructors.

49 education professors and 20 arts and
science professors worked in partnership
activities.

In 2000-2001 . ..

33 undergraduate and 104 graduate students
{lateral entry, licensure only} were formally
admitted to teacher education

33 students completed teacher preparation

422 teachers hosted prospective teachers in
school experiences before student teaching
or internships

36 teachers supervised prospective teachers
as studenf teachers or as inferns

23 teachers participated in professional
development

7 teachers assumed new roles in teacher
education as clinical teachers or clinical
instructors.

7 education professors and 4 arts and
science professors worked in partership
activities.




In 2000-200]1, in all 15 partnerships . . .

More than 7,700 undergraduate and graduate students were preparing to teach.

Undergraduate Students (juniors and seniors)

2,139 for elementary schools
418 for middle schools
1,231 for secondary schools
1,632 for special areas (e.g., art, music, and physical and special education)
Graduate Students (lateral entry, licensure only)

2,297 total for elementary, middle, and secondary schools and special areas

Nearly 2,300 undergraduate students completed teacher education programs.

The length of field experiences was extended.
11 of the 15 partnerships offered yearlong internships as an option.
7 of the 15 partnerships required yearlong internships.

Nearly 7,600 prospective teachers obtained experience in partnership school classrooms.

840 completed student teaching.
1,319 completed yearlong internships.
5,415 completed pre-student-teaching and pre-internship experiences.

Schoolteachers supervised prospective teachers.
2,236 supervised student teachers and yearlong interns.
5,998 hosted preservice teachers in school experiences before student teaching or internships.

Schoolteachers took new roles in teacher education.

In 13 of the 15 partnerships, teachers served as clinical instructors, teaching methods courses.
42 clinical instructors team-taught methods courses with professors.
51 taught methods courses alone.

Partnerships introduced other important innovations and provided support services.

13 supported a total of 450 action research projects to solve school problems or probe relevant questions.
11 awarded a total of 109 minigrants to support teacher innovations not possible under regular budgets.
13 provided assistance to 1,340 beginning teachers.

12 offered programs for underserved and disadvantaged school students.

15 provided professional development for 7,697 practicing teachers.

13 provided professional development for 473 professors of education.
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Foreword

More than four years ago, the 15 colleges,
schools, and departments of education in The
University of North Carolina embarked on a
significant journey: to alter fundamentally the
way in which teachers were prepared. The belief
then, as now, was that effective preparation for
teaching could happen only if the universities and
the public schools were in authentic partner-
ships, in which both saw it in their enlightened
self-interest to prepare more accomplished teach-
ers and each was willing to learn from the other
about how better to accomplish that mission.

It is clear in reading this report that much has
been learned and much has been accomplished
in the redesign of teacher preparation in all the
University-School Teacher Education Partner-
ships. Obviously, trust between colleagues
across the K-16 spectrum has increased, deep
professional relationships have developed, and
new ways of preparing teachers have evolved
across the state. I was especially pleased to read
about the many ways in which public school
educators and higher education faculty have
engaged as partners in action research, writing,
and presentations at professional meetings.

Although much has been accomplished, there is
clearly more to do. In many respects the current
state of development of the partnerships only
lays the groundwork for even more creative
work in the future. The K-16 education profes-
sionals must find ways to help more students
meet higher standards in our schools. The mi-
nority achievement gap persists, SO we must
work across systems to help close the gap and
open up more opportunities for the youth of
our state.

I continue to applaud those who are making the
partnerships so successful. I urge others to read
this report and to continue to support and help
expand the vision of the University-School
Teacher Education Partnerships.

- Molly Corbett Broad, President
The University of North Carolina

vii






Introduction

Charles R. Coble, Vice President, University-School Programs,

The University of North Carolina

For this fourth annual report on the University-
School Teacher Education Partnerships (USTEPS),
I asked the 15 partnerships to begin with a brief
description of where they are now, compared
with where they started, and a short statement
of the context in which their partnership
exists—degree of involvement of school and
university personnel, general climate of suppott,
and level of acceptance.

For the main part of their report, I asked the
partnerships to describe five significant activities
that illustrate principal purposes of their collab-
oration. At least two activities were to address
the primary purposes of the USTEPs: (1) the
improvement of teacher education and (2) the
betterment of student learning and the improve-
ment of school program.

The reports meet those requirements well.

The individual campus reports state again and
again that progress takes time. They unanimously
communicate that change requires substantial
amounts of effort and resources. Further, they
recognize that changing how people think and
operate, schedule time and spend energy, set
goals and priorities, demands personal and
group commitments.

For the most part, these conclusions have
grown from experience and reflection. The part-
nerships’ initiatives and activities have offered
opportunities for participants to try different
ways of operating and have provided the climate
to assess strengths and shortcomings. Much

of the exhilaration and the determination has
developed from the interaction and the collabo-
ration of school and college personnel. The
chance to do something new and better has
helped challenge and overcome long-standing
traditions and habits, even as patterns and cus-
toms have slowed movement in some situations.

Although impressive achievement is evident,
there have been impediments to progress, some
manageable, others intractable. Between those
extremes the partnerships have attacked some
key issues but have yet to address others.

To report the full story, I have divided this intro-
duction into four sections: significant develop-
ments, impediments, unresolved issues, and
next steps.

Significant Developments

The positive achievements of the partnerships
far outweigh the difficulties they have confront-
ed. The following section describes in some
detail the most significant developments.

University and School Faculty Relationships
In the partnerships the different cultures of the
school and higher education have been bridged
to a degree. For example, many university

people have gotten to know school personnel
better and have come to appreciate their skills and
knowledge; and innumerable schoolteachers have
found professors more approachable, helpful, and
responsive. Each group has come to realize that
the other has special skills and abilities and that
their working together can be very productive.

One indication that college personnel have
accepted and recognized teachers is the cre-
ation of quasi-faculty positions such as clinical
teacher and clinical instructor—in other words,
school-based teacher educators. Another sign is
that many partnerships employ some teachers to
team-teach with professors, and employ others
to solo-teach methods courses.

More and more, professors have come to see
practitioners as close allies. As school and university
faculty and administrators truly develop as col-
leagues, they will become a positive force in foster-
ing improvements in teaching and learning at both
levels, as well as in establishing a political power
base of great influence for public education.

At several sites the partnership concept now per-
meates or encompasses the entire teacher educa-
tion program. Such partnerships have given field
experiences more depth and coherence, integrated
theory and practice better, and intensified the
focus on learning to teach. These changes have
meant earlier, longer, and higher-quality school
experiences for prospective teachers.



The Yearlong Internship

Eleven partnerships now offer yearlong internships,
seven of which require them. This expansion of
student teaching to two semesters involves part-
time participation in teaching in the first semes-
ter, full-time participation in the second. In a
few universities, the internship still differs little
from traditional programs in which pre-student-
teaching field experiences pave the way for stu-
dent teaching. Typically, though, the internship
is better integrated with course work, provides
greater continuity, and offers a more coherent
induction into professional practice.

All yearlong internships are not alike, however.
Some sites have adopted the internship label but
offer minimal participation in the first semester
and have not yet attempted to achieve greater
integration and continuity.

The most complete yearlong internship extends
prospective teachers’ training in the real world
of teaching. In the first semester, they begin at
the same time that regular teachers start the fall
semester. They work with a clinical teacher in
setting up a classroom for instruction, study the
records of students assigned to that class, review
and plan curriculum for the year, attend pre-
school workshops, get to know their clinical
teacher and other school personnel, learn the
rules and the routines of a school, and more.

All through the first semester, they spend one,
two, or three days a week in the classroom
while taking college courses on teaching, some
on campus and some at the school site. Such a
schedule provides them with immediate opportu-
nities to analyze and interpret what they observe
in the classroom, and to discuss demonstration
lessons by the clinical teacher and others.

During the second semester, interns are at their
school five days a week, mentored by the same
clinical teacher and college supervisor who super-
vised them the first semester. This provides conti-
nuity in both program and people. It also leads to
opportunities for the intern and the clinical teacher
to co-teach. This arrangement tends to keep the
clinical teacher in the classroom more than he

or she would ordinarily be in a traditional student-
teaching setup. As a result, the relationship
becomes more collegial than that of preceptor and
protégé, and the goal for the intern becomes more
than preparing for solo teaching.

Often, interns are videotaped, and the resulting
tapes are studied by the intern and evaluated
jointly by the intern, the clinical teacher, and the
college supervisor. The tapes then become part
of a placement portfolio, allowing prospective
employers to see more than paper credentials.

In most instances, interns experience the full
school year, which goes beyond their university’s
spring closing date. As a result, they see how the
school year winds down—final exams, reports to
parents, ceremonies, and the closing of school.

In addition to being a more intense and more in-
depth experience, the internship has benefits that
were not anticipated. Principals and teachers report
a bonus in having an extra hand in the classroom.
Interns’ presence also gives principals a chance to
observe and recruit possible teachers. Principals
recognize too that working with an intern helps
clinical teachers stay aware of current trends in
education and enhances their professional develop-
ment. Firstyear teachers who have completed

an internship report that veteran teachers often
mistake them for second- or third-year teachers.

New Roles for Teachers

In partnerships schools, teachers are taking new
roles. One is that of clinical teacher. Clinical
teachers receive special training to work with
prospective teachers in student teaching and year-
long internships. Their role goes well beyond the
responsibilities typically assumed by cooperating
teachers, who are good teachers but typically have
minimal preparation for supervising a teacher-to-
be. The clinical teacher is guide, model, counselor,
adviser, and supervisor, as well as teacher of teach-
ers. The clinical teacher not only understands what
makes a good teacher but also knows how to help
a person become one.

Clinical instructor is another new role, this

one reserved for highly qualified teachers. Most
clinical instructors have first distinguished them-
selves as clinical teachers and then have had
advanced preparation in mentoring and in help-
ing others learn to teach. Among their tasks are
preparing mentors and clinical teachers, teach-
ing methods courses, demonstrating teaching
techniques, and leading seminars on the science
and the art of teaching. Clinical instructors often
are on loan to a school of education for a year or
two, enabling a closer collaboration between
the practicing and the preparation arms of the
teaching profession. Overall, the most important
task they perform is providing a productive
bridge between theory and practice.



Action Research and Minigrants

In 12 partnerships, action research has brought
teachers and professors together to investigate
questions and problems that teachers face—for
example, whether students understand certain con-
cepts being taught. Customarily, teachers’ sched-
ules allow neither time nor assistance to do action
research. After identifying an area of common
interest, participants typically write a proposal and
submit it to a partnership committee. Accepted
proposals provide participants with resources such
as time, pay for a teacher’s substitute, and other
assistance. Outcomes often result in new teaching
strategies, improved cutticulum, or more appro-
priate materials. Successful results often go beyond
a teacher to adoption by an entire school.

At many partnerships, minigrants (usually, awards
of $1,000 to $1,500) support teachers in trying
innovations, such as a new reading program, a
different way to assess student learning, the use
of technology to motivate students, or a more
effective approach to professional development.
Sometimes the teachers employ formal methods
of inquiry, but usually theitr work is not highly
structured. Nonetheless, it may be powerful in
finding better ways to teach or to learn.

Both action research and minigrants have
helped teachers think through new or different
ways to solve problems and have injected vitality
into teaching and faculty development.

Action research and minigrants often involve
professional development that is more effective
than traditional district-sponsored inservice edu-
cation. It engages participants in problems and
issues that are directly related to their teaching
and succeeds in improving learning for school
students as well as for teachers.

Student Learning

In 2000-2001, a number of partnerships explored
different approaches to measurement of student
learning. For example, the partnership based at
Appalachian State University assessed elementary
school students’ learning in reading over three
years. The study viewed changes in professional
practice alongside students’ growth in reading.
The school’s reading scores improved from the
lowest in the school district to the highest.

Another example is the Weldon City Schools,
where education and arts and science faculty
from North Carolina Central University and
trainers from the Southern Initiative of the
Algebra Project provided a series of professional
development workshops and classroom visita-
tions to support the introduction of new strate-
gies for teaching mathematics in grades 6-12.
Middle and high school mathematics teachers
learned how to use the Algebra Project’s curric-
ular process and cooperative learning model to
facilitate specific lessons. The effort resulted in
greater student achievement.

Recruitment of Teachers

Cary High School, a part of the North Carolina
State University partnership, instituted several
programs to recruit teachers. One of these, the
Teacher Apprenticeship Program, involved 17
high school students in a yearlong course that
met 55 minutes a day, five days a week. One day
a week the students explored topics such as
effective teaching skills, current issues in educa-
tion, and diversity. On the other days, they
paired with classroom teachers and performed
tasks such as tutoring students, teaching mini-
lessons to small groups, and grading papers.
One of the class members subsequently received
a Teaching Fellows Scholarship, and 12 others,
now enrolled in general studies in their respec-
tive universities, have expressed interest in
becoming teachers.

The partnership at The University of North
Carolina at Asheville has addressed recruitment
through sponsorship of a high school Teacher
Cadet Program (which promotes teaching as a
career), recruitment of tutors and mentors from
an African-American colloquium on campus, and
outreach to middle and high school students
who might qualify for a Legislative Opportunity
Grant (a four-year scholarship for students
tracked from middle school through higher
education). Two African-American Teacher
Cadet graduates currently attend the university.

The North Carolina Central University partner-
ship launched a program to increase the number
of licensed special education teachers of stu-
dents with behavioral and emotional disabilities.
The program recruited graduate students from
minority populations. On average, it supports

35 graduate students per semester.



Sharing Across Partnership Sites

In North Carolina, discussion of teacher education
issues by university faculty and schoolteachers
across institutions has not been a frequent occur-
rence. A milestone reached in April 2001 was a
statewide retreat of more than 40 representatives
from the 15 partnerships. Held in Asheville,

it was the most intensive cross-partnership
exchange ever, of common (and uncommon)
problems and achievements. Participants repre-
sented a mix of partnership members.

The initial discussion question was whether part-
nerships were meeting the original goals of the
USTEPs. The discussion expanded into small-group
conversations on three types of concerns: organi-
zation, structure, and policy issues; substantive
programmatic questions; and practical operational
procedures. The event was so successful that
participants recommended it be repeated.

Learning through sharing also has been evident
between North Carolina Central University and
North Carolina State University, focused on the
latter’s mentor training program. The collaboration
has flourished to the point that North Carolina
Central now offers its own two-semester course
(theory and practicum) on clinical supervision.
Each partnership has learned from the other.

In Greensboro the partnerships at The University
of North Carolina at Greensboro and North
Carolina Agricultural and Technical State University
joined to sponsor a Summer Leadership Institute
on closing the minority achievement gap.

Use of Technology

Integrating technology into teaching at both the
university and the school level was a major focus
in 2000-2001. Prospective teachers were taught,
and then expected to demonstrate, knowledge and
skills in technology. The focus was on use of the
computer (word-processing, sending and receiving
e-mail, using software, accessing the Internet,
developing Web sites, and more). Some interns
developed units that incorporated technology.
Many prospective teachers developed portfolios
for placement purposes. At East Carolina University,
a sophisticated electronic portfolio was developed
and implemented across several programs.

One site conducted research on the use of
technology during internships, particularly for
communication among university supervisors,
interns, and clinical teachers.

University faculty and supervisors and school-
teachers received training in the use of a variety
of technologies. After training, one group
employed threaded discussions, a technology
whereby a faculty member or a supervisor can
post an idea on the Web, and students can
access and react to it, as well as access and react
to comments from other students.

Some sites used Web pages to provide super-
visors, interns, and clinical teachers with updates
on policies and procedures. One site set up

a Web page to answer questions that interns
frequently ask, as well as to give information
that clinical teachers request.

Several grants supported workshops to enhance
preservice and inservice teachers’ sophistication in
use of technology in instruction. Schools and univer-
sities were involved in workshops sponsored by

the NC Catalyst technology grant. Opportunities to
practice with colleagues and to obtain materials for
classroom use were provided in all academic areas.
Teachers shared innovations and experiences, and
they completed products for use in their teaching.

Some sites integrated technology into professional
development, sometimes using distance learning.
Distance learning enabled school districts to expand
offerings for teachers and to capitalize on the exper-
tise available from universities and other sources.

North Carolina State University’s Centennial
Campus, a center for advanced science, engi-
neering, and technology, assisted teacher candi-
dates in demonstrating proficiency in the state’s
Advanced Technology Competencies.

A conference on technology brought together
principals and administrators from partnership
schools to compete in a Technolympics. This
event consisted of a series of hands-on activities,
such as developing databases to track school
outcomes, designed around the Advanced Tech-
nology Competencies expected of all North
Carolina students by eighth grade. Administra-
tors explored possibilities for using technology
in the classroom and came to understand better
the requirements that teachers and interns must
master to meet the needs of students.



Western Carolina University interns at Fairview
Elementary, a school equipped with aérports
(wireless devices that allow connection to the
Internet without being connected to an Ethernet
port), launched a technology initiative. They and
their students used word processing, spreadsheets,
the Internet, e-mail, and curriculum software to
enhance students’ skills and learning. Interns were
provided with iBooks (laptop computers) to use
for the year. The project made the interns more
aware of the usefulness of technology in teaching,
especially in enabling them to respond to their stu-
dents’ personal curiosities and to motivate students
to get more involved in leaming and discovery.

The U.S. Office of Education’s Preparing Tomor-
row’s Teachers to Use Technology initiative also
supported workshops for faculty, staff, and
cooperating teachers in 2000-2001.

Support for Teacher Advancement

Several partnerships helped prospective teach-
ers prepare for Praxis II (a standardized test that
prospective teachers must pass during their col-
lege years) and helped experienced teachers
prepare for certification by the National Board
for Professional Teaching Standards (NBPTS).

In the case of Praxis II, education and arts and
science professors took the test themselves and
then planned ways in which their university could
incorporate content and experiences into the
teacher education curriculum that would prepare
students for the test. This strategy, pioneered at
UNC Charlotte, has spread to other patrtnerships
across the state.

Helping teachers become acquainted with the
NBPTS test involves teachers learning about the
standards for their subject of specialization and
level of teaching and then demonstrating that
they meet those standards. Several partnerships
conducted workshops and other sessions to in-
form teachers about the appropriate standards
and the procedures that the NBPTS employs to
test whether teachers meet those standards.

Impediments

Despite the wealth of accomplishments, the part-
nerships also encountered many impediments.

The partnerships have expanded so quickly that
existing resources are inadequate. Before the
advent of university-school partnerships, educa-
tion faculty taught college classes, advised stu-
dents, carried on research, contributed to schol-
arly journals, supervised field experiences,

served on college and university committees, and
provided community services. Schoolteachers
taught students, planned and implemented in-
structional and curricular improvements, served
on grade-level and subject-matter committees,
counseled students, advised extracurricular clubs
and activities, and consulted with parents.

Under the partnership arrangement, education
faculty and schoolteachers still assume their prior
roles and responsibilities. In addition, they serve
on partnership committees, supervise yearlong
interns, work with tutors, train or are trained as
clinical teachers and instructors, carry on action
research, recruit teachers, undertake minigrant
projects, and evaluate partnership effectiveness.
They also keep up with developments in technol-
ogy. Increasingly there are demands to assess and
document student learning and to share with par-
ents ideas that might facilitate students’ growth
and development. In addition, teachers and pro-
fessors must tend to their own updating in both
subject matter and pedagogy.

The obvious risk is that participants will become
stressed, exhausted, and disillusioned, in spite of
initial enthusiasm and commitment. Explanations
in the impediments section of partnership reports
expand on these points. Out of altruism, habit, and
commitment to learners, educators do not protest
loudly about overloads in assignments, but the
inherent dangers of burnout and disillusionment
are clear to see. Educators have little opportunity
to make their case with citizens and policy makers,
yet the quality of education hangs in the balance.

University faculty load is computed using strictly
academic criteria—that is, credit hours—and
teachers have all-day/every-day schedules that
provide little time even for planning lessons.

For professors, supervision of field experiences
takes much more time than campus classroom
teaching, even excluding travel time. For teach-
ers, supervision is an added assignment, much
of it taking place before and after school in con-
ferences. Supporting beginning teachers and
providing professional development for veterans
require much more time than traditional courses.
The time necessary for essential communication
(telephone calls, e-mails, newsletters, Web sites,
and the like) among teachers and professors is
an additional demand not provided for in either
university or school budgets. When parents,
community groups, local business, and industry
people are involved, still another need for
resources exists.



Unresolved Issues

The partnerships began as clearly distinguish-
able projects. As they have become more inte-
gral parts of their institutions’ teacher education
programs, they have gradually connected with
other programs—the Model Clinical Teaching
Program, Coach2Coach, technology initiatives,
etc.—and become less distinct. Collaboration
with corporate and government projects has
supported this trend. Such amalgamation
becomes a problem in accounting for budgets
or giving credit: Which entity paid for what?
Who gets credit (or blame)? At some time it
might be advantageous for policy makers to
think in terms of one budget for teacher educa-
tion that includes as many parts as possible.

The problem just described leads nicely to the
question Who's in charge here? The two main
participants, universities and school districts,
operate on different budgets and have different
goals, routines, administrations, audiences,
clients, and cultures. Yet partnership budgets
come from the state. So who should be in
charge? To what extent is increased collabora-
tion really possible? What should be the formula
for financial contributions? Who takes the credit
for successes, the blame for failures?

The goal of education and arts and science facul-
ties having joint responsibility for the preparation
of teachers is recognized nationwide. But in the
partnerships there is not much joint planning or
action by the two faculties on what it takes to cre-
ate competent teachers. There is little more than
tacit understanding that teachers need a combina-
tion of a good general education, competence in
a subject field(s), and knowledge and skills in the
science and art of teaching. Agreement on the
goal is unchallenged. Action on the goal is still
rudimentary in most partnerships.

Another unresolved issue is What constitutes
collaboration or partnership? Merriam-Webster’s
dictionary defines collaborate as “to cooperate
with an agency or instrumentality with which
one is not immediately connected.” It defines
Dartnership as “a relationship . . . involving close
cooperation between parties having specified and
joint rights and responsibilities.” In this program
those conditions have been slow in coming to
fruition. Universities have usually been dominant.
The rhetoric is “shared ownership, equal voices.”
There are just a few partnerships in which equity
between teachers and professors is a fact.

Innovations in education often bear labels that
do not hold up under inspection. Terms such

as intern, action research, student teaching,
clinical or cooperating teacher, and college
supervisor are defined ditferently by different
institutions. Should common definitions be sought?
If so, will that restrict institutional autonomy?

Next Steps

Partnerships seem preoccupied with doing
better what they already do in field experiences
and professional development. If the original
goals of the USTEPS are to be achieved, such
thinking may be too narrow.

Partnerships might give consideration to these
endeavors:

* Focusing more on school improvement.

* Exploring what teachers and professors ought
to know and be able to do in measuring stu-
dent learning.

Revisiting qualities and characteristics for
selection of prospective teachers.

Giving more attention and time to documen-
tation of partnership activities (particularly

" to reporting outcomes more carefully and
comprehensively).

Reviewing with arts and science faculty the
nature and the content of general education
and its relationship to professional education.
(This must happen before more substantive
discussions on the nature and the structure of
the discipline, suggested next, can occur.)

Exploring the need for teachers to know and
understand the structure of their major disci-
pline.

¢ Evaluating and improving the nature and the
quality of supervision in field experiences.

* Assessing the importance of advising in
teacher education.

The benefits of universities and schools working
together are undeniable. This report makes
them crystal clear. North Carolina can take pride
in what it has accomplished and in being the
first to launch a statewide partnership program
that includes all publicly supported universities.



Burke, Caldwell, Watauga, and Wilkes County Schools

The University-School Teacher Education Part-
nership housed at Appalachian State University
(ASU) includes the university and eight school
districts (105 schools). It has increased dialogue
between K-12 schools and higher education. It
also has led to collaboration to improve learning
for school students; to strengthen teacher prepa-
ration; to link theory, content, and practice
more closely; to improve staff development; and
to promote interaction between education and
arts and science faculty.

Further, the partnership has served as a catalyst
for almost $3 million in federal grants over the
past four years:

» The Mountaineer Millennium Project (in its
second year), which fosters an after-school
enrichment program for more than 700 aca-
demically at-risk students in seven partnership
districts

GEAR-UP (Gaining Early Awareness and
Readiness for Undergraduate Programs, also
in its second year), which supports 80 aca-
demically at-risk middle school students by
encouraging them to seek preparation in
higher education

The Appalachian Rural Teacher Technology
Alliance, which brings together ASU,
UNC-Asheville, Warren Wilson College,
Western Carolina University, and 15 school
districts to work on integrating technology
into teaching and learning at both the univer-
sity and the school level

These projects all involve collaborative efforts
among higher education faculty, preservice
teachers, school students, teachers, administra-
tors, and community representatives.

Activities

Impact of Partnership Activity on
Professional Development Schools

From its beginning, the partnership has worked
to establish professional development schools
(PDSs) and foster their growth. The focus has
been three elementary schools: Beech Mountain
(in its fourth year as a PDS) in Avery County, and

Bethel (in its third year) and Mabel (in its second
year), both in Watauga County. This year 59 stu-
dents at Beech Mountain, 185 at Bethel, and 201
at Mabel were directly affected, as were their
teachers, aides, and principals. ASU faculty
worked closely with the principals and with 4
teachers at Beech Mountain, 7 at Bethel, and 8 at
Mabel. ASU faculty, interns, and student teachers
spent 206 hours working with teachers, adminis-
trators, and students in these schools. In addition,
during the fall and spring semesters, 27 interns
spent 5,481 hours, and 13 student teachers 7,217
hours. At all three schools, partnership funds in-
creased the book collections, supplied teachers
with instructional materials, and supported travel
for presentations and faculty development.

ASU and Watauga County continued jointly to
employ a Bethel teacher to teach at the univer-
sity and in school settings. She worked with two
Bethel teachers (fourth and fifth grade) and their
students, modeling language arts instruction,
and she taught ASU’s methods course in lan-
guage arts. This allowed university students to
observe her teaching demonstration lessons in
the school. In addition, she spent time working
with teachers in two other PDSs and providing
staff development in two counties.

Preservice Teacher Learning

Preservice teachers continue to make better
connections between course work and field
experiences. For example, in the language arts
methods course, they learned what literature
circles are (groups of students formed around
a common reading level) and how to plan and
use them in reading. The instructor modeled the
process in the methods course, having univer-
sity students work in literature circles with
books appropriate for their reading levels.
Students assumed various roles—for example,
word wizard (someone who looks up words
that are not generally known) and discussion
director. They then observed the instructor
using literature circles in the fourth- and fifth-
grade classes at Beech Mountain and Bethel.

University students also created interdisciplinary
units that used literature circles, later using the
units during their internships (which at ASU



involve participation in classrooms part-time
before student teaching). The units are posted
on the Web at http://www.ltl.appstate.edu/
litcirunits_Spring01/index.html.

Further, university students demonstrated their
knowledge and skills in integrating curriculum
and technology by creating electronic portfolios
of their work and posting the portfolios on the
Web at http://www.ltl.appstate.edu/436/index.
htm. Moreover, they added to the college data-
base on children’s literature by posting book
reviews on the Web page just cited.

Interns could choose to student-teach in the
same school in which they interned and to work
with the same ASU and school faculty and stu-
dents. If they did so, as student teachers, they
would teach a known group of students and
extend their experiences from the internship,
instead of beginning with a new set of university
and school teachers and students. Classroom
teachers appreciated the approach because it
ensured continuity of instruction, an important
factor in the continued academic growth of

K-6 learners. The student teachers also served
as mentors to interns. The entire arrangement
required careful planning and scheduling. Fur-
ther, it demanded the effective use of time by
teachers and university faculty, who worked
together closely to ensure that both groups
received appropriate supervision and feedback.

At the end of each semester, ASU hosted a part-
nership celebration for all participants in the
term’s field experiences. This provided a time to
reflect on and celebrate partnership accomplish-
ments, enhance the learning community, and
highlight each group’s contribution to the suc-
cesses of that semester. Participants also consid-
ered what might need to be changed and how
such change might be brought about.

Professional Development

This year professional development for teachers
and others in PDSs focused on mathematics and
reading. Several groups of teachers emphasized
more use of strategies that connect theory and
practice in these subjects. Bethel K-2 teachers,
for example, incorporated elements of a curricu-
lum called Investigations in Number, Data, and
Space into their teaching. An ASU faculty mem-
ber introduced them to this curriculum, which
is used in the mathematics methods course.
With the same curriculum materials used in both
places, university students were better able to
make connections between course work and
field experiences.

An ASU faculty member also worked with two
teams of teachers from Mabel (seven teachers in
all, K-2 and grades 3-5) throughout the year

to help them explore using the Investigations
curriculum. As a result, the teachers decided

to adopt it, and in fall 2001 the ASU faculty
member will help them use it.

Two ASU faculty and a university Practitioner-in-
Residence (a schoolteacher on leave to teach
full-time in the teacher education program)
worked with a group of teachers from grades
3-5 from Avery and Watauga counties through-
out the year in a focus group on elementary
school mathematics. They focused primarily

on the Investigations curriculum. Lead teachers
from Bethel and Mabel also participated.

During the spring, summer, and fall, a group of
teacher-leaders from Avery, Caldwell, Watauga,
and Wilkes counties who used the Investigations
curriculum met with an ASU faculty member af-
ter school, on their own time, to learn how to
assist other teachers interested in the curricu-
lum. ASU’s Mathematics Science Center and the
Watauga County Schools supported the activity
with money and materials.

Across 2000-2001, an ASU faculty member and
another Practitioner-in-Residence worked with
14 Avery County teachers in grades 3-7, teach-
ing them how to design and implement litera-
ture circle units. Working in teams, they met 10
times to design the units, which they published
clectronically (see http://www.ltl.appstate.edu/
litcircleunits/index.html). In addition to learning
how to develop the units, they learned how to
publish Web pages. A new group of teachers
will begin similar work in August 2001.

Evaluation

Assessing the outcomes of efforts like those just
described is a major undertaking, and it cannot
be done without first developing an overall
framework within which to examine PDS
activity. An extensive study of the first three
years at one of the PDSs, Beech Mountain
Elementary School, has been completed.

The partnership created a PDS community of
practice to increase the PDS’s potential for im-
proving the quality of teaching and learning in
both school and university settings. A theoretical
perspective was developed to help understand
and guide this PDS work and the complexities
endemic to it. The work was based on a socio-
cultural paradigm that calls for the creation of
relationships and activities that enrich the



process of learning to teach. (The full PDS
evaluation study is reported in Trathen, Schram,
Shomaker, Maldonado, and McKinney; see the
heading “Dissemination of Promising Practices . . .”
for a complete citation).

For this report a précis of the community of
practice at Beech Mountain is provided to illus-
trate the nature, the scope, and the results of the
research. The community of practice consisted
of the people engaged in various work activity.
The characteristics of Beech Mountain and its
community shaped the nature of the goals and
the activity created by the partnership.

The study focused on two questions: How can
researchers evaluate the complexities of partner-
ship activity? What is the impact of partnership
activity on the PDS community-of-practice sys-
tem and, in this case, on students’ reading per-
formance? Reading performance was selected as
the area to be studied because it was a need
identified by the personnel in the school.

A method of system analysis put forth by Enge-
strom was used to capture changes in the PDS
community of practice.l A comparison was
made between elements of the activity
system—the social organization represented by
the PDS—at the beginning of the partnership
with Beech Mountain and those same elements
three years later. Contradictions in the activity
system that affected the PDS community of prac-
tice also were studied. The focus of the analysis
was the group that participated in the shared
activity of the PDS community of practice: the
Beech Mountain principal, teachers, and
students, and ASU faculty and students.

ASU intern Steve Gough shares a story with kindergarten and first-grade students

at Beech Mountain Elementary School.

A Précis of the Study

The following précis addresses the study’s first
question, How can researchers evaluate the
complexities of partnership activity?

Practices Before the PDS

The PDS approach was a departure from previ-
ous practices at Beech Mountain and at ASU.
When ASU faculty first visited Beech Mountain,
they were struck by how well the school func-
tioned as a social organization. Parents were
connected to the school, volunteers often
helped when needed, older students cared for
younger students, and faculty regularly inter-
acted socially. However, the academic curricu-
lum was fragmented, and teachers were isolated
in their methods: (1) They rarely discussed teach-
ing with one another, and faculty development
came primarily in the form of district-sponsored
workshops; (2) teachers had little awareness of
methods and materials used in other classrooms;
(3) no assessment other than end-of-grade tests
was evident; (4) the teachers made little attempt
to integrate language arts skills into content
instruction; and (5) very little instruction
occurred across grades in phonics or word study.

Whole-class instruction predominated in all sub-
ject areas and grades. Teachers did not differen-
tiate reading instruction, even though many stu-
dents were reading below grade level. Materials
consisted primarily of basal readers and work-
sheets, except in fourth and fifth grade, where
students read short novels. All students at each
grade read the same text, whether it was a basal
reader or a novel. Students’ responses to what
they read were largely limited to teacher-directed
questions; there was little conversing or
writing about books.

The special education/Title I reading
teacher pulled children out for individual
instruction but did not coordinate the
lessons with the classroom teachers’ read-
ing curriculum. The special education/
Title I reading teacher matched reading
material to students’ reading ability. How-
ever, there was no pacing plan to
ensure that children advanced in read-
ing levels, and little attention was given
to increasing students’ reading fluency
(their ability to read at a certain level
with minimal difficulty).

Before the establishment of the partner-
ship, ASU placed its interns in a single
classroom, which might be in any one
of five or six schools. Each intern

1. See Y. Engestrom, 1996, Developmental studies of work as a testbench of activity theory: The case of primary care medical practice, in . Chaik-
lin & J. Lave (Bds.), Understanding practice: Perspectives on activity and context (pp. 64-103) (Cambridge, Eng,: Cambridge University Press).
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worked with a teacher in a particular grade,
rarely visited other teachers and other grades,
and seldom had the opportunity to reflect on or
share experiences with peers.

Interns’ activities in placements varied greatly.
Some teachers asked interns to teach small
groups. Others restricted interns to grading
papers and lining children up and escorting
them to and from activities.

Interns were scattered across one or two school
districts, so university faculty had little time to
visit them and connect with their cooperating
teachers. And each semester ASU faculty worked
with different teachers in different schools. With-
out sustained and meaningful connections with a
core of teachers, they could not be sure about
the kinds of instruction that interns were seeing
in their classrooms, and interns rarely saw ASU
faculty interact with teachers.

Practices Three Years Later
When these early characteristics were compared
with the structure of the activity system three
years later, the PDS community of practice
showed evidence of systemic change. ASU
interns were placed two to a classroom in one
of three PDSs, rather than being spread all over
a county or two. All students visited the three
PDSs before their intern placements. As a result,
they had a better understanding of the contexts
in which other students were working. Once
they became interns, they were more inclined to
visit other classrooms and participate in school
activities, and reported feeling part of the school
faculty. They were encouraged to observe one
another teach and to reflect together
on their experiences. ASU faculty
associated more closely with teach-
ers and students, and interns saw
faculty work with PDS teachers
and students.

Such changes made possible a bet-
ter alignment of the teacher prepa-
ration curriculum and PDS prac-
tices. ASU students learned
techniques in university classes
that they then saw being used in
the PDSs, and they had opportuni-
ties to teach and discuss the expe-
riences with ASU faculty. Until the
establishment of the PDS, Beech
Mountain rarely hosted ASU interns
or student teachers, so the school
appreciated the extra hands. ASU
interns gave needed assessments

L

and worked individually and in small groups
teaching students.

Further, the content of the reading and language
arts curriculum now was aligned across grades.
Teachers talked with one another regularly
about materials and methods. They used a vari-
ety of assessment techniques to determine stu-
dents’ instructional needs. They also employed
flexible, dynamic grouping (one-on-one, small
group, and whole class), by gearing reading
material to the students’ reading ability, and they
used a variety of materials and teaching strate-
gies. Teachers formed small instructional groups
based on assessment techniques, and pacing
occurred to ensure that students worked on
appropriate instructional levels, for maximum
growth. Student performance and growth were
monitored; when students could advance, they
were moved to the appropriate group.

A comprehensive developmental word-study
program was designed and implemented in
grades 2-8, and teachers learned about develop-
mentally appropriate spelling instruction. Stu-
dents were placed in groups consistent with
their developmental understanding of English
orthography (the art of writing words with the
proper letters according to standard use), deter-
mined by their performance on the developmen-
tal spelling instrument teachers learned to ad-
minister. Instructional reading groups, student
performance, and growth were monitored to de-
termine when students were ready to advance.
Responses to reading through discussion and
writing were emphasized. Language arts skills
were integrated with content areas such as

ASU intern Louise Urban works in a literature circle with Charlie Mann and Jesse Gomez,

fifth graders at Beech Mountain Elementary School.



mathematics, social studies, science, music, and
art. Literature circles were formed around in-
structional reading levels, and the books that
students read correlated to those levels.

The special education/Title I teacher worked
with students in the regular classrooms as well
as in small-group and individual pull-out sessions,
using a variety of strategies and programs. She
also supported classroom teachers by assisting
in schoolwide assessment of all students.

Further, Beech Mountain implemented ancillary
programs such as community volunteer readers,
peer reading, and after-school tutoring. Teachers
participated actively in professional develop-
ment embedded in partnership work.

To summarize, in a span of three years, changes
occurred in the settings, the roles and the re-
sponsibilities of the subjects, the tools, the rules,
and the procedures used in the PDS community
of practice activity.

Contradictions

However, a number of contradictions occurred
in the activity system. Under the state’s assess-
ment program, students took end-of-grade tests
that required them to read material on grade level.
But many students were reading below grade
level. So, on the one hand, teachers and interns
received encouragement to match materials to a
student’s abilities, but the state was ignoring this
issue in its testing practices. As a result, teachers
had to be convinced that they could have more
influence on grade-level reading by having stu-
dents who were reading below grade level, read
material matched to their abilities, regardless of
how the state tested. However, students also
were given practice in test-taking skills.

At the county level, teachers attended work-
shops that did not align with the instructional
practices being implemented in Beech Moun-
tain. Recognizing this contradiction, ASU faculty
worked more closely with the district office to
revise professional development. The district
now welcomes this involvement, largely as a re-
sult of the success of Beech Mountain students
on end-of-grade tests.

Personnel changes at ASU and Beech Mountain
created new contradictions. For example, a new
librarian expressed concern that helping students
consider the reading level of books before taking
them home was a form of censorship. From ASU
faculty’s perspective, this was a means of increas-
ing students’ interest in and access to books. To
address the contradiction, faculty and teachers
devised a three-level scheme: All students would

read books at their instructional level with some-
one; they would read books one level below
independently; and someone would read to
them books that were a level above.

Another contradiction was the mismatch be-
tween university students’ expectations and re-
ality. Often ASU students showed resistance to
the rural setting and the small size of the PDS.
Many undergraduates expected that they could
learn to teach only in a school like the one in
which they thought they would be employed.
As a result, faculty and teachers had to help
them focus on children’s learning instead of
whether the learning was occurring in a rural
or an urban setting.

Engestrom’s systems-level analysis proved help-
ful in conceptualizing the complexity of the PDS
activity system and in revealing the impact of
partnership work on the PDS community of
practice. Faculty continue to use the analysis

as they engage in PDS work and attempt to
improve their practice.

Analyses of Student Performance

The second research question focused on the

impact of partnership activity on students’ read-

ing performance. Before partnership activity, "
Beech Mountain had some students with the

lowest performance scores in the state. As a re-

sult of involvement in the partnership, students

showed gains on North Carolina’s end-of-grade

test scores, as well as gains on informal diagnos-

tic assessments.

A longitudinal view of test scores since spring
1997 indicates that composite (overall) scores
also improved at Beech Mountain. In 1997-98,
76.3% of students in grades 3-8 scored on or
above grade level on the end-of-grade test. In
1998-99, the proportion on or above grade level
was 83.8%. This accomplishment meant that stu-
dents had shown exemplary growth in end-of-
grade test scores and that Beech Mountain was
among the top 25 schools in the state in overall
performance, and a School of Distinction. In
1999-2000, 90.5% of students scored on or
above grade level. This represented exemplary
growth by students, and recognition for Beech
Mountain as a School of Excellence.

In addition, at the 2000 annual meeting of the
International Reading Association, Beech Moun-
tain was recognized as a Title I Distinguished
School, 1 of 25 throughout the United States.
The school also received an award from the
North Carolina Department of Public Instruction
for educational excellence.
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Results of 2000-2001 informal reading assess-
ments were that 95% of the students who
scored at least two levels below grade level had
achieved at least one year’s growth, and 58% of
those students had achieved greater than one
year’s growth. A school that once had the low-
est reading scores in the school district now
had the highest. The teachers and the principal
attributed these positive changes to PDS efforts.

Lessons Learned

The partnership has learned many useful
lessons:

* In a PDS model, professional development is
in-depth and emerges best out of the needs
identified by school personnel.

As a PDS team works to change a curriculum,
professional development of team members
occurs as a natural extension.

* A successful PDS team identifies an area to
change, gathers relevant information, discusses
ways to use it, tries out ideas with students,
analyzes the results, and makes needed modi-
fications.

Careful analysis of student growth over time
using a case study approach can contribute to
an understanding of the impact of PDS work
on student learning.

PDS research reveals that to affect student
learning significantly, all participants must
make a long-term commitment to collabora-
tion, and they must carefully structure how
participants work.

PDS work is dynamic and developmental,
involves layers of complexity, entails collabo-
rations among groups and individuals of mul-
tiple perspectives, and requires work to be
assessed across time,

PDS characteristics argue for a different type
of evaluation, one that looks at an entire
activity system, rather than a particular disci-
pline or area.

Viewing PDS work as an activity system
enables participants to understand the overall
structure of the system and the ruptures that
might occur, even in a healthy system. It also
provides a way to analyze the ruptures and
use what is learned to modify and improve
the activity system.

Next Steps and Future Aspirations

On the basis of activity system theory, partner-
ship participants have developed a set of ques-
tions to guide future PDS research:

* In what other ways can activity system theory
be useful in evaluating PDS work?

» How does a PDS activity system transform,
expand, and sustain itself over time?

» What are the effects of PDS activities on the
thinking processes of individuals and the
social processes of groups?

» In what ways can system-level analyses of
unsuccessful PDS work contribute to PDS
work?

* How might the PDS standards developed by
the National Council for Accreditation of
Teacher Education inform PDS evaluation?

Dissemination of Promising
Practices and Research Findings
During 2000-2001

Web Sites
bttp.//www.ltl.appstate.edu/436/index.btm
The page provides access to each of the three
PDSs, university course information, and univer-
sity student work.

bttp.//www.ltl appstate.edu/436/student/
student.btm

Students created electronic advanced technology
portfolios and instructional portfolios designed
to meet the standards of INTASC (the Interstate
New Teacher Assessment and Support Consor-
tium), required of North Carolina teachers.

bitp.//www.ltl.appstate.edu/litcircleunits/
index.btml

Students also created integrated units and
published them in an electronic format.

Publications

Trathen, W., Schram, P., Shomaker, P., Maldo-
nado, J., & McKinney, T. (in press). The impact
of curriculum development and alignment on
student reading performance in a professional
development school. In D. Wiseman & S. Knight
(Eds.), The impact of school-university collabo-
ration on K-12 student outcomes. Washington,
DC: American Association of Colleges for
Teacher Education.



East Carolina University|

in partnership with Beaufort, Carteret, Craven, Edgecombe, |

Greene, Johnston, Jones, Lenoir, Martin, Nash—Rocky Mount,
Onslow, Pamlico, Pitt, Wayne, and Wilson County Schools

Partnership is a key to the conceptual framework
on which all the work of East Carolina University
(ECU) is based. In this year’s joint accreditation
visit by the National Council for Accreditation of
Teacher Education (NCATE) and the North Car-
olina Department of Public Instruction, the visi-
tors cited partnerships as a major strength of the
teacher preparation programs.

A central element of the partnership is the
Walter and Daisy Carson Latham Clinical Schools
Network, which consists of ECU and 15 school
districts in eastern North Carolina. A strength of
the partnership is the diversity of the school dis-
tricts and the university faculty that participate.
Key components of the partnership are the year-
long experience required of all seniors in teacher
education; courses taught on-site at professional
development schools (PDSs) and other schools
in the network; a Teacher-in-Residence program;
programs for recruitment of future teachers; sup-
port for lateral-entry teachers and, through the
Coach2Coach position, for teachers seeking certi-
fication by the National Board for Professional
Teaching Standards; curriculum enhancement;
and research on the use of technology.

Activities

Collaborative Teaching

of Reading

During the 1999-2000 academic year, feedback
solicited from preservice and clinical teachers
on ECU’s introductory reading course, Funda-
mentals in Reading, indicated that preservice
teachers might benefit from more knowledge on
strategies of teaching reading. Also, they needed
hands-on experience and interaction with prac-
ticing master teachers in order to develop the
skills to deliver effective reading instruction. In
response, one of the partnership’s Teachers-
in-Residence organized and facilitated a project
called Teaching Reading Collaboratively, de-
signed to link university faculty in reading and
elementary/middle-grades education with teach-
ers in the Pitt County Schools. Six master teach-
ers gave presentations to approximately 150
preservice teachers on topics such as Literacy

Collaborative, Reading Recovery, end-of-grade test-
ing, teaching English as a second language, and
differentiated approaches to teaching reading.

Before each presentation, undergraduate preser-
vice students completed a survey that assessed
their knowledge of these topics. During the
sessions, students participated in hands-on activ-
ities and group work. According to the evalua-
tions and the feedback, the collaborative effort
provided the university students with concrete
examples of useful strategies for the teaching of
reading as well as up-to-date information about
current reading initiatives. Ninety-three percent
of the students responded that the presentations
and the activities increased their knowledge of
the content area presented.

A logical extension of the partnership is to include
similar presentations in the next reading course,
on classroom assessment practices. This will allow
the preservice teachers who take the second
course to continue with partnership learning and
collaboration at their next level of instruction.

Teacher-in-Residence Program

The two classroom teachers selected for ECU’s
Teacher-in-Residence positions are board-certified.
In 2000-2001 one of them worked full-time in
ECU'’s elementary education program and some-
times taught university courses at a local
elementary school. The other one was a part-
time instructor in ECU’s special education pro-
gram and a part-time teacher of students with
exceptionalities in a local elementary school.
The two teachers frequently team-taught with
faculty members both on and off campus. Both
also gave minipresentations on various topics in
ECU classes. The elementary school teacher’s
salary was paid by the partnership; the special
education teacher’s salary was paid half by the
partnership and half by the school district in
which she was employed. Together with the
partnership’s Coach?Coach facilitator, the two
teachers served as real-world resources for ECU
students and faculty.

Feedback indicated that the Teachers-in-Residence
were credible to students because they still
were active in classrooms and thus could relate
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to the real and current changes taking place
there, as well as provide concrete examples of
best practices.

The two Teachers-in-Residence met weekly to
develop teaching modules for use by university
faculty. Their products were a module on assess-
ment and six modules on diversity. The module
on assessment addressed both formal and infor-
mal assessments of K-8 and special education
students. It began with a videotape defining as-
sessment and then involved university students
in an activity that made them analyze assessment
firsthand. It also provided descriptions, video
clips of classrooms where assessment was being
used, and samples of different assessment tools.

The six modules on diversity covered such top-
ics as personal awareness of diversity in general,
cognitive and physical differences, gender,
culture (as related to different ethnic and racial
groups), socioeconomic status, and multiple
diversities. The modules called for students to
create individual definitions of diversity and com-
pare them with NCATE's definition; to work in
groups to design creatively what diversity looks
like; and to participate in a closing activity based
on the NCATE definition. The modules are avail-
able on the School of Education Web site,
http://www.soe.ecu.edu/Diversity/default.htm.

Teacher Leaders for Better Schools Project
In 2000-2001 the Office of School Leadership
Programs established Teacher Leaders for Better
Schools, a network of education recruiters in
area high schools, to assist the School of Educa-
tion in a project called Leading Talent to Teaching.
From lists of currently employed
ECU graduates and from the recom-
mendations of school districts, 30
high school teachers, representing
21 districts, were identified to
begin a recruitment effort to try to
increase the number of high school
students entering teacher education
in all licensure areas.

Faculty of the Office of School
Leadership Programs met with

the 30 teacher-leaders to explore
ways that they might collaborate in
developing a system of recruitment.
They provided each teacher-leader
with a recruitment videotape pro-
duced for the School of Education

The teacher-leaders were promised a small
stipend for their work.

Follow-up reports showed that the teacher-
leaders directly contacted about 1,500 students.
Approximately 250 of these students indicated a
definite interest in one of ECU’s teacher educa-
tion programs. About 70 of these students will
actually enter ECU in fall 2001. Approximately
350 of the 1,500 students were academically
proficient students, who were contacted direct-
ly and encouraged to apply for the Teaching
Fellows Program. Of these, 85 applied, and 71
identified ECU as their university of choice. ECU
will have 54 Teaching Fellows entering this fall.

Teacher Cadet Program

The Teacher Cadet Program is an orientation

to the teaching profession for high school stu-
dents. Its main purpose is to encourage students
who have a high level of academic achievement
and the personality traits found in good teachers
to consider teaching as a career.

In 2000-2001, ECU’s School of Education was in
its second year as a college partner for the pro-
gram. During that year the partnership served
four high schools in the Latham Clinical Schools
Network, involving 66 cadets, all seniors. The
latest data available indicate that 25 cadets from
the class of 2001 will enroll at ECU in fall 2001.
These students will be matched with Teaching
Fellows and other students in the School of
Education. The matching will help them with
the transition to college, provide a support
group, and make other mentoring and learning
experiences possible, as funding permits.

and a newly designed set of printed Pictured with Marilyn Sheerer, dean, ECU School of Education, are the 2000-2001

materials and marketing supplies to  recipients of the Walter and Daisy Carson Latham Awards for Excellence in Teaching.

use with or distribute to students. Left to right: I-!eather Freeman, middle-grades education; Kimberly Mullis, mathe-
matics education; and Hallie Rojeski, special education.



Technology in the Internship

The Technology in Internship Task Force was
formed in fall 2000 to examine the use of tech-
nology during the internship. The task force’s
work focused on clinical teachers, interns, and
university supervisors using e-mail as a tool of
communication.

A survey of clinical teachers regarding their use
of e-mail suggested that most had limited access
to computers in their classrooms and more
frequently used e-mail at home. Through the
survey, clinical teachers suggested that Internet
access to announcements, calendars, require-
ments, and other pertinent internship informa-
tion would be beneficial.

During the fall 2000 semester, the task force
examined strategies for strengthening electronic
communication among university supervisors,
interns in the senior-year internship, and clinical
teachers. A group of university faculty and
adjunct supervisors received training in the use
of a variety of technologies and subsequently
conducted threaded discussions, a technology
whereby they could post an idea on the Web for
discussion and students could access the idea,
react to it, and access and react to comments
from other students as well.

A Web page (http://www.soe2.ecu.edu/emsce)
was designed that provided supervisors, interns,
and clinical teachers with access to elementary/
middle-grades and special education departmen-
tal updates, forms, and policies and procedures.
The site thus conveyed information about which
interns frequently had questions, as well as in-
formation requested by clinical teachers. This
site continues to develop.

Throughout spring 2001, several university
supervisors collected data to assess and docu-
ment the frequency of use, and the value, of
these communication strategies. Several laptop
computers will be secured for use by adjunct
faculty beginning in fall 2001 so that they can
further their use of electronic communication
and threaded discussions, and collect data about
the effectiveness of electronic communication
versus other means.

The most effective use of electronic communica-
tion documented during spring 2001 was e-mail,
which was valued for both its timeliness and its
ease of use. Interns submitted reflections and
lesson plans to their supervisors and clinical
teachers and received feedback in a timely man-
ner. In addition, part-time adjunct faculty stayed
better informed about departmental business.

Support for Board Certification

Between January and August 2001, the partner-
ship at ECU hosted six events in support of 203
career teachers seeking board certification in
2002. First, it held information sessions on the
ECU campus and in four area counties. Then it
sponsored a two-day workshop in July, attended
by 85 participants from 19 counties. Twenty
board-certified teachers and session facilitators
presented, including representatives from the
National Board for Professional Teaching Stan-
dards. Session topics included getting started
with board certification, entry descriptions, re-
flective writing, and assessment centers. ECU’s
team of four trained board facilitators was respon-
sible for planning and organizing the event. The
team has planned continued yearlong support in
2001-2 for 50 candidates (see “Next Steps . . .”).

Evaluation

Throughout its endeavors, the partnership
embedded evaluation elements. For example, the
PDS project used NCATE’s PDS standards to set
benchmarks and measure progress; data were
collected on all professional development pro-
jects; and an assessment coordinator reviewed the
points at which data were collected and refined
feedback loops. Also, the partnership sought con-
tinuous input through every possible avenue from
current students, from graduates, and from school
partners. The ECU School of Education’s concep-
tual framework will be refined with assistance and
feedback from internal and external partners.
Professional development projects were revised
for increased impact on the basis of input from
the participants, and professional development in
technology was targeted for the next academic
year on the basis of school and university faculty
needs.

Impediments

Partnership personnel see three major impedi-
ments to successful collaboration :

* The sheer size of the Latham Clinical Schools
Network creates challenges in communica-
tion that most other partnerships may not
encounter. It also poses obstacles in tracking
data and gathering information. In 2000~
2001, ECU had the largest number of teacher
education graduates of all UNC system institu-
tions, and it served 15 school districts.

Resources are always a problem, with 15
school districts in the network and the expec-
tation that faculty will work in the field.
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Creative and effective
collaboration takes
resources, and the cur-
rent level of funding lim-
its the amount of deeper-
level work that can be
done. Clinical teachers in
the school districts
should receive at least
the same amount of
stipend that mentors for
initially licensed teachers
are paid. Their work
with preservice teachers
is equally important.

Faculty roles and

rewards also remain an Teachers seeking board certification participate in a two-day workshop hosted by the Latham
issue. Partnership work Clinical Schools Network at ECU.

with schools must be ele-

vated on the priority list of faculty workloads.
The partnership has made minimal progress
in making this happen. ECU as a whole and
the School of Education in particular are look-
ing at Charles Glassick’s notion of scholarship
and working toward implementing a revised
concept of roles and rewards that recognizes
partnership work more fully.

Lessons Learned

Relationship-building is key to the success of
partnership work, and having top leadership at
the table is imperative. Although the work
should be about more than people, people
working together as a team make the partner-
ship happen. The faculty of ECU’s teacher edu-
cation program have put considerable effort into
relationship-building, and they value that effort.

Good research data can sometimes assist in mak-
ing change occur quickly. In the cultures of
both the university and the school districts, data-
driven processes provide solid frameworks on
which to build. Methods for collecting data on
partnership activities continue to be improved.
Using frameworks such as the NCATE 2000 as-
sessment guidelines, and the NCATE standards
for PDSs combined with individual PDS action
plans for research, partnership personnel can
collect meaningful data and use them for pro-
gram revision and enhancement.

Partnership work and successes must be rein-
forced, particularly by the leaders. Attention to

marketing, public updates, and highlighting of
particular partnership efforts are essential.

Next Steps and Future Aspirations

The partnership envisions the following next
steps:

* Further development of a model for sustained
professional growth for clinical teachers and
university supervisors that contains a commit-
ment to continuous learning in the area of
supervision.

» Expansion of the network to encompass 2
more school districts and 18 community col-
leges in eastern North Carolina.

» Formalization of the ECU National Board
Network to bring facilitators in the eastern
region together to share ideas, opportunities,
and resources for teachers seeking board cer-
tification. The Coach2Coach facilitator at ECU
will support this board and ECU’s part in it.
During the 2001-2 academic year, informa-
tion sessions will be available on seven
Saturdays, supported by ECU facilities. Two
days will be “camp sessions,” during which
board-certified teachers will read candidates’
entries, view their videotapes, and give them
one-on-one feedback. Other planned support
includes several information sessions and a
summer workshop for 2003 candidates.

Use of ECU’s Rural Education Institute to fur-
ther develop partnership models in rural east-



ern North Carolina by building deeper connec-
tions with existing rural-outreach programs.

Dissemination of Promising
Practices and Research Findings
During 2000-2001

Presentations

Bradshaw, L. (2001, February 8-9). The TPAI-BT:
What are the implications for mentors and
coaches? Paper presented at the Maritime Men-
toring Conference, Wilmington, NC.

Bullock, A., Hawk, P., & L’Esperance, M. (2001,
April 7-12). Data-driven professional develop-
ment in a school-university partnersbip. Paper
presented at the annual meeting of the Ameri-
can Educational Research Association, Seattle.

Covington, V. M. (2001, February 16). University-
School Teacher Education Partnerships: Impli-
cations for improving preservice education.
Paper presented at the 18th Annual Atlantic
Coast Business and Marketing Education Confer-
ence, Raleigh, NC.

Davis, M. L. (2001, April 20). Developing the
critical and reflective thinking skills of preser-
vice teachers. Poster session presented at the an-
nual convention and exposition of the Council
for Exceptional Children, Kansas City, MO.

Hawk, P., Burke, M., & Thomas, C. C. (2001,
February 17-20). NC Teach: One state’s response
to teacher shortages and teacher quality. Paper
presented at the an ril.ml meeting of the Associa-
tion of Teacher Educators, New Orleans.
Ledford, C., & Peel, B. (2001, February 17-20).
Preparing preservice teachers to meet the
needs of diverse learners: A reflective field-
based approach. Paper presented at the annual
meecting of the Association of Teacher Educa-
tors, New Orleans.

Sheerer, M., & Mellon, C. (2001, April 7-12).
Improving teacher education curriculum
through field-based research. Paper presented
at the annual meeting of the American Educa-
tional Research Association, Seattle.

Sugar, W., Parke, H., & Pedersen, J. (2001,
March 7-9). Collaborative university-public

school partnerships: Development of an on-line
network for school of education faculty and
public schools. Paper presented at the Society
for Information Technology and Teacher Educa-
tion, Orlando, FL.

Ventura, R., & Faulkenberry, A. (2001, March
8-9). On task with INTASC. Paper presented at
the Maritime Mentoring Conference, Wilming-
ton, NC. '

White, M., & Warren, S. (2001, April 20). Strate-
gies for local implementation of mentoring in-
duction programs: General and special educa-
tion collaboration. Paper presented at the
annual convention and exposition of the Coun-
cil for Exceptional Children, Kansas City, MO.
Williams, S., Davis, M. L., White, M., Metcalf, D.,
& Covington, V. M. (2001, April 20). Integrating
multiple professional standards into the devel-
opment of pre-service teachers’ porifolios. Pa-
per presented at the annual convention and ex-
position of the Council for Exceptional
Children, Kansas City, MO.

Publications

Bullock, A. A., & Hawk, P. P. (2001). Developing
a teaching portfolio: A guide for preservice and
Dracticing teacbers. Upper Saddie River, NJ:
Prentice-Hall.

Powers, D. A., Thomson, W. S., & Buckner, K.
(2001). Electronic portfolios. In A. A. Bullock &
P. P. Hawk (Eds.), Developing a teaching port-
Jolio: A guide for preservice and practicing
teachers. Upper Saddle River, NJ: Prentice-Hall.
Sheerer, M. A. (2000). Shifting the perspective
on the professional development of inservice
teachers and teacher educators. Action in
Teacher Education, 22(3), 30-36.
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and Gates County Schools

The University-School Teacher Education Part-
nership based at Elizabeth City State University
(ECSU) is a collaborative effort between ECSU’s
School of Education and Psychology, D. F. Walker
Elementary School (Edenton-Chowan County
Schools), Sheep-Harney Elementary School
(Elizabeth City-Pasquotank Schools), and T. S.
Cooper Elementary School (Gates County Schools).

Twenty-two student teachers completed the
teacher education program this year. They were
supervised by 22 cooperating teachers. Also,
there were 7 interns (students participating in
clinical experiences in the schools—observations,
etc.—before beginning their student teaching):
1 in Sheep-Harney Elementary the first semester;
2 in Sheep-Harney Elementary and 2 in T. S.
Cooper Elementary the second semester; and

2 in D. F. Walker Elementary during the summer.

Exit interviews were held with all the students
who completed their student teaching and
internship assignments and were graduating.
Participants noted the following strengths of
the partnership:

* Workshops and equipment (i.e., digital cam-
era and video) provided by the partnership

» Weekly visits by the partnership’s clinical
coordinator

The partnership was beneficial to students, facul-
ty, teachers, local school districts, and the univer-
sity. It facilitated greater opportunities for more
in-depth involvement in the partnership. The
clinical coordinator worked closely with the
cooperating teachers, the university supervisors,
and the student teachers in partnership schools.

As a result of the partnership, personnel from
the local school districts participated in selec-
tion of the new clinical coordinator. Also, part-
nership cooperating teachers attended the Triad
Meeting of Cooperating Teachers, University
Supervisors, and Student Teachers, held at the
beginning of each semester. Further, a technology
workshop was offered to broaden the level of
competency of cooperating teachers.

The entire teacher education program was
affected by the partnership. For example, the
teacher education program has been preparing

for mandatory participation of all prospective
teachers in a yearlong internship beginning in
fall 2002. This will entail revisions in methods
courses to help meet the needs of the yearlong
internship. Also planned is a course in technolo-
gy for all beginning teachers. This will be sup-
ported by a new electronic classroom in which
instructors will model the use of technology.
Further, a sophomore seminar will assist stu-
dents in preparing for the Praxis I examination,
a prerequisite for entry into the teacher educa-
tion program.

The clinical coordinator communicated with the
various publics that needed to know about the
program. Prospective teachers, undecided ma-
jors, and students with other majors were made
aware of the program through personal contact
and campus meetings. The clinical coordinator
was involved with the Dean’s Advisory Council
and the Teacher Education Advisory Council, the
continuing accreditation visit of the Southern
Association of Colleges and Schools, and various
committees involved in the continuing accredita-
tion review by the National Council for Accredi-
tation of Teacher Education and the North
Carolina Department of Public Instruction.

The partnership continues to use action research
to assess ways in which it can be more respon-
sive to the needs of the 21 counties in the ECSU
region. In 2000-2001, quick surveys helped as-
certain the personnel needs of the school
districts and suggest the direction of future
curriculum offerings and program development
for the university.

Activities: A Vignette

In spring 2001 the partnership held a staff develop-
ment workshop for 7 participants, including 2
cooperating teachers, 3 interns, and 2 university
teachers. The two-hour-a-day, five-day workshop
provided instruction on design with PowerPoint
and use of a digital camera and a scanner. Parti-
cipants received 10 hours of instruction and prac-
tice, and cooperating teachers earned 1 continuing
education unit. The goal was for each teacher and
intern to create a PowerPoint presentation on an
integrated curriculum/classroom topic, using



digital or scanned images, links to Web sites, text,
clip art, transitions in PowerPoint, and animation.
Evidence of success was that the teachers’ and
interns’ PowerPoint presentations at the last work-
shop session demonstrated competency in each
required area.

Two of the interns participating in the work-
shop were required to share their presentations
with their school, Sheep-Harney Elementary.
They collaborated on a presentation about

Dr. Seuss and showed it at a student assembly.
It included information on Dr. Seuss’s date and
place of birth; the date of his death; his child-
hood; his reasons for becoming an author; his
motivations for writing the works that he did;
and a list of his works. Also, it identified a Web
site where school students could find additional
information. The interns used digital scanned
images to enhance their presentation. They also
brought in pictures that went along with their
presentation. Further, they created hyperlinks
to related Web sites.

The interns picked their favorite book in the
Dr. Seuss series to introduce, present, and read.
On Dr. Seuss Day at Sheep-Harney Elementary,
they wore Dr. Seuss hats as they made their pre-
sentation. All the classes at the school attended
the assembly. The principal was pleased with
the interns’ presentation and wrote each one

a letter of appreciation for a job well done.

The interns also used the digital camera to take
pictures of themselves engaged with their
students in classroom activities. The resulting
images provided additional materials for their
required portfolio.

Another excellent resource was a video camera.
The clinical coordinator videotaped lessons and
activities conducted by the interns. Each intern
received at least two videotaped sessions for
inclusion in his or her portfolio. The interns
were able to learn about their strengths and weak-
nesses from analysis and discussion of the video-
tapes with their cooperating teacher, the clinical
coordinator, and the university supervisor.

School and university administrators meet to discuss partnership
matters.

Impediments

Impediments to the partnership program include
the following:

* Transitions in leadership have denied the pro-
gram continuity of effort. The program has
had three clinical coordinators in three years.

* There has been a failure to sustain the initial
enthusiasm for the program. This has resulted
from the personnel changes within the part-
nership and the program’s voluntary nature.

Changes in the directorship of teacher educa-
tion and other leadership within the partner-
ship—superintendencies and principalships—
necessitated a reestablishment of contacts in
the partnership schools.

Untimely transition in personnel did not ensure
synchronization between the schools and the
university. A certain amount of preparation is
required to place students in internship
settings at the beginning of the school year.

Many students were unwilling to take on the
voluntary commitment of a yearlong intern-
ship, which was required to participate in the
partnership program. In fall 2002 the yearlong
internship will be mandatory for all students.

Loss of nine lateral-entry students to employ-
ment precluded their completing the internship.

Lessons Learned

Partnership personnel, including faculty, staff,
teachers, supervisors, and students, have
learned the following lessons:

« College students need assistance from all
participants in the partnership if they are to
become exemplary professionals.

e Recruitment, retention, and advisement of
new students must be top priorities for the
teacher education program. The partnership,
churches, and community groups (e.g., frater-
nities and sororities) are essential in facilitat-
ing expansion of recruitment and retention
efforts. Also, other programs in the university,
such as the Maynard Scholars Program and
the Vikings Scholars Program, must effectively
promote teaching as a profession.

A diverse group of teachers is needed to meet
the challenges of today’s multicultural
schools.

The university must increase the passing rate
of all students taking the Praxis I examination.
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An ECSU student shares her portfolio with faculty evaluators.

The percentage of majority and minority stu-
dents who take and pass the examination
should be within 1% of the percentage of
majority and minority students who enroll
in the senior internship year and complete
student teaching.

School districts, the community college sys-
tem, and other education institutions, both
private and public, must articulate with the
university if ECSU is to become a vibrant
leader in teacher education. These institutions
are the pipeline for a fully functioning system
of higher education. Supportive leadership
from their administrators is needed to ensure
a wholesome relationship.

The present shortage of teachers, special area
personnel, and administrators must be met
with an extensive, intensive, and comprehen-
sive response. The shortage of teachers is so
severe that school districts are offering lateral-
entry options to students before they com-
plete their student teaching obligations at the
university. This undermines the total process
of teacher education.

Next Steps and Future Aspirations

Next steps for the partnership include the
following:

* Review the existing partnership and give
new leadership to its goals and objectives

Prepare for the transition in fall 2002 to a
mandatory yearlong internship for all
prospective teachers at ECSU; ascertain the
number of students in the pipeline to deter-
mine school placement needs as the manda-
tory internship is implemented; confer with
the clinical coordinators at East Carolina
University and Fayetteville State University
on lessons learned in their institutions’
transition to required yearlong internships

Develop a plan that includes the mandatory
yearlong internship

Recruit a sufficient number of students to
reduce the shortage of teachers

Reconvene the multisite partnership council
to review the goals of the program and make
necessary changes to ensure program effec-
tiveness

Expand program activities for all aspects of
the teacher education program, from selec-
tion through induction

Prepare a research agenda on student achieve-
ment in the 21 counties and determine the
implications for the teacher education
curriculum



Fayetteville State University|

Seldom are successes in any career field
achieved in isolation. Recognizing this axiom
has laid the foundation for the successes experi-
enced by the University-School Teacher Educa-
tion Partnership based at Fayetteville State Uni-
versity (FSU). Each partner has accepted the
challenge of improving learning climates in
classrooms through an enriched teacher prepa-
ration program that prepares preservice teach-
ers for the expectations of the classroom and
creates enhanced learning opportunities for
school students. Each partner shares with the
other its areas of expertise vital to preparation,
development, and nurturing of preservice and
lateral-entry teachers. Furthermore, collabora-
tion has led to each partner’s respecting, appre-
ciating, and validating the other’s contributions.

The year 2000-2001 was a productive one for
the partnership. Prior years’ planning resulted in
multiple professional development opportuni-
ties for preservice and inservice partners, in-
creased participation of arts and science faculty
through active contributions in curriculum plan-
ning and course delivery, augmented communi-
ty service projects, and innovative changes in
instructional delivery. Each effort resulted in
improved academic opportunities for students
enrolled in partner schools. An increased num-
ber of partners, more collegial contributions out-
side the School of Education, and the maturation
of professional development schools (PDSs)
made growth evident.

Activities

Improvement of Teacher Education and
Betterment of Student Learning

In its initial year, the partnership developed 3
PDSs in one school district, Cumberland County
Schools. In its fourth year, the partnership operat-
ed 9 PDSs in two school districts, Cumberland
and Hoke county schools. The 9 included 7
elementary schools, 1 middle school, and 1 high
school. Further, the partnership was negotiating
establishment of an additional PDS with Fort
Bragg Schools, to serve both FSU’s elementary
education and middle-grades majors and the

in pamr'tnership with Cumberland and Hoke County Schools |

school district’s upper-elementary school and
middle-grades students. In established PDSs,
administrators and career teachers supervising
and nurturing preservice teachers take owner-
ship and pride in the development of new
educators.

In support of its primary purposes, the improve-
ment of teacher education and the betterment
of student learning, the partnership provided ac-
cess to current knowledge bases in teaching and
learning through a wide range of professional
development activities. Twenty-five opportuni-
ties for professional growth were provided to
preservice teachers. Following is a partial list of
the topics covered by workshops in which they
participated, and the themes or the sponsors of
the conferences they attended:

* Legal issues in education

* Promoting success in the elementary class-
room

¢ Successful strategies for teaching in the mid-
dle-grades classroom

* Project CRISS: Creating Independence
Through Student-Owned Strategies

* Crisis intervention for classroom teachers

* Integrating technology across the curriculum
 Classroom management systems

* Newspapers in education

* Teaching techniques for the primary-grade
classroom

* Character Education Partnership Conference,
Fayetteville, N.C.

¢ Closing the Gap: Improving Minority and
At-Risk Student Achievement Conference,
Greensboro, N.C.

¢ North Carolina Reading Association Confer-
ence, Greensboro, N.C.

* Seizing Opportunities Advancing Research
Scholars (SOARS) Conference, Winston-
Salem, N.C.

« Middle Schools Conference, Greensboro, N.C.

The partnership also funded 26 requests from
partnership teachers to attend conferences and
workshops. One such request allowed six part-
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nership teachers, three teacher interns, and a
partnership principal from Teresa C. Berrien
Elementary School (Cumberland County) to
attend the American Society of Quality Interna-
tional Koalaty Kid Conference in Raleigh, North
Carolina. Koalaty Kid is a method for improving
the quality of education for children through a
systemic approach involving community part-
nerships. Koalaty Kid training enables teachers
to manage the demands of the elementary
school curriculum with understandable tools to
use for and with their students. Teachers learn
to involve students as partners and, as a result,
begin to see instructional strategies as tools for
increased problem-solving skills both in the
classroom and in their lives.

According to the school’s principal, Beverly Scott,

Our teachers and inferns gained significant
knowledge of the quality process in educa-
tion and bad opportunities to network with
educators and leaders from around the
world. They came away from the conference
excited about implementing various ideas
and tools in their classroom instruction.

The teachers attended myriad sessions, includ-
ing The Art and Science of Writing, which fo-
cused on how to nurture competent, skilled,
and creative writers; and a site visit to an area
Koalaty Kid elementary school that used quality
tools to enhance academic programs. Through
conference activities, Chris Owens, second-
grade teacher, studied cross-grade planning,
rubric development (an evaluation tool used to
guarantee equity), and alignment of writing
processes with state standards. Other teachers
concentrated on teaching tools, such as consen-
sograms, literacy assessments, and relations dia-
grams, all designed to enhance student
learning.

The Koalaty Kid Conference presentations,
workshops, and seminars supported and
enhanced the instructional goals already in
place at Teresa C. Berrien Elementary. The
school, once designated by the North
Carolina Department of Public Instruction
as low-performing, now is included on the
department’s list of exemplary schools
(those exceeding expected growth). Such
successes link the partnership to improved
student learning.

For interns, partnership teachers modeling
expected behaviors was an extra benefit of
conference attendance and in addition to

ment activities. Ninety percent of the education
and arts and science methods faculty modeled
professional development behaviors for preser-
vice teachers. They attended conferences with
students, organized professional growth work-
shops for students, and served as presenters at
workshops for students. All the previously listed
workshops and conference visits were suggested
or organized by university faculty and partner-
ship staff. Faculty role models promote the part-
nership’s efforts to encourage career develop-
ment as a lifelong component of professional
growth.

A Satellite Methods Classroom

Integration of university and school resources
led to the establishment of a satellite methods
classroom in the Ferguson-Easley Elementary
School, equipped with networked computers.
FSU purchased and installed the equipment and
software; Cumberland County Schools provided
the space. Methods professors use this room to
teach on-site courses; partnership teachers, to
conduct workshops for preservice teachers; and
preservice teachers, to provide remediation ser-
vices for students.

Teaching methods classes on site enhanced the
clinical experiences of FSU’s preservice teach-
ers. A major benefit was that university students
learned and practiced the art of teaching amid
classroom realities while building on the knowl-
edge conveyed by their university professors.
They learned early what knowledge, skills, and
abilities are needed in order to communicate
high expectations and deliver effective instruc-
tion to students. These preservice teachers pro-
vided one-on-one tutoring in such key academic
areas as reading, writing, and mathematics. They

participation in other professional develop-  the school, and an FSU preservice teacher attend the American Society of
Quality International Koalaty Kid Conference in Raleigh, N.C.



planned and delivered small-group instruction to
academically challenged students and developed
strategies for helping students who were not
performing on grade level. Further, they actively
participated in planning and preparation for ad-
ministration of mock end-of-grade tests and later
the actual end-of-grade tests. They became stake-
holders in the academic careers of the students
and active participants in their successes and
failures. Theory and practice were meshed in
the partnership classroom, and university stu-
dents learned to appreciate the role they would
soon play as agents of school improvement.

University-School Collaboration in
Teaching Methods Courses

Instruction that prepares preservice and lateral-
entry teachers theoretically and pragmatically,
supports the partnership’s goal of an enriched
teacher preparation program. A member of the
university faculty, a partnership teacher, and a
university supervisor/clinical instructor deliv-
ered instruction through a triangulation of ef-
forts. The university faculty member guaranteed
the theory, the partnership teacher meshed theory
with practice, and the university supervisor/
clinical instructor (also a retired public school
administrator) added the administrative perspec-
tive to the triangular presentation.

The results were exceptional. Students were elated.
The following kinds of comments appeared in
their narrative evaluations of the learning experi-
enced in EDUC 450, Classroom Management,
during FSU’s 2001 second summer session:

I am a lateral-entry teacher in my third year
of teaching. I must bonestly say that this
class was one of the best classes that I bave
bad at Fayetteville State University. I feel
that, because of the triangulation of different
efforts, it gave me a broader perception of
education’s scope. I was able to learn from
the views of a partnership teacher, a public
school administrator, and a member of the
School of Education faculty.—Student A

I am thankful for the opportunity I bave
been given to learn and be advised by excel-
lent professionals who not only take their
profession seriously, but also enjoy it. I bave
really enjoyed this class. I bave learned
more in it than I bave learned in any other
education course I have taken. 1 like the
way experienced teachers were broughbt in
to teach and to share. I will be consistently
and constantly using what I bave learned
bere.—Student B

This class bas been a great benefit to me as
a senior elementary education student. Not
only did I learn bow to manage my class-
room, but I also learned about the school
system as a whole. As a preservice teacher,

1 think I now am better prepared to go

into the classroom. Mrs. Hill [Mellotia

Battle Hill, the student’s partnership teacher]
is an excellent teacher. She and Dy. Munn
[Geraldine Munn, a university faculty mem-
ber], and Mr. Dixon [Donald Dixon, a uni-
versity supervisor/retired principal] really
made a wonderful team.—Student C

Recruitment

In 2000-2001, FSU implemented several strate-
gies to recruit preservice teachers. Through the
university’s partnerships with Fayetteville Tech-
nical and Sampson community colleges, elemen-
tary education majors had the opportunity to
complete the course requirements for their
freshman and sophomore years at a community
college. FSU guaranteed transfer of courses from
schools meeting accreditation standards set by
the Commission on Colleges of the Southern As-
sociation of Colleges and Schools. FSU did not
reduce academic requirements for these stu-
dents but, through its partnership with the two
community colleges, did offer them increased
financial support, advisement, and course offer-
ings at varying times and locations increasingly
convenient to students. Further, the partnership
provided opportunities for teacher aides or
PATH (Professional Academic Training High-
way) Fellows to complete their degree require-
ments in education. These efforts made the
bachelor’s degree more accessible to nontradi-
tional students, who are more likely to be laden
with responsibility than traditional students.

The partnership also undertook recruitment
efforts geared to middle-grades and high school
students in FSU’s service area. University Day and
High School Day were examples. Now annual
events, the 2001 University Day and High School
Day attracted more than 1,500 students from the
sixth grade through the community college level.
Students and their teachers spent an entire day
on campus. As part of a tour of the School of
Education, students watched preservice teachers
demonstrate science experiments, attended
interactive content-area workshops presented

by elementary education interns, and viewed
exhibits of learning centers created by preservice
teachers enrolled in methods courses. Each activ-
ity was designed to encourage the visiting stu-
dents to consider education as a career.
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Vignettes

Gray’s Creek Elementary School

Teacher interns (preservice students registered
in FSU’s full-time internship) have become a part
of the learning environment at Gray’s Creek Ele-
mentary School. Standard operating procedure is
for them to help partnership teachers prepare
classrooms for the first days of school. Their
presence and participation validate School of
Education and partnership goals to improve
teacher education while improving learning
experiences for students in the service area.

The yearlong internship program provides them
with an experience not available to students pre-
pared in traditional teacher education programs.

Although Sheri Bain’s first day as a teacher intern
at Gray’s Creek Elementary did not officially
begin until the following day, nervous tension
mixed with extreme excitement kept school-
centered thoughts racing through her mind.
After reporting to her school and completing her
first full day as a teacher intern, she remained
excited. In her journal she wrote,

I bave bad the opportunity to spend the week
before school started building strong relation-
ships with my mentoring teacher, the assis-
tant teacher, and other faculty and staff
members. I bave been made a welcome part
of the Gray's Creek Elementary School family.

Bain and her partnership teacher discussed the
curriculum and its implementation in the class-
room. Bain met school administrators, other
teachers, and parents; attended an open house;
learned students’ names; and helped prepare the
classroom for the students’ arrival.

Another member of Bain’s cohort, Sherry Hayes,
did not realize until she reported to her partner-
ship school the numerous tasks that teachers had
to perform in order to prepare for students and a
new school year. During teacher workdays, Hayes
attended school-based workshops with her part-
nership teacher on brain-compatible learning
(learning theory based on the structure and the
function of the human brain, leading to learning
opportunities that are consistent with normal
brain processes), literacy circles, and strategies for
creating a caring classroom. Hayes not only valued
her experiences but also was encouraged by com-
ments from partnership teachers, who praised
FSU’s yearlong internship and the value that it
added to interns’ preparation for the classroom.

Ferguson-Easley Elementary School
A hushed silence fell on the audience. Bill Withers
sang “Lean on Me” as the auditorium curtain

opened to reveal the silhouettes of nine young
men, all college students. They were at least 6
feet tall—giants to the third-, fourth-, and fifth-
grade students enrolled at Ferguson-Easley Ele-
mentary School, who had anxiously been await-
ing the arrival of their new role models and
academic counselors.

Ferguson-Easley Elementary, one of FSU’s origi-
nal partnership schools, has a high number of
students from homes with just one parent, who
is of low socioeconomic status. Typically the
students have few positive male role models in
their day-to-day lives. During the 2000-2001
academic year, the partnership initiated a male-
mentor program to help change that reality. This
constituted a new outreach effort, dubbed the
M&M Project (for males and mentors). Recruited
from FSU’s basketball team, the nine volunteers—
John Bennette, Stephen Bernard, Joe Edwards,
Kenneth Haywood, Ronald Hill, Gerald Johnson,
Darielle Robinson, James Short, and Tony
Taylor—served as mentors to nine classes of
Ferguson-Easley’s students. The men positively
influenced the young students’ attitudes about
their studies and themselves. Although all the
men were not education majors, their other
accomplishments came to represent personal
possibilities to the youngsters. As basketball
players, they were heroes in their own right.
More important, they were pursuing a college
education, and this fact communicated that
college was a goal their protégés too could reach.

A Partnership Teacber’s Perspective
In 1998-99 I began a rewarding journey
serving as a partnership teacher. As a
Jourth-grade teacher at Ferguson-Easley
Elementary Scbool, I bad the opportunity
to work consecutively with four teacher
interns. For the first semester, students
worked in my classroom one fo two days
Der week. A full-time internship followed
in the second semester.

The university offered support, valuable
resources, and experiences for me to grow

as an educator. Professional development
opportunities (altendance at conferences,
Dbarticipation in discipline-specific workshops,
etc.) were funded through the university.
Additionally, serving as a partnership teacher
gave me the opportunity to conduct work-
shops and staff development sessions (for
example, on promoting success in the elemen-
tary classroom) for preservice teachers.



This partnership made a difference for the
teacher interns as well as for our students.
The teacher interns benefited from a year-
long internship instead of the traditional one
semester of student teaching. Our students
received extra belp with assignments, small-
group instructional sessions were conducted,
and remediation efforts increased because
anotber educator was in the classroom.

FSU welcomed our praises of, as well as our
suggestions for improvement in, all facets of
the teacher education program. Serving in
this partnership with FSU was an opportunity
and a privilege.
—Mellotta Battle Hill, teacher,
Ferguson-Easley Elementary School

Evaluation

The partnership asked 23 elementary education
interns completing the yearlong internship to
evaluate the elementary school teacher educa-
tion program. For the semester before their full-
time internship, these interns were required to
spend a minimum of one day a week in their
partnership school in conjunction with their
methods courses. The interns then completed
the full-time internship in the same classroom
with the same teacher. Two of the evaluation
questions pertained to partnership-sponsored
activities.

Eight interns out of 23 completing their intern-
ship in spring 2001 returned the evaluation
form. Employing a Likert scale, the form asked
interns about their satisfaction with the first se-
mester’s professional development activities. Six
were very satisfied, and two satisfied. The form
also asked interns about their satisfaction with
the yearlong internship. On this question the re-
sponders were evenly split, four being very satis-
fied, and four, satisfied. The findings, used to
launch interviews with program completers in
an effort to gain additional insight, are displayed
in Figure 1.

Impediments

Maintaining existing partnership programs and
planning future endeavors remain time-consuming
and labor-intensive. Although the partnership has
acquired the part-time services of an additional
staff member, more is needed. The partnership
continues to expand services and offerings to the
university community, with measurable results,
including improved performance on end-of-grade

Figure 1
Interns’ Satisfaction with Professional
Development and Internship

6

B Very Satisfied
Satisfied

[[] Dissatisfied

[] Very Dissatisfied

Please rate your level of satisfaction with the following:

Question 1: The professional development activities
offered prior to your internship.

Question 2: Your participation in the yearlong
internship.

tests. Four of the nine partnership schools
achieved expected growth in accordance with
North Carolina’s ABCs accountability system.
Moreover, two achieved exemplary growth.
FSU’s partnership must continue to provide
academic support to partnership schools, espe-
cially to those whose majority student population
is not performing on or above grade level.

Lessons Learned

The most valuable lesson learned through FSU’s
partnership with two local school districts is
one of mutual benefit. For the university to
prepare the strongest, most capable teachers
for children, it needs to use effectively the most
valuable resources available, primarily the part-
nership teacher and his or her classroom of stu-
dents. The partnership teachers and administra-
tors benefit from the research and scholarship
offered by university personnel. Each partner
has as its overriding goal increased learning op-
portunities for the student population—a shared
and achievable goal.

Other lessons include the following:

* Support of College of Arts and Sciences faculty
is fundamental to success.
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A board-certified partnership teacher and a student prepare to
demonstrate learning activities designed to enhance student
performance.

* Circulation of partnership successes enhances
recruitment efforts.

* Support of partnership teachers’ professional
development improves retention.

* Endorsement by key school administrators is
vital to partnership success in the schools.

* A university presence in the local schools is
an invaluable recruitment tool.

Next Steps and Future Aspirations

Next steps for the partnership include the fol-

lowing:

¢ Increase the partnership’s presence in middle
and high schools

* Initiate funding for action research projects

« Seek external grants to support the partner-
ship’s efforts to improve student learning

 Expand professional development and enrich-
ment opportunities for beginning teachers
and lateral-entry teachers

Dissemination of Promising
Practices and Research Findings
During 2000-2001

Presentations

Munn, G. C., Thomas, F. A., Jordon, E., &
Manarino-Leggett, P. (2000, October 6). Multiple
avenues, one destination: An examination of
teacher preparation and renewal strategies. Pa-
per presented at the 18th Annual North Carolina
Teacher Education Forum, Raleigh, NC.

Publications

Munn, G. C., Thomas, F. A, Jordon, E., &
Manarino-Leggett, P. (2001, Spring). Multiple
avenues, one destination: An examination of
teacher preparation and renewal strategies.
The Facilitator (newsletter of FSU, School of
Education), 10-11.



North Carolina Agricultural and

Technical State University

in partnership with Alamance-Burlington and Guilford County Schools

On November 4, 1993, about 40 teachers, par-
ents, and administrators from six Guilford County
Schools and around 30 faculty members from the
School of Education of North Carolina Agricultural
and Technical State University (NC A&T) met to
discuss establishment of professional develop-
ment school (PDS) arrangements. At NC A&T,

this was the official conception of the University-
School Teacher Education Partnership, which

for many other universities started almost four
years later. Today the partnership among NC
A&T, Guilford County, and Alamance-Burlington
Schools operates at 19 schools. More than 13,000
students and about 250 teachers participate.

The vehicles for implementing the partnership’s
goals are six well-defined components: preser-
vice field experiences, action research, faculty
development, faculty exchanges (schoolteachers
and university professors periodically exchang-
ing roles and sharing their knowledge and
expertise), clinical faculty (schoolteachers on loan
to the university serving as full-time liaisons to the
schools), and support services (assistance to part-
nership schools in producing programs to meet
their needs). A governing body, the coordinating
council, oversees all the activities of the partner-
ship. It consists of representatives from the 19 part-
ner schools, the 2 school districts, and NC A&T.

The partnership continues to influence the total
teacher education program, as assessment of
students’ abilities in teacher education courses
and field placements feeds back into program
revisions and improvements. Interfaces with
graduate-level education in counseling, reading,
and instructional technology are being enhanced
with more practicums in partnership schools.

There is unwavering acceptance of the partner-
ship by all the stakeholders involved: teachers,
principals, education faculty, and central admin-
istrators. The coordinating council’s advocacy
and involvement have been major factors in
bringing about changes in the attitudes of uni-
versity professors and school personnel regard-
ing teacher education. The council has provided
opportunities for stakeholders to work together
on the resolution of problems. This type of inter-
face on teaching and learning has given each

partner a greater appreciation for what other
partners are doing. Stakeholders and others have
access to the partnership’s Web page at
http://prometheus.educ.ncat.edu/users/pds.

Activities

Improvement of Teacher Education
Participants think that the partnership serves as a
vehicle to improve the overall teacher education
program. Survey information supporting this
statement is included in the evaluation section.

Although the university has a general recruitment
program, in which the School of Education partici-
pates, the partnership also is actively involved in
recruitment in its middle and secondary partner
schools through the Pro Team and Teacher Cadet
programs (programs offered through the school
district to direct high school students toward a
career in education). The partnership has tracked
83 students from the Teacher Cadet Program in
the Alamance-Burlington Schools since they were
juniors in the 1999-2000 school year. Only four
of these students enrolled in the university as
education majors, but the partnership’s proactive
involvement with middle and high school
students certainly enhances the selection process,
as these candidates now have a definite interest in
teaching. This, at a minimum, makes preparation
more seamless because it lays the groundwork of
relationship-building and orientation to both the
university and the teacher education program.

The partnership takes an active role in the induc-
tion of teachers in its two partner school districts
and in two other surrounding school districts,
Randolph and Rockingham county schools.

The partnership considers the Coach2Coach
Teacher-in-Residence position to be an arm of

its clinical faculty component. This position has
provided mentor teachers and cooperating
teachers with a unique professional development
experience that enhances induction. The
Coach2Coach Teacher-in-Residence has con-
tributed to induction in the following ways:

* Assisting in development of materials on
effective coaching skills for mentor teachers,
as well as assisting with development of the
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portfolio for performance-based licensure and
determining what information is appropriate
for the portfolio and its evaluation

* Working with mentor teachers in identifying
resources and specialists to assist beginning
teachers

* Working with cooperating teachers in prepar-
ing student teachers for their role as effective
educators

The partnership uses its faculty development
component to enhance career-long professional
development of teachers. The collaborative ef-
forts of the clinical faculty and the Coach?Coach
Teacher-in-Residence have been effective in this
area. Following are brief descriptions of three
professional development activities:

 The School of Education, in collaboration
with the Alamance-Burlington and Guilford
County schools, provided coaching for teach-
ers interested in pursuing certification by the
National Board for Professional Teaching
Standards. One goal was to increase minority
participation in board certification. The part-
nership provided funds to the two districts to
hire three coaches. Approximately 40 teach-
ers participated in the program.

A workshop conducted in June 2001 provided
introductory information to 123 prospective
candidates for board certification. Each
participant received a standards book. Staff
from the national board headquarters and
board-certified teachers from one of the
partnership schools made presentations.

The partnership based at NC A&T devised a
special collaborative feature that involved its
joining forces with the partnership based at
The University of North Carolina at Greensboro
to sponsor the attendance of 10 teachers at the
latter’s 2001 Summer Leadership Institute,
which focused on closing the minority achieve-
ment gap. The NC A&T-based partnership also
provided presenters and other suppott person-
nel for the institute.

Betterment of Student Learning and
Improvement of School Program

A conviction of both the School of Education
and the PDS partnership is, through various col-
laborative efforts and opportunities, to play an
essential role in partnership schools’ continuing
efforts to raise student achievement levels.
Bringing academic specialists from partnership
schools into university content courses to
lecture and demonstrate current practices
improves NC A&T interns’ performance. They

use the information to enhance their public
school involvement during field experiences
and student teaching. Thus the instruction un-
dertaken by interns strengthens and reinforces
the initial instruction by the classroom teacher
and provides consistency for school students.

Placing more individuals in the classroom also
aids in reducing the student-teacher ratio. In
some situations it even provides individualized
instruction and tutoring for students.

One administrator has acknowledged that after-
school tutoring by interns was a key reason for
the rise in test scores among students identified
by state proficiency standards as performing at
the two lowest levels of academic performance.

Involvement of Arts and Science Faculty
This year 28 faculty from the College of Arts and
Sciences and the Schools of Agricultural Educa-
tion, Technology, and Business worked with
teacher education licensure programs. Each
licensure area coordinator is a member of the
partnership’s coordinating council. Coordina-
tors keep their faculties apprised of partnership
activities and coordinate interactions with class-
room teachers and other school personnel.
These faculty members are active in all compo-
nents of the partnership, to the same extent as
the elementary, physical, and special education
faculty members. They engage in policy making,
curriculum assessment, and program review.
They also are an integral part of the teacher edu-
cation program: They are involved with clinical
faculty and preservice students in field experi-
ences; they participate in faculty development
activities in the schools; they attend and present
at local, state, and national professional meet-
ings; and they work with support services.

Attempts to Secure Outside Funding

The partnership continues to submit letters of
endorsement for grant proposals developed by
teacher education faculty. Following 2000-2001
endorsements of $5.63 million in grant propos-
als, the partnership is benefiting from faculty
development and other support services spon-
sored by the grants. The adaptive physical
education grant now employs a former elemen-
tary school partnership teacher as a full-time
adjunct. This year the partnership endorsed a
proposal for a $400,000 Preparing Tomorrow’s
Teachers to Use Technology Grant, which was
funded, and it received its own $104,000 grant
from Hewlett Packard. Both grants are designed
to enhance preservice and inservice teachers’
use of technology in instruction.



Intern Renee Reynolds, a special education major, works with a
student at Sumner Elementary School.

Use of Technology in Instruction

The partnership was heavily involved in the
Catalyst Technology Grant. In conjunction with
this funding, 12 teacher education faculty mem-
bers and 63 teachers from the two partnership
districts participated in three two-day work-
shops during summer 2001. Teachers received
information, had opportunities to practice with
colleagues, and obtained materials for classroom
use of technology in all academic areas. They
also shared their own classroom innovations and
experience with technology. Each participant
was required to complete a product that could
be taken back to his or her school or licensure
area. Beginning in fall 2001, methods students
and student teachers assigned to partnership
schools will be direct recipients of the knowl-
edge gained by the workshop participants.

Vignettes
Following are brief accounts of projects funded
through the partnership.

Co-Teaching

The university’s involvement with 19 partner-
ship schools in two school districts has aided in
the development of many joint activities. One
such activity was a pilot project on co-teaching.
Members of partnership schools were invited to
plan and teach a methods course with a university
professor. This collaborative effort involved not
only school teachers and administrators but also
their students. Methods students interacted
meaningfully with the school personnel, whom
they viewed as “frontline experts” helping stu-
dents reach the achievement levels set by the
state. Methods students also interacted with
students during weekly visits to the school to
supplement and enhance their college instruc-
tion. This co-teaching project erected an invalu-
able bridge between theory and practice for
preservice teachers, one that could be built only

through actual engagement with people and
issues in a public school.

Instructors and students were surveyed at the
conclusion of the pilot project. The instructors’
comments were all favorable. They praised the
opportunity for growth that co-teaching offered
them and applauded the real-life exposure it
gave students. All who were surveyed concluded
that the program was a viable component of the
curriculum for preservice teachers.

Some representative comments from students
were “The class has been a definite springboard
for me as a lateral-entry teacher” and “Hearing it
from a practicing principal was most useful.”

Although the pilot project was extremely well
received overall, partnership personnel did hear
suggestions for improvements. Specifically,
teachers requested interaction with other uni-
versity faculty as well, and a more detailed orien-
tation program of development workshops be-
fore the joint-planning component. Such
inservice sessions are currently in the building
process for the next cycle of co-teaching.

Minigrants

The partnership uses minigrants to enhance
learning and instruction in partner schools,
requiring that the funds be spent on resources
that assist in meeting the partnership’s goals and
objectives. During 2000-2001, partners created
many learning opportunities through their
requests for funds. For example:

» Hampton Elementary Year-Round School
sponsored its first-grade teachers’ attendance
at an annual state conference devoted to
enhancing the literacy and math curriculum.
Teachers reported to the coordinating council
the benefits they gained as well as the amount
of valuable planning and instruction their stu-
dents received because of their involvement
in the conference. As a result, “the teachers
plan more together and work more as a team
in instruction and assessment of all students
according to flexible grouping strategies,” the
project director stated.

Monticello-Brown Summit Elementary School
received funds to help close its achievement
gap by providing additional tutors for one-on-
one/individualized academic assistance.
University students already assigned to the
school for preservice field experience and
student teaching became fully involved in the
school’s tutorial program for students in grades
3-5 performing at the two lowest levels. Not
only did the elementary school students gain
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from the assistance, but, as noted in an evalu-
ation by the principal, the university students
“benefited from the ‘real’ experience of help-
ing students who are at risk, and actually see-
ing their efforts make a positive difference.”
The principal stated, “Our overall percentage
of students achieving at or above grade level
rose by 8%. We believe this can be attributed
to the tutoring provided by university stu-
dents and these funds.”

A special education university instructor,

in conjunction with two special education
teachers in partnership schools, conducted
an all-day workshop entitled How to Write

an IEP [Individualized Education Plan] and
Manage Your Paperwork. The goals were to
engage students in mock IEP conferences,
conduct conferences with diverse parents,
synthesize data from case studies, and develop
an action plan. Overall evaluation of the
program by participants (special education
majors) was overwhelmingly positive. All par-
ticipants gathered valuable information and
were willing to attend a series of workshops
on Saturdays throughout the school year to
gain greater knowledge. One participant com-
mented, “Being able to have the mock confer-
ences . . . and fill out the paperwork . . . was
the strongest aspect of this seminar.”

The partnership assisted Guilford County can-
didates for board certification in developing
their portfolios. Three board-certified teach-
ers in the Greensboro area (one from a part-
nership school) were selected through a for-
mal interview as coaches. The coaches met
monthly with the candidates, discussing prob-
lems the candidates had encountered, review-
ing candidates’ reflections, and determining
the best artifacts for candidates to include in
their final portfolio. The coaching also gave
candidates time to share and discuss issues
among themselves. November 2001 is the
official notification date for these candidates.

Evaluation

To verify the progress of the partnership and to
identify areas needing improvement, a survey for
the 2000-2001 academic year was developed and
distributed to the administrators at school sites
and the teachers who serve as coordinating coun-
cil representatives for their schools. The survey
was designed not only to evaluate the current
program but also to solicit input on new pro-
grams and emphases for 2001-2002. It sought in-
formation regarding the performance of estab-
lished programs and activities, the effectiveness
of communication, the adequacy of meetings,
and other issues. The results revealed the school
partners’ pleasure and satisfaction with partner-
ship programs and efforts to keep them informed.

All members of the teacher education faculty of
NC A&T also were asked to evaluate the effec-
tiveness of the partnership. This survey covered
eight areas, among them, efficiency of communi-
cation, involvement of the teacher education
faculty, and overall effectiveness of the partner-
ship program as it relates to the teacher educa-
tion program and the entire School of Educa-
tion. An overwhelming majority of those
surveyed expressed satisfaction with the part-
nership and the involvement of teacher educa-
tion faculty. A representative comment was

The PDS program is a vital/integral part of
the Teacher Education Program. Its [the
Teacher Education Program’s] success and the
competence of our candidates depend on the
PDS program. Clinical faculty bave provided
much leadership and the practitioner aspect
needed to keep university faculty on targel.

The partnership is using the data from both sur-
veys to plan and implement activities and pro-
grams for 2001-2. The ultimate goal is continu-
ous enhancement of the quality of education in
partner schools.



Spring 2001 student teachers share experiences as they present at
the National Scholars Conference in Fayetteville.

Impediments

During the past academic year, there were several
changes in school and university personnel and
programs. These changes sometimes blurred the
partnership’s focus and slowed its progress to-
ward goals because it had to reintroduce existing
activities in schools where new administrators
were unfamiliar with partnership purposes. In
some instances it even lost activities. There also
were some changes in partner schools’ curricula
or foci: One became a Montessori school, anoth-
er an extended-day academy. A third is relocat-
ing, and the greater part of its faculty will be
brand-new to the partnership. Such develop-
ments presented obstacles. Nevertheless, the
partnership still is focused on its mission and
purpose of enhancing education at all levels.

Lessons Learned

Lessons are learned continually, and there are
many. Identifying the thread that runs through
all of them is more appropriate than listing them
individually. For sure, all people in the partner-
ship have learned that conversation and dia-
logue must permeate every component and as-
pect of the program. They will lead to the
realization of the partners’ shared vision and the
accomplishment of the partnership’s mission.

Next Steps and Future Aspirations

The partnership anticipates adding a new part-
ner from the Guilford County Schools, Allen Jay
Elementary School, in 2001-2. This will bring
the total number of school partners to 20 and
add approximately 25 teachers and 380 students
to the partnership family. The addition will aid
in the development of both the university and
the school setting.

Although partnership personnel think that the
number of schools in the partnership is ade-
quate, the partnership aspires to broaden knowl-
edge of it in each school. It would like to estab-
lish such ingrained knowledge that changes in
administrators or key faculty members would in
no way affect the continuity of programs.

Dissemination of Promising
Practices and Research Findings
During 2000-2001

Presentations

Vickers, L., & Guy, K. (2000, October 6). Creat-
ing caring classrooms in preservice prepara-
tion: Character and moral education. Paper
presented at the 18th Annual North Carolina
Teacher Education Forum, Raleigh, NC.

Whitfield, P. B., & Chapman, B. (2000, October
6). Mentoring in teacher education programs
at HBCUs [bistorically black colleges and uni-
versities]. Paper presented at the 18th Annual
North Carolina Teacher Education Forum,
Raleigh, NC.
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North Carolina Central University

and Durham Public, Franklin County, Person County, Wake County,

Warren County, and Weldon City Schools

The partnership housed at North Carolina Cen-
tral University (NCCU) was established in June
1997 with six participants: NCCU and Durham
Public, Franklin County, Person County, Wake
County, and Warren County schools. Since then
the partnership has expanded to include Wel-
don City Schools and Durham and Piedmont
technical community colleges. Its goals remain
the same, however: (1) to improve school teach-
ing and learning for an increasingly diverse stu-
dent population; (2) to provide and support a
continuum of professional development for uni-
versity, preservice, and inservice educators; and
(3 to engage the community as active partici-
pants in education. Many projects and activities
have become established practices, and new ac-
tivities have emerged as the seeds of partnership
continue to take root in the university, the
schools, and the greater community.

Activities

Recruitment of Minorities to Teaching

To recruit minorities to teaching, the partner-
ship obtained a Title II grant from the U.S.
Department of Education that provides full
scholarships to high school students and com-
munity college transfers entering teacher educa-
tion. In return, the scholarship recipients must
commit to teach in high-need areas, preferably
in partnership districts, for four years. In 2000-
2001 the first class of scholarship recipients,
called Ron Edmonds Scholars, included 25
minority students: 23 African-Americans (5 male,
18 female), 1 Vietnamese (female), and 1 Cau-
casian (male). These students entered NCCU in
fall 2000 with a four-year scholarship valued at
$30,000 per student. They had a Scholastic Apti-
tude Test (SAT) score average of 963 and a high
school grade-point average of 3.17.

In 2001-2 the second class of Edmonds Schol-
ars, already selected, will include 26 minority
students: 8 African-American males and 18
African-American females. They posted an aver-
age SAT score of 918 and a high school grade-
point average of 3.11.

Thus there now are 50 Edmonds Scholars (1
from the first class having failed to meet expec-
tations). Over the next two years, the partner-
ship will recruit about 50 more (25 each year).
So 100 minority teachers from this program
alone will enter the teaching force between
2004 and 2008.

The North Carolina Teaching Fellows Program
provided the general model for the Edmonds
Scholarship Program. Like members of each co-
hort of Teaching Fellows at NCCU, members of
each cohort of Edmonds Scholars have similar ex-
periences. Weekly seminars and advising provide
opportunities for the program director to monitor
students’ progress and for students to develop
close interpersonal connections, collegial sup-
port, and study groups. Also like the Teaching
Fellows, the Edmonds Scholars have a different
focus for their professional development semi-
nars each year, as follows: freshman year, adjust-
ing to college life; sophomore year, early field
experiences; junior year, multicultural education;
and senior year, professional development.

Edmonds Scholars differ from Teaching Fellows
in some ways. One difference is in selection.
Edmonds Scholars are viewed holistically,
receiving ratings in several categories, including
test scores, grade-point averages, recommenda-
tions, interviews, and writing samples. Teaching
Fellows also receive ratings on these elements.
However, Edmonds Scholars are selected from
various academic levels on the basis of their
commitment to teaching. Another difference
between the two groups is that, whereas all
education students (including Teaching Fellows)
receive technology training, Edmonds Scholars
also receive laptops to support the integration of
technology into their professional development.

Twenty-four of the Edmonds Scholars starting in
fall 2000 demonstrated success in their first year
based on their grade-point averages (an overall
average of 3.1) and their attendance at and
participation in a variety of university programs.
They also took on roles as student leaders. Fur-
ther, they performed 1,500 clock hours of ser-
vice with students at a low-performing school.



Professional Development Schools

The partnership currently operates three profes-
sional development schools (PDSs) and is plan-
ning two more. The established PDSs are (1)
NCCU’s Visual Impairment Training Program
(NCCU-VITP) and Governor Morehead School
for the Visually Impaired; (2) the Elementary Ed-
ucation Program and C. C. Spaulding Biosphete
Magnet School; and (3) the Elementary Educa-
tion Program and Pearsontown Elementary
School. PDSs in the early planning stages include
(1) the Behavioral and Emotional Disabilities
(BED) Program and the Wright School, a private
school that specializes in serving BED students;
and (2) the Middle Grades Education Program
and two middle schools in Durham.

The Visual Impairment Training Program
and Governor Morebead School

The PDS pairing NCCU-VITP and the Governor
Morehead School is 2 model one. The two cul-
tures (university and school) have merged, and
personnel from both work jointly to prepare
teachers to meet the needs of visually impaired
students. The collaborative agreement creates a
sharing of facilities, materials, equipment, re-
sources, and qualified personnel, which ensures
a well-rounded training program with a dynamic
infusion of theory into practice. Resources, deci-
sion making, and responsibilities are shared.
NCCU-VITP faculty spend the majority of their
time at Governor Morehead School providing
professional development and support to teach-
ers and students. Also, NCCU-VITP faculty play
active roles in school faculty and staff meetings,
as well as in parent, teacher, and student organi-
zation meetings and programs.

The Elementary Education Program

and C. C. Spaulding and Pearsontown
Elementary Schools

The elementary PDSs—C. C. Spaulding and
Pearsontown—have been in operation for three
years. They serve as sites for student teachers to
work with trained mentors. In collaboration
with university faculty, a well-trained mentor/
site-based liaison (a classroom teacher) conducts
weekly on-site seminars with student teachers
for support and reflection. Teachers from the
two PDSs occasionally co-teach methods classes
with university faculty, providing reallife
examples of how to teach various concepts to
elementary school students.

Three cooperating teachers (two from the
Pearsontown PDS and one from a regular
school) recently completed NCCU’s three-hour

graduate course in mentoring and supervision
(modeled after North Carolina State University’s
curriculum), and one of them now is taking the
related practicum, thus increasing the level of
training of mentors at the partnership’s PDSs.
(In the practicum each teacher is mentored as
he or she supervises a student teacher or a
beginning teacher.)

A significant PDS accomplishment at Pearson-
town Elementary (a year-round school, with
alternating 9-week regular sessions and 3-week
intersessions) was that student teachers provided
enrichment for students during two of the three
weeks of intersession. The data provided by

the school indicated that the students who
attended these sessions were more successful in
the classroom after the sessions than they were
before, and that they performed better on the
end-of-grade tests than was expected from their
performance before the intersession enrichment,

Bebavioral and Emotional Disabilities
Program and the Wright School

In 2000-2001, faculty in the BED Program worked
closely with personnel in the Wright School
co-teaching classes and providing clinical experi-
ences. Subsequently the two faculties agreed to
pursue a more formal relationship as a PDS.

As happened in the other PDSs, the BED and
Wright School faculty co-taught classes at the
university. Additionally, interns were placed at
the Wright School for clinical experiences under
the supervision of well-trained mentors.

Middle-Grades Program and Professional
Development School Activities

In 2000-2001 the partnership was in the early
stages of developing a middle-grades PDS in the
Durham Public Schools, with middle-grades fac-
ulty working closely with school administrators
and teachers to assign student teachers to well-
trained mentors there. Also, a middle-grades fac-
ulty member was working on induction of be-
ginning teachers at the school.

Additionally, master teachers from another Durham
school, Lowe’s Grove Middle School, co-taught
middle-grades methods courses with middle-grades
faculty on the NCCU campus and provided related
clinical experiences at the school.

Evaluation

PDS personnel reported a high degree of satis-
faction with the presence of teacher candidates
and university faculty in the schools. Teacher
candidates rated their experiences high overall.
During the full-time semester of the yearlong
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internship, university faculty and school admin-
istrators conducted mock employment inter-
views and portfolio reviews. The interviewers
and the student teachers rated this process high.
As a result of the limited usability of the survey
data for giving information about teacher candi-
dates, the partnership developed instruments
for collecting quantitative data in 2001-2.

Other Significant Partnership Activities

NCCU-NCSU Model Clinical Teaching
Program and Mentor Network
Partnership

NCCU and North Carolina State University

(N.C. State) have had a longstanding connection
through the latter’s Model Clinical Teaching Pro-
gram and Mentor Network. However, a more
formal partnership between the two universities
has developed in the last two years, based on a
shared vision of supporting teachers across the
professional life span (preservice, induction, and
career stages). The partnership involves the
following elements:

* Collaborative planning of two daylong confer-
ences yearly (one per semester)

¢ Co-facilitating of conference sessions

* Increasingly shared responsibility for
Conmnections, a newsletter

« Sharing of human, material, and financial
resources

e Co-presenting at a national conference

The partnership was strengthened in 2000-2001
by NCCU’s adoption of the mentoring and supervi-
sion course and practicum and N.C. State faculty’s
mentoring of NCCU faculty as they implemented
the course and practicum for the first time.

This year, as in the past few years, the NCCU/
N.C. State partnership sponsored two confer-
ences, one in the fall at NCCU and one in the
spring at N.C. State, on retention and revitaliza-
tion of educators across their professional life-
span. The conferences brought in mentors,
novices, and administrators from partnership
schools and faculty from the two universities,
providing growth and support activities for all in
their various educational roles. There were about
85 participants in the fall and 50 in the spring.

Each semester, with assistance from NCCU, N.C.
State’s Mentor Network published the newslet-
ter Connections for the network partners (pri-
marily school districts, which then reproduced
the newsletter and distributed it to mentors and
others). Regular features of the newsletter are

Eric Bowens is a lateral-entry teacher who was hired at C. C.
Spaulding, one of the PDSs. He is mentored by Vivian Jeter, who
has had some mentor training at NCCU.

Our Partner’s Voices, which communicates inno-
vative practices across the network, and Research
and Practice, which updates readers on the
research base that supports the work of mentors.

Middle School Achievement Project

Since 1998, with grant support from NCCU, the
partnership, the Z. Smith Reynolds Foundation,
and Title III, the NCCU School of Education and
regional public schools have sponsored the
North Carolina Middle School Achievement Pro-
ject (NCMAP). The aim of the project is to iden-
tify, understand, and support replication of pro-
grams and practices in North Carolina middle
schools that are associated with exemplary stu-
dent achievement. The intention is to improve
achievement of all middle schools in the state
but especially those in rural counties and those
with high minority populations or histories of
underachievement.

According to NCMAP’s final report to the
7. Smith Reynolds Foundation, it accomplished
the following over the last three years:

* Investigated and identified essential character-
istics of North Carolina’s exemplary middle
schools (1998-2001)

* Trained 900 teachers and administrators to
enhance curricula, structures, student motiva-
tion, and ABC test performance (1998-2001)

* Intervened in nine middle schools in five
counties to bolster student achievement
(1998-2000)

* Provided ongoing technical assistance to 540
targeted schoolteachers and core teams
(1998-2000)

+ Identified and studied exemplary middle
schools in which the black-white achievement
gap had been significantly narrowed (1999)



* Disseminated findings to educators at major
state meetings and conferences (1999-2001)

* Worked with legislators and legislative com-
missions on developing Closing the
Achievement Gap initiatives (2000-2001)

» Trained 60 middle school teachers in the NC
Teach program in the curricula, structures,
motivation, and ABC preparation models,
which were based on the best practices of
exemplary middle schools as determined by
the NCMAP research (summer 2001)

* Facilitated two model middle-school pro-
grams in two of the lowest-performing middle
schools in the target counties (2000-2002)

Clearly the project has had a significant impact
on the education community in a variety of
ways. Its findings have been disseminated in
many venues—for example, teacher training
workshops, publications (handbooks and jour-
nal articles), and conferences. In this way the
findings can reach teachers and administrators
and ultimately affect student achievement.

Community Partners

The goals of the Community Partners project are
(D) to increase the number of licensed special
education teachers of BED students by recruit-
ing graduate students from underrepresented
(minority) populations; (2) to prepare graduate
students as teachers to provide a schoolwide
program for BED students; (3) to develop collab-
orative demonstration programs in partnership
with the Durham Public Schools, the North Car-
olina Re-Education Center, and NCCU; (4) to de-
velop a portfolio model for evaluation of gradu-
ate students in the BED program at NCCU; and
(5) to prepare schools and teachers to meet the
needs of students from culturally diverse popula-
tions who are, or are at risk of becoming, behav-
iorally and emotionally disabled.

In 2000-2001 the Community Partners project
suppotrted, on average, 35 graduate students per
semester in their work toward licensure in spe-
cial education of BED students. Also, the project
placed and supported 5 graduate assistants (4
African-American and 1 Euro-American) in the
Durham Public Schools for one or two semes-
ters. Each graduate assistant worked 20 hours a
week during the semester in assigned schools.

Each of these schools sent a team of an adminis-
trator, a counselor, a regular education teacher,
special education teachers, and another educa-
tor or parent to participate in six Caring Com-
munity workshops. Each team developed a

schoolwide discipline plan, a mediation program,
and a proactive approach to behavior problems.
The schools then received $6,000 each from the
Community Partners Grant to implement their
plan. The schools also participated in a research
project involving a series of focus-group inter-
views in which male African-American BED
students, their African-American teachers, and
their white teachers were asked about issues
of cultural difference that might affect the
students’ school success.

Evaluation data from an outside reviewer, gath-
ered through surveys and focus-group interviews
with various stakeholders (school personnel,
students, and community members), revealed that
the program was successful in recruiting and train-
ing highly qualified teachers, particutarly with
respect to increasing the number of African-
Americans and males in the program. From 1998
to 2000, 14 (52%) of the 27 BED graduates were
African-Americans, and 14 (52%) were males (8
African-American). In 2000-2001, 33 (72%) of the
46 graduate students enrolled in the BED program
were African-Americans, and 17 (37%) were males
(14 African-American).

The data also indicated a positive impact on the
six schools in the project. Respondents reported
a close working relationship between the school
and the university, through which they felt that
their needs were addressed. They also reported
that the project had resulted in the creation of a
community of educators that was more knowl-
edgeable about and understanding of BED stu-
dents and in which fewer BED referrals were
made. From the data it appeared that there was
not the same depth of collaboration with the
public schools as there was with the Wright
School. However, all participants benefited from
the nationally recognized speakers brought in to
share their expertise.

Although respondents felt positive about the im-
pact of the project and each school team devel-
oped a schoolwide plan for classroom manage-
ment, turnovers in administrators, teachers, and
even school students in the BED program made
consistency in implementation difficult.

Otber Community and School Projects
Many partnership projects supported the profes-
sional growth of teachers and the academic
achievement of students. For example:

Weldon City Schools: In an ongoing project with
this school system, faculty from NCCU’s School
of Education and Mathematics Department (in
the College of Arts and Sciences) and trainers
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from the Southern Initiative of the Alge- L5 T8N, 4

bra Project (SIAP) provided a series of
professional development workshops
and classroom visitations to support
the introduction of new strategies for
teaching the mathematics curriculum in
grades 6-12. The Algebra Project uses a
five-step curricular process and a coop-
erative learning model. ‘I'he five-step
curricular process involves (1) physical
event; (2) pictorial representation;

(3) intuitive language (people talk);

(4) structured language (feature talk);
and (5) symbolic representation. The
cooperative learning model includes
(1) individual work; (2) team work; and
(3) whole-class report and discussion.

Tara Bowens has worked with the NCCU NC Catalyst person, Deborah Eaton,

The middle and high school mathemat- and is at a partnership school.

ics teachers were taught how to use the
Algebra Project’s process and model to facilitate
specific lessons they would be teaching.

Also in 2000-2001 NCCU’s Mathematics Depart-
ment began planning with Weldon City High
School for a distance-education course, calculus
11, to be offered in Fall 2001 via live, real-time,
interactive software. (Calculus I already was
taught by a teacher at the school.) Partnerships
using distance-education technology enable
school districts like Weldon City to expand their
offerings and benefit from the expertise avail-
able through universities.

Additionally, during and after school and on
weekends, numerous faculty coordinated tutorial
programs and service projects with schoolchild-
ren in the community. For example, in the two-
year Services-to-Youth Adopt-a-School Program,
two activities were conducted at Eastway Ele-
mentary School in the Durham Public Schools.
First, 10 students received baskets containing a
Thanksgiving dinner for a family of about five.
These baskets were contributed by the Triangle
Park Chapter of LINKS, Inc. Second, a Black
History Essay Contest was held. Twelve students
submitted essays. Essays were shared and prizes
awarded. The prize for first place was $75 worth
of school supplies, for second place $50 worth,
and for third place $25 worth. A pizza party was
held for all participants.

Sustained effort has resulted in greater student
achievement. The four students from Weldon
High School who will take the calculus II coutse
were in the first group of 24 students who had
an Algebra Project-trained teacher in the sixth
grade and support from university faculty and
SIAP trainers. In the following years, two of the

four, along with some others from the first
Algebra Project, participated as youth leaders in
Algebra Project support activities, such as
summer youth leadership academies and after-
school, weekend, and summer tutorials. This
participation involved continued development
to prepare them to tutor peers and younger
students. The four students successfully com-
pleted algebra I in the 8th grade, geometry and
algebra II in the 9th grade, and advanced mathe-
matics and calculus I in the 10th grade.

Impediments
The partnership faced several impediments:

* Integrating the work of schools and universi-
ties was difficult with all the pressures for
testing and accountability at both levels.

High turnover among teachers and administra-
tors (almost 100% in one elementary PDS)
called for continuous professional develop-
ment, sometimes with the same goals and
topics. Turnover sometimes resulted in a new
foundation having to be laid.

Turnover among university faculty also was a
barrier to establishing and maintaining part-
nership initiatives.

Partnership work placed an extra demand on
new university faculty, who were trying to
develop their courses, learn the programs,
and understand the ropes of working at the
university.



Lessons Learned

As the PDSs continue to evolve, the many
changes affect school-university partnerships.
For example:

e Teachers and administrators in both the
schools and the university retire or seek new
opportunities. This affects the leadership and
the direction of the institution and sometimes
its stability temporarily.

New teachers are hired and change the
dynamics of a school. With more new teach-
ers, there is a greater need for mentors to sup-
port them. Also, the number of eligible men-
tors at a site is decreased when veteran teach-
ers leave and are replaced by new teachers.
Often the result is that remaining mentors are
stretched to serve initially licensed teachers
and student teachers.

Teacher candidates (primarily candidates for a
second degree) are hired before or during stu-
dent teaching because of the critical shortage
of teachers. Therefore, they do not get the
full benefits of working in PDSs.

These changes create challenges for universities,
their teacher candidates, and school faculty and
administrators as they try to meet the needs of
all stakeholders, particularly students in the pub-
lic schools and outside accrediting bodies (pro-
gram area, state, and national).

Next Steps and Future Aspirations

The partnership plans to establish the middle-
grades and Wright School PDSs. In both cases it
should fully explore the possibilities of the rela-
tionships between these schools and the univer-
sity to increase the achievement of students in
the schools, benefit the preparation and the
achievement of teacher candidates, and revital-
ize career professionals. Although there has
been significant involvement between university
faculty and teachers at these future PDSs, the
goals and the plans for the partnerships must be
clearly delineated.

Dissemination of Promising
Practices and Research Findings
During 2000-2001

Presentations

George, P. G. (2000, December). Findings for
the NC Middle School Achievement Project and
implications for closing the gap. Statement pre-
sented to the Legislative Commission on Minority
Achievement and Closing the Gap, Raleigh, NC.

George, P. G. (2001, March). Fundamentals of
research. Helping students choose good re-
search questions. Paper presented at the North
Carolina Research in Education Conference,
Charlotte, NC.

George, P. G., May, J., Wilson, C., & Kempf, L.
(2001, March). Third time’s the charm: Exem-
plary middle schools in their third year. Paper
presented at the North Carolina Middle School
Association Conference, Greensboro, NC.

Publications

George, P. G, in collaboration with UNC Center
for African American Studies and S. Garity.
(2001, May). Representation of minority
students in gifted and remedial programs in
North Carolina Middle Schools and implica-
tions for closing the achievement gap. Raleigh,
NC: North Carolina Department of Public
Instruction.

George, P. G., May, J., Wilson, C., & Kempf, L. Z.
(2000). The exemplary middle school in North
Carolina. Southern Pines, NC: North Carolina
Middle School Association.
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North Carolina State University

in partnership with Franklin, Johnston, and Wake County Schools

Triangle East Partners in Education (TEPIE) and
its professional development partner, the Model
Clinical Teaching Program (MCTP), foster collab-
orative educational innovations for educators
across the career spectrum. TEPIE, the University-
School Teacher Education Partnership based at
North Carolina State University (N.C. State), and
MCTP, an innovative program supporting design,
implementation, and evaluation of a curticulum
for preparation of mentors and clinical faculty,
work in concert. They are linked through a coor-
dinating council. Program outcomes for each are
described in the following section.

Activities

Triangle East Partners in Education

Since the inception of TEPIE, the leadership has
focused on school sites, following a model
already in place with Cary High School. TEPIE
selected as partner schools Cary High, Martin
Middle, and Apex High schools in Wake County;
Bunn and Cedar Creek middle schools in
Franklin County; and Smithfield-Selma High
School in Johnston County. In January 2000,
Centennial Campus Middle School, in Wake
County, formally joined the partnership. Apex
High and Martin Middle are science department
sites; all others are whole-school partnerships.

Because N.C. State does not employ the profes-
sional development school model for education
of preservice teachers, there was not, at the out-
set, a formal relationship with particular schools
that would lead to a collaboration. For this rea-
son, the original leadership chose to concentrate
on a small number of schools. Also, the number
of teacher education faculty at N.C. State is rela-
tively small, so limiting the partnership to seven
schools has been a necessity. Because most of
TEPIE’s efforts have centered on funding pro-
jects that support student achievement, service
to beginning teachers, and professional develop-
ment, there has been a more dramatic effect on
a concentrated population.

The partnership continues to enjoy a high level
of acceptance by the leadership of the three
school districts and the seven school principals

and faculties. The three districts contribute to
the partnership’s operating budget. Their total
contribution in 2000-2001 was $24,000, repre-
senting 21% of the operating budget. The faculty
liaisons, the school site coordinators, and the
school committee members continue to develop
innovative ways to use the partnership’s finan-
cial resources to better their programs, teachers,
and students.

In contrast to the first years of the partnership,
TEPIE now is an integral part of the programs of
the seven schools and of the workload of the
N.C. State faculty members who participate in
the partnership. Although the partnership con-
tinues to evolve through addition of sites and
changes in personnel, it has achieved a level of
comfort. In the early days, participants at some
school sites naturally felt that the university pres-
ence was intrusive. However, as the partnerships
have been forged, trust has developed, with both
the university and the school sites benefiting
from the formal relationship. Consequently, as
the fourth year wound down, school site coordi-
nators and faculty liaisons eagerly anticipated the
beginning of the fifth year to continue ongoing
projects and to embark on new initiatives.

Among TEPIE’s strategic initiatives in 2000-2001
were systematic investigation and action research;
attempts to secure outside funding; integration
of university and school resources; improve-
ment of teacher education; and a product devel-
opment workshop.

Systematic Investigation

and Action Research

During the 2000-2001 school year, TEPIE schools
initiated three significant research projects:

* Glenda Carter, an assistant professor of sci-
ence education at N.C. State, and Angelia
Reid, a doctoral student, developed and
taught an elective, Exploring Technologies,
for one semester at Martin Middle School.
This course was part of a research project
examining the effect on student learning of a
system of data collection and analysis. Before
the course began, students took paper-and-
pencil tests to measure their understanding of



such concepts as motion and temperature
change. They then used Casio’s Data Analysis
System while performing science experi-
ments as a part of units on motion and tem-
perature change. The Data Analysis System
relies on the EA100, a data analyzer, as well as
graphing calculators and probes or sensors to
collect and make sense of data accumulated
during an investigation. At the end of each
unit of study, the students took another set
of paper-and-pencil tests to measure changes
in their understanding of the concepts cov-
ered. The data collected by the researchers is
currently being analyzed and will be included
in Reid’s dissertation.

Susan Butler, an assistant professor of science
education, and Eric Wiebe, an assistant pro-
fessor of graphic communications, worked on
a two-part project involving preservice teach-
ers and Flash, an interactive software that
makes two-dimensional animations on the
Web. The first component consisted of a pilot
study implemented in fall 2000. Five student
teachers placed at Smithfield-Selma High
School were given laptop computers and
instruction in the use of Flash. They then
developed visual demonstrations of scientific
concepts, used these demonstrations in teach-
ing, and collected data on student achieve-
ment. The pilot study led to a second and
larger research project in spring 2001. During
this phase, sophomore-level preservice teach-
ers enrolled in Introduction to Teaching
Mathematics and Science created Flash
demonstrations to illustrate abstract scientific
concepts and then used the demonstrations
in Wake County high school classrooms.
They too collected data on student achieve-
ment, which are currently being analyzed.

Barry Croom, an assistant professor of agricul-
ture and extension education, along with
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Preservice teacher Jennifer Taylor uses a Flash demonstration
while teaching a lesson on genetics.

Smithfield-Selma High School mathematics
teacher Holt Wilson and approximately 100
students in algebra I and geometry, initiated

a pilot study to determine if the use of
Geometer’s Sketchpad (a software program)
as part of classroom instruction would
improve students’ scores on unit tests. The
Sketchpad allows a student to draw geometric
figures and see the applicable formulas. As
the student manipulates the figure, the formu-
la changes accordingly; this graphically repre-
sents to the student how the formula changes
as the dimensions of the figure change. The
software was purchased with financial sup-
port from TEPIE in spring 2001. During fall
2001, Wilson will use the software in his alge-
bra I and geometry classes to present selected
mathematical concepts. He will report the
aggregate unit test scores for the students
who used the software, and compare their
scores with the scores of students from the
previous two years who did not use the soft-
ware. No data have been analyzed yet.

Attempts to Secure Outside Funding

In 1999, John Park, an associate professor of sci-
ence education, and the Science House, a learn-
ing outreach program of N.C. State, secured a
grant from Lucent Technologies. They used it

to fund a two-year partnership with Cumberland
County Schools. In its first year, 1999-2000,

this project involved instructing and supporting
teachers (most of them lateral-entry) in the
implementation of inquiry-based physics, chem-
istry, and biology using calculator- and computer-
based technologies. The goal for the second
year, 2000-2001, was to develop, test, and revise
Web-based instructional modules for remote use
by science teachers. This instruction has resulted
in improved skills, knowledge, and use of tech-
nology in the participating classrooms.

On the basis of the success of these grant-funded
activities, Park extended the project to Cedar
Creek Middle School, where he serves as faculty
liaison. He used some grant funds to set up a
photography darkroom there. Teachers at Cedar
Creek Middle are developing Web-based instruc-
tions on building a darkroom, as well as inter-
disciplinary lesson plans on the darkroom. The
ultimate goal is that this module developed by
Cedar Creek Middle teachers be accessible to
other teachers via the Web. The instructional
modules from both the Cumberland and the
Franklin county efforts are posted on the N.C.
State Web site Science Junction, one of many
links to Online Tools for Schools (http://cep.
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ncsu.edu/onlinetools/index. html#Science
Junction).

Several other partnership schools have applied
for and received grants from various sources:

* Cedar Creek Middle received three grants
totaling $4,144 from the United Way of
Franklin County to purchase Great Books and
Junior Great Books and to establish a social
club to motivate students to enhance their
social skills with peers. It also received a
Bright Ideas Grant of $950 from Wake Electric
to develop an interdisciplinary unit on mathe-
matics and reading for high-achieving and aca-
demically and intellectually gifted students.

Martin Middle received a $750 grant from
Wake Ed Partnerships to purchase Ecolog
pH sensors for use in science.

Centennial Campus Middle received grants of
$1,500 from Micell Technologies to purchase
Geographic Information Systems software that
will allow students to access information about
specific geographic areas; $2,500 from Ericsson
to support the adviser-advisee program, which
promotes the development of interpersonal
relationships and nurtures students’ abilities

to problem-solve, progress academically, and
explore personal interests and skills; $1,500
from Electronic Data Systems to purchase CD
burners and a hard drive for storing music, as
well as software to support the integration of
technology and music; and $1,000 from the
Project Tomorrow Environmental Grant to
purchase library materials for use in the multi-
disciplinary wetlands project, an eighth-grade
study of the land and the hydrosphere that
includes subtopics such as environmental
changes over time, living systems, and animal
habitats.

* Smithfield-Selma High School received
$102,470 from the U.S. Navy to start a Naval
Junior ROTC program. The funds are for
materials, uniforms, equipment, and so forth.

Integration of University

and School Resources

In the spring semester of 2001, Centennial Cam-
pus Middle School became a new partnership
site. The school evolved from collaboration
between Wake County Public Schools and N.C.
State dating back to 1993. This unique educa-
tional institution is located on N.C. State’s Cen-
tennial Campus, an advanced science, engineer-
ing, technology, and research community of
university, corporate, and government partners.
The inclusion of Centennial Campus Middle

School in TEPIE will strengthen the existing con-
nection between the school and the university.
It also will allow other TEPIE schools to benefit
from the research and development facilities
located on the Centennial Campus.

This collaboration will be further extended by
the Centennial Campus Center for Educational
Innovation (CCCED), which is to be built adja-
cent to the school. The CCCEI will be an inte-
gral part of the school, focusing on research and
development for school-based development of
educators, innovative practice, and outreach to
partner schools. The school and the center will
significantly influence middle-grades education
in North Carolina and the nation.

TEPIE also has joined forces with the Wake
County Public Schools to support a Cooperating
Teacher Institute, held each summer. The insti-
tute is an intensive four-day mentor-training work-
shop conducted by practicing classroom teachers
who have completed two semesters of graduate
work at N.C. State, including a theory phase and
a practicum. Participants in the institute develop
clinical coaching and communication skills to
promote growth in student teachers; they also
learn and practice a coaching cycle of assistance.
Further, they discuss phases of concern for stu-
dent teachers in conjunction with specific strate-
gies for easing the transition from student to
teacher. They then learn about, and use their
understanding of, adult conceptual development
to create appropriate coaching plans for student
teachers. The institute held June 11-14, 2001,
included nine participants. All of them successfully
completed the training and performed well on
the coaching-cycle-of-assistance module. This pro-
gram results in intensive professional develop-
ment for selected career teachers, improved
mentoring for student teachers, and increased
collaboration between the school districts and
the university to involve teachers in the educa-
tion of undergraduates for teaching.

Improvement of Teacher Education

Barry Croom, an assistant professor of agricul-
ture and extension education, worked with
initially licensed teachers at Smithfield-Selma
High School on improving methodology and
classroom management. During spring 2001,
Croom spent two months observing 11 begin-
ners, some of whom were lateral-entry teachers.
Once a week visits to their classrooms allowed
him to observe them teaching 55-minute classes.
He then provided them with feedback in individ-
ual 30-minute conferences designed to improve



the quality of their lesson planning, methodolo-
gies, and classroom management. The observa-
tions and the subsequent conferences helped
the teachers diagnose classroom management
issues in their classes. As a result, they gained
insights into the origins of students’ disruptive
behaviors and learned new strategies for manag-
ing those behaviors. As a follow-up, Croom con-
ducted a workshop on discipline and behavior
management for initially licensed teachers at
Smithfield-Selma High School in August 2001.

Cary High School has instituted several pro-
grams to improve teacher education and recruit
teachers. One of these is the Teacher Appren-
ticeship Program, piloted in 2000-2001. The
mission of the program is to identify promising
high school students and to encourage them

to pursue careers in education. Seniors in the
program participated in a yearlong course that
met for 55 minutes, five days a week. The class
consisted of two components. On Mondays, the
seniors participated in seminars in which they
explored topics such as effective teaching skills,
education theories, current issues in education,
diversity, educational policy making, and the
roles of educators. On Tuesdays through Fridays,
they paired with classroom teachers and per-
formed various tasks, such as grading papers,
maintaining classroom appearance, duplicating
materials, tutoring individual students, teaching
minilessons to small groups, and leading semi-
nars. After school they engaged in other school-
related activities—for example, attending school
board meetings, participating in inservice train-
ing, reading and discussing articles in professional
journals, and attending faculty or departmental
meetings. One of the 17 class members received
a Teaching Fellows Scholarship. Twelve others
have enrolled in general studies in their respec-
tive universities and have expressed interest in
majoring in education. On the basis of support
from both the faculty and the students through
anecdotal data, this program will be expanded
in 2001-2.

Two other programs at Cary High School are the
Student Teacher Academy, consisting of student
teachers assigned to the school, and the New
Teacher Institute. In 2000-2001 these programs
aided both preservice and initially licensed teach-
ers with answers to frequently asked questions,
and explanations of daily procedures and routines.
In addition, the preservice and initially licensed
teachers participated in seminar discussions and
benefited from class presentations by mentor

teachers on topics such as classroom management,
discipline, lesson planning, and conferencing.

Product Development Workshop
Performance-based licensure for second-year
teachers was implemented statewide in 2000-
2001. To assist such teachers in completing
their portfolios, TEPIE sponsored a Product
Development Workshop on February 23, 2001,
for 52 of them, 18 from partnership schools and
34 from Johnston County Schools generally. The
performance-based product is designed to sup-
port the development of skills needed for suc-
cessful interaction with students, parents, and
others in the initially licensed teachers’ communi-
ties. The three components of the product work
together to help initially licensed teachers develop
a holistic view of curriculum and instruction while
meeting individual needs of unique learners in
classrooms that are conducive to learning. The
TEPIE coordinator and assistant coordinator
worked in conjunction with N.C. State’s two
Coach?Coach Teachersin-Residence to review the
standards of INTASC (the Interstate New Teacher
Assessment and Support Consortium); communi-
cate information on constructing and completing
an Individual Growth Plan (a plan for professional
growth developed by the teacher and supported
by the mentor and principal); suggest videotaping
techniques for the required videotaped lesson;
and assist in a peer review of drafts of product
components. In addition, Tina Brown-Moore and
Michelle Gaskins, the performance-based licen-
sure coordinators for central North Carolina,
reviewed a successful three-component product
with the participants. Participants saw examples
of each component: Instructional Presentation,
Meeting the Needs of the Diverse Learner, and
Classroom Climate.
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The success of the workshop was confirmed by
a survey as well as by the high passing-rate of
second-year teachers in the constituent school
systems (97%, on average). TEPIE will sponsor
a second Product Development Workshop on
October 25, 2001.

Model Clinical Teaching Program

The 2000-2001 school year was an extraordi-
nary one for the school partners of MCTP.
Accomplishments included the following:

* Two hundred teacher-leaders completed the
two-semester curriculum to become mentors
to new teachers in partner school districts
(Durham, Franklin, Granville, Johnston, Lee,
Moore, Vance, Wake, and Warren counties).
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¢ Ten teacher-leaders completed coursework
at the university that prepared them to be
mentor educators.

Distance-education mentor-training programs
were initiated in Moore and Vance counties.
Debbie Andrews, director of teacher educa-
tion and TEPIE coordinator, co-facilitated the
program for Moore County.

Collaboration continued with North Carolina
Central University on integrating the clinical
mentoring curtriculum into its advanced
master’s program.

Also in collaboration with North Carolina
Central University, the MCTP organized two
regional network meetings for policy makers,
school district personnel, and mentor educators.

» The mentor-training curriculum was incorpo-
rated into the Master of School Administration
program for new principals.

With the support of a $12,000 Distance
Education and Learning Technology
Applications Grant, work began on a mentor
video series for school district personnel,
mentor teachers, beginning teachers, cooper-
ating teachers, and policy makers. The series
will be made available to school-based mentor
educators to complement mentor training
they are conducting in their respective school
districts. As well, the MCTP plans to integrate
elements of the series as streaming video into
a Web site for mentors and their protégés.

Evaluation

Triangle East Partners in Education

The retreat of all University-School Teacher
Education Partnership sites in Asheville in April
2001 served TEPIE as a catalyst for informal
reflection on the effectiveness of its efforts.
Hearing how other partnerships handled issues
such as governance, preparation of preservice
teachers, support for veteran teachers, data
collection, and evaluation gave TEPIE leadership
cause to consider how best to measure the
effects of its various initiatives.

At the end of the 2000-2001 academic year,
TEPIE asked site coordinators and committee
members to address the following issues in
their annual school-site reports:

* Review the goals established for your school
in 1999. Which of these objectives have you
accomplished?

* What remaining objectives do you still wish
to accomplish?

* Provide a revised statement of objectives and
prioritize a wish list for 2001-2.

From these reports, TEPIE has gained a qualita-
tive indication of the effectiveness of partner-
ship efforts. Two examples of accomplishments
reported by the sites informally validate the
work that TEPIE did during the 2000-2001
reporting period:

* Faculty of the Apex High School science
department prepared unit lesson plans and
hands-on activities and labs to present to N.C.
State’s fall 2001 science education methods
class. Faculty members thus participated in
the planning and the design of preservice
teacher education courses.

Several articles published by the Smithfield
Herald on Smithfield-Selma High School’s
involvement with TEPIE have increased
community awareness of partnership efforts
to improve student learning.

As described in the activities section of this
repott, research projects are in progress at
Martin Middle, Smithfield-Selma High, and Apex
High schools. Results of all three studies should
reveal interesting trends in student achievement.

Clearly, there is a need for a comprehensive
evaluation of the partnership. An objective
analysis of data from surveys, focus groups, and
a sampling of teachers, students, school adminis-
trators, and university personnel, would likely
reveal information leading to improvements in
the partnership’s overall performance.

Model Clinical Teaching Program
The MCTP made two significant efforts to docu-
ment the effects of its initiatives:

* It completed research on the effects of the
mentoring curriculum. Teacher-leaders who

Students in a science elective at Martin Middle School use probe-
ware and graphing calculators to examine changes in tempera-
ture while they are making ice cream.



took the mentoring curriculum made signifi-
cant positive gains in conceptual change and
ethical reasoning. In effect, they showed
significantly more positive changes in their
ability to solve complex “human-helping
problems” than teacher-leaders in comparison
groups. As well, they showed significantly
greater positive gains in their ability to use
principles, judgment, and reasoning when
faced with complex educational problems.

¢ The results of a four-year study of a role-taking
curriculum for prospective teachers were
compared with the results of national longitu-
dinal samples. Moderately strong effects were
found for this innovative curriculum as
applied in teacher education.

Impediments

Although partnership funding for 2000-2001
was consistent with that of past years, TEPIE has
been challenged to do more. In January 2000,
when Centennial Campus Middle School joined
the partnership, it became necessary to reallo-
cate funding from six to seven schools. Conse-
quently, limited financial resources became an
even greater impediment to progress, severely
curtailing the scope of TEPIE’s initiatives.

In addition, limited faculty commitment, both at
the university and at the school sites, continues
to hamper efforts. A core of university faculty
and school site personnel remains dedicated.
However, without adequate release time and
rewards, human resources are not likely to
increase dramatically.

Lessons Learned

The University-School Teacher Education Part-
nership retreat in Asheville gave current TEPIE
leadership the impetus to attempt to effect
change, not for its own sake but to improve
TEPIE’s performance as a collaborative. By
restructuring the coordinating council into
subcommittees that focus on goal-oriented pro-
jects such as professional development, student
achievement, and induction, TEPIE could spon-
sor more whole-partnership activities, such as
the Product Development Workshop. Although
several TEPIE schools have grown comfortable
with the partnership and see it as an integral
part of daily school life, others still strive for this
level of ease and may not embrace change at
this time. An important lesson learned is that it
is time for TEPIE to reexamine its goals and
perhaps move toward fostering a stronger spirit

of partnership collaboration and discouraging
the insular nature of seven minipartnerships.

Next Steps and Future Aspirations

To enrich and improve partnership efforts,
TEPIE and the MCTP want to give serious con-
sideration to the following objectives:

* Increase involvement of arts and science faculty

« Increase the partnership’s impact on the
teacher preparation program

* Encourage more collaboration between meth-

ods faculty and school faculty

Restructure governance to establish more

whole-partnership collaboration and decrease

isolation

Document the impact of partnership activities
more systematically

Provide more incentives for university and
school faculty to become involved in partner-
ship activities

Increase support for lateral-entry teachers
and teachers seeking certification from the
National Board for Professional Teaching
Standards

Find additional funding to develop a mentor
Web site for mentors and teacher-leaders who
are assisting novice teachers

Although meeting several of these objectives
requires more financial resources than are cur-
rently available, TEPIE leadership believes that
with creative energy, such as seeking outside
funds, it can achieve most if not all of the
objectives in the coming years.

Dissemination of Promising
Practices and Research Findings
During 2000-2001

Reiman, A. J. (2001, April). Longitudinal effects
of a role-taking and guided inquiry program
in teacher education. Paper presented at the
annual meeting of the American Educational
Research Association, Seattle.

Reiman, A. J., & Oja, S. N. (2001, August).
Moral, epistemological, and ego changes in
teachers across the career span: A quantitative
syntbesis. Paper presented at the meeting of the
European Association for Research on Learning
and Instruction, Fribourg, Switzerland.
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The University of North Carolina at Asheville

in partnership with Asheville City, Buncombe County,

and Henderson County Schools

The continued integration of all aspects of
teacher licensure with ongoing support of area
schools makes it difficult to separate the aspects
of the program at The University of North Car-
olina at Asheville (UNCA) that are specifically re-
lated to the University-School Teacher Education
Partnership program. Although one could argue
that this report should cover only the activities
funded directly by a partnership account num-
ber, doing so would be a misrepresentation of
the breadth and the depth of the partnership.
Funding, personnel, facilities, other support ser-
vices, and other resources are shared fluidly be-
tween the university and the three participating
school districts. These include money and peo-
ple for tutoring and mentoring, tutors’ salaries,
computers and software purchases, stipends for
presenters and participants in training sessions
and workshops, printing and mailing, registra-
tion and travel costs for conferences, stipends
for school district guests and co-presenters in
courses, and purchase of teaching materials.

Partnership responsibilities are shared by all Ed-
ucation Department faculty and staff, preservice
students, school teachers and administrators,
arts and science faculty, the partnership’s
Coach?Coach person, its “Spangler person,” and
two educational technology faculty. Funding for
partnership activities comes from annual Educa-
tion Department allocations, partnership funds,
educational technology money, a grant from the
Appalachian Rural Teacher Technology Alliance
(ARTTA), Teaching Fellows funds, Matching In-
centive Grants, and grants cosponsored with
area school districts.

More important than the specific people or
funding sources contributing to any given as-
pect of the partnership is the sense of shared
ownership and equal voice. This is most evident
in the establishment of a new university stand-
ing committee that emanated from the work
previously carried out by the partnership’s steer-
ing committee. The University-School Teacher
Education Committee (USTEC) is officially sanc-
tioned by the Faculty Senate and is described in
the UNCA faculty handbook as advisory to the
Education Department chairperson. Members in-

clude school district, community, and Education
Department faculty appointed by the Education
Department chairperson, and arts and science
faculty appointed by the vice chancellor of acad-
emic affairs. Three subcommittees previously es-
tablished under the partnership—on initial
preparation, induction, and professional prepa-
ration—build on earlier work. Their efforts and
other selected activities of the partnership are
described in the following sections.

Activities

Initial Preparation

To prepare students to enter the classroom with
a broader, better-informed support base, clinical
faculty (master teachers) team-teach or model
up-to-date, integrated, hands-on teaching strate-
gies in methods classes and workshops. In their
capstone methods course, students try out
strategies in classrooms under the guidance of
an experienced teacher. Also, in consultation
with their cooperating teacher, they design an
action research project based on the school im-
provement plan. Clinical faculty subsequently
serve as cooperating teachers for the student
teaching semester and supervise the implemen-
tation of the research project.

In 2000-2001 the Initial Preparation Subcommit-
tee collected and examined data on the align-
ment between performance-based licensure,
university class assignments, and the standards
of INTASC (the Interstate New Teacher Assess-
ment and Support Consortium). One outcome
was the establishment of a database that tracks
the diversity of field placements, ensuring that
preservice students gain experiences with
school students of various needs and back-
grounds. Another outcome was the establish-
ment, beginning with a preservice student’s first
education class, of a teaching portfolio that
demonstrates fulfillment of INTASC standards.

Induction

On two Saturdays in January 2001, between 50
and 60 first-year teachers from five surrounding
counties came to UNCA to participate in the
third annual New Teacher Orientation, a variety



of sessions designed for beginning teachers
hired after their schools had offered new
teacher orientation. Topics included lesson plan-
ning, classroom management, parent confer-
encing, end-of-course testing, the gateways
(criteria for promotion), exceptional children,
the INTASC standards, and stress management.

The number of lateral-entry teachers hired each
year by partnership districts has been increas-
ing. Lateral-entry teachers indicated an immedi-
ate need for strategies that they could take
directly into their classrooms. In response, the
Induction Subcommittee assembled a network
of support for these new teachers, drawing on
the talents of master teachers and administrators
in each of the three partnership districts. One
new teacher commented,

T value the real tips and tools [I received]
Jor the classroom. I will try to implement
the strategies, the valuable suggestions and
ideas for test preparation, the useful knowl-
edge on parent conferencing, and the good
yoga stretch. I valued the opportunity to
meet and talk to fellow new teachers in
and outside the school system.

In 2000-2001 the partnership provided funds
for substitutes so that second-year teachers
could work on their performance-based licen-
sure product (portfolios prepared by teachers to
achieve regular certification). More than a dozen
teachers in Asheville City and Henderson County
schools benefited from this opportunity.

The partnership also hosted some second-year
teachers in a three-day summer institute on the
UNCA campus. Originally limited to 25 partici-
pants, the institute drew such a response that the
cap was raised to 31. One patticipant remarked,

I wishb more [second-year teachers] could get
the advantage of this jump start! I received
useful information, ideas, and conversation
on what is expected of the product. I found
out that there is more involved than submit-
ting a lesson to be reviewed. I got to meet
people, discuss objectives, and get the big
picture. The INTASC discussions were great. |
really valued this experience and a new net-
work of teachers to collaborate with. I feel
more relaxed and prepared to do the best
Job I can on my performance-based licen-
sure product.

Professional Development
This year the partnership hosted an institute for
teachers seeking certification by the National

Board for Professional Teaching Standards. This
two-day event provided 25 teachers from Asheville
City, Buncombe County, and Henderson County
schools with an opportunity to learn about curricu-
lum design, assessment, videotaping techniques,
board standards, and ways to complete portfolio
exercises. The trainers were board-certified teach-
ers from the partnership school districts.

The response was overwhelmingly positive. One
teacher reported that, for her the outcomes in-
cluded “modification of classroom practices [to]
conform to national standards, better prepara-
tion and less stress about the national board
process, and beginning now, reading, thinking,
doing, and believing that I can do this!” Support
for the institute participants will continue
throughout the coming school year, with
monthly meetings that focus on specific sections
of the board-certification process.

Recruitment

Recruitment of teacher candidates has been
strengthened through a Teacher Cadet Program
(a high school program that promotes teaching
as a career), recruitment of tutors and mentors
from an African-American colloquium on cam-
pus, and increased outreach to middle and high
school students who may qualify to attend
UNCA on a Legislative Opportunity Grant (a
four-year scholarship for students tracked from
middle school through higher education, provid-
ing tuition, student fees, and texts). The Teacher
Cadet class at Asheville High School is in its
third year, and discussion is under way to ex-
pand the program to three more high schools.
Two African-American Teacher Cadet graduates
currently attend UNCA.

Opening Doors to Teaching, a recruitment event
in its second year sponsored by the Teaching
Fellows, brought 75 high school seniors from 12
North Carolina school districts to campus to ex-
plore teacher education. Five students who at-
tended this event as high school seniors last year
now are attending UNCA.

Retreat

On April 3-4, 2001, UNCA hosted a statewide
retreat of the University-School Teacher Educa-
tion Partnership program at the Grove Park Inn.
This provided a working forum for representa-
tives from 15 UNC partnerships to share suc-
cesses and to develop strategies to address chal-
lenges. Each university brought a team of fac-
ulty, administrators, and school district person-
nel. Participants engaged in two days of lively
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discussion based on an agenda of items submit-
ted ahead of time by each institution. Some of
the topics were governance structure, meeting
the original five goals of the program, inclusion
of arts and science faculty, the standards of the
National Council for Accreditation of Teacher
Education, data collection and analysis, and ef-
fects of partnership activities on teacher licen-
sure. A Web site was developed to report the
proceedings of the retreat: http://www.unca.
edu/ustep/retreat.html.

An Archaeological Dig

In summer 2001, three pairs of cooperating
teachers and student teachers joined with uni-
versity supervisors in an archaeological dig of
Cherokee artifacts. This four-day workshop, of-
fered by the ARTTA on the campus of Warren
Wilson College, introduced participants to the
work of archaeologists and the methods of in-
quiry that they use when working with artifacts.
Participating teams from each ARTTA institution
(Appalachian State University, UNCA, Warren
Wilson College, and Western Carolina University)
had an opportunity to use a variety of technolo-
gies and to apply what they learned to the con-
tent that they teach. The products included
units in social studies, literature, mathematics,
and science. For example, students enrolled in
U.S. history at Asheville and North Buncombe
high schools will work collaboratively during fall
2001 to investigate how warfare influenced the
development of America in the 18th, 19th, and
20th centuries. Additional information is posted
on the ARRTA Web site, http://www.unca.edu/
education/arrta.

Building of Mathematics Skills

At Buncombe Community School West, an alter-
native school for at-risk middle school students, a
creative mathematics assignment resulted in stu-
dent teams building elaborate minjature struc-
tures. These were replete with interior rooms fully
designed to scale, even including such luxuries as
a Jacuzzi and a game room. A fourth-year Teaching
Fellow tutor served as an intern and a program liai-
son. He coordinated with teachers and guidance
counselors to match five trained UNCA tutors
with seventh- and eighth-grade students. The
tutors provided assistance with the mathematics
project and served as judges for the students’
contest. They were pleased to see students’ math-
ematics grades improve as interest levels rose over
the course of the year.

Tutoring and Mentoring

The partnership’s tutoring and mentoring pro-
grams had another successful year in 2000-
2001, providing more than 65 tutors and men-
tors for area K-12 students. Tutors came from
Partners-in-Learning (a program in the middle
grades), Asheville-to-Asheville (a program in the
high schools), and two methods courses (Read-
ing and Writing in the Content Area 6-12 and
Reading Methods K-6). Among the in-school
programs served were Advancement via Individ-
ual Determination (AVID) and Communities in
Schools (CIS).

Tutoring results for Asheville Middle School
were impressive. The 2000-2001 end-of-grade
test scores showed 78.5% of sixth graders (after
one year of tutoring) to be proficient in reading;
94.1% of seventh graders (after two years of
tutoring); and 95.6% of eighth graders (also after
two years of tutoring).

Data for North Buncombe Middle School showed
consistent gains in test scores for students work-
ing with UNCA tutors over the last four years. For
example, from 1999 to 2001, actual growth in
reading for all students was 3.7%, compared with
7.1% for those working with a UNCA tutor.

Asheville-to-Asheville again supported high
school juniors and seniors by matching them
with UNCA mentors. Thirty high school students
participated in this program, which helped them
investigate colleges, create résumés, fill out col-
lege applications, and explore college life. These
students are eligible for the Legislative Opportu-
nity Grant. UNCA admissions and enrollment
staff met with families of eligible students and
guaranteed them funding through four years of
college if they met scholarship requirements.

For 2000-2001, UNCA partnered with the AVID
program at Asheville Middle School and Asheville
High School to support students who demon-
strated college potential but lacked the financial
resources to pursue postsecondary education.
Thirty-one UNCA tutors completed AVID training
last year and tutored in AVID classrooms for up
to two 90-minute periods a week. This program
emphasized note-taking and organizational skills,
writing inquiry, and collaboration, all intended to
steer students into college preparatory courses.
Seven veteran tutors followed their eighth-grade
Asheville Middle students into Asheville High Jast
year, as the ninth grade initiated an AVID pro-
gram. Next year, 17 high school students will
continue AVID in their sophomore year, and one
of their former tutors will student-teach in the
ninth-grade AVID classroom.
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Students from an environmental science class at UNCA share their research projects with youngsters

at Erwin Middle School.

At the end of the year, AVID students hosted a
Tutor Appreciation Day for all the tutors, with
everything from hip hop music to fried chicken
and mashed potatoes. An AVID parent com-
mented,

T wanted to let you know bow much I bave
appreciated all of the UNCA tutors who
bave taken the time to tutor. I am thankful
Jor the extra belp they bave given my son; it
really belps me as a single working mother
Jor my son to bave this support when he
needs it, and to bave it offered during
school time is a big plus.

A letter from an AVID student to his tutor said,

Iam glad I bad the chance to know you. You
taught me that I really need to try barder
than I bave been doing. I believe you said you
were going back to college to be a teacher. I
think you would make an awesome teacher. I
bope you will teach at Asbheville High School
before I get out of school.

Several UNCA students and their school district
partners shared their involvement in these pro-
grams through presentations at the Education
Trust in Washington, D.C., and at the North Car-
olina conference on closing the achievement
gap. Tutors also were involved in historical re-
search that resulted in an exhibit, An Unmarked
Trail, at the Black Cultural Center. It documented
contributions of African-Americans in the 19th
and 20th centuries to the development of west-
ern North Carolina.

Minigrants

In 2000-2001 the part-
nership awarded 30
schoolteachers mini-
grants to attend confer-
ences of such organiza-
tions as the Association
of People with Severe
Handicaps, the Foreign
Language Association of
North Carolina, the In-
ternational Reading As-
sociation, the National
Council of Teachers of
Mathematics, the North
Carolina Council for the
Social Studies, and the
North Carolina Middle
School Association.
They also participated
in a singing and reading
connection workshop, the Closing the Gap con-
ference, and a technology workshop. Minigrants
applied fully toward registration costs, partially
toward travel to such places as Anaheim, Califor-
nia; Chapel Hill and Greensboro, North Carolina;
Indianapolis; New Orleans; and Washington, D.C.

Book Club Model of Staff Development

In fall 2000, with staff development funding from
the partnership, a book club on multicultural
literature for eighth-grade teachers was estab-
lished. Fifteen participants met monthly to dis-
cuss group-selected literature, talk about strate-
gies for teaching literature and reading, and share
their experiences with adolescent readers. This
project is designed to record the experience

of these teachers and to analyze how they are
changing as a result of the book club model of
staff development, particularly in regard to their
knowledge of multicultural literature. A UNCA
professor has conducted interviews with teachers
and traveled with two teachers to the state con-
ference of the North Carolina Reading Associa-
tion, at which they presented preliminary find-
ings about the effects of the model—how it has
influenced teacher practice and how it matches
current models for adolescent literacy develop-
ment, which emphasize choice in independent
reading and opportunities for response to read-
ing. Participants also shared results with col-
leagues at the national conference of the Interna-
tional Reading Association.
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Evaluation

The results of part-
nership activities
were summarized in
each of the three
subcommittee end-
of-year reports to the
steering committee.,
Highlights are as
follows:

¢ The partnership
coordinator collect-
ed test data from
principals for stu-
dents in several
tutoring programs.
The data indicated
that reading and

mathematics skills A UNCA professor reads a Dr. Seuss story to elementary school children.

had improved
through tutoring and mentoring programs.

The outreach coordinator tracked the number
of tutoring hours, the number of students and
schools served, and the number of tutors and
mentors patticipating.

Action research involved each student
teacher and cooperating teacher in a project
designed around the school district’s school
improvement plan. Results were presented at
the UNCA Undergraduate Research Sympo-
sium, held at the end of the fall and spring
semesters and attended by Education
Department faculty and students, and cooper-
ating teachers. Presentations are graded as
part of the requirements for Guided Research,
a course necessary for licensure.

Recipients of minigrants were required to
submit summaries of their uses of the fund-
ing, the benefits to their own teaching, and
the benefits to their students’ learning. These
were anecdotal narratives.

» Summaries of each subcommittee’s activities
were compared with its goals set during the
annual summer retreat. This comparison is
done at the end of the first semester to deter-
mine whether an activity should be contin-
ued, discontinued, or expanded.

Impediments

The partnership has temporarily resolved bud-
getary limitations by combining all related fund-
ing sources, including department, partnership,
Matching Incentive Grant, Coach2Coach, and
educational technology accounts. Several of
these sources are soft money and cannot be
counted on for the future. Also, some of the soft-
money sources fund positions, which also may
disappear. These include Coach*Coach and a
Preparing Tomorrow’s Teachers to Use Tech-
nology federal grant covering educational tech-
nology preservice and professional development
programs. Additionally the Matching Incentive
Grant was cut in half this year.



Although the funding for these programs has
decreased or will disappear, the mandates to
provide the services they support remain, and the
high-stakes accountability for the quality of their
implementation keeps increasing. At the same
time, faculty members now are practically de-
manded to recruit their own students actively in
order to increase enrollment in licensure areas.
This has essentially redefined education faculty
members’ basic job description by adding respon-
sibilities to an already full teaching load and super-
visory role. The supervisory role has expanded to
include field components for every methods
course, requiting instructors to spend large
amounts of time in the schools meeting with
teachers and administrators, and observing and
evaluating preservice teachers. There has been no
compensating adjustment elsewhere in the faculty
workload.

On the contrary, the resulting increase in
teacher candidates (via traditional routes, but
increasingly by lateral entry) has necessitated
the offering of every education course every
semester. This already has required the hiring
of more adjunct instructors, at additional cost
to the university. The ramifications of this cost
are not lost on the vice chancellor for academic
affairs.

Therefore the partnership subcommittees have
felt compelled to seek grants to cover ongoing
program costs; the Education Department has
been forced to seek grants; and UNCA’s Devel-
opment Office has had to include the Education
Department in its fund-raising considerations.
Although these are positive and necessary steps,
they will not produce results soon enough to
satisfy the immediate needs for funding.

Next Steps and Future Aspirations

The annual summer planning retreat identifies
specific goals for each subcommittee. Budgetary
concerns severely limit expansion of current pro-
grams or development of new ones, so the part-
nership will have to do more with less, or at least
maintain present levels of operation with less.
However, several key issues remain imperative:

* Recruitment of licensure candidates, espe-
cially from underrepresented populations

* Preparation of candidates to complete the
performance-based licensure process suc-
cessfully

¢ Provision of suppott for lateral-entry teachers

* Solidification of performance-based assess-
ment in the inijtial preparation program
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| The University of North Carolina at Chapel Hill

lin partnership with Chapel HiII—Carrbdro, Chatham County,

Durham Public, and Orange County Schools

The Research Triangle Professional Development
Schools Partnership (RTPDSP), which includes
The University of North Carolina at Chapel Hill
(UNC-CH) and the Chapel Hill-Cartboro,
Chatham County, Durham Public, and Chatham
County schools, serves as the University-School
Teacher Education Partnership based at UNC-CH.
The partnership is dedicated to enhancing learn-
ing opportunities for all children and to four
objectives:
* Renew and restructure the public school cur-
riculum

* Renew and improve professional preparation
programs

» Establish continuing professional develop-
ment opportunities for both school and uni-
versity educators

¢ Conduct an organized program of school-
based research designed to improve practice

To accomplish these objectives, the RTPDSP en-
gages P-12 school faculty and administrators,
parents, community members, business leaders,
and university faculty, staff, and students in profes-
sional development school (PDS) activities. These
activities affect not only the preservice training of
teachers and other educators (such as administra-
tors, school counselors, and school psychologists)
but also the induction of beginning-level educa-
tors and the professional development of career
educators.

The 2000-2001 year of operations represented
an important milestone for the partnership. The
six-year contractual agreement that established
the RTPDSP officially ended this year. To date, a
formal contractual agreement has not been rene-
gotiated, but the partnership has selected new
sites to join the first-generation sites for four
years. The second-generation sites include two
elementary schools (E. K. Powe and Club Boule-
vard) in the Durham Public Schools, one elemen-
tary school (Cameron Park) in the Orange County
Schools, and a K-12 site (Seawell Elementary,
Smith Middle, and Chapel Hill High schools) in
the Chapel Hill-Carborro Schools. The new sites
were to begin operation in fall 2001. The first-
generation sites consist of two elementary

schools, one (Forest View) in the Durham Public
Schools and one (Grady A. Brown) in the Orange
County Schools; one middle school (McDougle) in
the Chapel Hill-Carrboro Schools, one high school
(Orange) in the Orange County Schools; and one
multischool site (the Intercede to Succeed pro-
gram and the Administrators’ Forum) that encom-
passes the entire Chatham County school system.

The RTPDSP also offers three initiatives in
which all four of the partnership districts partici-
pate: the High School Literacy Project, Ameri-
caReads, and Teacher Mentoring.

Activities
The following examples are illustrative of partner-

ship activities during the 2000-2001 academic
year.

Teacher Mentoring

Through the 2001-2 academic year, the RTPDSP
has a Mentor Teacher-in-Residence, whose goal
is to support and assist each partnership school
district in teacher development and retention by
enhancing and complementing the programs
already in place. The Mentor Teacher-in-Residence
and a university faculty member have designed a
needs assessment instrument and conducted an
assessment with the coordinators of initially
licensed teachers in each of the four partnership
districts. The assessment was designed to
accomplish the following:

¢ Learn what each system was doing to mentor
new teachers

 Explore what each system would like to do to
mentor new teachers better

* Determine what role the partnership could
best perform in this endeavor

e Collect and share resources with the partner-
ship school districts

On the basis of the assessment results, programs
that will be offered in 2001-2 include new
teacher orientation and mentor training; work-
shops for first-year teachers on classtoom man-
agement, parent conferencing, reflective writ-
ing, active listening, and stress management;
support and training in the performance-based



licensure process and certification by the National
Board for Professional Teaching Standards; sup-
port and training for NC TEACH (a program for
lateral-entry teachers); organization of new-teacher
support groups; development of an on-line mentor-
ing site; publication of a mentor handbook; newslet-
ters on mentoring for UNC-CH faculty and school
coordinators of initially licensed teachers; and devel-
opment of a graduate-level mentoring course.

High School Literacy Project

Having successfully completed its third year of
operation with UNC General Administration
funds, the High School Literacy Project contin-
ues to address two key areas:

» Contextualizing literacy experiences within
the high school so that literacy is not treated
as an isolated skill

 Preparing teachers to deliver content to stu-
dents who do not read or do not read well

Two original goals guided the project’s efforts

this year:

« To improve teachers skills’ in working effec-
tively in all curriculum areas with students of
low (and all levels of) literacy skills

* To shape the preparation of new teachers to
work effectively with students of low (and all
levels of) literacy skills through the teacher
education curriculum of PDS partners

Many accomplishments highlighted the project’s
third year of operation. First, three more high
schools were recruited to the project, bringing
the number of participating schools up to six.

Second, the Day of the Poet, an activity orga-
nized by local poets to promote writing skills,
was expanded to include more participants.
Approximately 120 students, a dozen teachers,
and several parents and administrators partici-
pated over two days. Survey data indicated that
students valued learning from poets or seeing
poets perform, thought the information present-
ed was very useful, and would come to a similar
event again. A project Web page, http://www.
unc.edu/depts/literacy/, published student
poetry from the Day of the Poet.

Third, on Learn NC, an innovative Web site
(http://www learnnc.org) was piloted that in-
volved students submitting papers for feedback
from teachers and students within or outside
their schools, in order to improve their writing
skills. Learn NC is a UNC-CH program that sup-
ports a statewide network of educators using
the power of the Internet to improve K-12 edu-
cation in North Carolina.

Fourth, the project began work with the Center
for Performance and Education to offer project
teachers the opportunity to explore classroom-
based projects designed to enhance the perfor-
mance of literature across the disciplines.

Fifth, more than 60 teachers across two partici-
pating schools learned specific instructional
techniques to address the needs of academically
diverse learners.

Sixth, additional teachers were recruited for and
participated in site-based inquiry teams at partic-
ipating schools.

Seventh, more UNC-CH faculty became in-
volved in researching culture and system change
at the participating schools.

Finally, a grant proposal was submitted for ex-
ternal funding.

Forest View Elementary School Activities
The activities at Forest View Elementary School
illustrate a number of the purposes of the part-
nership, particularly its emphasis on creating

a greater sense of shared responsibility and
accountability for student learning and curricu-
lum renewal. This year Forest View operated nu-
merous projects that were nested in four broad
components:

* Centers of exploration: Participants designed
and delivered to all third-grade students an
interdisciplinary, inquiry-based approach to
teaching and learning. In small groups apart
from their regular classrooms, the students
learned about the culture of Australia. Specialist
teachers (e.g., those in art, music, and physical
education) collaborated with third-grade teach-
ers to deliver this program using a variety of
teaching methodologies. There were nine
sessions, each about an hour long.

Student support: Three projects were con-
ducted: the Conflict Resolution Curriculum,
Fifth Grade Clubs, and the Falcon Patrol. The
substantive aspects of these projects were
different, and the projects were offered to
different groups of students, but they shared a
common goal: creation of a caring community
to support learning at Forest View.

Teacher study groups: Forest View operated
three teacher study groups this year: teaching
mathematics, supervising student teachers, and
teaching literacy. Student teachers participated
in the mathematics study group. The supervis-
ing study group involved nine teachers, who
worked with student teachers and a professor
from UNC-CH. Its objectives were to improve
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the teachers’ supervisory
skills with student teach-
ers and to improve their
own teaching. The literacy
study group involved all
faculty at Forest View,
student teachers from
UNC-CH, and parents.
School visits by two
renowned authors of chil-
dren’s literature were used
as a catalyst for teachers,
students, and parents to
work on integrating litera-
ture into the curriculum.

* School Governance
Committee: This site-based
decision-making committee
attempted to ensure good
communication among all
stakeholders, to inform sound governance deci-
sions, and to help faculty and staff create part-
nerships with parents. One of its goals, which it
achieved, was to help integrate PDS projects
into the ongoing operation of the school.

Impact of the PDS on Forest View

Three broad-based outcomes at Forest View
merit mention. First, the component PDS pro-
jects interfaced closely with the RTPDSP’s goals
and objectives. There were projects related to
curriculum renewal, continuing professional
development for faculty, initial preparation, and
classroom-based research. Second, the PDS pro-
jects encouraged the entrepreneurial spirit of
faculty, rewarding and recognizing them for
searching out and trying out innovative ideas.
Third, the projects have been integrated into
Forest View in such a way that their spirit will
live beyond them. These conclusions are based
on the observations of Forest View faculty and
administrators and university faculty who have
had long-term affiliations with Forest View.

Impact of the PDS

on UNC—CH Training Programs

Students from UNC-CH who have interned at
Forest View have had the opportunity to observe
and work with faculty involved in innovative and
state-ofthe-art practices. Perhaps more important,
these students have been exposed to a school that
has an entrepreneurial mindset, looking favorably
on change that will improve the lives of children.

McDougle Middle School Activities
McDougle PDS faculty concentrated on engaging
in continuing professional development, renewing

Third graders at Forest View Elementary School work in a center of exploration.

the curriculum, and operating an innovative under-
graduate professional preparation program for mid-
dle school teachers. This program and the under-
graduates have been integrated into a number of
aspects of the McDougle PDS project through in-
clusion in Collaborative Inquiry Partnership groups
(CIPs; study groups). McDougle operated 13 CIPs
designed to conduct inquiry and action research
into educational issues and practices related to
professional development and curriculum renewal.
Teachers wete able to select a CIP that best fit their
professional needs. The 13 CIPs were Aesthetic
Reflections on Teaching, Cultural Arts in the Com-
munity, Cultural Diversity, Literature Integration
Unit, Math/Internet, Middle School Sports/Healthy
Competition, Middle Grades Literature, National
Board Certification, New Teachers, Performance-
Based Licensure, Resiliency/Mentoring, Schools
Attuned, and Wield the Web.

Impact of the PDS on McDougle

A major outcome was McDougle faculty’s discov-
ery of a new and improved way to conduct staff
development. There is widespread support
among them for the CIP approach to staff devel-
opment, as opposed to the traditional approach,
used before this PDS project. The major reasons
for their preferring the CIP approach are (1) the
ability of faculty and staff to choose a topic of
interest and value; (2) collegial collaboration;

(3) the active, learner-centered nature of the
approach; (4) the opportunity to work in small
groups with people of similar interest; and (5) the
staff development being conducted at the school.
Although McDougle teachers and staff recognize
the importance of producing new knowledge



using original data-based studies, too much time
and expertise are needed for teachers to be able
to do this as part of their existing workloads.

Impact of the PDS on

UNC-CH Training Programs

The increased collaboration between McDougle
and UNC-CH faculty has resulted in student in-
terns experiencing a more professional environ-
ment in which both university and McDougle
faculty work together to continue to learn and
improve their craft. Also, student interns have
participated in some of the CIPs, and this in-
volvement has increased their professional
experience while interning. Further, McDougle’s
being a PDS has increased both the amount of
contact and the amount of communication
between UNC-CH and McDougle faculty.

Chatham County Schools Activities

The Chatham County PDS project is unique in
that it extends the school-university partnership
to the training of preservice school counselors,
psychologists, and social workers as well as to
educational leadership interns and inservice
education administrators.

The project focuses on students at risk for acad-
emic failure. It has two basic components, each
supported by inservice programs:

* Educational Case Management, which links
staff of Intercede to Succeed (an early inter-
vention program for low-literacy first and
second graders) to UNC-CH’s School
Psychology, School Counseling, and School
Social Work programs, provides the structure
for preservice educators to serve needy stu-
dents directly, while becoming better pre-
pared for their fields.

» The Administrators’ Forum, which links system
administrators to UNC-CH's Educational
Leadership Program, supports principals and
central office staff in promoting academic suc-
cess for all school-aged children, with an empha-
sis on the most vulnerable students. The forum
is currently divided into two groups, the
Principals’ Forum and the Central Office Forum,
each meeting several times per semester.

Within the Educational Case Management com-
ponent, PDS interns were trained in the Peace
Club classroom guidance program for social
skills and conflict resolution. They implemented
it with all first graders and some second graders
at Pittsboro Elementary School. The Peace Club
graduation ceremony was well received by par-
ents. About 10 asked to assist the Peace Club in

subsequent years. PDS interns also provided
direct services to many Intercede to Succeed
students through group and individual social-
skills training. Benefits were extended to all
their classmates through follow-up training and
practice in the regular classroom setting. In
addition, faculty and project staff provided the
interns with about 10 hours of training in home-
visiting and parent-conferencing skills.

PDS interns also updated the Chatham County
Schools and Community Resource Directory.
They were provided with about 20 hours of
training in creating the Internet-accessible direc-
tory. Interns learned how to collect, organize,
and distribute systematic information on school
and community resources and how to enter it
on a Web page. The directory was distributed
throughout the Chatham County Schools, thus
benefiting all students and teachers in the sys-
tem. It is available on-line through the Chatham
County Schools Web site, http://www.chatham,
k12.nc.us/programs.nsf.

A UNC-CH professor of school psychology
developed a model of systematic risk analysis
and resource allocation for principals to use
with all at-risk first and second graders in pro-
jecting needs for staffing and student services.
The objectives of this project were to provide
school principals with the following:

* Knowledge of current staffing needs, based
on a best-practice model

* Systematic information about the academic
needs of at-risk first- and second-grade students,
and knowledge of school district programs and
services available to meet those needs

* Ways that programs and services can be orga-
nized for preventive planning

Using this model, interns learned to create
staffing projections for each of the nine Inter-
cede to Succeed schools. Administrators refer to
this information throughout the year to inform
their decision making. Through this process all
first and second graders at risk-levels I or II (the
highest and the next-highest levels) were system-
atically identified for the first time in Chatham
County. Also, graduate students identified ser-
vices and programs being used with at-risk stu-
dents; identified students needing additional ser-
vices and programs; consulted with principals;
and prepared plans for serving those students.

The Administrators’ Forum was conceived to pro-
mote collaborative administrative leadership be-
tween principals and central office staff. A faculty
member and a graduate student from UNC-CH’s
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Educational Leadership Program. facilitate it. One
of the major objectives of the Principals’ Forum is
to create a learning community for sharing new
ideas and examining systemic challenges. This
year, much of the discussion in the meetings
centered on building-level practices to facilitate
school transitions for students. Principals re-
viewed their transition practices, looked at the
data they had collected on the transitions of their
atrisk students, examined the at-risk management
data from the interns, and continued to modify
transition practices for at-risk students in an effort
to support the students more effectively. The
group’s discussion focused on establishing an
equitable process for allocating funding for
program development for these children.

The Central Office Forum is a tool to help build
lines of communication between departments
and to help departments use resources more
efficiently. In 2000-2001 the Central Office
Forum addressed its goal of improved communi-
cation. That focus enabled the group’s joint
meetings with the Principals’ Forum to run
smoothly and productively.

Impact of the PDS

on Chatham County

The UNC-CH/Chatham PDS has made
progress, yet each of the components is at
a different stage of development. The Inter-
cede to Succeed program has expanded
continually and now includes all schools in
the county with primary grades. The Princi-
pals’ Forum probably would not have been
formed without the influence of the PDS.
This forum has had a positive impact on the
principals’ degree of influence over sys-
temwide decisions, especially as they relate
to special populations. Principals are taking
a broader view of the school district and its
needs, rather than limiting their concerns to
their individual schools. The Central Office
Forum is setting goals and building a team
relationship based on mutual respect and
trust. These are some of the new structures
that have been created or expanded as a
result of the partnership with the university.
Through the discussions and the collabora-
tion they stimulate, the PDS continues to
provide the political impetus needed to
encourage change.

Overall Impact on
UNC—CH Training Programs
Ongoing staff development related to

opportunities for university graduate students.
Professional development topics have included
case management, family connections, home
visits, a multidisciplinary approach to planning
for students with multiple risk factors, commu-
nity organizing, conflict resolution, classroom
presentation and management techniques, the
effective use of volunteers, and more. Interns
have learned techniques for classroom instruc-
tion and management, teaching of social skills
and social responsibility, mediation, anger man-
agement and coping, friendship development,
positive self-image, and problem-solving. The
Administrators’ Forum has provided an opportu-
nity for a doctoral student in educational leader-
ship to coordinate professional activities and
learn important leader- ship skills.

This PDS project also has influenced the academic
curriculum at UNC-CH. A Model for Projecting
Resource Staffing Needs in School Psychology,
School Counseling, and School Social Work is
being taught as a module in school psychology

Intercede to Succeed has provided training Third graders at Forest View Elementary try on sombreros during a unit on

Mexico.



at UNC-CH and is being developed for on-line
instruction with training programs across the
country. Progress with the on-line instructional
module can be viewed at http://class.learn.unc.
edu:80/courses/EDSP299.

Evaluation

All the evaluations during the past year were
internal ones conducted by people associated
with the individual sites. Many involved surveys
of the PDS participants or questionnaires com-
pleted by them. Examples of the findings appear
in the preceding sections.

In addition to the internal evaluations, the
RTPDSP has undergone three external evalua-
tions since its inception. In April 1999, John
Ochler, dean of the School of Education at
Virginia Commonwealth University, evaluated
the partnership. In April 2000 a team from the
National Council for Accreditation of Teacher
Education (NCATE) evaluated the Chatham
County site, which was one of 20 nationally that
tested NCATE'’s draft standards for PDSs. Also in
April 2000, Ismat Abdal-Haqq, formerly with the
Clinical Schools Clearinghouse of the American
Association of Colleges for Teacher Education
and an authority on PDSs and university-school
partnerships, completed an evaluation of the en-
tire partnership. The recommendations from the
reports were used during 2000-2001 to begin a
restructuring of the RTPDSP. That restructuring,
which continues, is discussed under “Lessons
Learned” and “Next Steps and Future Aspirations.”

Impediments
The same impediments that the partnership has

faced in the past—time, cultural differences, and

financial resources—continue to affect it. These
are not unique to the RTPDSP, affecting school-
university partnerships nationally. Lack of time
to participate in PDS activities, which are con-
sidered by both school and university partici-
pants as add-on responsibilities, impedes long-
term commitment. Regarding cultural differ-
ences, as discussed in earlier reports and as re-
confirmed by the McDougle Middle School par-
ticipants, teachers do not perceive that they
have time or training for research, or that it is in-
tegral to their responsibilities. University faculty
find collaboration on research difficult under
such circumstances. In addition, it is a challenge
to sustain university faculty’s interest in a
school-university partnership when their activi-
ties are not a formal part of their job description.

Finally, financial resources for release time,
materials, personnel, research expenses, and the
like remain in short supply.

Lessons Learned

Many of the lessons learned focus on the struc-
ture of the partnership. Four are highlighted:

* The first-generation PDS sites were quite
successful in building stronger relationships
between the university and the four school
districts. However, they were not particularly
successful in stimulating cross-site and cross-
district sharing of professional development,
etc. Thus the impact of partnership activities
was localized to a few schools rather than the
partnership having broader influence within
a district or across districts. In addition, the
sites chosen were not among the neediest in
their districts.

 The amount, the scope, and the influence of the
research that has been generated are limited. A
research project may have addressed a ques-
tion that was important at one site but had lit-
tle or no applicability beyond the local level.
In addition, the research was not of sufficient
importance and quantity to sustain the long-
term involvement of university faculty, whose
careers are influenced by the scholarship they
produce.

Although the university was involved in pre-
service teacher education and the preparation
of other professionals such as school coun-
selors, school psychologists, school social
workers, and educational administrators, this
preparation was not always intertwined with
or integrated into the other activities occur-
ring at the site.

From its inception the RTPDSP has been
governed by a 36-member policy board that
includes a variety of stakeholders, such as
superintendents, deans, and school and univer-
sity faculty. Although this board played an
important role in the early stages of the part-
nership and in the initial site-selection process,
it is remote from the day-to-day operations of
the partnership and increasingly appears to

be an unwieldy decision-making body.

Next Steps and Future Aspirations

Next steps are to build on the lessons learned. In
that regard the partnership has added several sites,
as discussed eatlier. They include two low-achiev-
ing inner-city schools. These schools, coupled
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with the other new sites and continued work with
the first-generation sites, will help broaden the
impact of the partnership.

Efforts also are under way to cluster the sites
into several curriculum or research projects.
Participants at sites in a common curriculum or
research project (e.g., integration of the arts and
aesthetics into the curriculum) will collaborate
with one another and university faculty who
have demonstrated interests in these areas. If
successful, this change will increase cross-site
and cross-district dissemination of professional
development and should increase both research
productivity and the impact of research, given
that questions of broader significance can be
addressed across sites. It also should help sustain
and increase university faculty interest in research
that benefits the partnership.

With UNC-CH’s newly developed MEd program
for experienced teachers in place in many of these
sites, the partnership has an increased opportuni-
ty to integrate professional development into the
other training and partnership activities occurring
at the sites. For example, the action-research re-
quirements for the MEd represent one way of inte-
grating professional development and research. In
addition, the training of student teachers can be
more fully integrated with the professional devel-
opment of experienced teachers.

Finally, as a maturing partnership, the RTPDSP
needs to develop a new governance structure
that is closer and more responsive to the chal-
lenges that participants face in working together
on a daily basis.

Dissemination of Promising
Practices and Research Findings
During 2000-2001

Presentations

Brantley, J. (2001, April). A best practices model
Jor staffing needs. Symposium presented at the
annual meeting of the National Association of
School Psychologists, Washington, DC.

Galassi, J. P. (2000, August). Counseling psychol-
ogy and interprofessional collaboration in the
schools: Some examples. In M. E. Walsh & J. P.
Galassi (Cochairs). Counseling psychologists
and schools: Opportunities and challenges in
the new millennium. Symposium presented at
the annual convention of the American Psycho-
logical Association, Washington, DC.

Jones, M. G., Andre, T., Superfine, R., & Taylot,
R. (2001, January). Touching viruses across
space: Nanotecbnology outreach and science
inquiry. Paper presented at the Association of
Educators of Teachers of Science conference,
Costa Mesa, CA.

Jones, M. G., Andre, T., Superfine, R., & Taylot,
R. (2001, March). Helping teachers and stu-
dents use advanced technology in teaching
high school science: A preliminary feasibility
study of the use of a WWW-controlled atomic
force microscope in bigh school science. Paper
presented at the Society for Information Tech-
nology and Teacher Education Conference, Or-
lando, FL.

Jones, M. G., Andre, T., Superfine, R., & Taylor,
R. (2001, March). The intersection of scientists,
nanotechnology, touch, and gender: Students’
use of nanotechnology to investigate virus
structure. Paper presented at the National Asso-
ciation of Research in Science Teaching confer-
ence, St. Louis, MO.

Jones, M. G., Andre, T., Superfine, R., & Taylor,
R. (2001, April). Students and scientists investi-
gating viruses with touch. Paper presented at
the annual meeting of the American Educational
Research Association, Seattle.



Publications

Fitzgerald, J. (2001). America Reads: A close-up
look at what two tutors learned about teaching
reading. In L. Morrow & D. G. Woo (Eds.),
Tutoring programs for struggling readers: The
America Reads challenge (pp. 140-158). New
York: Guilford Press.

Fitzgerald, J. (2001). Can minimally trained college
student volunteers help young atrisk children to
read better? Reading Research Quarterly, 36,
28-46.

Friel, S. N., & Bright, G. W. (2001). Effective
professional development for teacher leaders:
Lessons learned from K-6 mathematics teacher
enhancement programs. In C. R. Nesbit, J. D.
Wallace, D. K. Pugalee, A. C. Miller, & W. J.
DiBiase (Eds.), Developing teacher leaders:
Professional development in science and
matbematics (pp. 71-87). Columbus, OH: ERIC
Clearinghouse for Science, Mathematics, and
Environmental Education.

Malloy, C. E. (2001). Building an international
community: Sharing knowledge and experience
in professional development for mathematics
education. In G. Burrill (Ed.), Studying class-
room teaching as a medium for professional
development: Proceedings of a worksbop.
Washington, DC: National Academies Press.

Mebane, D. J., & Galassi, J. P. (2000). Responses
for first-year participants in a middle school PDS,
Journal of Educational Research, 93, 287-293.

Superfine, R., Jones, M. G., & Taylor, R. (2001,
March). Touching viruses in a networked
microscopy outreach project. In Proceedings
of the Conference of K-12 Outreach from
University Science Departments (pp. 151-153).
Raleigh, NC: North Carolina State University.

Dissertations

Bryan, M. E. (2000). The efficacy of site-level
professional development school governance
as assessed by twelve professional development
school site coordinators: A multi-site case
study. Unpublished doctoral dissertation, The
University of North Carolina at Chapel Hill.

Mebane, D. J. (2000). Factors in a collaborative
inquiry partnership group affecting percep-
tions of team and organizational learning
outcomes in a professional development school.
Unpublished doctoral dissertation, The University
of North Carolina at Chapel Hill.

Sherman, A. (2000). Considering the possibili-
ties for an educational learning community:
Can principals function as their own communi-
ty of learners? Unpublished doctoral dissertation,
The University of North Carolina at Chapel Hill.

Wilhoit, M. D. (2000). The relationship between
case management components and student
achievement in early intervention. Unpub-
lished doctoral dissertation, The University of
North Carolina at Chapel Hill.

Research Grants Awarded by RTPDSP
Mebane, D. J. (2000). Factors in a collaborative
inquiry partnership group affecting percep-
tions of team and organizational learning out-
comes in a professional development school,

Wilhoit, M. D. (2000). The relationship between
case management components and student
achievement in early intervention.
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and Gaston County Schools

In the University-School Teacher Education Part-
nership based at The University of North Caroli-
na at Charlotte (UNC Charlotte), the university
has partnered with various schools and pro-
grams in three school districts to carry out eight
projects. At UNC Chatlotte these projects are
called partnerships. Therefore, in this report,
partnership (with a lowercase p) refers to pro-
jects, and Partnership to the overall effort.

In 1997, when the Partnership was originally
funded, UNC Charlotte initiated partnerships
with 10 nearby schools in two school districts,
with the idea of placing cadres of preservice
students in schools that shared programmatic

or curricular themes. Evaluations at the end of
the two-year funding cycle indicated a need to
reexamine organization and focus: Some of the
partnerships were functioning well, with a high
degree of support from administration or leader-
ship, but others had suffered because of changes
in leadership and school priorities.

In spring 1999, as a result of the evaluations, the
College of Education’s executive committee ex-
amined the Partnership program carefully. On
the committee’s recommendation, in fall 1999
the Partnership issued a call for partnership pro-
posals to all teacher education and arts and sci-
ence faculty and to all principals and superinten-
dents in the university’s service area. The call
stipulated that each proposal (1) describe what
value the partnership would add to personnel
preparation efforts and school improvement
projects; (2) describe how the partnership
would address a subset of the 12 Partnership
program components (as proposed in 1997 by
North Carolina’s Deans’ Council on Teacher Ed-
ucation); (3) include an evaluation and dissemi-
nation plan; (4) include a budget for a two-year
period; and (5) contain letters of support speci-
fying the commitments of both the university
and the partnership schools. An overarching re-
quirement was that schools commit themselves
to a yearlong internship for preservice students.

The partnerships that were selected have en-
larged the number of teachers and children
served. For example, some partnerships include
only one school, but others, such as Expanding

| The University of North Carolina at Charlotte

Curriculum Options for Students with Mental
Disabilities and Autism and the West Mecklen-
burg Feeder Area Schools Partnetship, involve
multiple schools. Two questions guide all the
partnerships, however: (1) What value does the
partnership add to the university’s teacher edu-
cation programs? and (2) What value does it add
to programs, teachers, and students in the par-
ticipating schools?

The eight partnerships, representing an array of
activities and foci, are as follows:

* Expanding Curriculum Options for Students
with Mental Disabilities and Autism, with the
Exceptional Children’s Services Program
(Charlotte-Mecklenburg)

» UNC Charlotte Writing Project, with Mt.
Pleasant High School (Cabarrus County), and
Vance High School and Elizabeth Lane and
Nathaniel Alexander elementary schools
(Charlotte-Mecklenburg)

» Mathematics and Reading Project, with Central
Cabarrus High School (Cabarrus County)

« Science and Math Cooperative Initiative
Project, with Hunter Huss High School
(Gaston County)

« Professional Development, with Thomasboro
Elementary School (Charlotte-Mecklenburg)

» Multi-School Partnership, with David Cox
Road, University Meadows, Blythe, and
Berryhill elementary schools (Charlotte-
Mecklenburg) (see the first vignette in the
next section)

* Balanced Literacy Program, with Concord
Middle School (Cabarrus County) (see the
second vignette)

» West Mecklenburg Feeder Area Schools
Partnership, with 12 schools (Charlotte-
Mecklenburg)

Each partnership has at least one university liaison
and one school or program liaison. These liaisons
are the “lifelines,” organizing planning activities
and coordinating budgets and communication
between university personnel and school teachers
and administrators.



Activities

Through the variety of partnerships, the Partner-
ship is committed to addressing the two primary
purposes of the statewide university-school
teacher education program:

1. The improvement of teacher education,
including recruitment, selection, prepara-
tion, induction, and career-long professional
development

2. The betterment of student learning and the
improvement of school program

The multischool effort described in the first
vignette that follows provides teachers with
numerous opportunities for professional growth,
increases awareness of preservice teacher edu-
cation and school programs, improves school
program, and supports research. The literacy
program described in the second vignette offers
an array of clinical opportunities for preservice
students to work with master teachers at the
middle school level. The last two vignettes de-
scribe two of the major activities of the Partner-
ship: the yearlong internship for teacher educa-
tion students at UNC Charlotte and the mini-
grant program, which encourages P-12 school
professionals and university faculty to engage in
action research for the improvement of school
and university programs.

Multi-School Partnership

The Multi-School Partnership has enjoyed a se-
ries of successes, connections, and collabora-
tions throughout its history. It began with the
well-established relationships of David Cox Road
and University Meadows elementary schools and
UNC Charlotte. In the first funded partnership,
in 1997-98, emphasis was on the newly formed
concept of the yearlong internship. Both schools
hosted the largest number of preservice stu-
dents in their histories, 10 at David Cox Road
and 8 at University Meadows.

New to the partnership effort in 1997-98 was an
induction program for the 18 teachers at these
two schools who were in their first three years of
teaching. The beginning teachers attended five
meetings, which served as a means of support.
Topics included stress relief, working with high
achievers, and instruction through learning cen-
ters in the elementary classroom. Involvement of
the cooperating teachers as clinical instructors (a
new role) was vital in this early partnership.

An unusual feature of this collaborative effort
was the involvement of teacher assistants. One
teacher assistant served on the planning team

before implementation of the partnership, and
meetings with teacher assistants were held at
both schools to obtain their feedback regarding
the internship experience.

The partnership involving these two schools and
the university continued for the 1998-99 school
year. The focus areas remained, with refine-
ments made to strengthen collaboration. Also,
undergraduate classes for preservice teachers
were taught at both school sites.

The success of the partnership led to expansion
of the collaboration. The partnership’s grant
proposal for the 1999-2001 funding cycle in-
volved two more elementary schools in the part-
nership effort, Berryhill and Blythe. The four ar-
eas of focus were as follows:

1. School improvement, highlighting differenti-
ation of instruction and integration of cur-
riculum

2. Induction, carrying on the support for begin-
ning teachers, with particular emphasis on
second-year teachers and what was expected
of them for performance-based licensure

3. Preservice teacher education, focusing on
the yearlong internship

4. Ongoing professional development, sup-
porting clinical instructors as they work with
interns and beginning teachers

Because of staff and curriculum changes at Blythe
Elementary, the senior administrator decided to
discontinue full involvement in the partnership
yet maintain the yearlong internship program.

The successes of the three remaining schools and
UNC Charlotte continue to be revitalizing and
exciting to school and university participants.
The school improvement focus was realized in a
partnership workshop held on October 3, 2000.
Two consultants offered sessions on differentia-
tion of instruction and instructional planning.
Evaluations of the sessions were extremely posi-
tive, centering on how useful the information
was going to be in working with grade-level team
members and students in the schools.

The induction focus has been a highlight of the
partnership. First- and third-year teachers benefited
from individual conferences/work sessions and
support, while second-year teachers participated
in a series of four workshops to assist them in
completion of the North Carolina performance-
based licensure requirement. At the final work-
shop, held on April 26, 2001, feedback from
participants showed that it was helpful to have
guest speakers, time during the school day to
focus on performance-based licensure, and the
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camaraderie of other teachers going
through the process.

In addition to the partnership hold-
ing meetings and workshops, it
produced a directory of telephone
numbers and e-mail addresses of all
teachers in their first three years of
teaching. This simple idea provided
linkage among beginning teachers
in the three schools.

The focus on preservice teacher
education has continued, with year-
long interns being hosted at all three
schools.

The fourth focus, ongoing profes-
sional development, has involved
participation of clinical instructors
in internship orientations and profes-
sional seminars. David Cox Road and
University Meadows elementary
school teachers also have been
involved in minigrant opportunities.

—Joyce Frazier and Janet Finke,
university faculty liaisons

Balanced Literacy Program

Concord Middle School and the Middle Grades
Education Program at UNC Charlotte have
enjoyed an active partnership for several years.
During this time, university students have had

a host of experiences unmatched by any text-
book. In turn, the administration and the faculty
of Concord Middle have engaged in a variety of
opportunities that have strengthened their exist-
ing programs, a portion of which can be credit-
ed to UNC Charlotte’s presence.

The Balanced Literacy Program is an extension
of this partnership. Specifically, Concord Middle
has been concerned with the lack of growth in
reading among its students and with the lack of
understanding of adolescent literacy issues ex-
pressed by teachers. Therefore this project has
focused on exploring, designing, and imple-
menting a balanced literacy program. Stakehold-
ers include Concord Middle students, parents,
teachers, and administrators, and university
preservice teachers and professors.

The partnership has accomplished many of its
primary objectives and is working on others, as
follows:

Objective 1. Seek out and engage in a variety of
opportunities that will lead to a better under-
standing of what components are present in an
effective literacy program and bow these muist

At the April 2001 conference at UNC Charlotte, all Partnership faculty liaisons made
presentations, some involving children.

be adapted for Concord Middle School, Accom-
plishing this objective involved observations and
dialogue with stakeholders, other professionals,
and the North Carolina Department of Public In-
struction’s consultants; attendance at National
Middle School Association and North Carolina
Middle School Association conferences; intense
training in Thinking Maps (a series of graphic or-
ganizers to help students see relationships
among concepts), with a focus on literacy in the
content areas; staff development led by both the
school and the university liaison and others; and
ongoing work by the partnership’s leaders with
North Carolina Department of Public Instruction
consultants, which emphasized the revised Eng-
lish/Language Arts Standard Course of Study and
creation of an accompanying handbook.

Objective 2. Design and deliver to staff the best
practices involved in this program. Arrange
for consultants. Several experts from Concord
Middle School, UNC Charlotte, the North Carolina
Department of Public Instruction, Cabarrus County
Schools, and elsewhere provided input into the
question, What components are necessary in a
balanced literacy program? They then served as
consultants. For example, David Pugalee of UNC
Charlotte has been a vital link in incorporation of
literacy into the mathematics curticulum.

Objective 3. Purchase materials needed for im-
Pplementation. Both software and publications
were purchased, as were copies of Thinking
Maps materials and a strategies book. (The latter
two accompanied staff development.)



Objective 4. Draft a plan for an effective and
balanced literacy program at Concord Middle
School, Accomplishment of this objective is in
its initial stages. Thoughtful development of a
fully written plan is a large task!

Objective 5. Implement. This objective cannot
be pursued until the written plan is completed.
However, teachers now routinely discuss literacy
issues in team, grade, and whole-faculty settings.
UNC Charlotte students are a part of these meet-
ings as clinical students and yearlong interns.

—Jeanneine Jones, university faculty liaison

Yearlong Internships

Before 1997 and the onset of funding for the
partnership, student teachers, cooperating
teachers, and university faculty reported in eval-
uations that 15 weeks of student teaching was
not long enough or sufficiently comprehensive
to prepare teachers as beginners in the teaching
profession. In other evaluations the consensus
was that preservice teachers needed more time
in school classrooms and a stronger link be-
tween campus courses and experiences with
children. Also, university education faculty
wanted early clinical experiences to be richer
and better connected to the realities of school.

The yearlong internship was planned and piloted
in 1997-98 to address the concerns just men-
tioned. At first, student participation was volun-
tary. Full implementation was achieved in 1999-
2000; that is, all prospective teachers except those
in fine and performing arts were required to par-
ticipate. Full implementation brought increased
value, clarity, and structure to clinical experiences.
It led university faculty to look more closely at
course sequencing, early field experiences, and
the quality of supervision. Overall, the collabora-
tion required to implement the yearlong intern-
ship has had a positive ripple effect (value added)
at both the university and the school level.

The yearlong internship entails two semesters,
the first involving university students in part-
time clinical experience in a classroom, side

by side with college courses, and the second
involving them in full-time student teaching.
Throughout the two semesters, interns work
with the same cooperating teacher. In the first
semester, they observe, assist the cooperating
teacher and children in multiple ways, and en-
gage in clinical activities required as part of cam-
pus courses. They also attend teacher workdays
at the beginning of the school year, become
familiar with the total school environment, take
part in schoolwide activities, and participate in

parent meetings. The cooperating teachers play
an active role in identifying meaningful activities
and experiences for interns and in helping in-
terns become an integral part of the faculty.

In the second semester, interns typically move
swiftly into the role of student teacher and con-
centrate more fully on the dynamics of the class-
room. This includes trying out effective teaching
strategies, classroom and student management
techniques, and options for overall classroom or-
ganization.

Once the yearlong internship was implemented,
the role of the cooperating teachers was both
expanded and advanced in responsibility. This
led to the creation of a new role for teachers,
clinical instructors, to distinguish them from the
traditional cooperating teachers. Clinical instruc-
tors are selected for their effectiveness as teach-
ers, their skill in mentoring prospective teachers,
their demonstrated professionalism, and their
dedication to giving back to the profession by
coaching future teachers. They work with the
same students for two semesters, modeling
exemplary professional performance and behav-
iors and remaining fully involved in the class-
room. They do not receive formal mentor training,
but the partnership does conduct orientations on
their responsibilities.

The results of a quasi-experimental study follow-
ing the first two years of implementation provided
evidence of the benefits of a yearlong internship
over traditional student teaching. Feedback since
then, collected annually by the Office of Field
Experiences from the various stakeholders (e.g.,
interns, clinical instructors, and principals), has
supported continuation of the internship.

Feedback from the interns indicated that they
found their clinical instructor to be an invalu-
able component of the internship. They also
noted that the internship made it possible for
them to become a part of the school community,
to see the full school year in progress, and to
achieve a better understanding of school poli-
cies and procedures.

School personnel indicated some similar and
some different reactions. Clinical instructors
reported that important improvements in learn-
ing to teach were accomplished by having in-
terns participate in teacher workdays and the
opening of school and by exposing them to
school procedures and the ways in which
classroom rules and procedures are established.
Most important, interns learned more, firsthand,
about the individual needs of students.
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School administrators reported that the yearlong
internship helped create better-qualified teach-
ers. It provided prospective teachers with a
smoother transition to student teaching, gave
them more hands-on experience, and helped
them understand the day-to-day operations of
school better. Also, it helped teachers become
more aware of current trends in education and
enhanced the professional development of clini-
cal instructors, Principals reported selecting
clinical instructors more carefully and claimed
that such teachers became more thoughtful
about their role in working with interns. The
principals also said that they valued having more
adults in classrooms to assist with student learn-
ing and that they watched the professional
growth of interns with an eye to future employ-
ment.

—Vicki Jaus, director of field experiences,
and Melba Spooner, faculty coordinator
of the Partnership, UNC Charlotte

Collaborative Research Financed

by Minigrants

An original expectation of the Partnership was
that research would increase emphasis on col-
laboration, applied research, and evaluation in
schools to improve teaching and learning. An-
other expectation was that it would increase the
access of teachers, administrators, counselors,
and others in schools and universities to current
knowledge on teaching and learning, thereby
narrowing the research-practice gap and con-
tributing to more effective school programs.

In 1998-99 the Partnership piloted 10 minigrant
research projects to encourage collaboration be-
tween university and school faculty. In the two

years since, it has funded 24 additional projects.

An example of one of the projects funded in
2000-2001 is a Comparison of Two Direct Instruc-
tion Reading Programs on the Achievement of Ele-
mentary Students with Mild Disabilities. Its goal is
to compare the effectiveness of two Direct In-
struction reading programs, Reading Mastery: Fast
Cycle and Horizons: Fast Track, on the literacy
growth of students with mild disabilities. (Dérect
instruction is systematic explicit phonics instruc-
tion.) The objectives of the study are as follows:
1. To increase the reading skills of children
with disabilities
2. To compare the reading growth of students
with mild disabilities in two Direct
Instruction programs

3. To provide preservice teachers with oppor-

tunities to practice instructional strategies
that are effective in addressing skill deficits
in reading, and to participate in classroom-
based research

4. To sponsor training sessions on the correct
implementation of the two reading programs
and on data collection using the North
Carolina Kindergarten-Second Grade
Literacy Assessment

5. To collect data on teacher satisfaction with
salient features of each program and anec-
dotal data regarding conditions for choosing
one program over the other

Two special education teachers in Cabarrus
County Schools who were using the Reading
Mastery program and were interested in compar-
ing it with the Horizons program were identi-
fied. Materials were purchased, and the teachers
were trained to implement the Horizons pro-
gram. The two teachers identified, as partici-
pants in the study, two groups of four students
each who placed at an instructjonal level appro-
priate for Reading Mastery and Horizons. A year-
long intern working with one of the teachers
pretested the identified students on the Cabarrus
County K-2 Literacy Assessment and the reading
subtests of the Woodcock-Johnson Psycho-
educational Battery. Students at each school
then were randomly assigned to either Reading
Mastery or Hotizons.

Throughout the school year, the special educa-
tion teachers provided daily instruction for the
students. Checks were conducted regularly to
determine how reliably the teachers were follow-
ing correct instructional procedures. In May 2001
the tests were administered again. The teacher
assessment and teacher satisfaction data are cur-
rently being analyzed. If funded, a second phase
of the study will be conducted during the 2001-2
school year, and the data from it will be aggregated
with the data collected during the first year.

Alhough the research for this project is not yet
complete, preliminary results indicate that its
implementation has been of value. The partner-
ship has benefited by having a strong placement
for a special education intern that has coincided
with the strategies taught in the university’s cur-
riculum for special education majors. The intern
has benefited by having the opportunity to par-
ticipate in the research. Teachers have benefited
by having the extra assistance of the intern, who
has made the additional requirements of the
study more manageable. The students have ben-
efited from instruction that includes elements



identified by a large body of research as essential
to the successful acquisition of beginning read-
ing skills for students with disabilities.

—Susan Gibbs and Nancy Cooke, university
Jaculty liaisions, and Melba Spooner, faculty
coordinator of the Partnership, UNC Charlotte

Impediments

The Partnership has identified two impediments
to successful collaboration: time and resources.
University-school team efforts such as the liaison
roles, minigrant action-research projects, and
teaching of university courses on school cam-
puses call for changed roles and responsibilities.
The work of the Partnership faculty cannot be

a duty added to an already heavy workload. The
size of the existing faculty in both education and
arts and sciences is not sufficient to meet the
magnitude of needs.

As roles and responsibilities change, the issue of
adequate funding to support the time commit-
ment looms larger. The limited resources also
mean that the “wealth” does not get spread to
as many schools and school districts as the Part-
nership would like. Without funding, faculty,
and especially university students, cannot travel
to more remote schools and districts whose
involvement would certainly add value to both
university and P-12 school programs.

Lessons Learned

A very important lesson learned is that the Part-
nership needs committed participants from the
P-12 schools and from the university. The most
successful partnerships have been those in
which the university liaisons and the school
administrators and teachers have made the part-
nership goals professional priorities. Partnership
work must be a natural and authentic part of the

Beginning teachers attend the final meeting of the Multi-School
Partnership's induction program.

day-to-day workload and not an add-on responsi-
bility. Feedback from participants indicates that
the yearlong internship and minigrant program
have provided both personnel and funds to sup-
port instruction and learning for P-12 students.
The value added must be balanced between the
two entities—the university and the P-12 school.

Two components of the Partnership that began
with its original funding are the yearlong intern-
ship for teacher education students and the min-
igrant program. The internship provides
prospective teachers with a smoother transition
into the “solo” phase of their career. This transi-
tion positively affects learning outcomes for
P-12 students. The minigrant program enables
university and P-12 faculty to engage in short-
term projects and research that provide data
about children’s learning needs, and it provides
resources to supplement instruction to accom-
modate those needs.

Next Steps and Future Aspirations

As explained earlier, UNC Charlotte’s partner-
ships are two-year projects. Seven partnerships
will begin in fall 2001 and continue through
spring 2003. These include two former projects
that are being continued and expanded, the Bal-
anced Literacy Program and the Multi-School
Partnership. Five collaborations are wholly new:

1. Support for teachers, particularly lateral-
entry teachers, in addressing student perfor-
mance issues, with Randolph Middle School
(Charlotte-Mecklenburg Schools)

2. Inquiry and effective science instruction at
the middle-grades level, with Gaston County
Schools

3. Kinder training (a professional development
program) for teachers of at-risk preschool
children, with Thompson Child Development
Center

4. An institute for preparing teachers for certifi-
cation by the National Board for Professional
Teaching Standards, with Cabarrus County
Schools

5. Support for the professional development of
teachers through candidacy for certification
by the National Board for Professional
Teaching Standards, with Charlotte-
Mecklenburg Schools

The minigrant program continues to be success-
ful and is a good avenue for engaging education
and arts and science faculty with multiple teach-
ers on projects focused on specific instructional
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programs or techniques. The 2001-2 minjgrant
awards (10 at $1,500 each) will be announced in
mid October.

Through continuation of Partnership funds, the
yearlong internship program will remain an inte-
gral part of most undergraduate teacher educa-
tion programs.

The Partnership advisory council will continue
to guide Partnership efforts. Last year the council
began a discussion regarding a beginning teacher
initiative. During this critical time of teacher
shortage, the need is not only to support begin-
ning teachers so that they sustain their energy,
enthusiasm, and effective instruction, but also to
recruit and attract more talented young people
into the teaching profession. During the past
year, a focus group was conducted with former
graduates to discuss what they perceive to be the
most basic and major needs of beginning teach-
ers. In 2001-2 the council will create a task force
to study ideas related to supporting teacher de-
velopment (especially beginning and lateral-entry
teachers) and issues related to behavior manage-
ment programs. It then will undertake activities
to develop teachers’ ability to manage learning
situations so that student behavior improves and
teachers can promote learning and high-level
academic performance in all classrooms.

A very successful First Annual UNC Charlotte
University-School Teacher Education Partner-
ship Conference was held in April 2001. All
Partnership participants were invited—advisory
council members, P-12 faculty liaisons and
teachers engaged in Partnership activities, and
university faculty liaisons and other faculty
engaged in Partnership activities. About 100
people attended. A daylong event, the confer-
ence was both an opportunity for partnerships
to share assessment data in creative ways and a
celebration of teachers and teaching. It also was
a great way to disseminate ideas and programs
and to acknowledge the achievement of partici-
pants. All minigrant and partnership project
participants presented evaluation and value-
added data. A second annual conference will

be held in spring 2002.

Dissemination of Promising
Practices and Research Findings
During 2000-2001

Presentations

Jaus, V. P. (2001, April 5). Yearlong internships:
Improving preservice teacher preparation.
Paper presented at the First Annual UNC
Charlotte University-School Teacher Education
Partnership Conference, Charlotte, NC.

Jaus, V. P., Cavanaugh, C., Ennis, S., & Rebich, S.
(2000, October 6). Yearlong internships:
Improving preservice teacher preparation.
Paper presented at the 18th Annual North
Carolina Teacher Education Forum, Raleigh, NC.

Spooner, M. (2000, June 6-9). Creating success-
Sul university-school partnerships. Paper pre-
sented at the Sixth German-American Sympo-
sium, The University of North Carolina at
Charlotte, Charlotte, NC.

Spooner, M., & Frazier, J. (2001, March 1-4).
Maximizing best practice and learning
through mini-grant collaborative research pro-
Jects. Paper presented at the 53rd Annual Meet-
ing of the American Associjation of Colleges for
Teacher Education, Dallas, Texas.

Spooner, M., Frazier, J., & Finke, J. (2001, Septem-
ber 27-28). A multi-school university partner-
ship for school improvement. Paper presented at
the 19th Annual North Carolina Teacher Educa-
tion Forum, Raleigh, NC.

Publications

Spooner, M., Flowers, C., Lambert, R., &
Algozzine, R. (2001). Is more really better?
Examining the benefits of a yearlong teaching
internship. Manuscript submitted for publication,
The University of North Carolina at Charlotte.
Spooner, M., & Frazier, J. (2001, April). UNC
Charlotte and School Partners Conference
proceedings journal, 1st Annual U-STEP Con-
Jference at The University of North Carolina at
Charlotte. Charlotte, NC: UNC Charlotte. (This
publication provides a description of all partner-
ships at UNC Charlotte during the 2000-2001
academic year.)



The reach of the Triad partnership, consisting of
The University of North Carolina at Greensboro
(UNCG) and the Guilford and Rockingham county
schools, is broad. In 2000-2001, collaborative
school improvement and research projects, ac-
tivities of the Clinical Faculty Cadre, the Summer
Leadership Institute, and five professional devel-
opment workshops involved teachers and ad-
ministrators from 51 schools in Guilford County
and 11 schools in Rockingham County. Projects
and programs often drew the participation of
interdisciplinary and multigrade teams. Although
the faculty of the UNCG School of Education
initiated many projects, several projects engaged
departments in the university’s College of Arts
and Sciences and School of Health and Human
Performance. The partnership continued to sup-
port the work of established elementary, middle,
and high school professional development
schools (PDSs), while encouraging the develop-
ment of more PDSs. Two schools in Rockingham
County initiated PDS activities with university-
school planning sessions and workshops dealing
with technology, literacy, and coaching. Place-
ment of interns (preservice teachers) at the new
sites will begin in August 2001.

In 2000-2001 the partnership was committed to
increasing its emphasis on evaluation. It required
people requesting financial support from the
partnership to include a detailed assessment
plan. Also, at the end of the year, prin-
cipal investigators were asked to report
on their projects’ impact.

Activities

Schoolwide Implementation

of Balanced Literacy

One of the biggest challenges that
educators face in implementing school-
wide change is to find time for plan-
ning, especially in elementary schools.
Because of the press of daily duties,
teachers rarely have time to focus

on and implement new instructional
strategies, much less to collaborate
with their colleagues.

During spring 2001, Jamestown Elementary
School (Guilford County) used partnership
funds to hire substitutes so that all of its class-
room teachers could meet in grade-level groups
with the school’s curriculum facilitator to plan
and develop materials. The focus of the meet-
ings was collaborative planning for more effi-
cient implementation of the Guilford County
Schools’ new balanced-literacy program, a teach-
ing approach in which all elements of reading,
writing, and language are woven into the stu-
dents’ learning to read. All the grade-level
groups did long-range planning and discussed
the use of graphic organizers (pictorial,
sequenced presentations of information) and
newly adopted publications. Also, the groups
developed learning materials and compiled them
in resource notebooks for teachers and interns.

To evaluate the impact of partnership funds,

the literacy facilitator and a university faculty
member collected three types of data. Both
before and after their grade-level work, teachers
completed questionnaires based on the Con-
cerns-Based Adoption Model (a reliable evalua-
tion tool that identifies shifts in teachers’ con-
cerns about instructional programs). The teachers
also responded to open-ended questions about
the grade-level planning sessions and conducted
analyses of the students’ end-of-grade test scores.

The teachers’ level of concern was high for most

el

At a workshop, mentors and cooperating teachers prepare a guide for new teachers
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of the items on the questionnaire. Their con-
cerns, however, were professional and proactive.
As the teachers worked together, they became
comfortable and appreciative of collaborative
activities with other teachers, university faculty,
and interns. They continued to be concerned
about the amount of paperwork that they were
required to do, students’ readiness to be inde-
pendent learners, and evaluation of the impact of
the balanced literacy program on their students.

An examination of the end-of-grade scores on
reading tests showed that, in the third grade,
73.2% of the students passed in 2001, compared
with 70.6% in 2000, and in the fifth grade, 90.0%
passed in 2001, compared with 72.4% in 2000.
Among fourth graders, the passing rate in read-
ing dropped by 2%; however, fourth-graders’
writing test scores increased by 30%.

A number of factors were involved in the im-
proved performance, among them, the collabo-
rative planning time that this project provided; a
tutoring program started two years ago with
partnership funds; and development or acquisi-
tion of reading materials for students and
instructional materijals for teachers, also supported
by the partnership during the last several years.

Network of English-as-a-Second-Language
Teachers

In 2000-2001, faculty members from the School
of Education and the College of Arts and Sciences
initiated a program of professional development
and curriculum assessment that will have an im-
pact on students in English-as-a-second-language
(ESL) courses for a number of years to come. As
the faculty members explained, in elementary
and secondary schools, there often is only one
ESL teacher per school. So ESL teachers may
have the opportunity to share information about
methods and resources only when they take
courses or attend meetings of professional orga-
nizations. The overarching purpose of the pro-
ject, then, was to provide the teachers with an
opportunity for intraprofessional and interinsti-
tutional dialogues while sharing information
about ESL teaching resources.

With support from a partnership grant, 12 ESL
teachers at the elementary, middle, and high
school levels purchased instructional materials.
They then reviewed and evaluated the materials,
using the same assessment instrument. After-
ward they met to present information about the
effectiveness of the instructional materials and
to share suggestions on the use of the products
that they had chosen. The teachers’ evaluations

of the resources are available on the Web at
http://www.uncg.edu/cui/courses/antonek/
605/syllabus.htm. The site will be maintained as
a vehicle for future communication and collabo-
ration among ESL public school teachers and
UNCG students in the ESL Master of Education
and licensure programs. Finally, the workshop
participants planned to present their findings at
professional meetings.

The project participants reported that they had
benefited from having the opportunity to share
evaluations of the new materials and to examine
ways to adapt instruction to meet the learning
needs of all students. In addition, they had bene-
fited from their discussions on other issues of
ESL teaching, such as state assessment, funding
and activities for field experiences, and identifi-
cation of ESL learners who also have special
needs. Most important, the participants—teach-
ers and university faculty members—reported
that they appreciated the opportunity to interact
with other professionals and to form collabora-
tive relationships. All the participants expressed
interest in maintaining communication through
a listserv (an electronic distribution list) and the
Web site, in meeting for inservice workshops,
and in collaborating on professional develop-
ment and student achievement projects.

Reading Renovation

Reading Renovation, a project involving tutoring
and research, encompassed many of the goals of
the Triad partnership. It was collaborative; it im-
proved the yearlong internship; and it improved
P-12 teachers’ ability to use test data to modify
instruction. Also, it attended to individual differ-
ences among students, and it enhanced student
achievement through tutoring. Further, it evalu-
ated its efforts and disseminated the findings.

Jesse Wharton Elementary School has a long
history as a PDS and a strong commitment to
collaboration among university faculty, school
administrators, and school faculty. Faced with
helping at-risk students pass the fifth-grade
gateway (criteria for promotion to sixth grade),
university and school faculty together developed
an assertive plan for involving interns and teach-
ers in a tutoring program.

Under the guidance of on-site teacher educators
(master teachers who supervise interns and stu-
dent teachers), 21 interns in the Master of Edu-
catjion program served as tutors for fifth-grade
students who were reading below grade level.
The interns based their interventions on the stu-
dents’ performance on fourth-grade end-of-grade



tests, results from an informal reading inventory,
and personalized education plans written by
classroom teachers.

As the interns worked with the fifth graders,
they applied the knowledge and skills that they
were acquiring in their university methods
courses on literacy and differentiated instruc-
tion, interweaving theory with what they were
experiencing in the classroom. To further the
collaboration and to make use of both academic
and practical expertise, Jesse Wharton teachers
and the university PDS supetvisor co-taught the
UNCG teaching methods courses.

Twenty-three students were identified at the
beginning of the school year as reading at the
two lowest levels. At the end of the year, 19 had
moved up one grade level, and 3 had moved up
two grade levels. Fifteen of the students passed
the fifth-grade end-of-grade reading test. The
teachers reported that the one-on-one relation-
ships and the consistent, individualized tutoring
had resulted in gains for their students.

Professional Development Workshops

The Triad partnership is committed to collabora-
tion among professionals and community mem-
bers who have an influence on the academic
achievement of students. To that end, in 2000-
2001 the partnership developed and presented a
number of workshops in which university faculty,
teachers, researchers, and policy makers shared
information about current research and best
practices. All the workshops included opportu-
nities for conversations and networking among
the participants.

At a meeting early in the 2000-2001 academic
year, teachers, administrators, and university
faculty determined that one area of need was
support and skill-building for on-site teacher
educators. In response, in collaboration with the
Coach?Coach program, the partnership devel-
oped a two-part workshop, Cooperating Teach-
ers Forums. Schoolteachers and university faculty
led conversations about orientation, communica-
tion, evaluation, and classroom management.

Also, with the contemporary emphasis on evalu-
ating student learning, it was timely to offer an
Assessment and Achievement Workshop. This
event, presented by faculty members in UNCG’s
Department of Educational Research Methodology,
involved professional education students, uni-
versity faculty, and schoolteachers in examining
the structure of standardized testing and the
ways in which testing scores could be interpret-
ed and used as guides for curricular changes.

The Summer Leadership Institute, on the theme
“Understanding Diversity, Eliminating the
Achievement Gap,” was a four-day seminar. The
keynote speaker, Dwight Pearson of the North
Carolina Department of Public Instruction, pre-
sented compelling research findings about the
achievement levels and the academic needs of
students in North Carolina. University and school
faculty members spoke about best practices for
meeting the educational needs of all students and
shared information about teaching methodolo-
gies, after-school programs, and tutoring initia-
tives that have improved student learning.

Collaboration was an invaluable aspect of the
Summer Leadership Institute. UNCG and North
Carolina Agricultural and Technical State Univer-
sity developed the institute together. Participants
came from 16 schools in three school districts. At
each session, teachers, administrators, professional
education students and faculty, and community
leaders shared their experiences and made con-
nections for future work together. On the closing
day of the institute, principals from 12 schools
joined the teachers to learn and talk together.

Clinical Faculty Cadre

The Clinical Faculty Cadre of the Triad partner-
ship provides expert teachers with an opportu-
nity to share their knowledge and skills. They
teach professional education courses, assist in
the development of curriculum, and participate
in other professional activities, such as review of
standards, assessment of portfolios, and presen-
tations at professional meetings. At the same
time, the partnership provides professional de-
velopment opportunities for the members of the
cadre and recognizes their work with stipends
and certificates of appreciation.

During 2000-2001, 14 public school educators
taught university courses, often with university
faculty members or school colleagues. In many
cases they taught the courses in the schools in
which interns and student teachers were work-
ing. The clinical faculty members brought to the
courses not only their practical experience but
also their thorough knowledge of the school
setting. Clearly this arrangement bridged the
gap between theory and practice.

In other cases, members of the Clinical Faculty
Cadre participated in the initiation of programs
with long-term value for preservice teachers and
continuing educators. For example, faculty mem-
bers of UNCG’s Department of Library and Infor-
mation Studies and Department of Curriculum
and Instruction teamed with schoolteachers to
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explore ways of assisting people who were seek-
ing certification by the National Board for Profes-
sional Teaching Standards (NBPTS). As a first
step, with funding from the partnership, the
group attended the Third Partnership Confer-
ence for Graduate Programs, held in Washington,
D.C.,, and sponsored by NBPTS and the National
Council for Accreditation of Teacher Education.
Building on that experience, the members of the
group plan to attend other training sessions in or-
der to develop workshops at UNCG to assist
candidates for NBPTS certification.

Impediments

Clearly there are significant demands on person-
nel and financial resources, yet there also are
limits to what people and money can accom-
plish. Although many university and school fac-
ulty members are fully aware of the work of the
partnership and participate in its activities, oth-
ers require more information and support. The
coordinator must devote considerable time to
ensuring that the partnership expands its in-
volvement in collaborative activities, that pro-
jects are well connected to the goals of the
University-School Teacher Education Partner-
ship program, and that the results of partnership
activities are disseminated. In the 2001-2 aca-
demic year, the coordinator, along with a field
supervisor, will increase the amount of time that
she spends working with partnership schools,
both in communication and in the field.

In addition, the financial support of the partner-
ship is essential for many projects. Although
funding provided important resources for many
of the schools, all the projects could have had a
greater impact if more funds had been available.
In the 2001-2 academic year, the coordinator
will encourage partnership schools to find addi-
tional sources of funding for their projects, and
assist them in doing so.

Lessons Learned

In the 1999-2000 academic year, participants in
partnership activities expressed concern that
one of the partnership’s programs, Collaborative
School Improvement and Research Projects, did
not have sufficient funds to support its work. To
address that concern, the limit on awards was
increased from $1,500 in 1999-2000 to $5,000
in 2000-2001. This change seemed to alleviate
the concern.

At the same time, however, the partnership re-
quired that proposals include (1) a description
of the ways in which the project would address
partnership goals, (2) a detailed budget, and

(3) a plan for evaluating the impact of the pro-
ject. Initially, potential participants expressed
dissatisfaction with the requirements. Some said
that the requirements were too demanding of
their time. Others (who were not on the univer-
sity faculty and did not have research experi-
ence) said that they did not have the skills to
write proposals in the required format. The
coordinator provided guidelines and information
about proposal procedures and, in some cases,
worked with project leaders to define their
research questions, budgets, and assessment
processes. All the proposals that were initiated
were ultimately submitted.

Despite the increase in funding, however, pro-
posals came in slowly. Only six had been sub-
mitted by the original proposal deadline. The
coordinator continued to explain partnership
activities and to solicit proposals at professional
meetings throughout the academic year. Fre-
quent communication and a strong on-site pres-
ence by the coordinator and the field supervisor
were appreciated by the participants and might
well have encouraged expanded participation in
partnership activities.

Finally, all the projects involved schools in Guil-
ford and Rockingham counties. In some cases,
however, the nature of the teaching field may
require that schools in other counties be included.
For example, there are not large numbers of ESL
and physical education teachers in the partner-
ship counties. The partnership will examine the
appropriateness of including teachers from
other local school districts in order to increase
opportunities for collaboration and communica-
tion within these disciplines.



Elementary school students participate in a collaborative literacy
program.

Next Steps and Future Aspirations

In the 2001-2 academic year, the partnership
wants to expand its reach. It would like to pro-
vide programmatic support for more projects
and to involve more participants. Most impor-
tant, it would like to emphasize collaboration on
programs that improve student outcomes, pre-
service preparation, and ongoing professional
development.

Specifically, the partnership will continue to do
the following:

* Support projects that emphasize the goals of
the University-School Teacher Education
Partnership and that carefully evaluate their
impact on student achievement, preservice
preparation, and continuing professional
development

Emphasize collaborative activities that involve
more of the professionals who work at PDSs

Encourage professionals who are not involved
directly in PDS activities to adopt PDS models
for their work

Support the development of new PDSs that
include interns and faculty in elementary edu-
cation, middle-grades education, secondary
education, K-12 specialty areas, school
administration, and counselor education

« Engage in collaborative activities with the

coordinators of other education initiatives to
align the work of the partnership,
Coach2Coach, NC TEACH, and others

In addition, the partnership will undertake these
activities:

Encourage participants in previous projects to
expand their research scope and develop
extensions of their original projects when
appropriate

Encourage additional faculty and teachers
from the arts and sciences to develop and
implement partnership projects

Encourage interdisciplinary projects

Encourage participants to disseminate their
findings through presentations at professional
meetings and through publications

Expand the schedule of professional develop-
ment workshops, with programs designed to
meet the needs of classroom teachers, preset-
vice teachers, and university faculty, and with
emphasis on supporting cooperating teach-
ers, mentors, and beginning teachers

Provide expanded on-site support, including
workshops on proposal writing, for faculty
members and interns as they develop and
implement collaborative school improvement
and research projects
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The University of North Carolina at Pembroke

in partnership with Anson, Bladen, Columbus, Cumberland, Hoke,
Moore, Montgomery, Richmond, Robeson, and Scotland County Schools,
Whiteville City Schools, and Fort Bragg Schools

During 2000-2001 the University-School
Teacher Education Partnership based at The
University of North Carolina at Pembroke
(UNCP) focused on strengthening the teacher
education program and the quality of education
for children in the partnership area. Operating
under a newly restructured format, the partner-
ship included three major initiatives: (1) the Pro-
fessional Development Collaborative, (2) Services
and Programs for Children and Youth, and

(3) School Improvement Collaborative Projects.

The partnership selected the Professional Devel-
opment Collaborative (PDC) as its first priority
for development. The PDC is organized into
three committees reflecting the full range of
professional development: preservice, induc-
tion, and career. Cochaired by a school teacher
or administrator and a teacher education faculty
member, each committee determines its own
membership, constructs its own budget, and
develops a plan of action for the school year.

The Preservice Committee is made up of five
subcommittees representing the various teacher
education programs: birth to kindergarten, ele-
mentary K-6, middle grades, K-12 programs,
and secondary 9-12. School teachers and adminis-
trators, program graduates, and university faculty
are represented on all of them. In 2000-2001
each subcommittee had a plan of action related
directly to the needs of its particular area. The
common goal of all five subcommittees is to
strengthen education in the public schools and
in teacher preparation through collaboration.

The Induction Committee’s mission is to develop
ways to support beginning teachers in the
UNCP service region. The committee includes
initially licensed teachers, school administrators,
unjversity faculty, school district administrators,
and master teachers.

The Career Committee’s mission is to improve
the quality and the delivery of professional de-
velopment programs and services for experi-
enced teachers in the UNCP service region. The
committee consists of schoolteachers, teachers
certified by the National Board for Professional
Teaching Standards, school administrators, uni-
versity faculty, and university administrators.

Activities

Action Research

A major emphasis of UNCP partnership efforts
during 2000-2001 was action research. Action
research is seen as a useful methodology for
teachers to test new ideas and participate in pro-
fessional development that goes beyond the rou-
tine inservice experience offered through the lo-
cal school district. The goal is to allow teachers
to follow their interests and address their needs
while expanding their repertoire of teaching
skills and improving student learning.

To promote action research, the partnership of-
fered minigrants to individual teachers or teams
of teachers within the service region. The Office
of University-School Programs solicited propos-
als for action research projects from all schools
in the southeastern region of North Carolina.
Grant proposals were received from 18, and
grants of $1,000-$1,500 were awarded to 8.
Special consideration was given to projects de-
signed to close the achievement gap and to im-
prove students’ performance on state tests. The
eight projects took place in 2 high schools, 1
middle school, and 5 elementary schools in six
North Carolina counties, all classified as “low-
wealth.” Each project had the involvement and
the collaboration of a UNCP faculty member.

Four of the eight projects are described in the
following sections.

Differentiated Instruction

Project goals: to increase academic achieve-
ment, to decrease the student dropout rate, and
to close the achievement gap between minori-
ties and nonminorities

Description: Some students entering East Colum-
bus High School have been found to have defi-
ciencies in reading, writing, and mathematics.
As a result, they struggle with the North Carolina
Standard Course of Study. Tenth-grade teachers
thought that constructivist classrooms might
provide instruction intensive enough to elimi-
nate or reduce some of the students’ academic
deficiencies. The constructivist approach pre-
sents students with opportunities to build on
prior knowledge and understanding to construct



new knowledge and understanding from authen-
tic experience. Students confront problems full
of meaning because of their reallife context. In
solving these problems, students are encouraged
to explore possibilities, invent alternative solu-
tions, collaborate with other students (or exter-
nal experts), try out ideas and hypotheses, revise
their thinking, and present the best solution
they can derive.

Selected teachers agreed to redesign their teach-
ing strategies to incorporate elements of con-
structivism, including layered curriculum (a
completely student-centered teaching method
that uses a triangular-shaped model containing
three layers, each requiring a higher level of
understanding) and differentiated instruction
(meeting each student where he or she is and
helping the student progress, usually by offering
several different learning experiences in
response to varied needs). Seven teachers
worked with groups of seven students. The
teachers assessed each student’s readiness to
learn, interests, learning styles, experiences, and
life circumstances through this project. Then
they provided instruction intended to maximize
students’ growth by meeting each student
where he or she was and helping the student
progress. Learning activities and materials were
varied by level of difficulty (to challenge stu-
dents at different readiness levels), by topic (in
response to students’ interests), and by students’
preferred ways of learning or expressing them-
selves. In practice, the approach involved offer-
ing several learning experiences in response to
students’ varied learning styles and needs.

Materials obtained through the grant made this
small-group instruction possible. The teachers
documented the progress made by their stu-
dents and shared the information with the stu-
dent assistance team monthly. (The student as-

Susan Williams of C. Wayne Collier Elementary School in Cumber-
land County works with students using Math Fun Packs as part of
an action research project.

sistance team evaluates and addresses difficulties
encountered by students that interfere with
their academic performance. When students ex-
perience problems in their lives, school achieve-
ment and peer relationships often are affected.)
Also, the teachers communicated daily with the
assistant principal regarding each student. Each
teacher reported satisfaction with this method
of instruction and with students’ learning gains
as evidenced through performance on class-
room exercises, homework assignments, and in-
class testing.

One of the grant recipients described her in-
volvement and its outcomes this way:

We bave known for some time that no two
students are alike or learn in the same way.
Through the action research grant, I sought
to further develop myy classroom to provide
maultiple patbs to learning so that students of
differing abilities and needs were afforded
equally appropriate ways to understand and
apply the material. The outcomes obtained
through the action research were students
becoming more responsible for their own
learning, increased student performance,
and increased excitement for learning.

Matbh, Family Style

Project goals: to increase end-of-grade assess-
ment scores, to promote overall family interest
in mathematics, and to provide parents with in-
structional mathematics tools that will enable
them to work better with their children at home

Description: Math, Family Style at Union Chapel
Elementary School in Robeson County was de-
signed to help meet the needs of second-grade
students in mathematics. Sixty-four students par-
ticipated, almost half of whom were identified as
at-risk. Mathematical concepts were introduced
slowly with lots of repetition of what was previ-
ously learned. Reteaching and remediation were
seen as important parts of classroom instruction.

Each teacher devoted two hours per week to a
mathematics night for parents. During the math-
ematics night, teachers showed parents how to
use everyday-living routines to teach logical
thinking and various other mathematical con-
cepts and how to make mathematical games and
exercises from everyday items that they use
around the home.

Parents responded favorably to the program.
Student achievement increased, and teachers re-
ported gains in mathematics skills in all classes
and increased parent involvement.
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Following is a representative com-
ment from a participating teacher:

Despite what we often think,
Dparents do want to be involved
in their child’s learning and
will if given the opportunity.
Your grant gave us a way to
provide parents with that
opportunity.

Improving Organizational
Skills and Reading
Performance Through
Formula Three Reading
Project goals: to improve students’
organizational skills and reading
performance

Students at Prospect Elementary School in Robeson County receive instruction from
their third-grade teacher, Garcie Locklear, on the computerized Starr Reading Program.
mentary School in Scotland County The software was obtained through an action research project conducted by the school.

has found the Formula Three read-

Description: South Scotland Ele-

ing program successful in working

with students from varying academic back-
grounds. Formula Three is an intensive phonics-
based program that centers on written communi-
cation, It emphasizes decoding, encoding, and
processing the written word. The program is
based on two levels: first skills, then application.
To help students decode words in their reading,
they are taught different letter combinations that
make certain sounds. By learning rules that apply
to phonetic structure and word spellings, students
are able to improve in reading, writing, and
spelling.

Working with a group of 40 students who had
demonstrated a lack of participation and a lack
of organizational skills, the Formula Three read-
ing coordinator developed an action research
project designed to counter both problems.
During the first week, teachers collected base-
line data for time on task for each student. Time
on task was recorded through a series of pre-
and post-evaluations. After students received
instruction on how to improve their study
habits, students who had poor study habits and
those who spent less time on task were paired
with stronger students.

To improve individual organizational skills, stu-
dents were issued a variety of items, such as
three-ring binders, page dividers, tabs, zipper
pouches, dictionaries, thesauruses, and daily
planning pages, and received directions on the
use of these items in self-management and orga-
nization. Additionally, student seminars included
such sessions as Getting the Point: Taking Good
Notes, in which students learned about a tech-

nique to help them take better notes; Seeing the
Big Picture: Strategies for Learning and Think-
ing, which presented critical thinking strategies
that would improve school performance; and
Time Management: Discover Strategies for Using
Your Time More Effectively, which involved stu-
dents in assessing their use of time.

Participating teachers administered a pre- and post-
evaluation for each student. An increase in time on
task was evident in an average pre-evaluation score
of 4.25 and an average post-evaluation score of
5.00. A similar increase was shown for paying at-
tention in class: an average pre-evaluation score of
4.33, an average post-evaluation score of 5.63.

Classroom teachers made positive comments on
all the students participating in the project. For
example:

Our project was a big success. The action
research provided direction and allowed us
to focus on a specific problem and work
toward its resolution. Students have benefit-
ed greatly from the project. Their organiza-
tional skills bave improved, which we think
will benefit them throughout their educa-
tional careers. Although [it is] too early to
show substantial gains in reading improve-
ment, we think that over time, improvement
will be shown in several areas because of
their increased organizational sRills.

Improving and Extending

Grade-Level Skills in Language Arts

and Matbematics at the K-3 Level

Project goals: to improve grade-level skills in lan-
guage arts and mathematics at the K-3 level, to



