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Summary Status of High School Innovation Projects under the
Innovative Education Initiatives Act (GS 115C-238)

Backed by an $11 million grant from the Bill and Melinda Gates Foundation, in August
2003 the Governor’s Education Cabinet and the Public School Forum of North Carolina
launched the New Schools Project, a private-public partnership to focus leadership and
financial resources on change in the state’s high schools. Collaborators include:

Office of Governor Mike Easley

NC Education Cabinet

NC Department of Public Instruction

State Board of Education

NC Community College System

NC General Assembly

Office of Lt. Governor Beverly Perdue
NC Independent Colleges and Universities
NC Science, Mathematics and Technology Education Center
Public School Forum of North Carolina
SERVE

The University of North Carolina System
Principal’s Executive Program

The New Schools Project (NSP) is forming partnerships with local school districts and
higher education institutions to provide support to create over one hundred small high
schools across the state. These schools will either be new start-up schools or conversion
schools that use an existing comprehensive facility to house one or more discrete, small
and autonomous schools. These schools will also offer every student a personalized
learning experience and an academically rigorous curriculum in order to prepare all
students for college, work, and citizenship. The NSP is also working to engage key
stakeholders in shaping consensus for change in the state’s high schools and in enabling
action steps to get there.

The clear intent of the NSP is to engender dramatic structural change as opposed to
supporting a “program.” The essential thrust of NSP is straightforward: in order to
improve public high schools everywhere, individual schools must be encouraged and
assisted to invent and implement more effective means of serving students. The successes
of these schools must be sustained, their processes must be .supported, and their new
structures for success must be replicated. The focus of the NSP initiative is the individual
school, but the intent over time is to re-invent high school education in North Carolina.

Governor Easley’s Learn and Earn Early College High School initiative, a project of the
NC Department of Public Instruction and the New Schools Project, was launched in
September 2004 in response to the dire workforce development needs in North Carolina.
The initiative is designed to improve high schools, to better prepare students for college
and career, to create a seamless curriculum between high school and college and to



provide work-based experiences to students. Learn and Earn early college high schools
will meet these goals by establishing autonomous high schools on the campuses of
colleges or universities and providing students the opportunity to earn an associate’s
degree or two years of transferable college credit while still in high school. In an era of
dramatic economic change, Learn and Earn provides a high school experience that
prepares students to meet the needs of a new economic reality. The Learn and Earn Early
College High School initiative submitted a separate status report to the State Board of
Education and the Joint Legislative Education Oversight Committee in September 2005
in accordance with SL 2004-124, Sec. 7.22.

Collectively, the new or conversion high schools and the Learn and Earn early college
high. schools are called High School Innovation Projects (HSIPs). The HSIPs are and
will be operating as Cooperative Innovative High School Programs under the Innovative
Initiatives Education Act (GS 115C-238).

HSIPs in Implementation or Planning for the 2005-06 School Year

For the 2005-06 school year, 75 school sites are either in implementation or planning
with the New Schools Project and the Learn and Earn Early College High School
Initiative. For a lengthier description of each school site, please see Attachment 1.
Eleven new or conversion schools and fourteen early college high schools have opened
for students for the 2005-06 school year. An additional 50 schools are in planning to
open for the 2006-07 school year.

Each of the 11 new or conversion schools are small, thematically-focused, and
academically rigorous high schools. Eight of these schools are health and life science
themed high schools, two are pre-engineering themed high schools, and one is a
computer technology themed high school. The 11 new or conversion schools are located
on 8 existing high school campuses. Over the next three years, those 8 high school
campuses will convert into a total of 22.small, thematically-focused, and academically
rigorous high schools.

The fourteen Learn and Earn early college high schools that have opened for the 2005-06
school year are each located on a community college or university campus. Five of the
early college high school sites were considered “acceleration sites” during the 2004-05
school year. These acceleration sites were in existence prior to the 2004-05 school year
either as an early or middle college. Four of the acceleration sites served students over
the course of the 2004-05 school year. Each of the early college high schools are serving
students from across their respective districts.

Summary of HSIP Support Structures and Design Principles

The New Schools Project and the Learn and Eam Early College High School initiative
provide an integrated support system intended to foster the conditions required to ensure



the long-term success of HSIPs. The integrated support system includes four basic
supports:

e cash grants to support costs associated with planning and implementation;

o coaches, who are experienced and highly trained educational leaders, that will
serve the HSIP Teams with facilitation and process design skills;

e access to successful model schools across the country;

e enrollment in learning networks to share best practices and curriculum
development across the state.

The guiding principles for creating an HSIP must include a strong academic focus that
incorporates autonomy, personalized relationships, accountability, and a focus on equity
and diversity. Each HSIP must incorporate the following characteristics into their
innovative high school program:

Power of the Site: For new or conversion schools, it is integral that the school be
completely a autonomous school. This autonomy allows for the school to structure its
curriculum and student support systems to best meet the needs of its students. In
addition, the power of the small school site allows the school to take advantage of the
community resources available to support and enhance the school’s thematic-focus.

For early college high schools, locating schools on a college campus is integral to student
motivation and success and to an enduring collaborative partnership. It is a visible
symbol to the community of dual accountability for student outcomes and academic
success. Students are treated as college students and see themselves as college
completers.

Teaching and Learning: Developing students’ literacy skills is critical to academic
success. Schools regularly engage students in rigorous, in-depth academic work, use
active intellectual inquiry and sustained writing and revision in all classes. High
standards set for all students; learning is meaningful, engaging and celebrated; learning is
real and connected to world experiences and students’ lives; and school is organized to
support in-depth learning with a diverse student community.

Student Learning: Schools design a system of assessment that provides multiple
opportunities for students to publicly exhibit what they know and can do. Assessments
grow out of classroom work and provide on-going feedback to the school community, the
teacher, the student and the parent on a student’s progress toward achieving academic
proficiency. Assessment is interwoven with classroom activities; student outcomes are
measured using multiple assessments; and assessment informs school-based decisions.

Student Support: ‘Smallness,” no more than 100 students per grade level, helps to
create a learning community for students and teachers and provides opportunities for
flexible and innovative structures to support students both academically and emotionally.
All students are known well not only because the school is small, but also because the
school values and gives priority to small class size and extended time with a teacher both



daily and over the course of the student’s high school years. Enabling students to attain
high standards requires attention to be paid to students’ academic, affective and family
needs; school structure and schedule is organized to support extended relationships with
students; every adult has the capacity and life experience to be an effective counselor.

Democratic School Governance: Purposefully designed structures provide for
everyone’s voice to be heard and respected in the decision-making process with regard to
hiring personnel, managing budgets, determining curriculum and pedagogy, developing
students’ activities and any other policies that affect the daily life of students and faculty.
Shared decision-making supports the intellectual quality of instruction and strengthens
the professional community of a school; issues of teaching and learning are the center of
a dialogue among entire school community; and students and parents are empowered to
participate in the life of the school and to have their voices heard in school-based and
national forums.

Professional Development: Staff participates in on-going, embedded professional
development that focuses on student success. Time during the school day is provided for
staff development and the creation of learning communities. New teachers are mentored
in order to help them to understand and to implement the goals of the community.
Schools are communities of reflective practice and continuous learning; professional
development and growth is expected of all adults; regularly scheduled, sustained
professional development enables adults to model learning communities for students; and
feedback and refinement of practice is the responsibility of all members of the school
community.

Summary of 2004-05 HSIP Support and Assistance Activities

Support for HSIPs is ongoing and both formal and informal. Below are some notable
developments over the 2004-05 school year.

Support Sessions for HSIP Planning Teams

e In October 2004, the New Schools Project and its partners hosted the second
institute to assist planning teams working to develop health and life science-
themed high schools. Teams came to Asheville prepared to share their plan for
redesign, and with the help of Rick Lear from the University of Washington,
planning team members received structured feedback on their plans. NSP also -
laid out expectations about the RFP for implementation, released in December
2004.

¢ In January 2005, NSP and its partners hosted the first institute to support planning
teams from the five Learn and Earn “acceleration site” partnerships. Each team
came to Raleigh with representatives of the K-12 partner(s) and the higher
education partner(s). The two-day support session was structured to reinforce the
design principles of teaching and learning, power of the site, and student support.



Representatives of the Department of Public Instruction and the Office of the
Governor participated and emphasized the importance of this work.

In February 2005, NSP and its partners hosted a two-day winter institute to
support teams from the ten Learn and Earn planning sites. Secondary and
postsecondary partners worked with school change coaches to share their work
and invite feedback and to reinforce the design principles using critical friends
protocols. A representative from the Office of the Governor spoke to the teams
about the importance of this work, the Governor’s support for the initiative and
the status of Learn and Earn funding.

In April and May 2005, NSP conducted two one-day initial support sessions for
R3 (northeastern NC schools) and New Tech planning sites. During these
sessions, NSP reviewed structures of support, design principles, non-negotiables
and introduced planning teams to their coaches and High School Innovation
Project Team manuals.

In August 2005, NSP staff held initial support sessions for planning teams from
Cohort IV international studies schools (in conjunction with Asia Society), Cohort
IV schools of local design, and Cohort V Learn and Earn early college high
schools. NSP staff during these sessions reviewed the need for high school
redesign, discussed the NSP high school redesign design principles and non-
negotiables, and discussed the requirements of the planning grants. Planning
teams also met their coach and began discussing next steps.

Study Site Visits to Model Schools

In January 2005, NSP coordinated a site visit to two early college high schools in
Memphis, Tennessee. In collaboration with the Middle College National
Consortium, NSP staff planned pre-visit readings, on-site seminars focused on the
design principles of student support and power of the site, site visits to Hollis F.
Price Early College High School at Lemoyne Owen College and to Middle
College High School at Southwest Tennessee Community College, and group
debriefings. Five teams of Learn and Earn sites, two representatives from the
Department of Public Instruction and one representative from the NC Community
College System participated.

In February and March 2005, NSP coordinated three site visits to model schools
in California (New Tech High in Napa and Sacramento), New York (Middle
College High School @ LaGuardia Community College, International High
School @ LaGuardia Community College and Humanities Prep) and Michigan
(Mott Middle College High School). Site visits were framed by pre-visit
readings, on-site seminars focused on design principles and group debriefings.
Participants included representatives of thirteen LEAs, higher education partners,
the Department of Public Instruction, the NC Community College System, the
Office of the Governor and the Office of the Lieutenant Governor.



Professional Development Institutes

e In April 2005, NSP hosted a two-day conference focused on developing the
capacity to change instruction. Thom Markham from the Buck Institute for
Education spent one day working with coaches and principals from schools in
Cohorts I, IT and IIT and one day working with teachers from those same sites.

e In June 2005, NSP held its summer institute focused on effective teaching
strategies in redesigned high schools. Teachers and administrators from 26 high
school innovation projects from across the state, most of which are opening this
fall, attended the four day conference. Participants were involved in one of four
professional development strands: project-based learning, on-site professional
development, literacy, and leadership for small school success. School teams also
had extensive time with their coach to continue planning for the opening of
school. '

Leadership Institute for High School Redesign and the Small School Success Network

e NSP formalized an agreement with the UNC Principals Executive Program (PEP)

+ to launch the Leadership Institute for High School Redesign. The Institute will
plan and deliver professional development focused on effective instructional
leadership for principals in redesigned high schools. NSP and PEP also launched
the Small School Success Network (S°N), a program of the Institute, which will
provide a peer support network for principals in redesigned high schools. The
first event was held at the leadership for small school success professional
development strand held at the Summer Institute. The session focused on helping
the principals develop a shared vision of high school innovation, identifying
challenges the principals are or will be facing, and developing a communications
and marketing strategy for their new school. The Institute also held in August its
first series of peer support network meetings for principals in the new small
schools that are opening this fall. The meetings were primarily focused on
challenges the principals were facing in opening their new schools. A summary
of the issues discussed at the first peer support network meetings is attached. S°N
will hold peer support network meetings every two months.

Summary of Policy Development Activities

Over the past year, NSP and the Department of Public Instruction helped eight early
college high school acceleration and planning sites apply for program recognition as a
Cooperative Innovative High School Program under the NC Innovative Education
Initiatives Act. This recognition allowed for the State Board of Education and the NC
Community College System to waive a variety of policy requirements that otherwise
would not have been allowed to be waived. With that recognition, the State Board of
Education granted waivers in the areas of transportation funding, state administrative
support, and school calendar' requirements in March 2005. In addition, the NC



Community College System granted requested waivers in the areas of required minimum
age of students for enrollment in community college courses, enrollment of high school
students in developmental courses, and priority registration of high school students'in
community college courses in March 2005. The New Schools Project staff, in
collaboration with the Office of the Governor, the Department of Public Instruction, the
NC Community College System, and the UNC Office of General Administration, has
also identified and proposed legislative changes that provide all schools a consistent
process by which to address policy barriers.

Summary of Advocacy and Communications Activities
Statewide Action Plan for High School Innovation

In December 2004, NSP, in collaboration with the Office of Governor Mike Easley, the
NC Education Cabinet, the Department of Public Instruction, the State Board of
Education, the NC Community College System, the General Assembly, the NC
Independent Colleges and Universities, the NC Science, Mathematics and Technology
Education Center, the Public School Forum of North Carolina, SERVE, and the
University of North Carolina System released the first-ever statewide Action Plan for
High School Innovation (workbook and companion DVD) at two one-day conferences in
Raleigh and Charlotte. Ninety six of the 115 LEAs in the state attended. The action plan
was officially adopted by the State Board of Education at the August 2004 Board
meeting. The action plan provides evidence on the need for high school reform in North
Carolina and provides schools, districts, and communities with specific action steps to
follow to begin the process of redesigning the high schools in their communities. See
Attachment 2 for a copy of the statewide Action Plan for High School Innovation.

INNOVATOR

In June 2005, NSP began producing and distributing the INNOVATOR, a bimonthly,
electronic briefing focused on high school reform efforts in North Carolina and from
across the nation. The briefing highlights success stories from NC redesigned high
schools, best practices in high school reform, and recent research on high school reform.
The INNOVATOR is distributed to teachers, administrators, coaches, superintendents,
Board of Advisors, Department of Public Instruction staff, General Assembly members,
the Governor’s staff, State Board of Education members, and several other NSP partners.
The INNOVATOR has proven to be a successful communications and advocacy strategy
in providing our school teams, partners, and other stakeholders with information about
high school redesign and the need for change. NSP is currently in the process of
expanding the distribution list to include teachers, administrators, and other stakeholders
not currently involved with the initiative. See Attachment 3 for a copy of INNOVATOR.



Summary of Evaluation Activities

The New Schools Project, in coordination with our evaluation partners, is monitoring and
evaluating each school’s progress in implementing their plan for redesign, as well as their
progress in meeting the needs of each student. Fouts and Associates, our external grantee
evaluators through the Bill & Melinda Gates Foundation, are evaluating and collecting
data on the new and conversion school’s implementation progress. AIR/SRI is
evaluating the progress of the Learn and Earn Early College High School initiative. NSP
is also currently working with SERVE in the development of a proposal to research and
evaluate the Learn and Earn early college high schools.

Next year we will be able to provide attendance data and ABC data for each of the new or
conversion schools and the Learn and Earn early college high schools that are operating
this school year. Data points around graduation rates and higher education persistence
rates for these schools will be available over the next five years.
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North Carolina New Schools Project
North Carolina Department of Public Instruction

Summary of Cohort I School Sites
Awarded Implementation Grants

September 2005

School of Inquiry and Life Sciences (SILSA), Asheville City Schools
Start Date: August 17 ‘
http://www.asheville.k12.nc.us/sites/silsa/default.aspx

Contacts: Robert Logan
Superintendent
Robert.logan(@asheville.k12.nc.us
(828) 350-6145

Greg Townsend

Principal, School of Inquiry and Life Sciences at Asheville
oreg.townsend(@asheville.k12.nc.us

(828) 255-5358

In August 2005, Asheville High School will start an autonomous small school on its
campus, the School of Inquiry and Life Sciences. The school is expected to serve 100
ninth graders this fall, with a total enrollment of 400 students when the school is fully
implemented. In addition to a rigorous academic curriculum and strong student support
from faculty, the school will also provide students with life sciences immersion
experiences each year based on the students’ interests and abilities. These expertences
include service-learning and job-shadowing requirements, as well as an internship during
their fourth year that will be a part of their senior portfolio. Third and fourth year
students will also have the option to enroll in courses of special interest at Asheville-
Buncombe Technical College and the University of North Carolina at Asheville.

New Schools Project 1 NC Department of Public Instruction
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Health and Life Sciences High School, Cumberland County Schools
Start Date: August 25

Contact: William Harrison
Superintendent
billhi@ces.k12.nc.us
(910) 678-2312

Katrenna Rich

Principal, Health and Life Sciences High School
katrennarich@wces. k12.nc.us

(910) 484-8121 x344

The Health and Life Sciences High School will open for the 2005-06 school year with an
expected enroliment of 75 ninth graders and an expected total enrollment of 300 to 400
students when the school is fully implemented. The school will be an autonomous high
school located in a separate building on the Douglas Byrd High School campus and will
serve a diverse group of students from across Cumberland County.

The school’s objectives include providing students with opportunities to develop a strong
foundation in science, math, technology, and communication skills in a real-world
context, to increase student awareness of health-related career opportunities, and to
prepare students for post-secondary education and health-related careers. Students will
lead parent-teacher conferences each semester and will demonstrate their learning
through presentations, projects and work-based learning. Students will have the option to
earn dual credit in college courses at the four partnering higher education institutions,
Fayetteville Technical Community College, Fayetteville State University, University of
North Carolina at Pembroke, and Methodist College. In addition, students will have
opportunities to participate in internships with local health care professionals.

J.F. Webb High School, Granville County Schools
Start Date: August 12

Contacts: Tom Williams
Superintendent
williamst@gces.k12.nc.us
(919) 693-7391

Julie Finch

Principal, J.F. Webb School of Health and Life Sciences
finchj(wges.k12.nc.us

(919) 693-2521

J.F. Webb High School is planning to complete a whole school conversion into three
small, thematically focused high schools by the 2007-08 school year. The J.F. Webb
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School of Health Sciences, the first of the small, thematically-focused high schools, will
open for the 2005-06 school year. Each of the schools is expecting a total enrollment of
no more than 350 students. The planning for the additional two schools, the J.F. Webb
School of Engineering and Skilled Trades and the J.F. Webb School of Business and
Technology, will begin during the 2006-07 school year, with the two schools opening for
the 2007-08 school year.

The three schools will provide a rigorous academic curriculum with access to honors
level, community college level and university level courses. Teachers will collaborate
with business leaders and community members to develop a curriculum that is based in a
real-world context and that is focused on problem solving. In addition, each school will
have an Advisory Network comprised of individuals from related industries, community
colleges, and universities that will provide expertise on post-secondary education and the
world of work.

South Granville High School, Granville County Schools
Start Date: August 12

Contacts: Tom Williams
Superintendent
williamst@ees. k1 2.nc.us

(919) 693-7391

Catherine Brooks
Principal, South Granville School of Health Sciences
brookscfeges.k12.nc.us

(919) 528-1507

South Granville High is planning to complete a whole school conversion into three small,
thematically-focused high schools by the 2007-08 school year. The South Granville
School of Health Sciences, the first of the small, thematically-focused high schools, will
open for the 2005-06 school year. The additional two schools, the South Granville
School of Agriscience and the South Granville School of Business and Finance, will
begin planning during the 2006-07 school year and will open for the 2007-08 school year.
All three schools are expecting total enrollments of no more than 350 students.

Teams and committees of parents, community members, and business partners will help
to collaboratively develop a rigorous curriculum and meaningful programs for the

~ schools. In addition, an Advisory Network of business partners will provide input on the
connections between the schools’ curriculum and the world of work. Students will also
be assigned to a teacher advisor with whom that will work for all four years. Students
will meet with their advisor daily in small groups to discuss each student’s progress and
long-term academic and career goals.

New Schools Project 3 NC Department of Public Instruction
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Newton-Conover Health Science High School, Newton-Conover City Schools
Start Date: August 25

Contacts: Janie Sigmon
Associate Superintendent, Newton-Conover City Schools
Janie_sigmon(@nces.k12.nc.us

(828) 464-3191

Jerry Willard
Director, Newton-Conover Health Science High School
iwill2 1 2@abellsouth.net

(828) 465-0920

The Newton-Conover Health Science High School will open for the 2005-06 school year
with an expected enrollment of 48 ninth graders and a total enrollment of 200 students
when the school is fully implemented. The school will be located in a separate building
on the Newton-Conover High School campus. Students will be selected to attend the
school through an application process, and the student body will be representative of the
diversity in the current high school student population.

In addition to the school’s curricular focus on the health sciences, coursework and
learning experiences will also focus on developing students’ language skills both in the
health sciences professional vocabulary and in a second language, primarily Spanish.
Students will be provided immersion opportunities to develop their second language
skills, such as living in a home with parents who speak a different language or
participating in an international experience during their first two years.

Scotland High School, Scotland County Schools
Start Date: August 25

Contacts: Shirley Prince
Superintendent
sprincefscsnc.org

(910) 276-1138

David Kincaid
Principal, School of Engineering and Skilled Trades
dskincaid@scsne.org

(910) 276-7370

Billy Simpson
Principal, School of Health Sciences
bsimpson@scsnc,org

(910) 276-7370
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Scotland High School is planning to complete a whole school conversion into six small,
thematically-focused high schools by the 2007-08 school year. Two of these schools, the
School of Health Sciences, and the School of Engineering and Skilled Trades, will open
for the 2005-06 school year and will have total enrollments of no more than 300 tenth
through twelfth graders. The additional schools, the School of Arts and Communication,
the School of Math, Science, and Technology, the School of Business and Finance, and
the School of Leadership and Public Service, will open for the 2006-07 school. All of the
schools are expecting total enrollments of no more than 400 students in grades nine
through twelve when fully implemented.

East Wake High School, Wake County Public Schools
Start Date: August 25
http://ewhs.wepss.net/shs/index.php

Coritacts: William McNeal
Superintendent
wmeneal{@wepss.net

(919) 850-1606

Craig Baker
Principal, East Wake School of Health Sciences
acbakertowepss.net

(919) 365-2634

East Wake High School is planning to complete a whole school conversion into four
small, thematically-focused high schools by the 2007-08 school year. The East Wake
School of Health Sciences, the first of these schools, will open for the 2005-06 school
year with an expected enrollment of 300 ninth, tenth, and eleventh graders. The school
will have a total enrollment of no more than 400 students when it is fully implemented.
Teachers will use project-based learning and interdisciplinary studies to help students
make sense of different subject areas. All students will be assigned a personal learning
coach to act as a mentor and advocate throughout high school.

Planning for the additional three schools will begin in the summer of 2005. The East
Wake School of Information Technology will open for the 2006-07 school year, and the
East Wake School of Engineering and the East Wake School Arts, Humanities, and
Education will open for the 2007-08 school year. Each school will have total enrollments
when fully implemented of no more than 400 students.

New Schools Project 5 NC Department of Public Instruction
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Atkins Academic and Technology High Schools, Winston-Salem/Forsyth County
Schools

Start Date: August 25

hitp://web2k.wsles.kl2.ne.us/atkinshs/

Contacts: Donald L. Martin, Jr.
Superintendent
dimartin@@wsfcs.k12.nc.us

(336) 703-6754

Daniel A. Piggott
Executive Principal, Atkins High Schools Complex
dpiggott@wsfes.k12.nc.us

(336) 703-6754

Brad Craddock
Principal, School of Computer Technology
beraddoc@wsfes.k12.nc.us

(336) 703-6754

Carolyn Preyear
Principal, School of Biotechnology at Atkins
CAPrevar@wsfes.k12.nc.us

(336) 703-6754

Doug Gerringer
Principal, School of Pre-Engineering at Atkins
dgerringer(@wsfes.k12.nc.us

(336) 703-6754

The Atkins Academic and Technology High Schools is a new facility that will be
composed of three small, thematically-focused high schools: a School of Biotechnology,
a School of Computer Technology, and a School of Pre-Engineering. All three small
schools will open for the 2005-06 school year serving only ninth and tenth graders. One
grade level will be added per school year until the three schools are serving ninth through
twelfth graders by the 2007-08 school year. Each of the three schools will have a total
enrollment of no more than 400 students when fully implemented.

Each school will offer a rigorous, college-preparatory curriculum, which includes
academic coursework fulfilling both high school graduation and college entrance
requirements, as well as coursework focused on the specific school’s area of interest.
Students will also have the opportunity to complete courses at Wake Forest University,
Forsyth Technical Community college, or through the school’s distance learning lab.
Incoming freshmen will participate in a seminar that describes the unique opportunities
available at each school in order to help them decide which school to attend.

New Schools Project 6 NC Department of Public Instruction
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Summary of Cohort 11

Learn and Earn Early College High Schools
Awarded Implementation Grants

(The implementation grants are state-funded and are not funded by the Gates
Foundation. The initiative is under the New Schools Project umbrella and is
affiliated with the Early College High School Initiative)

What are Learn and Earn Early College High Schools?

Governor Mike Easley launched the Learn and Earn Early College High School Initiative
in response to a dire workforce development need in North Carolina. The Initiative is
designed to improve high schools, to better prepare students for college and career, to
create a seamless curriculum between high school and college and to provide work-based
experiences to students. Learn and Earn Early College High Schools will meet these
goals by establishing autonomous high schools on the campuses of colleges or
universities and providing students the opportunity to earn associate’s degrees or two
years of transferable college credit while still in high school. In an era of dramatic
economic change, Learn and Earn provides a high school experience that prepares
students to meet the needs of a new economic reality.

What are the essential design elements of Learn and Earn Early College High
Schools?

Learn and Earn early college high schools benefit from support partnerships with the NC
Department of Public Instruction, University of North Carolina System, NC Community
College System, and the New Schools Project to develop new high schools with the
following design characteristics:

1. Be an autonomous high school located on the campus of a college or university;
Provide students the opportunity to complete high school with a high school
diploma and an associate’s degree or two years of transferable credit at no cost to
the student;

3. Serve students in grades 9-12 or 13;

4. Create clear ties to the workplace, including a graduated series of work-based
learning experiences for students;

5. Serve a student body that reflects the diversity of the district in terms of ethnicity,
socio-economic status, academic ability, achievement level, and motivation;

6. Design and implement affective and academic systems of support to help students
attain the high expectations presented by the early college model,

7. Redesign the ninth and tenth grades to build high levels of academic readiness;
and '

8. Partner with middle schools to prepare rising high school freshmen for the early
college experience.
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Anson County Early College High School
Partners: Anson County Schools and South Piedmont Community College
Start Date: August 25

Contacts: George Truman
Superintendent
Truman.George@anson.k12.nc.us

(704) 694-4417

Deborah Davis

Principal
Davis.Deborah(@anson.k12.nc.us
(704) 272-7635

Beginning with 70 ninth and tenth grade students for the 2005-06 school year, Anson
County Early College High School will serve up to 250 students when fully implemented.
The school has developed a 21°' Century Communication Skills course that all students in
the first and second years will complete. The course will focus on developing the
student’s communication skills while also engaging the students in discussions about
major social issues.

Buncombe County Early / Middle College

Partners: Buncombe County Schools and Asheville-Buncombe Technical Community
College

Start Date: August 18

hitp:// www .becec.buncombe.k12.nc.us/

Contacts: Clifton Dodson
Superintendent
cliff.dodson(@besemail.org

(828) 255-5921

Meg Turner
Principal
marearet.turnerf@besemail.org

(828) 232-4123

The school is converting from a middle college into an early college high school for the
2005-06 school. For the 2005-06 school year, the school is expecting to enroll 60 ninth
graders and 40 twelfth graders. The school graduated 59 middle college students this
past school year, with 25 of those students having completed a college-level course.
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Catawba Valley CHALLENGER Early College High School

Partners: Catawba County Schools, Newton-Conover Schools, Hickory City Schools,
Alexander County Schools, and Catawba Valley Community College

Start Date: August 8

Contacts: Tim Markley
Superintendent
tmarkley(@catawba.k12.nc.us

(828) 464-8333

Eddy Daniel

Principal .

Eddy Daniel@@catawba.k12.nc.us
(828) 327-7000

The school has accepted 100 ninth graders for the 2005-06 school year and is planning a
total enrollment of 400 students when fully implemented. Students at CHALLENGER
will be assigned a “Personal Adult Advocate” (PAA), a specific teacher advisor who will
closely monitor the student’s academic progress and advise the student over the course of

- their time at the school. The PAA will also serve as a first line of communication for

parents about their student’s progress.

Chatham Early / Middle College
Partners: Chatham County Schools and Central Carolina Community College
Start Date: January 2006

Contacts: Ann Hart
Superintendent
ahart@ochatham.k12.nc.us

(919) 542-3626

Mary Mertz
Principal
mmmerto2icccee.edu

919-542-6495 x215

The school is expecting a total enroliment of 200 students when fully implemented.
Students at the school will be assigned an advisor for their entire 5 years in the program
and will become part of an advisement group of students, or “house,” that will
collectively work with each advisor. In addition, students will attend an AVID
(Advancement via Individual Determination) course each day that will focus on goal-
setting and strategies for success.
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Josephine Dobbs Clement Early College High School

Partners: Durham Public Schools and North Carolina Central University
Start Date: August 25

http://echs.dpsne.net/index.html

Contacts: Ann Denlinger
Superintendent
ann.denlingerwdpsnc.net

(919) 560-2503

Nick King

Principal
Nicholas.Kinet@dpsnc.net
(919) 530-7793

During the 2005-06 school year, the school is expecting to enroll approximately 170
ninth and tenth graders. In addition to offering all students a rigorous curriculum to help
prepare them for college, Clement Early College High School also provides additional
support and motivation to encourage women and minorities to pursue careers in science,
math, technology, and engineering. SECME, through the Bill & Melinda Gates
Foundation Early College High School Initiative, provided funding for the development
of the Clement Early College High School.

Collaborative College for Technology and Leadership

Partners: Iredell-Statesville Schools, Mooresville Graded School District, and Mitchell
Community College

Start Date: August 25

hitp://www.iss.k12.nc.us/schools/EarlyCollege/index. htm

Contacts: Terry Holliday
Superintendent
tholliday(wiss.k12.ne.us

(704) 872-8931

Penny Hedrick
Principal
phedrick(@iss.k12.n¢.us

(704) 878-3200

The school is expecting to enroll approximately 85 ninth graders for the 2005-06 school
year. When fully implemented, the school will serve 340 students. In addition to their
course requirements, students will be expected to complete in order to graduate a variety
of projects, service learning and community service requirements, summer leadership
modules, and technology-enriched professional portfolios.
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Cross Creek Early College High School
Partners: Cumberland County Schools and Fayetteville State University
Start Date: August 25

Contacts: William Harrison
Superintendent
billh(ces.k12.ne.us

(910) 678-2312

Melinda Vickers
Principal
mvickerst@eces.k12.nc.us

(910) 672-1636

The school is expecting to enroll 75 ninth graders for the 2005-06 school, and will have a
total enrollment of 300 students when fully implemented. The school will be housed in
the Fayetteville State University (FSU) School of Education, and will serve as a teacher
education partnership site providing internship and student teaching opportunities for
FSU students. In addition, early college and university faculty will participate together in
content-driven professional development over the course of the year.

Davidson Early College High School

Partners: Davidson County Schools, Lexington City Schools, Thomasville City Schools,
and Davidson County Community College along with Davidson Vision and
Davidson County Workforce Development

Start Date: August 25

Contacts: Fred Mock
Superintendent
FMockiodavidson.k12.nc.us
(336) 242-5501

Ben Terrell
Acting Principal
bterrelliedavidson.k12.nc.us

(336) 242-5557

The school is converting from a middle college into an early college high school for the
2005-06 school. All students will take college courses along with school classes and the
high school calendar will be aligned with the college. Students will also be enrolled in a
daily Seminar program designed to provide both academic and personal life skills.
Davidson Vision and Davidson County Workforce Development will play an
increasingly important role in the partnership as students begin work on Senior Projects
as well as internships and service opportunities.
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The Early / Middle College at GTCC
Partners: Guilford County Schools and Guilford Technical Community College
Start Date: August 16

Contacts: Terry Grier
Superintendent
griert@gtcc.edu

(336) 370-8100

Tony Watlington
Principal
watlint@guilford.k12.nc.us

(336) 819-2957

The school is converting from a middle college into an early college high school for the
2005-06 school year. Last year, the school graduated 58 middle college students. All of
the graduating students received a college / university prep diploma. Forty-nine of the
school’s 135 students last year attempted at least one college course. The school is
expecting a total enrollment of approximately 130 students for the 2005-05 school year.

Edgecombe County Early College High School
Partners: Edgecombe County Public Schools and Edgecombe Community College
Start Date: August 11

Contacts: Steve Stone
Superintendent
sstone(@eeps.us

(252) 641-2656

Marcia Edge
Principal
edeem(@edoecombe.edu

(252) 823-5166 x297

The school is converting from a middle college into an early college high school for the
2005-06 school year. The school is expecting an enrollment of 75 students. The school
will serve a total enrollment of 125 students (25 at each grade level 9-13) when it is fully -
implemented. Students at Edgecombe Early College High School have participated and
will continue to participate in community volunteering and outreach activities with local
elementary schools, homeless shelters, and other community organizations. An

additional staff position will also be created for the 2005-06 school year to coordinate job
shadowing and internship opportunities for students through the Edgecombe Workforce
Development and Training Program.
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Nash-Rocky Mount Early / Middle College High School
Partners: Nash-Rocky Mount Schools and Nash Community College
Start Date: August 9

Contacts: George Norris
Superintendent
gnorris@nrms.k12.nc.us
(252) 459-5220

Fay Agar
Principal
foacar(@nrms.k12.nc.us

(252) 451-2890

The school is converting from a middle college into an early college high school for the
2005-06 school year. Last year, the school graduated 50 middle college students.
Seventeen current middle college students enrolled in summer school college courses.
The school has enrolled 136 ninth through twelfth graders for the 2005-06 school year.

Robeson County Early College High School
Partners: Public Schools of Robeson County and Robeson Community College
Start Date: August 25

Contacts: Colin Armstrong
Superintendent
armstronec.psre(@robeson.k 1 2.nc.us

(910) 670-6000

Wesley Revels

Principal
revelsw.swett@robeson.k12.nc.us
(910) 521-3253

For the 2005-06 school year, the school is planning to enroll 120 students in grades 9-11,
and will add 40 ninth grade students a year until the total enrollment reaches 200 students
in grades 9-13. Students at Robeson County Early College High School will participate
several times a week in two unique courses, Power Up and Leadership. The Power Up
course is a project-driven course that focuses on team building, leadership development,
and the basics of project management. The Leadership course focuses on problem-
solving using real problems within the school environment
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Rutherford Early College High School (REaCH)
Partners: Rutherford County Schools and Isothermal Community College
Start Date: August 16

Contacts: Donna Peters
Superintendent
dpetersierutherford.k12.nc.us
(828) 245-0252

Renn Dominguez

Principal
rdomingu(rutherford.k12.nc.us
(828) 286-3636 x290

Focusing on rigor, relevance, and relationships, REaCH offers Rutherford County Public
School Students an opportunity to obtain an Associate Degree from Isothermal
Community College while simultaneously completing a High School Diploma. A
strenuous curriculum, along with highly innovative teaching strategies, offers students a
unique learning environment. Another unique feature is the small learning community
with only 300 students when fully implemented; this allows for strong personal ties
within the school.

Sampson County Early College High School

Partners: Sampson County Schools, Clinton City Schools, and Sampson Community
College

Start Date: August 8

http://earlyeollege.sampsonce.edu/

Contacts: Steve Hobbs
Superintendent
shobbs@sampson.k12.ne.us

(910) 592-1405

Linda Jewel Carr
Principal
liewell-carr@sampsonce.edu

(910) 592-8084 x2030

SECHS enrolled 50 ninth graders for 2005. The school selected 8-12 students from each
of five the high schools. The Consortium is working to reinvent the secondary high
school setting by providing a meaningful experience on the Sampson Community
College Campus. Student success is ensured through academic rigor bonded by adult-
student relationships and enhanced through relevant internships in project-based learning
experiences, utilizing innovative classroom teaching methods with an interactive
environment among the students, faculty and staff.
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Summary of Cohort III School Sites

Awarded Planning Grants to Develop Innovative High Schools
In Northeastern North Carolina

The third round of grants from the N.C. New Schools Project to reform high schools
and better prepare students for the workforce and college were awarded in three
communities in northeastern North Carolina. The funding will be used te create new,
smaller high schools that will focus learning and will motivate students to make
connections with both their teachers and to the world beyond high school.

Beaufort County Schools: The Beacon School

Beaufort County Schools will spend a year of planning to transform the Beaufort
County Educational Technical Center into a powerful and highly productive learning
environment that prepares all students for college based on the Expeditionary
Learning/Outward Bound model. Expeditionary Learning is a model for
comprehensive school reform that emphasizes high achievement through active
learning, character growth, and teamwork. Expeditionary Learning emphasizes five
Core Practices within its schools:

Learning Expeditions: These challenging, interdisciplinary, real-world projects and in-
depth studies act as the primary curriculum units in Expeditionary Learning schools.

Active Pedagogy: In Expeditionary Learning schools, teachers use active pedagogy to
help students become active and collaborative learners: to make connections, to find
patterns, to see events from different perspectives, to experiment, to go beyond the
information given, and to develop empathy and compassion for events, people, and
subjects. '

School Culture and Character: Expeditionary Learning builds shared beliefs, traditions,
and rituals in order to create a school culture that is characterized by a climate of
physical and emotional safety, a sense of adventure, an ethic of service and
responsibility, and a commitment to high quality work.

Leadership and School Improvement: Leaders in Expeditionary Learning schools
create a professional community that focuses on curriculum and instruction as the
primary vehicles for improving student achievement and school culture.

For more information, contact:

Jeffrey Moss
Superintendent
(252) 946-6593
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Michelle Oros
Grants Coordinator
(252) 946-6593

Camden County Schools: CamTech High School

Camden High School will be the first of seven redesigned Information Technology
themed high schools in North Carolina. Development of Information Technology (IT)
themed high schools is one step toward the new vision for high schools—schools that are
small, autonomous, academically rigorous, and relevant to today’s needs. IT high schools
are not programs, and they do not lead to narrow “certification.” Rather, these schools
utilize IT as a vehicle to support new schools rich in rigor, relevance, and relationships.
The goal is not to add new courses in technology or to use technology in some novel
approach within the same dated structure—efforts which have not proven successful with
large numbers of students. Clearly, many schools currently offer courses and programs
that provide “basic technology” to students, and many have programs leading to
certification in various technical programs. Instead, IT High Schools will use technology
as a tool which permeates daily life in school, a way to demonstrate proficiency, a means
to support students, and a way to increase the productivity and future success of students.
This grant is awarded in partnership with the New Technology Foundation in Napa,
California.

For more information, contact:

John Dunn
Superintendent
(252) 335-0831

Ina Lane
Project Coordinator
(252) 338-0114

Dare County Schools: Cape Hatteras Secondary School of Coastal Studies

Dare County Schools will redesign Cape Hatteras Secondary School into Cape
Hatteras Secondary School of Coastal Studies. The year of planning will involve
teachers, administrators, and local partners in developing a school focused on the
area’s distinctive local resources to prepare all students for college. As extensive
renovations to the school are already underway, the New Schools Project will support
teachers’ efforts to renovate what takes place for students and staff within the building.
The coastal studies theme provides a framework around which teachers organize
curriculum in a way that is meaningful for students and prepares them for college and
the future needs of the region. The school will partner with numerous stakeholders,
including the Coastal Studies Foundation to undertake research, offer educational
opportunities and provide community outreach that embraces the unique history,
culture and environment of the island.
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For more information, contact:

Sue Burgess
Superintendent
(252) 473-1151

Tripp Hobbs
Principal, Cape Hatteras Secondary School
(252) 995-5730
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New Schools Project and New Technology Foundation
Summary of Cohort IV School Sites

Awarded Planning Grants to Develop
Information Technology-Themed Schools

Development of Information Technology (IT) themed high schools is one step toward the
new vision for high schools—schools that are small, autonomous, academically rigorous,
and relevant to today’s needs. IT high schools are not programs, and they do not lead to
narrow “certification.” Rather, these schools utilize IT as a vehicle to support new
schools rich in rigor, relevance, and relationships. The goal is not to add new courses in
technology or to use technology in some novel approach within the same dated
structure—efforts which have not proven successful with large numbers of students.
Clearly, many schools currently offer courses and programs that provide “basic
technology” to students, and many have programs leading to certification in various
technical programs. Instead, IT High Schools will use technology as a tool which
permeates daily life in school, a way to demonstrate proficiency, a means to support
students, and a way to increase the productivity and future success of students.

Work by the New Technology High School of Napa, California, the New Schools
Project, Bob Pearlman, Partnership for 21* Century Skills, the Buck Institute for
Education, and others have provided a broad framework for North Carolina’s proposed
IT high school model. The IT high school will incorporate the following design
principles.

Size and Structure

The IT high school will be a small, autonomous school, comprising a maximum of 400
students, 100 per grade level. The philosophy which undergirds the academic structure
of the school will focus on small group work, team work, student independence, and
personal relationships. Small school size will allow students to develop relationships with
teachers, who will serve as teacher-mentors to help students progress.. This support will
provide students help in academic, affective, and family needs.

Curriculum: Teaching and Learning

The IT high school curriculum will provide all courses required for graduation and
entrance into post-secondary schooling. Instruction will be project/problem based,
bringing together intellectual inquiry with rigorous real-world standards, and engaging
students in relevant and meaningful work. While technology will be a cornerstone of
curriculum presentation, its function will be as a means for students and teachers to gain
and share knowledge, not a separate entity. Students will be given projects/problems and
will use technology to reach conclusions and demonstrate proficiency. Teachers will
work together to combine and coordinate core knowledge of individual disciplines into
cohesive, rigorous projects/problems that require students to work together, reach
consensus, and understand how to react to the world around them. Student and teacher
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workstations, similar to those used in business and industry will replace the traditional
classroom environment.

Assessment and Accountability

Students will be assessed both on skills and content understanding. Proficiency and
growth will be demonstrated via the use of various technologies and media, projects, oral
presentations and discussions of activities, use of traditional measurements, portfolios,
and other performance based instruments. In this way, students will be confident both in
their knowledge base and in differentiated means to demonstrate their proficiency.

Student Support

A keen focus on the success of all students is the primary mission of the IT high school.
The rigorous curriculum, new methods of teaching and learning, and the different school
atmosphere will be enhanced by the strong student support offered. Limiting both the
size of the school and the size of classes will enable teachers both to know their students
and to serve as mentor-counselors.

Professional Development
Faculty will have dedicated time to meet together to plan, evaluate, and support each
. other. The staff will form its own professional development through peer review of

- lessons, projects, and assessments. All faculty will participate in discussions regarding
students and how to better serve them. Professional conferences and meetings will be
attended, content shared with others, and discussions held with students. Innovation,
continuous growth, and mutual respect will permeate the professional development of the
staff.

The following school districts and partners have received planning grants to begin
creating information technology-themed high schools by replicating the New Tech
model:

Alamance-Burlington School System, Southern Alamance High School
Contacts:

Jim Merrill, Superintendent

(336) 570-6090, ext. 102

James merrill@abss.k12.ne.us

Kent Byrd, Principal, Southern Alamance High School
(336) 570-6400
Kent byrd@abss.k12.nc.us

Camden County Schools, CamTech High School
Contacts:

John Dunn

Superintendent, (252) 335-0831

idunn@ecamden.k12.nc.us
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Ina Lane
Project Coordinator
(252) 338-0114

ilane@@camden.k12.nc.us

Charlotte-Mecklenburg Schools, Garinger High School

Contacts:

Lloyd Wimberley, Assistant Superintendent for High School Curriculum and Instruction
(980) 343-3000

Lwimberlev@eems.k12.nc.us

Jo Ella Ferrell, Principal, Garinger High School
(980) 343-6450 ' :

Joella.ferrell@ems.k12.nc.us

Cherokee Central Schools, Ravensford School (tentative)
Contacts:

Henry Chiltoski, Director of Education

(828) 497-6370

Camaleta Monteith, Consultant
(828) 497-2717

carmaletal@msn.com

Frank Cooper, Finance
(828) 497-5232

francoop@nc-cherokee.com

Public Schools of Robeson County, Purnell Swett High School
Contacts:

Colin Armstrong, Superintendent

(910) 671-6000

Armstronge.psre(@robeson.k 1 2.nec.us

Dr. Marilyn Lee
(910) 671-6000
Leem.psrecrobeson.k12.nc.us
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Scotland County Schools, Scotland High School
Contacts:

Dr. Shirley Prince, Superintendent

(910) 276-1138

sprince(@sesnc.ore

Roger Edwards, Principal, Scotland High School
(910) 276-7370

redwards(@scsnc.org

Wake County Public School System, East Wake High School
Contacts:

William McNeal, Superintendent

(919) 850-1606

wnicneal{@wepss.net

Dr. Richard Murphy, Sr. Director of High School Programs
(919) 850-1793 ’

rmurphy@wepss.net

Dr. Herman Norman, Principal, East Wake High School
(919) 365-2628

henorman(@wepss.net
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New Schools Project and Asia Society

Summary of Cohort IV School Sites
Awarded Planning Grants to Develop International Studies Schools

The growth in international business and research across North Carolina and the nation
demands a workforce that is aware of and connected to other regions of the world. In
order to better meet this growing demand, the New Schools Project, in partnership with
the Asia Society and the North Carolina Center for International Understanding, is
developing a network of International Studies high schools across the state. These small,
autonomous high schools will prepare all students for college or other post-secondary
education through a default college preparatory curriculum that is rigorous and standards-
based: The curriculum will also integrate world geography and cultures, global systems
and relationships, and international perspectives across all academic areas. In addition,
students will be expected to study at least one foreign language throughout the course of
their high school career and will have the opportunity to develop a deep expertise in at
least one world culture, world region, or international issue. Students will have access to
internships or other learning opportunities outside of the school setting and will be
required to complete a substantial community service project. The schools will serve no
more than 400 students, all of whom will choose to attend. The student population at the
school must also reflect the broader student population at the district level.

The following school districts and partners have received planning grants to begin
creating International Studies high schools:

Alamance-Burlington School System, Southern Alamance High School
Contacts:

Jim Merrill, Superintendent
(336) 570-6090, ext. 102

James merrill@eabss. k12 .ne.us

i

Kent Byrd, Principal
(336) 570-6400
Kent byrd@@abss.k12.nc.us

Charlotte-Mecklenburg Schools, Garinger High School
Contacts:

Lloyd Wimberley, Assistant Superintendent for High School Curriculum and Instruction
(980) 343-3000

L.wimberley@@ems.k12.nc.us

Jo Ella Ferrell, Principal, Garinger High School
(980) 343-6450

Joella.fervellic@dems.k12.nc.us
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Onslow County Schools, Onslow School of International and Global Networking
Studies (SIGNS)

Contacts:

Ron Singletary, Superintendent

(910) 989-2021

Ron.singletary@onslow.k12.nc.us

Cleo Croom, Director of Secondary Schools and Accountability
(910) 989-2021, ext. 291
ccroom(@onlsow.k12.nc.us

RTI International, Research Triangle International High School

(a collaboration among Durham, Wake, Chapel Hill-Carrboro, Orange and Johnston
school districts and the High Five: Regional Partnership for High School Excellence)
Contacts:

Jean Williams, Director

RTI Center for Research in Education

(919) 316-3817

iwilliams(@rti.org

Lary Maskel, Project Director

RTI Center for Research in Education
(919) 541-8763

Imaskel@rti.org

Vann Langston, Executive Director
High Five: Regional Partnership for High School Excellence
(919) 254-0241

vvlangston(aol.com
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Summary of Cohort IV

School Sites Awarded Planning Grants for Schools of Local Design

Twelve school districts have received planning grants to develop high schools that will
have a unique design that builds upon local strengths, interests and community or
regional characteristics. Each of these new schools will be small, thematically-focused,
autonomous high schools, and will provide all students with an academically rigorous
curriculum that will ensure that every student graduates ready for college, work and
citizenship. The unique designs being developed by these schools include schools
focused on ecology, conservation, and construction; arts and humanities; health, human
and public services; international finance, marketing, and entrepreneurship; and a school
with a partnership with the NC Zoo. The new schools will be either start up schools, new
schools created at a new or non-traditional setting (such as on college campuses or
adjacent to medical centers) or conversion schools, which are schools created on the
campus of an existing high school.

The following districts have received planning grants to begin developing schools of
local design:

Alamance-Burlington Schools, Southern Alamance High School
Contacts: :

James Merrill, Superintendent

(336) 570-6060

james merrill@eabss.k12.ne.us

Denise Morton, Director of Secondary Education
(336) 570-6060
denise morton@abss.k12.nc.us

Kent Byrd, Principal
(336) 570-6400
Kent byrdabss.k12.nc.us

Asheboro City Schools, Asheboro High School
Contacts:

Diane L. Frost, Superintendent

(336) 625-5104

dfrost@asheboro.k12.nc.us

Curt Lorimer, Director of Career-Technical Education
(336) 625-5104

clorimert@asheboro.k12.nc.us
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Charlotte-Mecklenburg Schools, Garinger High School (creating 2 schools of local
design)

Contacts:

Lloyd Wimberley, Assistant Superintendent for High School Curriculum and Instruction
(980) 343-3000

l.wimberlev(@ems.k12.nc.us

Jo Ella Ferrell, Principal, Garinger High School
(980) 343-6450
Joella.ferrell@cms.k12.nc.us

Davie County Schools
Contacts:

W. G. Potts, Superintendent
(336) 751-5921
pottsd@davie.k12.nc.us

Linda C. Bost, K-12 Program Coordinator
(336) 751-5921

. bostl(@davie.k12.nc.us

Moore County Schools
Contacts:

Susan Purser, Superintendent
(910) 947-2976

spurser(@mes.k12.nc.us

Sally Ward, Director of Accountability
(910) 947-2976

sward@mes.kl2.nc.us

Roanoke Rapids Graded School District, Roanoke Rapids High School
Contacts:

John Parker, Superintendent

(252) 535-3111

parkeri.co@iresd.org

Mike Hurst, Principal
(252) 537-8563
hurstm.rrhs@rrgsd.org
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Roanoke River Consortium (a collaboration between Warren County, Halifax County,
Northampton County, and Hertford County)

Contacts:

Dennis DeLoatch, Chair, Roanoke River Valley Education Consortium

(252) 358-1761

deloatchd@hertford.k12.nc.us

James Tabron, Executive Director, Roanoke River Valley Education Consortium
(919) 789-0052

rrvec(a@bellsouth.net

Scotland County Schools, Scotland High School (creating a School of Arts and
Communications, a School of Business and Finance, and a School of Leadership and
Public Service as a part of their whole school conversion)

Contacts:

Dr. Shirley Prince, Superintendent

(910) 276-1138

sprince(@scsnc.org

Roger Edwards, Principal, Scotland High School
(910) 276-7370

redwards(@scsnc.org

Swain County Schools, Swain County High School
Contacts:

Robert White, Superintendent

(828) 488-3129

robert.white@swaincountyschools.ore

Janis Wright, Program Development Coofdinator
(828) 488-3129 '

janis.wright(@swaincountyschools.org

Surry County Schools
Contacts:
Ashley F. Hinson, Superintendent

(336) 386-8211
hinsonat@surry.k12.nc.us

Terri E. Mosley, Director of Student Services
(336) 386-8211

moslevt@surry.k12.nc.us
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New Schools Project and NC Department of Public Instruction

Summary of Cohort V

Learn and Earn Early College High Schools
Awarded Planning Grants

What are Learn and Earn Early College High Schools?

Governor Mike Easley launched the Learn and Eam Early College High School Initiative
in response to a dire workforce development need in North Carolina. The Initiative is
designed to improve high schools, to better prepare students for college and career, to
create a seamless curriculum between high school and college and to provide work-based
experiences to students. Learn and Earn Early College High Schools will meet these
goals by establishing autonomous high schools on the campuses of colleges or
universities and providing students the opportunity to earn associate’s degrees or two
years of transferable college credit while still in high school. In an era of dramatic
economic change, Learn and Earn provides a high school experience that prepares
students to meet the needs of a new economic reality.

What are the essential design elements of Learn and Earn Early College High
Schools?

Learn and Earn early college high schools benefit from support partnerships with the NC
Department of Public Instruction, University of North Carolina System, NC Community
College System, and the New Schools Project to develop new high schools with the
following design characteristics:

1. Be an autonomous high school located on the campus of a college or university;

Provide students the opportunity to complete high school with a high school

diploma and an associate’s degree or two years of transferable credit at no cost to

the student;

Serve students in grades 9-12 or 13;

4. Create clear ties to the workplace, including a graduated series of work-based
learning experiences for students;

5. Serve a student body that reflects the diversity of the district in terms of ethnicity,
socio-economic status, academic ability, achievement level, and motivation;

6. Design and implement affective and academic systems of support to help students
attain the high expectations presented by the early college model;

7. Redesign the ninth and tenth grades to build high levels of academic readiness;
and

8. Partner with middle schools to prepare rising high school freshmen for the early
college experience.

o
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2005-06 Learn and Earn Early College High School Planning Sites

Brunswick County Early College Demonstration High School

Partners: Brunswick County Schools and Brunswick Community College

The school is expecting to enroll 100 ninth graders for the 2006-07 school year, and will
add 100 students a year until a maximum of 400 students are enrolled. Students in Grade
7 and 8 will participate in a preparatory-Early College Demonstration School prior to
selection into the Brunswick County Early College Demonstration High School. The two
year program will be designed to enhance research and study skills, technology
utilization, foreign language skill development, understanding the requirements of Early
College Demonstration School, and in general preparation for the new high school and
college experience.

Contacts:
Katie McGee, Superintendent, Brunswick County Schools
(910) 253-2982

kmegee(@beswan.net

Michael Reaves, President, Brunswick Community College
(910) 754-6900

reavesmbrunswick.ce.nc.us

Les Tubb, Director
(910) 253-2954

[tubbbeswan.net

Caldwell ACCEL-Assuring Caldwell County Excellence in Leadership

Partners: Caldwell County Schools, Caldwell Community College & Technical Institute,
and Appalachian State University

Caldwell ACCEL-Assuring Caldwell County Excellence in Leadership- will be a five-
year, early college high school situated on the Caldwell Community College & Technical
Institute campus, within the Appalachian State University Center. Caldwell ACCEL will
begin with 60 ninth graders in 2006-2007. Each successive year, 60 additional students
will enroll with a maximum enrollment of 300 in the fifth year of operation (2010-2011).

Contacts:
Tom McNeel, Superintendent, Caldwell County Schools
(828) 728-8407

tmeneel@eaakl2.ne.us

Kenneth A. Boham, President, Caldwell Community College and Technical Institute
(828) 726-2214
kkboham(@cccti.edu
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Roxy Poovey, Director of Career and Technical Education
(828) 726-2606

rpoovey(@icecti.edu

Carteret Early College High School

Partners: Carteret County Schools and Carteret Community College

The Carteret Early College High School will be a maritime-themed early college high
school in order to better serve the economic needs of Carteret County, in which one-
quarter of the county’s largest employers are maritime-related businesses. Students will
be involved in maritime-related internships and job shadowing experiences throughout
their early college careers.

Contacts:
David K. Lenker, Superintendent, Carteret County Schools
(252) 728-4583

dlenkertco.carteret.k12.nc.us

Joseph T. Barwick, President, Carteret Community College
(252) 222-6000

itb(aicarteret.edu

Pennylloyd Baldridge, Assistant Superintendent, Carteret County Schools
(252) 728-4583
pbaldridee(co.carteret.k12.nc.us

Cherokee County Early College Center

Partners: Cherokee County Schools and Tri County Community College Community
College

The school is expecting to enroll 150 students or 10-15% of the LEA’s total high school
population. In addition to their course requirements, students will be expected to
complete an internship, a job shadowing experience, or an apprenticeship.

Contacts:
Jeanette Hedrick, Superintendent, Cherokee County Schools
(828) 837-2722

Jeanette.hedrick{@cherokee.k12.nc.us

Norman Oglesby, President, Tri-County Community College
(828) 837-6810

noglesbytricountyce.edu

Ronald Ledford, Grant Administrator
(828) 837-2722

Ronald.ledford@cherokee.k12.ne.us
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Early College High School of Columbus County

Partners: Columbus County Schools, Whiteville City Schools, and Southeastern
Community College

The school is expecting a total enrollment of 300 students when fully implemented. The
enrollment of the school will not exceed 75 students per grade level and will allow for
real-world experiences integrated within the relevant curriculum. The partnership with
Southeastern Community College will play an increased role as students begin the work
component of their coursework.

Contacts:
Thomas Nance, Superintendent, Columbus County Schools
(910) 642-5168

tanance(@hotmail.com

Danny McPherson, Superintendent, Whiteville City Schools
(919) 642-4116

dmephersonf@whiteville k12 nc.us

Kathy Matlock, President, Southeastern Community College
(910) 642-7141

kmatlock(@scene.edu

Keith Jefferys
(910) 642-5168

kieffervsteicolumbus.lk 12 ne.us

Craven Early College High School

Partners: Craven County Schools and Craven Community College

The school is expecting to enroll 9™ through 11" grades initially. The 12" grade will be
implemented in the second year. The total enrollment will be limited to 120 students. In
addition to the course work, students will also participate in summer study,
apprenticeships, and internships or clinical assighments.

Contacts:
William Rivenbark, Superintendent, Craven County Schools
(252) 514-6300

Bill.rivenbarkcraven.k12.nc.us

Scott Ralls, President, Craven Community College
(252) 638-7200

rallss@cravence.edu

Daniel Colvin, Developmental Math Instructor/College Liaison for ECHS
(252) 638-1452
colvind@cravencc.edu
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GCECHS-Greene County Early College High School

Partners: Greene County Schools, and Greene County Center of Lenoir Community
College '
During the first year GCECHS will enroll approximately 40 9™ graders. A new grade
will be added each year during implementation. Each student will have a personal Apple
iBook laptop as part of Greene County’s iTech (Information-age Technology Enhanced
Instruction for Every Child), a program that provides laptops for all students in grades 6-
12. In addition, each freshman will participate in a freshman seminar class designed to
support students as they make the transition to high school.

Contacts:

Steve Mazingo, Superintendent, Greene County Schools
(252) 747-3425

steve@greene.k12.nc.us

Brantley Briley, President, Lenoir Community College
(252) 527-6223

bbrilev(@lenoirce.cdu

Pat MacNeill, Director of Instruction, Greene County Schools
(252) 747-3425
patmacneill@greene.k12.nc.us

The Early College of Entertainment at GTCC

Parters: Guilford County Schools and Guilford Technical Community College
The school will enroll students in grades 8 — 12. The school is expecting a total
enrollment of 225 students. During the 2006-07 school year, the school will enroll
approximately 110 students in grades 8-12.

Contacts:
Terry Brooks Grier, Superintendent, Guilford County Schools
(336) 370-8992

grierteoeuilford.k12.nc.us

Donald Cameron, President, Guilford Technical Community College
(336) 334-4822

dwecameron(wetec.edu

Anne Murr, Instruction Improvement Officer, Guilford County Schools
(336) 574-2673

murradeuilford.k12.nc.us
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Middle College High at NC A&T

Partners: Guilford County Schools and NC A&T University

The Middle College High at NC A&T University will be transitioning into an early
college high school for the 2006-07 school year. The Middle College High at NC A&T
seeks to provide a single-gender education that will establish a school culture that will
raise educational achievement in an innovative, nurturing environment where young men
are offered a new chance at success, a boost to their self-esteem, and an outlook toward a
promising future.

Contacts:
Terry Brooks Grier, Superintendent, Guilford County Schools
(336) 370-8992

griert@iouilford.k12.ne.us

James Renick, Chancellor, NC A&T University
(336) 334-7940

renickj@ncat.edu

Russell Harper, Principal
(336) 691-0941

harperr(@euilford.k12.ne.us

The Advanced Learning Institute at Haywood Community College (“ALI”)
Partners: Haywood County Schools and Haywood Community

The school anticipates full capacity at an enrollment of 400 students. The student-
centered, thematically-focused (in high technology, communications, and the arts) high
school provides an accelerated academic program for students. ALI will provide
extensive student support services through daily academic advising, peer counseling,
tutoring, mentoring, and regular family involvement activities.

Contacts:

Anne Garrett, Superintendent, Haywood County Schools
(828) 456-2400

annenhavwood.k12.nc.us

Nathan L. Hodges, President, Haywood Community College
(828) 627-4516

nhodges@haywood.edu

Michael P. Germano, Vice President of Academic Services, Haywood Community
College
(828) 627-4611

meermanofdhavwood.edu
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The Hertford County Early College High School

Partners: Hertford County Public Schools, and Roanoke-Chowan Community College
The school will provide a personalized learning environment with strong academic and
individual support component. The curriculum design allows for the completion of the
high school diploma and an associate degree for students enrolling in this 9-12™ grade

high school.

Contacts:
Dennis Deloatch, Superintendent, Hertford County Public Schools
(252) 358-1761

deloatchd@hertford.k12.nc.us

Claudia Morris, Acting President, Roanoke-Chowan Community College
(252) 862-1200
morrisc@roanokechowan.edu

Janet Jones, Director Federal Programs, Hertford County Public Schools
(252) 358-1761

jonesjchertford.k12.nc.us

Hoke County Early College

Partners: Hoke County Schools and Sandhills Community College

During the 2006-07 school year, the school expects to enroll 40 tenth graders. By year
three the school expects enrollment to grow to 120. Hoke County Early College will
produce graduates with the academic and personal skills necessary to succeed in the 21%
century. World Keys assessment package will be used to evaluate student progress in
work-related skills.

Contacts:

Allen Strickland, Superintendent, Hoke County Schools
(910) 875-4106

astrickland@hcs.k12.nc.us

John R. Dempsey, President, Sandhills Community College
(910) 695-3700

dempseyij@sandhills.edu

Rick Swanson
(910) 695-3715

swansonrosandhills.edun
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Lee County Early College High School

Partners: Lee County Schools and Central Carolina Community College

The school expects to begin with approximately 100 students. The school will have an
open enrollment policy that allows eighth grade and high school students to attend. In
addition, students will have the opportunity to participate in complementary learning
activities through internships, co-ops, mentoring activities, and job shadowing
experiences.

Contacts:
James McCormick, Superintendent, Lee County Schools
(919) 774-6226

jimccormicki@lee k12.nc.us

Matt Garrett, President, Central Carolina Community College
(919) 718-7211
mearreti@ceccc.edu

John Kirkman
(919) 774-6226
ikirkman@olee k12 .ne.us

Franklin Public Service Early College High School

Partners: Macon County Schools and Southwestern Community College

The school will open with a maximum of 50 ninth and tenth grade students, adding a new
ninth grade class each year. Grades will include 9" grade through 12" or 13" grades and
their maximum student population will be 100 students. In addition, students will
participate in internships and apprenticeships.

Contacts:
Rodney Shotwell, Superintendent, Macon County Schools
(828) 524-3314

Rodney.shotwell@@mesk-12.org

Cecil Groves, President, Southwestern Community College
(828) 586-4091

cgroves(@southwest.cc.nc.us
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McDowell Early College School

Partners: McDowell County Schools and McDowell Technical Community College
The school will serve a maximum of 100 students from the existing two junior high
schools. The high school and community college faculty will use innovative teaching
strategies that include experiential learning, and experimental and problem based
learning.

Contacts:

Ira Trollinger, Superintendent, McDowell County Schools
(828) 652-4535

itrollinger@mcdowell.k12.nc.us

Bryan Wilson, President, McDowell Technical Community C.ollege
(828) 652-0635

bryanwi@email.medowell.cc.ne.us

Shirley Brown, VP for Learning and Student Services, McDowell, Technical Community
College
(828) 652-0676

shirleyb@mail.mcdowell.cc.nc.us

New Hanover County University High School

Partners: New Hanover County Schools and the University of North Carolina
Wilmington :

The school will provide a five year program for 400 students. The program will build on
successes with programs to promote early college awareness by creating a logical next
option for a cross section of diverse and differently capable students.

Contacts:
D. John Morris, Superintendent, New Hanover County Schools
(910) 254-4219

dmorris@nhcs.k12.nc.us

Rosemary DePaoulo, Chancellor, UNC-Wilmington
(910) 962-3030
depaolo@uncw.edu

Rick Holliday, Executive Director, Instructional Services, New Hanover County Schools
(910) 254-4249

irhollid@nhes.k12.nc.us

New Schools Project 35 NC Department of Public Instruction
www.NewSchoolsProject.org www.dpi.state.nc.us

9/12/2005




Pamlico County Early College High School

Partners: Pamlico County Schools and Pamlico Community College

The school expects to serve a maximum of 100 students out of the existing 620 high
school students in Pamlico County. Students at the school will have the opportunity for
real world situations through job shadowing experiences, internships, apprenticeships,
and service learning projects. In addition students will participate in an AVID
(Advancement via individual Determination) course that will focus on student success.

Contacts:

Rick Sherrill, Superintendent, Pamlico County Schools
(252) 745-4171

rsherrill@mail.pamlico.k12.us

F. Marion Altman, Jr., President, Pamlico Community College
(252) 249-1851

maltman@pamlico.cc.nc.us

College Bound Central High School

Partners: Pender County Schools and Cape Fear Community College

College Bound Central High School will serve approximately 80 students in grades 9-12.
Students will participate in work based learning experiences to enhance their coursework.
In addition, high school and community college faculty will participate together in
embedded professional development that focuses on student success.

Contacts:
Ted Kaniuka, Superintendent, Pender County Schools
(910) 259-0131

kaniukats@hotmail.com

Eric McKeithan, President, Cape Fear Community College
(910) 362-7555

emekeithantwctee.edu

Sandra Taylor, Career and Technical Education Director, Pender County Schools
(910) 259-0131
Tailors.pco@pendercountyschools.net
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Pitt County Early College High School for Leadership, Literacy, and Technology
Partners: Pitt County Schools, East Carolina University, and Pitt Community College
The school is expecting a total enrollment of 400 students when fully implemented. The
initial enrollment of 50 students will include both juniors and seniors. The high school
faculty will integrate literacy in all content areas. In the fourth year students will
participate in a capstone seminar, which will include an internship and a final portfolio
presentation based on research and practical application of the student’s internship
experiences.

Contacts:

Michael Priddy, Superintendent, Pitt County Schools
(252) 830-4200

mpriddy@pitt.k12.nc.us

Steve Ballard, Chancellor, East Carolina University
(252) 328-6212

chancellor@mail.ccu.edu

G. Dennis Massey, President, Pitt Community College
(252) 321-4200
dmagsey(@email.pittec.edu

Dorothy Muller, Special Assistant to the Provost and VCAA, East Carolina University
(252) 328-2367

mullerdicmail.ecu.edu

Randolph County Schools Early College

Partners: Randolph County Schools and Randolph Community College

The school is expecting a total enroliment of 400 students when fully implemented.
During the 2006-07 school year, the school will enroll approximately 40-60 ninth
graders. Randolph County has a well established Student Support Services (SSS)
program aimed at helping students be successful in secondary and post-secondary
institutions. The SSS staff will serve as advisors to the Early College High School staff.

Contacts:

Donald Andrews, Superintendent, Randolph County Schools
(336) 318-6140

deandrews(@randolph.k12.nc.us

Richard T. Heckman, President, Randolph Community College
(336) 633-0286

rtheckman@randolph.edu
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Patricia Foust, Asst. Superintendent for Instruction, Randolph County Schools
(336) 318-6030
pfoust@randolph.k12.nc.us

Stanly Early College High School

Partners: Stanly County Schools and Stanly Community College

The school is expecting a total enrollment of 150 students when fully implemented.
Initial enrollment will consist of a small student body of approximately 75-100 students.
Each ninth grader will have an individual curriculum which outlines their steps to
completion of an Associate Degree or two years of transferable college credit. Students
will participate in project-based learning assessments, work based learning, and
community service experiences.

Contacts:
Samuel DePaul, Superintendent, Stanly County Schools
(704) 983-5151

Sam_depault@scs.k12.nc.us

Michael R. Taylor, President, Stanly Community College
(704) 991-0220

tavlormri@stanly.edu

Terry Griffin, Asst. Superintendent, Stanly County Schools
(704) 983-5151
Terry_griffin@scs.k12.nc.us

The Early College High School of Union County

Partners: Union County Public Schools and South Piedmont Community College
During the 2006-07 school year, the school will enroll both ninth and tenth grade
students. The total enrollment level for each grade level will not exceed 100 students.
Community partners will play an important role in students completing work-based
learning in the form of job shadowing, internships, co-op work experiences,
apprenticeships, and senior projects.

Contacts:

Jerry Thomas, Superintendent, Union County Schools
(704) 283-3733

Jerry.thomas(@ueps.k12.nc.us

John R. McKay, President, South Piedmont Community College
(704) 289-8588

imckav(@spcee.edu
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Teresa Hawley, Director of Secondary Education, Union County Schools
(704) 283-3651

Teresa.hawleviwueps.k12.nc.us

Wake Learn and Earn Early College High School

Partners: Wake County Public Schools, Wake Technical Community College, and
WakeMed

The school is expecting a total enrollment of 100-200 students when fully implemented.
In addition, each year students will be enrolled in an “ACA” course designed to support
study skills development for the secondary and post-secondary environments. The
instructional staff will employ research-based student centered strategies daily in their
instructional along with active learning (case studies, problem-based).

Contacts:
William McNeal, Jr., Superintendent, Wake County Public Schools
(919) 850-1600

wmeneal(@wepss.net

Stephen C. Scott, President, Wake Technical Community College
(919) 662-3301

scsotteowaketech.edu

William K. Atkinson, President/CEO of WakeMed
(919) 350-8102
batkinson@wakemed.org

Richard Murphy, Senior Director of High Schools, Wake County Public Schools
(919) 850-1793

rmurphy@wepss.net
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CHAPTER 1: THE URGENCY FOR CHANGE
WHAT DO STODENTS SAY ABOUT THEIR CURRENT HIGH SCHoOL?
How 38 YOUR LtOCAL HIGH SCHOOT AFFEC!INS THE COMMUNITY?

WHAT HAPPEWRS TO CHI
High schools have made real progress in the last century,
moving from an institution serving very few Lo one striving
to serve all students. In fact, high schools in North Carolina
have many things of which we can be proud.

* North Carolina is ranked first in the country in the
percentage of high school students laking advanced
math—61%.'

* 93% of our public high schools offer at least one
Advanced Placement course.’

* North Carolina had the largest 10-year gain in SAT
scores among states with over 50% of the population
taking the SAT.’

* The achievement gap is narrowing in all areas.’

LDREN WHO FALL 1N

YOUBR HEGH SCHOGL?

A rapidly changing ec&oy it
requires more out

of our graduates and demands _
more out of our public
schools.

—Governor Mike Easley

P AT LTSRN A

WHY CHANGE

THE CHALLENGES OF CHANGING EXPECTATIONS

Consider this: the schools we have now were designed to
preparc most students for a manufacturing or farming-
based economy that relied on unskilled labor. Today, many

- of these jobs have gone overseas and will not return. In the
past ten years alone, North Carolina has lost over a quarter
of its manufacturing jobs.” Even workers who remain in
these jobs find it difficult to support a family.

CHANSING

THEF WORKFORCE

Wafione! Summit on 21 Contury Skills for 215 Contury Jobs

We are continuing to prepare some students for jobs that
no longer exist and will not provide a family-supporting
wage. Our high schools must adapt to the realities of a
knowledge-based economy that requires more complex
thinking and a higher level of skills than ever before.

In addition, high schools must prepare students to
receive the post-secondary training they will need to

compete. Six out of ten of the fastest growing
occupations require post-secondary education or
training.’

Our high schools must also equip students o operate in
and make sense of a world where information can travel
around the globe in seconds—a world where cultural and
geographic barriers are becoming ever smaller. North
Carolina itsel( is becoming much more diverse.

North Carolina is currently facing a shortage of high
quality teachers and administrators. To attract and retain
quality people, we must create an environment that
values and supports what they do. The environmenl
must support ongoing learning and treat teachers and
administrators as the professionals they are. This is
particularly necessary and challenging at the high
school level where teachers are less satisfied than their
counterparts in elementary and middle schools.’

THE CHALLENGES OF MEETING ALL STUDENTS’ NEEDS

Despite North Carolina’s successes, our high schools face
many challenges today: too few students are graduating;
too many students graduate unprepared for college or
work; too many students are not engaged in and excited
about learning; and too many educators leave for work
settings that are more satisfying,

.




Horth {ovoling §s commitied o

¢ ensoring that 100% of its stedents
gradutie from bigh school

dysar Gruduntion Rufes in
Horth Coroline?

Abdicon-Americon35%
Hispanic/Lotino~-38%
White--68%

SHOULD BE O MMORE
ABGHT HOW 10 THIHK ABRQUS

ARD HOW

AEFMORIZE AMND HOW TO

ANSWIR DUESTIONS THAT
MaY RE ON THE TEST

~HARJORIE

BiGi SO8000 AYIRIYION N

120,000
110,000
100,000
90,000
80,000
70,000
60,000
50,000

114,436

iz

B3

&.602

ninth tenth eleventh twelfih
grades

Too muny students do not comuiete high schael
¥

This chart shows the decrease in enrollment at each grade level
from 9th grade (o 12th in North Carolina. Alarmingly, some

45,000 students drop out over the course of four years. That is

the size of the entire student population of the Winston-
Salem/Forsyth County Schools.

Too many students ore not engaged in school

High schools appear to work for many students. Talk o many of
your successful students, however, and they describe “doing
school,” not engaging in learning.” Successful students know
how to play by the rules and they do it well; however, the
high school experience could be so much more meaningfu?
for these students.

» Fewer than one-third of high school students enrolled in
college prep programs said that school work is often or
always mcaningful.

* Only 23% of college-prep students said that most courses
were “quile interesting” or “very interesting.”™

Tao moay students who graduate cre not prepored
tor the nexd slep

Just improving graduation rates is not the answer. We need (o
make sure thal sludents gradnate with the content, thinking, and
people skills necessary (o succeed in post-secondary education
and in the workflorce. Research shows that the workplace
increasingly demands the same minimum competencies as those
required for college admission. Today, even students who graduate
from high school are not as well prepared as they need to be:

* 60% of employers rate students’ basic skills as “fair” or “poor’™
36% of students graduate from high school unqualified

or marginally qualified to go to college”

53% of students took at least one remedial course during
their college careers.”

Only 58% of UNC System students complete a bachelor’s
degree within six years of their freshman year.”

Remedial training in reading, writing and mathematics (o a
single state’s employers cosls an estimated $40 million a year.”




WHY EVERYONE SHOULD CARE

“Public education supports a more vital commonwealth by ensuring not only a healthy supply of smart entrepreneurs and
productive workers, but also knowledgeable voters and active community members who have worked and learned with a

varicty of people. Strong public education is an essential asset for both individuals and communities.””

* Economic Development: Research shows that education
enhances economic productivity. Quality public schools can
help make states and localitics more economically
competitive.”

* Crime and Prison Costs: Dropouts are much more likely to
go to prison. Sixty eight percenl of state prison inmates had
not completed high school.” Sixteen percent of all male high

school dropouts aged 18-24 are in prison, in jail or on parole.

For African-American males, the percentage is 30%.”

HORTH CariLina

* Lost Income: College graduates carn over twice as much as
high school dropouts. This means over a productive working
lifetime, the average college graduate earns an estimated
$800,000" more and contributes an estimated $74,000” more
in taxes to North Carolina coffers.

* Higher Costs for Health Care: The lower the level of
education, the sicker people are, regardless of their race or
income level.”

Too many students do nat continue on o graduale from college-

the new minimum credential for many careers™ }
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EDUCATYON PIPELINME

PRI GIEE " North Caroling, for every 100 ninth grade siudents...

...60 students graduate from high school four years later.

“.-?“ PAfHE T, ! }-]
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19 ! 3 o .29 students are still enrolled in their second year. -
i Sf':'i .19 students graduate with either an associate's degree

within three years or a bachelor's degree within six years.

MEETING THESE CHALLENGES - LESSONS LEARNED FROM RESEARCH .

National studies and high school reform efforts have examined how to improve the preparation and learning experiences of
high school students. Many of these efforts center on the ideas of “Rigor, Relevance, and Relationships.” For example, the
National Rescarch Council found that schools help students learn by:

¢ Rigor: providing “challenging instruction and support
for meeting high standards;”

* Relevance: providing “choices for students and making
curriculum and instruction relevant to adolescents’
cxperiences, cultures, and long-term goals;” and

* Relationships: promoting “a sense of belonging by
personalizing instruction, showing an interest in
students’ lives, and creating a supportive, caring
social environment,””




Parlicipation in a rigorous curriculum is one of the best indicators of success in college and the workplace.
Many of our high schools provide (oo many students with a watered-down curriculum that is not challenging
or meaningful. A rigorous high school experience ensures hat every student is well-prepared for college and
work. In fact, a strong, rigorous academic experience can substantially reduce the gap that currently exists
in college graduation rates between white and minority students.” Increasing standards by itself, however, is
not enough. Students must also gel the support necessary 10 reach those standards.”

North Laroling is committed to creating high schools that support Riger:
ensuring that all students-not some—are expeded to oftoin high
standards for learning that provide them with the preperation they need fo
suteeed in collage, coreer, and community.
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The American Diploma Project (2004), a national effort to reconsider standards for high school graduation,
found that the high school curriculum must be tied to “the standards of the real world: to the knowledge and
skills that colleges and employers actually expect if young people are to succeed in their institutions.” When
students are able to see the future and understand how their school work links to what they will do, they
perform better.”

North Caralina is committed to croating high-schools that build i
Relevance: ensuring thot evary student participates in und masters
meuiingful learning that is fied 1o their personal experiences,
connected to the world of adult work, and linked across subjec! oregs.
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Students perform better when they are in schools where they have a personal relationship with a caring adult.
The Breaking Ranks report of the National Association of Secondary School Principals highlights the key role
of personalized school settings: “These supportive relationships personalize the educational experience and help
identify early warning signs of student trouble—both academic and personal.”™
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Morth Caroling is commitied to creating high schools that are
intentionclly designed 10 strengthen Relationships: ensuring that
every student is known, valued, ond able to coniribute.
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for Teachers and Principals and Students

Ask successful schools what they have done to improve student leaming and
the key responses are “Teachers have been empowered” and “Parents are
meaningfully involved.”™ Everyone is involved in examining how the school is
doing, developing plans, testing them out, and revising them it needed.
Teachers and administrators also have opportunities to continue leaming.

Our teachers and administrators need help to make things better. They don’t
need to work Jonger hours implementing more programs. The key is also
putting structures in place that make it easier for teachers to implement their
ideas. Teachers need structures that provide time for professional development
— time for teachers and administrators to learn and improve their practice.
Schools must reduce the number of students each teacher sces, making it easier
for teachers to know their students. Eftective school structures provide time for
planning and professional learning, helping teachers focus on the key issues of
instruction. Schools need structures that provide resources and technical
assistance to teachers and principals to support them in making these changes.

North {oroling is commitied to creating high schools
thet suppert end entournge teachers ond
pringipals in this importani work,
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The aroposed changes listed en pages x« are changes
for thie district ond school fevel. These hunges need
1o he supparted hy stote poficies ond proceduies. The
Stute Boord of Education is cammitied ta daveloiing
atd lnplementiing policies iy supor the atiors of
schools mud distiiets. In addition, ler thy dist e,
ouf stale is addpting o consensus ojpreach oward
the naed far-high schaol reform did fmovation.

« Governor Eusley’s Education First Tusk Force—
Estabfished in Moy, 2001, the Tosk Forte was
geear two charges: Tirst, ansuring thet ell Honh
Caroling studants graduate with the skills and
aducation necessary o succead at o. 2 ar 4y
collego ar unkvirsity; in tho job marker or the
nnifitory; und second, waaiing o school system
that is not just “sound ond bosic™ bt superior
and junovative,

Sonato Bill 658, lmovalive Educolion Initlufives
fer-Adomesd incJune 2003, this o0 outhprized
e WO Fduentinn Cobinet, o-commines of the
Guvarnar that igeludes the eiiaf exocufives:of the
mojor education sattors T tha state, fo.support
ingvtive programs of e high school levsl
akio Gultiatized lotnl sehool boords and
comminity eafleges to sstablish coaparaive,
itthovative prograins such os early and middle
telloge high <chenls

« New Sehools Prafect-Lrepted [y purt iy un 511
million prant fram the Bill and Melinde Grtes
Fountoitn, the New Schapls Prdfert i supporting
boltl mew. ligh school dosigns by ssistig wilh
the plosning end imatamentation of smll
attongmois, fotused high sdvals willisupport
siruciures for studants givd inproved curmiculim,
sfruttian, aind assassmint,

ALearn and Forn faitiative— auriihed [0 Septambar
2004 by Gavernor Mike Faslsy. Loarn end Fatn
supparts tha treatin of sarly and middle teliape
high schaals whith ore typically located on tollege
or univarsity compusas: Stirdénts i aarly collage
high schoals earn both o high school diglomo:and
un assouiate’s digraa-oriwa yaors-of edil
ironsterable'foward o four yoar degree. Thess
school sarvs o divanse-populotion of leanars
trom stodomts belowarode loval fothose who
moy. bowrodvmicalty vdvonred,

State Boord Policy Revisions—li= Sioto Eaord of
Education hos ostoblished o subtommines 1o
ndvanea high sthool innovation in Norfh Coroling:
Another new ad hot commintee ssfabliched iy tha
Beord 15 addressing policias on academic rigan




WHAT IMMEDIATE
0 IMPROVE

WHa LOHGER~-TERH
REDESTGN HIGH

Even with major economic shifts and calls for
change by students, teachers and the business
community, redesigning the high school experience
so that it serves all students well is difficult. In many
communities high schools are central (o social and
civic life. The smallest changes may be an issue for
those who count on their local school to look and
feel much the way it always has.

IMPROVING YOUR HIGH SCHOOL TODAY

The urgency for change in our high schools requires
that short-term strategics be undertaken immediately
to improve academic results for all students and to
improve satisfaction ameong teachers and
administrators. Even academically advanced
students, who often serve as our proudest
examples of success, too often express frustration
that the high school experience does not
adequately challenge or prepare them for the
world of adult work or the independence or rigor
of college. Changes at every level will be required to
make high school a successful expericnce for all
students.

As schools begin thinking about changes they can
make, it is important to realize that changes must be

* Teuchers provide significant leadership in reform efforfs

CORDITIONS

» Theculture of the school supnorts colloharation anioity oll teachers.

CHANGES CAN BE MADE TN HIGH SCHOOLS
FOR STUDENTS ANE (FACHERS?
STRATEGIES ARE AVAILABLE 10

SCHOOLSEY

Increasing and improving the rigor, relevance, and
relationships in high school for all students requires
strategies suited to the Jocal school and its community.
There is no “one-size-fits-all” approach that works.
Some schools have already begun comprchensive
redesign work to provide students with a high school
experience that is a dramatic break from (he past. In
many “other communities, the discussion about
improving high schools is just beginning.

both structural (the size of the school, its govemance
structure) and instructional (the teaching and
learning that goes on in the classroom). Changes in
structure, such as changes in scheduling, are unlikely
to make much difference if they do not result in
improvement in instruction. In order to dramatically
improve student learning, changes in instruction
need to be supported by changes in school structure.
Both changes are necessary.

Schools, districts and communities across the
country are finding structural and instructional ways
to make high schools better for their students.
Pages 7 - 9 in sections titled Rigor, Relevance,
Relationships, and Supportive Structures, list some
of the strategies they are using.

* Teachars regolarly work in teams 1o ensure that ll studants lear by asking these eritical questions:
Whiat do we wont euich student 1o fearn? How will we know when such student hos loarned if?
How will we respond when o stodui experiences difficilty in learning™

« Tonms of teochers segularly sxamine studun! Work and refine ussignments.

* Sehioal schedules sugpor tims aach weuk For teachers to work togathar 1a plan inlegraled
lessons, to sviluole student noods and to reflodt on successos nnd araas for improvemant.

The-focus of collaboration s rasults. Tenchers judge the effactivensss of their work by student nchievement.

Working together 1o improve student learning is the reqular work of evaryoe in the school




Crenting o high school where oli students are expeded to uttain
high stondards for fearning that provide them with the preparation
they need fo sucesed in coliege, career, and community,

e Examine Student Work: Look at the actual work students
do in school and for homework. Are they asked o engage
in critical thinking or are they just asked (o memorize
facts? Do they work with and make sense ol information
or just remember it? Structure assignments that require
students to demonstrate a depth of understanding and an
ability to use information.

End Tracking: Examine the courses in your school. Are
there any that enroll mostly poor children? Consider getting
rid of these courses. Do students in your school have to opt
into a college bound curriculum? Some schools require that
all their students take honors or Advanced Placement
courses. Eliminating lower level courses, such as general
math, requires changes in the middle school and additional
instructional time and academic supports for students who
have been traditionally directed toward less demanding
courses. For example, high school and middle school
teachers should meet to identify decisions that sort children
into lower level courses and develop strategies to eliminate
this option.

Enhance Advanced Placement Courses: Consider
students enrolled in Advanced Placement courses. What
student groups are underrepresented in these courses?
How many of them actually pass the AP examination?
Consider professional development for teachers in these
courses and gauge the success of these classes by student
performance.

Differentiate Instruction: Students in high school have a
wide range of learning needs and styles and are at varied
levels of readiness. The elimination of patterns of
tracking and sorting students requires schools to vary
instruction, the learning environment, and the assessments
to ensure that every child can learn.

¢ Increase Graduation Requirements: Examine your
graduation requirements. The state requires a minimum set

Creating high schools where every student porticputes in and masters
meaningful leaming fied to their personal experiences, connedted to
the world of adult work, and linked acrass subject arecs.

¢ Encourage Active Learning: Give students an
opportunity to apply what they have learned to a large,
comprehensive integrated project such as a senior project.
Many high schools begin requiring that studenis complete
multiple projects that build upon course content in the
core subject areas beginning with the ninth grade.

of standards but local districts can add to those. What
should students know and be able 10 do when they
graduate from high school? How many of our students
arc prepared for college? How many of them are
successful when they get there?

Expand Dual Enrolliment: More than one quarter of high
school students enroll in at least one college course during
high school. How many opportunities do students in your
school have to do college level work? Which students
take advantage of these opportunities? Encourage
students to enroll in courses (hat will provide them with
high school credits as well as college credit toward a two-
or-four year degree.

Ensure Rigor in all Courses: Many successlul schools
implement intensive writing programs in every course,
cspecially those technical and vocational courses that
provide rich connections to the world of work. These
efforts serve to develop connections between curricula and
prepare students to undertake the types of projects and
research they would do in the world of work.

Support Teacher Learning: The research is clear: teachers
who know their content areas have students with higher
achievement. Some districts provide financial incentives
for teachers who enroll in master’s degree programs (o
deepen understanding of their content area. Others
support teachers who pursue dual certification because it
provides flexibility for integrated instruction. North
Carolina pays [or teachers to apply for National Board
certification. Investigale how many teachers have
advanced cerlifications or degrees. Consider how these
strategies support teacher flexibility in providing
instruction in non-tradiGonal ways.

Ask your students:

— Do you feel challenged in all of your classes?

— Do you know what standards you are expected to meet?

— Do you receive the support you need to meet high
standards?

— Are you required to use critical thinking and
problem-solving in all of your classes?

o Integrate Curriculum: Break away from the delivery of
separate courses in ways that are disconnected and ask
that teachers use themes, projects or collaborative
learning to engage students in ways that build upon or
connect core academic subjects. This requires that
teachers in the core subjects begin to collaborate in the
development of curriculum and lesson plans. In some
schools, schedules are modified to allow time for teachers
to collaborate on integrated lessons. Others provide
stipends for teachers to collaborate over the summer.




* Make Connections: Suengthen the connection
between career and technical courses and the core
academic courses. For example, ask the physics
teacher and the engineering teacher to work together
Lo design a shared assignment building rockets to tesl
principles of acceleration and trajectory.

Link Academics to Life: Revisit the instruction in
academic courses and ensure students have the
opportunity to apply and create meaning (o the world
of adult work. How do algebra teachers, for exampie,
show the importance of algebra in the real world?
Provide students the opportunity to learn and share in
student conferences and panel discussions. Students
asked o work in a team and apply content knowledge
und skill in order to create something new or solve a
problem are more likely to become engaged in
meaningful learning.

Provide Work-Based Experience: Consider
opportunites for students at all levels to participate in
job shadowing and other work-based experiences that
will illustrate the application of learning to the world
of adult work. Teachers that tie these experiences
directly to classroom instruction are able to help
students make relevant connections (o the curriculun,

RoE T S

Creating a high school where every student is known,
valued, and able to contribute.

» Enhance Student Support: Raising standards
without changing instruction and support for
students will likely result in greater [rustration and
higher dropout rates. Consider creating special
“advisories” that will provide adult mentors for
small groups of students to serve as academic
coaches and mentors. Other strategies include
tutoring and specific programs that help students
learn skills to succeed in school.

* Engineer Personalization: Form a workgroup in
your school to create structural conditions that
promote formal and informal opportunities for
teacher-student interaction and contact. One
creative school placed student lockers in the
teacher workroom so that day-to-day interaction
would complement other strategics. Another
school puts its study lab in the teacher’s office so
that students have access to extra help.

» Adopt Looping: Have (eachers teach the same
class of students for multiple years (a process
known as “looping™). In this way, relationships
can build over time and teachers are given the
-opportunity to more fully understand the learning
styles and needs of each student.

. * Deepen Assessment: Assessment is a key part of

s
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instruction. When used appropriately, it can help
teachers understand how and whal to teach their
students. Consider adding a variety of approaches to
assess student knowledge and (o foster stronger
communication skills, problem solving abilily and
self confidence. For example, ask students to create
presentations as individuals or in eams to
demonstrate mastery of a unit.

Use Technology: Incorporate computers and the use
of the internet as tools for student research,
communication, organization, and presentation.

Ask your students:

— Do you understand why you are leaming what
you are learning?

— Do your courses help prepare you for your future
life?

— Do you feel that what you are learning and doing
in school is important?

— Do you understand how the knowledge and skills
you are learning in school are used by adults in
the community?

# Fad
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Create Advisories: Every statf member advises a
group of students for their entire lenure at the
school. Incorporate time in the schedule and
creale opportunities [or every student to develop a
strong relationship with an adult in the school.

Create Academies: Create smaller learning
communities within your school. Some schools are
choosing to implement “academnies” centered on
specitic populations such as freshmen or on
specific interests, such as technology. These
academies minimize the number of transitions a
student experiences during high school by
designing smaller learning communities without
repeating the sorting and selecting patlerns {ound
in the traditional high school. Some schools have
created academies as an intermediary slep to the
creation of small, autonomous schools that operate
on the same campus.

Ask your students:

- Do you have a good relationship with at least
one adult in this school?

- Do your teachers know who you are and care
about you?

- If you have concerns or problems, is there an
adult you can turn (o?

— Is it possible for students to be anonymous in
this setting?
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Creating o high school that supperts tenchers and admigistraters i school based on real data—attendance rates, suspension
this importent and challenging work. ratcs, achicvement, course enrollment data.

Free Teachers: As a school and as a district, examine

* Build in Professional Development: Quality

professional development responds (o the needs of the paperwork you require teachers Lo do or the exira
teachers, is focused on student learning, and is not a one-  assignments you ask them to complete. Are there any that
shot deal. Make professional development a part of the can be climinated? Are there tasks (such as lunch or bus
weekly routine for the school. Identify time in the duty) that could be given to volunteers or paid individuals?

schedule devoted to collaborative planning, examination
of student work, setting standards, and group study. This

Improve Student Contacts: Reduce the number of

routine helps create powerful professional learning students a teacher sees in a day. This can be done by
communities that support improved practice and student reducing class sizes or implementing block scheduling.
achievement. Consider how many adults in the building carry no
teaching loads. Can any positions be converted to -
* Create Flexible Scheduling: The ability of teachers to teaching positions? Reducing the number of students a
incorporale many of these recommendations requires a teacher sees is not easy and will require some tough
more creative use of time. For example, time for teachers choices about allocation of resources.

lo collaborate may require common planning periods.

Ask both your students and school staff:

s Center on Students: Make decisions hased on whether — Are you involved in making school decisions?
they are good for students. How will this — Does the design of the school support professional
activity/policy/procedure help students? Rethink growth?
decisions based upon the answer to this question. — Do you feel ownership in this school?

— Are you able o do the learning and (eaching

» Share Governance: Establish a governance committee you want to do?

composed of teachers, students, and parents. Use this
governance committee to determine priorities of the

The steolegios listed in tha previous secion allow far changes Within the current high school systers that will get better results for many students. Some high
sthiools atross North Carolina ond the ¢ountry alrendy vse these stratagies and thay are seaing goins in tas) scores and studant sofisfaciion. At some point,
howaver, Ia very design of a comprehiensive high school gots in the waoy of raal innavation,

The current systen. ol kigh schonl wos dot desianed to serve students os individuals; it wos designed 1o serve lurge qroups of students who moved through
thie sume courses af tha same fime. Cansider, for example, o bencher who assesses students by oshing them to aeate portfalios that ngorporata in<oss and
work-bosod lhaming experiences every quarter. How will thal teacher be nble In caforence individually with each studenl smaoke suggestions on drafts, push
the student’s Jhinking-and grode their workiif the sthool sthedule mems that she must taach 150 students u dav? In a system thot mokes it possible for o
student-to have:more than hirty-different temdsers:in'his high school career, is it reolistic 1o expedt tht any of these teachers will know that student wall?™
Afiampls-to make higlschaol moe rigarous, ralevant ond ralafionship hosed syn info harripes thol are prasented byt very siruciure of the institulion itsalf,

Beyond Academies "

With the leadarship of the State Bonrd of Edutalion and the W Education Cabinet, Narth Caroling hos-embarkad on o bald altempt fa rethink the: meaning
af high school with the ultimota gotl of ceoafing meufifngful opfians for stadants, tanchers ond communities. They are seeldng to create sofer und more
welcoming sehools for shudents. G

Mony adrinistrators i fraditional ligh sehonk are working lonner hours than ever betore 10 nat betior results with students, Tha same I8 i4e for feathars
Ediscators neross the stofe are workingliaril only fo find that their efforis 1o inprove studant lenmiing nre Mocked by mony of the absolete strurdures of igh
school. Far example, nn English and Hisiory teacher who want fo Wark togather to-coordinale insiruclion aitd comprahansive resaorch projects moy find their
way hampered by onfiguated notipns of scheduling. Some North Caralina schools meognize that the currant comprehensive high school madel is u borriee und
they e working centively tasedesign their own schools,

felow are sarme schools that reiresent o rethinking and o redesiqn of the frodistoanl struciural and instructional nspacts of high school. Remember: the goal
of rédlesigning high schoals 15 10 create envicaniments that supyort high qunfity ledtaing for everyone. Therafore, shioals should use the structural chiitiges to
minke camprehiensivo improvenment in inskruction




START UP HIGH SCHOOLS

Mart up schools are new, wutonomous high schools that
often open in nontraditional focotions such os college
cumpuses and that offer hove a spedfic focus,

- Clement Early College High School (Durham, NC)

Key redesign features include:

* Location on a universily campus,

¢ Groups mixed by ability level, grade
level, and age.

* Exlensive outreach to middle grades to
prepare students for high-level work.

* Intensive support to meet high standards.

* Enrollment in both high school and
college-level courses,

* High school students will graduate with a high
school diploma and (wo years of university
credit at no cost to the students.

New Tech High (Napa, CA)

New Technology High School started as a small

school in California that is now replicating its model

across the country, including North Carolina. New

Tech High is a “high-tech, high-touch learning

cnvironment.” Key instructional and structural

features include:

+ A focus on technology, which is integrated into
cvery class.

* A personalized learning environment, including an
individual learning plan, and a structured advisor
relationship.

* Learning centered around the creation of large-
scale projects.

* Performance assessments: Students create digital
portfolios to display their work. They also hold
public exhibitions to demonstratc what they have
learned.

* Internships that provide real-world experiences
for the students.

Other Examples

For more examples of innovative start up schools
from around the country, see the following
resources:

* Expeditionary Learning Outward Bound Schools
hupifiwww.elob.orp/

* Minnesota EdVisions Schools
hitp://www.edvisions.com/himlfedvisions schools.itml

¢ The Big Picture Company
http:/fwww.bigpicture.org

CONVERSION HIGH SCHOOLS

Conversion ligh schools are those that currently exist s
troditioncl comprehensive high schools, but then underge an
intense planning process that breaks the large school down
intg seversl small, fully cutonomous schools in the some
space, Below are o few examples of schiools planning or
implementing full conversions.

Scotland High School (Laurinburg, NC)

Scotland High School’s conversion started with the
plan for one new small health science themed school
within the existing high school. That health science
school will open in the fall of 2005. While planning
the health science school, educators recognized that
they wanted to provide a more engaging, supportive
environment for all Scotland High students. Now,
Scotland High School is planning to convert the entire
building to a series of small schools over the next three
years. Recently, the Scotland County School Board
approved the high school’s conversion plan.

Julia Richman Education Complex (New York, NY)
Originally a large, failing high school in New York
City that served 3,000 students and had a 33%
graduation rate, Julia Richman High School was
transformed into six autonomous small schools—
four high schools, an clementary school, and a
middle school for autistic youngsters—and a day
care center, now called the Julia Richman Education
Complex. All of those schools now exist in the same
building that originally housed the large, failing high
school and the high schools serve the same students
who would have been assigned to the old school.
Graduation rates almost doubled and student
achievement dramatically increased.

With examples like the Julia Richman Education
Complex, New York City has committed to large-scale
redesign of its high schools. More than 200 new small
high schools are heing planned and opened in the next
few years, many of which are conversion schools
(many small schools in one formerly large schoel
building) like Julia Richman. For more information
about one ot the qchoo]s, Urban Academy see:

Examples in other sites include:

* Chicago: There are now 21 fully autonomous
small high schools in Ch1cago with more being
planned. See: hup:/smallse i

* Sacramento: In 2001 Sacramenlo Umfled
School District began work to create dramatic
change in all of its high schools. Now, all 13,000
high school students in that district attend small,
redesigned high schools, See:
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CHAPTER

SUN FOR CHANGE?

Most teachers and parents graduated from high
schools that look just like the schools that
students attend today. Therefore, creating' high
schools that serve all students and teachers well
requires more than mandates or programs. Trust,
confidence, and shared understanding are
essential ingredients toward making immediate
changes as well as laying the foundation for new
types of schools, schools that—Dby design—
support rigor, relevance and relationships for all
students and teachers.

STEP ONE: CONVEN

Identify a group of (riends. colleagues, neighbors, or
partners to work together. The group can be as small
as a few teachers within a school or as broad as an
entire community. For larger school-community
partnerships, review the guiding principles included
here about “Authentic Community Engagement”.
Consider including school administrators, teachers,

STEP TWO: LEARN

Begin with studying this workbook including
reviewing the companion DVD/video. (A link Lo the
video can also be found al www.NewSchoolsProject.or),
Complete the “School Data Prolile” bclow to
compare results from your local high school with the
state. Most of this information can be found on your
school’s report card al wwwacreporicards.org, Discuss
the meaning of these [indings. Secure copies of the
reporls and documents included in the “Resource
Guide” that follows. Many of these materials are
available on the Internet and the addresses are
included. Ask students, recent graduales, dropouts,

TAKING ACTION

SCHOGES 1

The North Carolina Action Plan for High School
Innovation calls for teachers, administrators, parents,
community members, and students to take immediate
sleps to: 1) Understand the urgency for change; 2)
Identify promising short-and-long-term strategies;
and 3) Create a local action plan that will broadly
engage the community and their schools.

Below are suggested steps. However, each community
is unique and these suggestions may serve as guidelines
for an approach that suits local needs and interests:

parents, students, local school board members, local
government ofticials, local businesses, churches,
and other organizations that are affected by the
current high school. Larger school-community
partnerships may wish to conduct hearings and
discussion groups throughout the community to
create a local Action Plan.

tcachers and parents to respond to important
questions such as:
* What is your expericnce in high school?
* How did high school prepare you for college?
For work? For adulthond? :
* How does the school facilitate teaching? -
In your high school, can teachers realistically
meet the needs of each student?
* How does the school support connections
with parents? With businesses?
* What changes would you suggest?




.

SUGGESTED ACTIVITIES

Listen to Students/Graduates:
Bring together a group of current and former students. Ask these
. quesnons:
* Are you challenged in school?
* Do people care aboul you al school?
* What you are learning and why?
* What do you need in order to learn
and meet your goals?
* How does high school prepare you for
collcge or a job?

Listen to Business/Community:
Repeal the process with a group of business owners and
community members. Ask them these questions:
= What skills do your employees need?
* How many of our high school or college graduates have
thesc skills?
» What does high school need to do to prepare students for life?

Listen to Parents/Guardians:

Bring together a group of parents and guardians of students of
dilTerent ages. Ask them these questions:

What do you want for your child?

What should we expect from young people when they leave
high school?

Are high schools preparing students to meet those
expectations? If not, what do they need (o do?

When you think about the high schools in your community,
what arc your impressions? What’s going well? What
challenges do they face?

Listen to Teachers/Staff:
Bring together a group of teachers/staff. Ask them these questions:
= When you entered the profession, why did you want to
work in high schools?
* How does this school meel your needs?

¢ What gets in the way of your doing your best
work with students?

Review Data:

Looking at data provides one important way (o understand a
school’s successes and needs for improvement. Convene a group
interested in looking at available data from the schools in the
district. Common measures to consider: percentage of fully
licensed teachers. percentage of teachers with advanced degrees,
tcacher turnover rate, percentage of students scoring at or above
grade level on EOCs, graduation rate by cohort. Much of this
information can be found at: www.ncreportcards.org.

" Look at the Yearbook:
Take a high school yearbook from this year and one from four
years ago. Try to match the pictures of students in ninth grade
four years ago with the pictures of this year’s graduating class.
For every ninth grade student not present in this year's senior
class, mark a red X. What happened (o these students?

Consider Who is Known:

Take a list of names of all the students in the school. Ask
teachers (o stick a dot next to the names of the students they
know well. Look for patterns. How many students are not
known by any adult in the school? How can that be changed?

Shadow Students:

Ask adults to follow a student through an enlire school day.
Stay with thal student during every class, passing period, lunch
and after-school activity. Make notes aboul how coherent or
fragmented the day feels. How is time used? How engaged
are students in learning? What works and what doesn’t?

STEP THREE: PLAN

Discuss the need for changes in your high school
including: 1) short-term strategics that can be put in place
immediately and; 2) longer term changes that may require
more thought. Create a vision for your high school.
Consider how the new vision can serve to align public and
private funds and lecadership with new approaches.

'STEP FOUR: ACT

Move the plan forward. Continue to assess how well
participants understand the nmeed for change and the
proposed direction. Continue (o solicit input {rom teachers,
administrators and the community. Fostering greater
understanding and ownership never ends, especially when

STEP FIVE: SOLICIT FEEDBACK AND REFINE

In complex organizations like high schools, few ehanges
will be entirely perfect at the beginning, Ongoing
monitoring of results and feedback from students, teachers
parents and community members will be required. Ensure

Consider what ongoing feedback and data will be used to
refine the Plan in the future. In general, schools find it
most useful to engage in this process using an established
framework. Examples of these frameworks include: High
Schools That Work, Coalition for Essential Schools, and
Talent Development High Schools.

.

a plan is moved toward implementation. Expect that some
people will step forward and resist the very change for
"which they advocated because high school reform
ultimately rests with changing the roles and expectations of
adults. Change is often inconvenient and frustrating.

that “Step Three: Plan” includes a strategy for how
changes will be monitored and refined. What school and
student data will be collected and reviewed?




1. Involve oll séctors of the community. Impartant stukeholders came from ofl
segmietits of the communtty, including porants, teuchers, students, neighbors,
busiuesses, cammunity-bosed ond foitvbosed orgenizations, und others
Schaols perform best when ol stokaholdets ore involved.

7. Asks the communiity fo engage on important questions and acknowledges
their views and contriburions. Authantic communify engugement s nat ghout
gotling o community to. “biuyin" 1o o decision that has alrsady bean made.
It is ahout soliciting community input fo inform local dadision-moking:

3. Invlves the communily early in the process. ln order for community
mernbers fo provide input ond bicome aducated on the subjsd o hand, they
should be involved early in the plonning protess.

mgugnmem is nat uhoul mukmg tmnmuui‘nr mamhers fee! that they ace port
of the decision moking protess; it arrually invelves them.

5. Offers opportunities for people to guther of convenient ond comfortable
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not be held solely ot schaols. Thera ore numerabs plaes whete communiity
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71t is not agendo deiven and is instead driven hy aspiratians communities
have for their future. Rather thoe cantering on cther's ideos about what wilk
b important to the community, the planning process should be informed by
u community's values ond epirations,

8 Has a learning component that helps build community awareness and
knowledge around the subject a1 hand. Communities con moke bettar
dacisions if they have access 1o current rasearch and locol informotion,

9. Allows fime in the process to make informed judgments, Time between
meelings is cifical to digasting previous discussions und information in ardet
lo inform fulurs discussions and decisions.

10 Allows for sustained involvoment by community stakeholders. Authentic
community angagement ancournges stakshalders to ramain involved in the
implamentation of decisions ond in future schoal #sues,

Authentic community angagement creofes o sense of ownarship within a
community, which is o key focior in suslaininy schoal improvamant afforts.

Used by poymission, Knowledae Works Fouidalion, 2003,




SCHOOL DATA PROFILE

Discussing the results being realized by your high $chool is one way of understanding the need for change. Consider
meeting with groups of teachers and community members to discuss these measurcs and others. Most of this
information can be found on your school’s report card at www.nereporteards.ore.

Students enrolled in 9th grade

Students enrolled in 12th grode : 162 (averoge)
4-Year Graduation Rate = - .63%”
Pass rates on End-of-Course Tests by Group _

White 80.1%

Black ) 51.0%

Hispanic 59.9%

Amer. Indian : : 59.9%

Asian 11.3%

Students with disabilifies 11.8%

Limited English Proficient : 46.5%
Number of Out-of-School Suspensions and
Expulsions™ 288,191 or 11%°
Average Daily Artendance™ _ 95%
Percentage of classes taught by “Highly i
Quelified” Teachers™ B7%

Teacher Turnover Rate 16%

Percentage of entering students taking
one or more remedial courses in o
UNC System school 9.5%

Percentage of entering students taking
ong or more remedial courses in a
NC community college: 49%

Other data of interest to your school

Take the number of graduating scniors from this year and divide it by the number of entering freshman four years ago. This
will give you a more accurate graduation rate than the onc on the report card.
b N "

Greenc, Jay P. (2002). High School Graduation Rates in the United States. New York: Manhaltan Institute for Policy Research.

© . . . . .
Thesc arc totals for all levels ot schools in North Carolina. State-level data show that one out of every nine public school
students is suspendcd at least once during the school year, resulting in over a million days of lost time.
ol nepublicschools.orgfeconntability/ ion/legistative/Final Repor2002-03 pa b

As you begin investigating your school in more depth. you will likely want 1o examine this information by different sub-groups.
You will also want to consider enrollment in different classes by sub-group. Are certain students being tracked into certain classes?

" University of North Carolina System, 2002.
‘North Carolina College Tech Prep Data Summary, 2001.
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RESOURCES

American Diploma Project has established standards tor high school students that are ticd
to the world of work and the world of college.  http://www.achieve.ore/

Breaking Ranks I and II: The National Association of Secondary School Principals
undertook a comprehensive cffort to reform secondary schools. Their recommendations are
based in three key areas: (1) collaborative leadership. prafessional learning communiries, and
the strategic vse of data; (2) personalizing the school environment; and (3) creating rigorous
student-ceniered curriculum. instruction. and assessment. www.principals.org

Education Trust is particularly concemed with closing the achievement gap:
hitp:/fwww2 edtrust, org

Jobs for the Future supports rescarch and projects concemed with ensuring that all young
people have a qualily high school and post-secondary education and that all adults have skills
neeessary to support a family: www.jff.org

National Middle College Consortium provides' resources and support to Early and Middle
College Programs, programs thal are located on college campuses and provide college credit
(Early College programs provide an Associate’s degree or two years of transferable credit) (o high
school students. hup:/www.laguardia.edu/menc/default.him

The National High School Alliance: A partnership of over 40 organizations concerned with
excellence, cquity. ‘and development of high-school aged youth. this group offers a good
collection of resources and research,

www hsalliance.org

NC Consortium for Early College High Scheols: Founded in 2004, this North Carolina-
based organization provides support to Early Colleze High Schools throughout the stale.
(www.ncwschoolsproject.org)

North Carolina New Schools Project: This statewidc initiative, supported by Governor’s Education
Cabinet and the Bill and Melinda Gates Foundation, supports the creation of small, antenomous,
imnovative high schools. www.newschoolsproject.org. Click on “resources,”

Pathways to College Network 'is a national alliance of organizations commilted 10 using rescarch-
based knowledge (0 improve postsecondary education access and success for the naton’s many
underserved students. See: http:/fwww.pathwaystocollege.net.

Rethinking High School is a book that descrbes the cfforts of group in Chicago’s public
schools 10 ereate a new high school based on best practices o teaching and leaming. Published
by Heinemann.

To support the creation of small schools: The Small  Schools  Workshop
www.simallschoolsworkshop.org and the Small Schools Project hip://smallschoolsproject.org/ both
do rescarchion and provide suppott to small schools initiatives.

The School Redesign Network has produced a study kit to support the redesign of Targe schools
into small schools. There is a nominal fee for most of (he kit but some of il can be accessed free of
charge at: hitp//www.schoolredesign.net/sim/siudy_ kit php

For More Information:

North Carolina School Boards Association (www.ncsba.org) has a list of all local school
boards with conlact information. Your local school hoard sets Lhe policy for your school district.

North Carolina Department of Public Instruction (www.ncpublicschools.org) offers an
¢ducation dircctory listing all of the schools in North Caroling as well as the superintendents
for every district. This is also the site for the State Board ol Education.

School Report Cards: Every schual has a report card that contains information on student
achicvement, discipline, dropouts, teachers, cte. These report cards can be found at
www.ncreporteards.org.
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A Report on N C 21 st Century Htgh Schools

September 9, 2005

Welcome to INNOVATOR, the bi-monthly report on 21st Century High Schools in NC from
the NC 21st Century High.School Initiative and the NC New Schools Project. INNOVATOR
1s designed to regularly inform practitioners, policy makers, and friends of public education
about high school redesign in NC as well as success stories from across the nation.

J.F. Webb School of Health and Life Sciences Takes Shape

For Principal Julie Finch, the new school year brings with it the
excitement and challenge of opening one of the state’s first small,
autonomous, and academically rigorous high schools on the campus of a
conventional, large high school.

“We've come a long from where we started,” said Finch. “This is not a career pathway
school. We’re committed to preparing every student for college.”

Finch and a team of faculty from Granville County’s J. F. Webb High School began work
over a year ago to create the School of Health and Life Science that is currently serving 229
10th, 11th, and 12th graders. A similar school has also opened at South Granville High
School, the district’s other large conventional high school. “At first when we talked to our
parents about whole school conversion at Webb, our parents thought it was just about
preparations for careers. Now they love it. They know its about high standards for their
children.”

Finch attributes the early success of the new school to the support and guidance of Webb
principal Roy Winslow and to the involvement of faculty at the school. Over the next five
years, Principal Finch and her faculty will be involved with the NC New Schools Project in
professional development focused on innovative approaches to teaching that engage students
and in creating new supports for student success. For more information, contact Finch at
finchjdpes.k12.ne.us. For information about the South Granville School of Health and Life
Sciences, contact Principal Catherine Brooks at brasisc@ecs.kl2.nc.us.




NC Students Continue to Post Strong Gains on SAT Scores

During the 2004-05 school year, North Carolina’s average SAT score continued to climb to
1010, an increase of 4 points from the previous year. North Carolina’s SAT participation rat.
among high school seniors also continued to rise to 74.0%, an increase of 4 percentage points
from the previous year. North Carolina students have always taken the SAT in impressively
high numbers, and this year North Carolina had the 9th highest SAT participation rate among
the 50 states (North Carolina is tied with Delaware). The national participation rate was
49.0%. The results were released last week by the College Board and the North Carolina
Department of Public Instruction. Some other results include

*NC has increased its average SAT score every year since 1990 with the exception of 1994
when the score remained the same. '

*Since 1989, NC has had an average yearly SAT gain of 3.6 points, compared to a national
average yearly gain of 1.3 points.

*Among states that have SAT participation rates of 50% or greater, NC had the 3rd largest 5-
year gain in average SAT scores, and the 2nd largest (tied with Massachusetts) 10-year gain.

*Over one-third (36%) of NC students who took the SAT during the 2004-05 school year were
what the College Board classifies as “first generation college-bound seniors” (neither parent
has completed a degree higher than a high school diploma).

Rigorous High School Coursework Crucial for Postsecondary Success

A recent study by ACT confirmed that students who take rigorous high school coursework are
much better prepared for postsecondary education. The report stated that nationally nearly one-
third (28%) of freshmen entering a postsecondary institution enroll in one or more remedial
courses in reading, writing or math, indicating that too many students are leaving high school
unprepared for postsecondary education coursework. The study looked at why students who
took the ACT were graduating unprepared. The study found that

*ACT test takers who took or planned to take all of the typical college preparatory course
sequences (English 9 through 12; Algebra 1, Geometry, Algebra 2, and at least one other
upper-level math course; and Biology, Chemistry, and Physics) were much better prepared for
postsecondary coursework. Yet, only 35% of ACT test takers take all of these college
preparatory course sequences. '

*Some courses have “cross-disciplinary benefits.” For instance, taking a foreign language
increased achievement and the chance of success in college English.

*The study also stated that just taking the courses is not enough. The courses must be rigorous,
with more in-depth study on key content areas and more alignment between the high school
and college curriculums.




Recommended Read: The Power of Their Ideas by Deborah Meier

Deborah Meier lays out a clear defense of public education and why it is
crucial to the future of our democratic way of life in The Power of Their
| Ideas. Meier founded and led the Central Park East Secondary School, a
s "! #  small school in East Harlem. The book “tells the story of this school and

B asCa0¥]  the vision of education behind it” so that the readers may see “a model in the
sense of what is possible.” Meier writes

My own experiences over the past three decades have reinforced my optimism regarding the
possibilities of making dramatic changes in the ways schools operate, changes that can
transform the lives of children. All kids are indeed capable of generating powerful ideas;
they can rise to the occasion. It turns out that'ideas are not luxuries gained at the expense of
the 3 R’s [reading, writing, and arithmetic], but instead enhance them. And it turns out that
public schools, in new and different forms, are the best vehicle for nourishing the
extraordinary untapped capacities of all our children. The question is not, Is it possible to
educate all children well? but rather, Do we want to do it badly enough?

The book is available at most online book stores. The ISBN number is 0807031135.

INNOVATOR_ Archive Now Online

Past issues of the INNOVATOR are now available on the New Schools Project website.
Click on “Resources” and scroll down the page to “INNOVATOR Archive.”

Backtalk!

Tell INNOVATOR what you think. Comments and recommendations should be sent to the
address below.

INNOVATOR is produced by the NC 21st Century High School Initiative and the NC New
Schools Project, an initiative of the NC Education Cabinet and the Public School Forum of
NC with the support of the Bill & Melinda Gates Foundation.

To opt out from receiving this electronic report, please send an email to
innovator@newschoolsproject.org or call Geoff Coltrane at (919) 781-6833 ext. 129.







GENERAL ASSEMBLY OF NORTH CAROLINA
SESSION 2003

SESSION LAW 2003-277
SENATE BILL 656

AN ACT TO ESTABLISH THE INNOVATIVE EDUCATION INITIATIVES ACT.
The General Assembly of North Carolina enacts:

SECTION 1. Chapter 116C of the General Statutes is amended by adding the
following new section to read:
"§ 116C-4. First in America Innovative Education Initiatives Act.

(a) The General Assembly strongly endorses the Governor's goal of making North
Carolina's system of education first in America by 2010. With that as the goal, the
Education Cabinet shall set as a priority cooperative efforts between secondary schools and
institutions of higher education so as to reduce the high school dropout rate, increase high
school and college graduation rates, decrease the need for remediation in institutions of
higher education, and raise certificate, associate, and bachelor degree completion rates. The
Cabinet shall identify and support efforts that achieve the following purposes:

a Support _cooperative innovative high school programs developed under
Part 9 of Article 16 of Chapter 115C of the General Statutes.
Improve high school completion rates and reduce high school dropout
rates.
3) Close the achievement gap.
[C)) Create redesigned middle schools or high schools.
[&)) Provide flexible, customized programs of learning for high school students
who would benefit from accelerated, higher level coursework or early

[

graduation.

(6) Establish high guality alternative learning programs.

(@A) Establish a virtual high school.

(8) Implement other innovative education initiatives designed to advance the
State's system of education.

[(s))] The Education Cabinet shall identify federal, State, and local funds that may be
used to support these initiatives. In addition, the Cabinet is strongly encouraged to pursue
private funds that could be used to support these initiatives.

©) The Cabinet shall report by January 15, 2004, and annually thereafter, to the Joint
Legislative Education Oversight Committee on its activities under this section. The annual
reports may include recommendations for statutory changes needed to support cooperative
innovative initiatives, including programs approved under Part 9 of Article 16 of Chapter
115C of the General Statutes."




SECTION 2. Article 16 of Chapter 115C of the General Statutes is amended by
-adding the following new Part to read:
"Part 9. Cooperative Innovative High School Programs.
"§ 115C-238.50. Purpose.

[€)) The purpose of this Part is to authorize boards of trustees of community colleges
and local boards of education to jointly establish cooperative innovative programs in high
schools and community colleges that will expand students' opportunities for educational
success through high quality instructional programming. These cooperative innovative high
school programs shall target:

(@8] High school students who are at risk of dropping out of school before
attaining a high school diploma; or

(2) High school students who would benefit from accelerated academic
instruction.

(b) All the cooperative innovative high school programs established under this Part
shall:

a Prepare students adequately for future learning in the workforce or in an
institution of higher education.

(2) Expand students' educational opportunities within the public school
system. i

3) Be centered on the core academic standards represented by the college
preparatory or tech prep program of study as defined by the State Board of
Education.

“4) Encourage the cooperative or shared use of resources, personnel, and
facilities between public schools and community colleges.

(5) Integrate and emphasize both academic and technical skills necessary for
students to be successful in a more demanding and changing workplace.

6) Emphasize parental involvement and provide consistent counseling,
advising, and parent conferencing so that parents and students can make
responsible decisions regarding course taking and can track the students'
academic progress and success.

(7) Be held accountable for meeting measurable student achievement results.

(8) Encourage the use of different and innovative teaching methods.

()] Establish joint institutional responsibility and accountability for support of
students and their success.

(10)  Effectively utilize existing funding sources for high school, community
college, and vocational programs and actively pursue new funding from
other sources.

(11) Develop methods for early identification of potential participating students
in the middle grades and through high school.

(12)  Reduce the percentage of students needing remedial courses upon their
initial entry from high school into a college or university.

©) Programs developed under this Part that target students who are at risk of
dropping out of high school before attaining a high school diploma shall:

(€8] Provide these students with the opportunity to graduate from high school
possessing the core academic skills needed for postsecondary education
and high-skilled employment.




(2) Enable students to complete a technical or academic proeram in a field
that is in high demand and has high wages.

3) Set and achieve goals that significantly reduce dropout rates and raise high
school and community college retention, certification, and degree
completion rates. '

4 Enable students who complete these programs to pass employer exams, if
applicable.

(d) Cooperative innovative high school programs that offer accelerated learning

proerams shall:

@

2)

3

Provide a flexible. customized prograrri of instruction for students who
would benefit from accelerated. higher level coursework or early
graduation from high school.

Enable students to obtain a high school diploma in less than four years and
begin or complete an associate degree program or to master a certificate or
vocational program.

Offer a college preparatory academic core and in-depth studies in a career
or technical field that will lead to advanced programs or employment
opportunities in engineering, health sciences, or teaching.

(e Cooperative innovative high school programs may include the creation of a

school within a school, a technical high school, or a high school or technical center located

on the campus of a community college.

(H) Students are eligible to attend these programs as early as ninth erade.

"§ 115C-238.51. Application process.

(a) A local board of education and a local board of trustees of a community college

shall jointly apply to establish a cooperative innovative high school program under this Part.

(b)  The application shall contain at least the following information:

(1)
2)

CIT

R B B B

)
(10)

A description of a program that implements the purposes in G.S.
115C-238.50.

A -statement of how the program relates to the Economic Vision Plan
adopted for the economic development region in which the program is to
be located.

The facilities to be used by the program and the manner in which
administrative services of the program are to be provided.

A description of student academic and vocational achievement goals and
the method of demonstrating that students have attained the skills and
knowledge specified for those goals.

A description of how the program will be operated, including budgeting,
curriculum, transportation, and operating procedures.

The process to be followed by the program to ensure parental

involvement.

The process by which students will be selected for and admitted to the
program.

A description of the funds that will be used and a proposed budget for the
program. This description shall identify how the average daily membership
(ADM) and full-time equivalent (FTE) students are counted.

The qualifications required for individuals employed in the program.

The number of students to be served.




(11) A description of how the program's effectiveness in meeting the purposes
in G.S. 115C-238.50 will be measured.

() The application shall be submitted to the State Board of Education and the State
Board of Community Colleges by November 1 of each vear. The State Board of Education
and the State Board of Community Colleges shall appoint a joint advisory committee to
review the applications and to recommend to the State Boards those programs that meet the
requirements of this Part and that achieve the purposes set out in G.S. 115C-238.50.

(d) The State Board of Education and the State Board of Community Colleges shall
approve two cooperative innovative high school programs in each of the State's economic
development regions. The State Boards may approve programs recommended by the joint
advisory committee or may approve other programs that were not recommended. The State
Boards shall approve all applications by March 15 of each year. No application shall be
approved unless the State Boards find that the application meets the requirements set out in
this Part and that granting the application would achieve the purposes set out in G.S.
115C-238.50. Priority shall be given to applications that are most likely to further State
education policies, to address the economic development needs of the economic
development regions in which they are located, and to strengthen the educational programs
offered in the local school administrative units in which they are located.

"§ 115C-238.52. Participation by other education partners.

(a) Any or all of the following education partners may participate in the development
of a cooperative innovative program under this Part that is targeted to high school students
who would benefit from accelerated academic instruction:

(1) A constituent institution of The University of North Carolina.

2) A private college or university located in North Carolina.

3) A private business or organization.

4) The county board of commissioners in the county in which the program is
located.

(b) Any or all of the education partners listed in subsection (a) of this section that
participate shall;

a) Jointly apply with the local board of education and the local board of
trustees of the community college to establish a cooperative innovative
program under this Part.

(2)  Beidentified in the application.

3) Sign the written agreement under G.S. 115C-238.53(b).

"§ 115C-238.53. Program operation.

(a) A program approved by the State shall be accountable to the local board of
education.

(b) A program approved under this Part shall operate under the terms of a written
agreement signed by the local board of education, local board of trustees of the community
college, State Board of Education, and State Board of Community Colleges. The agreement
shall incorporate the information provided in the application, as modified during the
approval process, and any terms and conditions imposed on the program by the State Board
of Education and the State Board of Community Colleges. The agreement may be for a term
of no longer than five school years.

©) A program may be operated in a facility owned or leased by the local board of
education, the local board of trustees of the community college, or the education partner., if

any.




(d) A program approved under this Part shall provide instruction each school year for
at least 180 days during nine calendar months, shall comply with laws and policies relating
to the education of students with disabilities, and shall comply with Article 27 of this
Chapter.

() A program _approved under this Part may use State, federal, and local funds
allocated to the local school administrative unit, to the State Board of Community Colleges,
and to the community college to implement the program. If there is an education partner and
if it is a public body, the program may use State, federal, and local funds allocated to that
body.

(H) Except as provided in this Part and pursuant to the terms of the agreement, a
program is exempt from laws and rules applicable to a local board of education. a local
school administrative unit, a community college, or a local board of trustees of a community
college.

"§ 115C-238.54. Funds for programs.

(a) The Department of Public Instruction shall assign a school code for each program
that is approved under this Part. All positions and other State and federal allotments that are
generated for this program shall be assigned to that school code. Notwithstanding G.S.
115C-105.25, once funds are assigned to that school code, the local board of education may
use these funds for the program and may transfer these funds between funding allotment
categories.

(b)  The local board of trustees of a community college may allocate State and federal
funds for a program that is approved under this Part. '

() An education partner under G.S. 115C-238.52 that is a public body may allocate
State, federal, and local funds for a program that is approved under this Part.

(d) If not an education partner under G.S. 115C-238.52, a county board of
commissioners in a county where a program is located may nevertheless appropriate funds
to a program approved under this Part.

(e) The local board of education and the local board of trustees of the community
college are strongly encouraged to seek funds from sources other than State, federal, and
local appropriations. They are strongly encouraged to seek funds the Education Cabinet
identifies or obtains under G.S. 116C-4.

"§ 115C-238.55. Evaluation of programs.

The State Board of Education and the State Board of Community Colleges shall evaluate
the success of students in programs approved under this Part. Success shall be measured by
high school retention rates, high school completion rates, high school dropout rates.
certification and associate degree completion, admission to four-year institutions,
postgraduation employment in career or study-related fields, and employer satisfaction of
employees who participated in and graduated from the programs. Beginning October 15,
2005, and annually thereafter, the Boards shall jointly report to the Joint Legislative
Education Oversight Committee on the evaluation of these programs. If. by October 15,
2006, the Boards determine any or all of these programs have been successful, they shall
jointly develop a prototype plan for similar programs that could be expanded across the
State. This plan shall be included in their report to the Joint Legislative Education Oversight
Committee that is due by October 15, 2007.

"§§ 115C-238.56 through 115C-238.59: Reserved for future codification purposes."
SECTION 3. Local school administrative units and the State Board of Education
shall identify, strengthen, and adopt policies and procedures that encourage students to




remain in high school rather than to drop out and that encourage all students to pursue a
rigorous academic course of study. As part of this process, the State Board and the local
school administrative units are encouraged to eliminate or revise any policies or procedures
that discourage some students from completing high school or that discourage any student
from pursuing a rigorous academic course of study. No later than March 1, 2004, local
school administrative units shall report to the State Board of Education the policies they
have identified, strengthened, adopted, and eliminated under this section. No later than
April 15, 2004, the State Board shall report to the Joint Legislative Education Oversight
Committee on these policies as well as on the policies the Board has identified,
strengthened, adopted, and eliminated under this section.

SECTION 4. Nothing in this act shall be construed to obligate the General
Assembly to make appropriations to implement this act.

SECTION 5. This act is effective when it becomes law.

In the General Assembly read three times and ratified this the 18" day of June,
2003.

s/ Beverly E. Perdue
President of the Senate

s/ Richard T. Morgan
Speaker of the House of Representatives

s/ Michael F. Easley
Governor

Approved 12:30 p.m. this 27" day of June, 2003









