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NORTH CAROLINA LEGISLATIVE SUMMARY 
 

Session Law 2013-360 Section 8.10 
In July 2013, the North Carolina General Assembly directed the North Carolina Center for the 

Advancement of Teaching (NCCAT) to report on five aspects by February 1, 2014: 
 

1. A description of the program’s mission, goals, and objectives. 

2. An examination of the program’s governance structure and an assessment of whether the 

existing governance structure adequately supports the program’s mission, goals, and 

objectives. 

3. The extent to which NCCAT’s fund, agency, division, and program objectives complement 

General Assembly policies in the areas of digital learning and early grades literacy. 

4. Performance measures for determining whether the program is meeting the program’s 

mission, goals, and objectives. 

5. Recommendations for statutory, budgetary, or administrative changes needed to improve the 

efficiency and effectiveness of the program.1 

This report is presented in fulfillment of this requirement.  
 

BACKGROUND 
The 1985 General Statute 116-74.6 established the North Carolina Center for the Advancement 

of Teaching as “a center dedicated exclusively to the advancement of teaching as an art and as a 

profession.” The Center was “to provide career teachers with opportunities to study advanced 

topics in the sciences, arts, and humanities and to engage in informed discourse, assisted by able 

mentors and outstanding leaders from all walks of life; and otherwise to offer opportunity for 

teachers to engage in scholarly pursuits.” 

 

The 2009 General Statute 115C-296.5 expanded NCCAT’s professional development scope with 

the inclusion of beginning teachers. The amended legislation also transferred administration from 

the University of North Carolina Board of Governors to the State Board of Education with the 

requisite that NCCAT “shall exercise its powers and duties through its own board of trustees.”  
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EXECUTIVE SUMMARY 
For 28 years, NCCAT has been an integral partner in the state’s commitment to ensure that all 

children in North Carolina’s schools have the highest quality education by providing professional 

development that gives pre-kindergarten through twelfth grade teachers essential skills and 

knowledge to positively impact student learning and student achievement. 
 

Education and economic development are inextricably connected. The two cannot be untied. A 

high-quality workforce in our state depends on a high-quality educational system that can only 

be attained through excellent teachers. In these times of budgetary challenges, it is critical that 

we help teachers become excellent teachers by arming them with the best possible professional 

development. North Carolina’s teachers need a place that provides the most current knowledge 

and skills through professional development that inspires 

them to bring this new learning back into their classrooms. 

NCCAT is that place. 
 

NCCAT is a practical and efficient center for professional 

development that can quickly address state education 

initiatives. Examples include designing timely programs 

that help teachers navigate the expanding world of digital 

learning and strategies that help teachers ensure their 

students are able to read before they leave the third grade. 
 

Effective teachers are the strongest indicators of change in 

student growth and learning.2  NCCAT makes effective 

teachers great teachers. NCCAT supports teachers as they 

navigate the changing arena of the classroom—taking them 

from books to digital tools. The Center has a strong history 

of researching, designing, and implementing high quality 

professional development that increases teachers’ 

commitment to the teaching profession and leads to 

positive changes in instructional practice.  

There is no more important task 

facing the United States than 

providing a high-quality 

education for all children. The 

nation’s economic future 

depends on employers’ ability to 

find qualified workers to fill the 

increasingly demanding jobs 

that offer good wages in a global 

21st century marketplace … This 

challenge is increasingly being 

recognized as a human capital 

challenge: recruiting, 

developing, and retaining highly 

effective teachers who can help 

all students learn. 

Committee for Economic 

Development (2012) 
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NCCAT VISION: ADVANCING TEACHING 
 

NCCAT will serve as North Carolina’s comprehensive professional development center 
addressing state education initiatives including early grades literacy and modeling state-of-the-art 

digital learning tools. NCCAT faculty will design optimal learning experiences for teachers, 

bringing in the latest expertise, building communities of professional practice, and helping 

teachers adapt new learning for their individual classrooms. Upon return to their home schools, 

master teachers will share their new knowledge and skills with their colleagues in a sustained 

approach to improve instructional practice across the state. Through online support and face-to-

face trainings, NCCAT faculty will continue to support these master teachers. NCCAT will 

become a national model of how a state can systematically address state education initiatives 

with professionalism, effectiveness, and efficiency. 

 

ONGOING IMPACT: 
• Retaining beginning teachers at nationally competitive rates. Beginning teachers in 

high-need, low-wealth school districts who participated in NCCAT’s induction program 

report a 94% probability of continuing in teaching and a 77% probability of returning to 

their same school the following year. 

• Increasing educators’ commitment to teaching. Ninety-eight percent of NCCAT 

participants state that the NCCAT experience reaffirmed their commitment to education. 

• Improving instructional practice and student performance. Surveyed teachers (94%) 

and administrators (71%) report that NCCAT’s professional development led to changes 

in teacher practice and observable increases in student achievement. 

• Growing teacher leaders. NCCAT provides a continuum of professional development to 

teachers throughout their careers, supporting teacher leaders as they bring about change 

in their classrooms, schools, districts, and state. 

• Bringing together unique partners to benefit teachers and students. NCCAT serves 

as a bridge, uniting teachers with partners from other educational institutions, state 

agencies, the business community, and non-profit organizations. 
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FUTURE OPPORTUNITIES: 
• Addressing state education initiatives. NCCAT is expanding professional development 

opportunities in the critical need areas of early grades literacy and digital learning: 

o Early Grades Literacy 

 Expanding professional development opportunities to assist the state in 

implementing the North Carolina Read to Achieve Program. 

 Providing opportunities for educators to fulfill licensure renewal 

requirements related to Read to Achieve legislation through NCCAT’s 

consistently high-quality professional development. 

 Conducting one or more North Carolina summits, Successful Summer 

Reading Camps, for administrators and state and district reading 

specialists. 

o Digital Learning 

 Expanding professional development opportunities to assist the state in 

implementing legislation related to teaching and learning with digital and 

other technologies. 

 Providing opportunities for educators to fulfill licensure renewal 

requirements related to digital learning legislation through NCCAT’s 

consistently high-quality professional development. 

 Certifying over 2,000 Data Literacy Leaders across the state as specialists 

to train educators in the use of digital tools to better assess student testing 

data. 

• Addressing school and district challenges. NCCAT will provide targeted school and 

district assistance in areas identified by schools and districts at the local level.  

• Increasing the scope of NCCAT’s beginning teacher support program. With grant 

funding, the highly successful induction program, NCCAT Connections, will move from a 

direct instruction model to a statewide model utilizing face-to-face and online instruction.  

• Expanding partnerships. NCCAT will continue to build new partnerships to fulfill the 

Center’s mission of advancing teaching as an art and as a profession.  
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RECOMMENDATIONS FOR CHANGES 
In response to the North Carolina General Assembly’s request for recommendations for 

statutory, budgetary, or administrative changes needed to improve the efficiency and 

effectiveness of the program, the NCCAT Board of Trustees proposes the following 

recommendations: 

 

RECOMMENDED STATUTORY CHANGE 

General Statute 115C-296.6. authorizes NCCAT’s current governance structure, including the 

composition of the board of trustees and the designating appointers. The NCCAT Board of 

Trustees recommends that membership should increase from fourteen 3 to seventeen members to 

increase statewide representation of the Board of Trustees. 

 

RECOMMENDED BUDGETARY CHANGES 

The NCCAT Board of Trustees recommends that the budgetary designation for the North 

Carolina Center for the Advancement of Teaching be changed from one of non-recurring funds 

to recurring funds. This will position NCCAT to better plan for the future and make long-term 

commitments to grow state educational initiative programming with year-to-year funding. 

 

The NCCAT Board of Trustees also recommends that the North Carolina General Assembly 

restore $1.7 million to the NCCAT budget in the 2014 General Assembly session. This $1.7 

million request includes a restoration of $1.5 million of the $3 million reduction that was 

incurred during the 2011-12 budget year, and an additional $200,000 so that NCCAT’s 

technology capabilities can be brought up to date and maintained ensuring that all technological 

programming for teachers is conducted in a state-of-the-art environment. These monies will be 

used to increase programming opportunities for North Carolina’s public school educators 

(traditional and charter)4 in response to the state education initiatives related to early grades 

literacy and digital learning.  

 

In addition to the $1.7 million, the NCCAT Board of Trustees recommends that the North 

Carolina General Assembly restore $1.5 million to NCCAT’s budget in the 2015 General 

Assembly Biennial Budget, returning NCCAT to approximately its 2010-11 funding level.  This 
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will provide NCCAT with the ability to continue to upgrade professional development 

opportunities to address the changing state educational initiatives, and to significantly increase 

the number of teachers served. 

 

RECOMMENDED ADMINISTRATIVE CHANGES 

General Statute 115C-296.6. authorizes that “The chief administrative officer of NCCAT shall be 

an executive director who shall be appointed by the NCCAT Board of Trustees.” The NCCAT 

Board of Trustees will create and implement a plan to ensure that the executive director 

maintains a more visible presence in the state’s capital to increase communication with state 

educational leaders and policymakers and to respond to state education initiatives. In addition, a 

more significant presence in the Raleigh area would provide more efficient access to and better 

coordination and oversight of the two NCCAT campuses.   

 

The NCCAT Board of Trustees will conduct a comprehensive efficiency study to review current 

processes, infrastructure, facilities, personnel, and other associated structures and programming. 

This study also shall include an analysis of the relationship of NCCAT programming to other 

professional development systems in North Carolina. 
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NORTH CAROLINA CENTER FOR THE ADVANCEMENT OF TEACHING 

The 1985 General Assembly established the North Carolina Center for the Advancement of 

Teaching (NCCAT) “to provide career teachers with opportunities to study advanced topics in 

the sciences, arts, and humanities and to engage in informed discourse, assisted by able mentors 

and outstanding leaders from all walks of life; and otherwise to offer opportunity for teachers to 

engage in scholarly pursuits, through a center dedicated exclusively to the advancement of 

teaching as an art and as a profession.” (G. S. 116-74.6) 

 

The 2009 General Statute 115C-296.5 expanded NCCAT’s professional development purview 

with the inclusion of beginning teachers. “Priority for admission to NCCAT opportunities shall 

be given to teachers with teaching experience of 15 years or less. NCCAT may also provide 

training and support for beginning teachers to enhance their skills and in support of the State's 

effort to recruit and retain beginning teachers.” 

 

Since 1985, NCCAT has provided public school educators with professional development 

opportunities that impart essential instructional strategies for the classroom. NCCAT supports 

the learning needs of teachers by providing access to the latest knowledge, evidence-based best 

practices, and cutting-edge technical skills critical to teachers’ ability to increase student learning 

in their classrooms and schools. NCCAT programming puts state education initiatives into 

classrooms, reignites excitement for learning, increases teachers’ commitment to the profession, 

and helps retain these teachers in the profession. With campuses in Cullowhee and Ocracoke, 

NCCAT consistently serves educators in all of North Carolina’s 100 counties.  

 

  

One: Mission, Goals, and Objectives 
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NCCAT MISSION, GOALS, AND OBJECTIVES 
NCCAT is driven by its mission—to advance teaching as an art and as a profession which, like 

its goals, is derived from the statutory charge of the North Carolina General Assembly. The “art” 

of teaching generally begins with learning the “mechanics” of teaching; for example, how to get 

the students’ attention, transition smoothly from one lesson to the next, and prevent disruptive 

student behavior. With time and practice, these procedures become a fluid part of the 

accomplished teacher’s instructional plan. 

 

Teachers in the NCCAT seminar, Catching Up with Your Students: Navigating Technology for 

21st Century Classrooms (November 2013), help emphasize how NCCAT advances teaching as 

an art and as a profession: 

 

NCCAT advances teaching as a profession. Being a classroom teacher can be a solitary 

profession. You are in your classroom all day with students, and after school there are so many 

demands and so much to do in preparation for the next class that you do not spend much time 

with other teachers. NCCAT provides time to learn new ideas not only from the presenters, but 

from other professionals in the teaching field. You have time to discover what other teachers are 

doing, what works in other classrooms, and what commonalities and differences exist across the 

state. Sharing with other professionals enhances your ability, your creativity, and ultimately you 

as a professional educator.     

Kim Lowman, East Alexander Middle School, Alexander County 

  

NCCAT is unique in that it provides educators from all over the state the opportunity to learn 

best practices in the profession of educating our children. We not only learn from experts, we 

learn from each other. We discuss, share, enlighten, advance, and support each other as we work 

to improve our instructional methods. Teachers are given resources, tools, ideas, and up-to-date 

information in an educational environment that values and promotes teaching as a profession 

and an art. You cannot walk away from here [NCCAT] without returning to your classroom a 

better and more effective teacher.      

Elizabeth Quick, Grady Brown Elementary School, Orange County 
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The NCCAT Board of Trustees approves and monitors NCCAT’s goals and objectives as 

described in the NCCAT Strategic Plan.5  

 

GOAL 1: DEVELOPING PROFESSIONAL EDUCATORS 

• To provide statewide high-quality professional 

development for North Carolina’s teachers. 

• To create and deliver professional development that helps 

retain teachers in the educational profession. 

• To create and deliver professional development that has a 

positive impact on classroom practice. 

• To create and deliver professional development that has a 

positive impact on student performance. 

 

Trustees of the Committee for Economic Development describe 

the business-wise recognition of how valuable human capital is to 

the success of their enterprises. With respect to K–12 education, 

they also acknowledge the interconnectivity between meeting an 

organization’s goals and human capital policies, especially through 

effective professional development.6 NCCAT is dedicated to 

providing high-quality professional development for North 

Carolina’s public school teachers recognizing the importance of 

professional development in helping teachers improve their 

instructional practice and increase student learning.7  

 

NCCAT also recognizes the importance of keeping good teachers 

in the classroom and the role professional development plays in 

increasing teachers’ commitment. The National Commission on 

Teaching and America’s Future (NCTAF) analyzes costs of 

between $8,000 and $13,650 per teacher turnover. “When a 

teacher leaves a district, the costs of recruiting, hiring, and training 

a replacement teacher are substantial. … thousands of dollars walk out the door each time a 

Now, we are embarking on 

a whole new venture to 

help strengthen and retain 

competent career teachers 

in our public schools. 

What has been an idea, a 

concept, a dream, is now 

becoming a reality–the 

North Carolina Center for 

the Advancement of 

Teaching. … It is the 

product of many people’s 

efforts, including teachers 

in our schools who have 

felt a real need for 

renewal of their 

knowledge and teaching 

skills as they extend their 

careers in teaching.  

 

Phillip Carson, Chairman 

of the UNC Board of 

Governors at the first 

meeting of the NCCAT 

Board of Trustees, 

October 3, 1985. 



9 
 

teacher leaves.” And, unfortunately, high teacher turnover correlates with those least capable of 

securing funds to replace teachers, schools with “high poverty, high minority, and/or low 

performing student populations.”8 Keeping effective teachers in the classroom makes good 

sense.  

 

Research supports that strong professional development improves teacher effectiveness, 

increases retention, and improves student achievement.9 North Carolina’s teachers reported in 

the 2012 North Carolina Teacher Working Conditions Survey that they valued high-quality 

professional development, rating many aspects more positively than other states’ educators, 

including enhancing teachers’ abilities to: improve student learning (87%); implement 

instructional strategies that meets students’ diverse needs (84%); and, strengthen content 

knowledge (77%).10   

 

NCCAT develops professional educators by providing programming that keeps highly-qualified 

teachers in the profession, improving teachers’ instructional practice and effectiveness, which 

positively impacts student performance. 

 

GOAL 2: BEING A LEADER IN PROFESSIONAL DEVELOPMENT 

• To demonstrate leadership in professional development through excellence in 

professional development design and delivery. 

• To demonstrate leadership in professional development through responsiveness to state 

education initiatives. 

 

Leaders set the industry standard for excellence. As a leader in professional development, 

NCCAT strives to provide the highest level of learning experiences. A comprehensive analysis, 

Reviewing the Evidence on How Teacher Professional Development Affects Student 

Performance, reports common characteristics of effective professional development related to 

content and activities, format, outside experts, time, and follow-up.11  Effective professional 

development focuses on specific subject-related content and/or pedagogical practice, includes 

outside experts to present novel ideas and approaches, encompasses at least 30 contact hours, 
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features a “workshop” or institute approach with active-learning experiences, and includes 

follow-up to ensure sustainability.  

 

NCCAT’s programming staff models these effective professional development practices by 

designing and conducting research-based instructional programs based on pedagogical practice 

and/or subject-specific content. Teachers as active learners work with expert instructors to 

increase understanding of their subject area concepts and learn ways they can use these concepts 

to help students make critical connections to new knowledge. Working with outside expert 

instructors introduces teachers to new ideas and new approaches, and reduces the likelihood of 

doing only what is familiar and comfortable.12 NCCAT’s programming averages more than 30 

contact hours in recognition that teachers need time to analyze and reflect on their practice and 

work on specific instructional strategies to bring about change. There is an expectation that 

teachers will not only transfer their new knowledge and skills into their own classroom, but will 

also take this new knowledge back to their colleagues upon return to their schools. With new 

digital avenues, approaches to grow and sustain online communities are being piloted to 

exponentially expand teachers’ connectivity and their access to colleagues’ instructional 

strategies.  

 

A leader in professional development must anticipate and respond to the shifting priorities of 

teachers and their students. NCCAT responded to state education initiatives by providing 

professional development related to dropout prevention, STEM instruction, beginning teacher 

induction, teacher leadership, and service to low-wealth, high-need public school districts. Now, 

with legislation related to early grades literacy and digital learning, NCCAT has modified its 

programming to provide teachers with even more opportunities to participate in professional 

development in these essential areas.  

 

GOAL 3: FOSTERING SUCCESSFUL EDUCATIONAL INNOVATION 

• To create and deliver new and innovative professional development that meets the unique 

needs of teachers.  

• To foster innovation in the educational community. 
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• To secure external funding and leverage partnerships to increase NCCAT’s capacity to 

foster innovation. 

 

Students in our classrooms today will be asked to solve problems in tomorrow’s workplaces that 

have yet to be imagined. How can teachers prepare their students for the unknown? This is a 

question our teachers face daily as they carefully choose professional development that is 

relevant and state-of-the-art to meet the needs of their twenty-first century learners. 

 

With an increasing recognition of the importance of helping students compete in a global 

knowledge economy, NCCAT instructs teachers to help their students learn to think critically, 

analyze information, communicate effectively, adapt to changing environments, collaborate with 

others, and take initiative in seeking creative solutions.13 

 

NCCAT helps teachers help their students think and act differently by empowering teachers to 

think and act differently. Pulling away from the norm is one way to start thinking innovatively. 

The corporate world recognizes the importance of increasing distance from standard procedures 

in order to increase creativity and productivity. Businessinsider.com describes the importance of 

providing “an opportunity to take a step back and realign, rethink, and break down how to do it 

better … That stepping back allows you to set larger goals and align depth of vision.”14  

 

The concept in business of “stepping back” or stepping away from “business as usual” in order to 

be more effective is not easily transferred to the often bureaucratic world of education. 

NCCAT’s basic design of professional development models ways to help teachers step away 

from “business as usual” in order to gain new and innovative perspectives on thinking and 

learning.15 

 

NCCAT continues to seek external funding and leverage partnerships that will support the 

Center in designing and conducting innovative programming. 
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GOAL 4: VALUING, RENEWING, AND MOTIVATING EDUCATORS 

• To provide a productive learning environment for educators. 

 

Major professions recognize the importance of committing time to continue learning.16 The 

military describes the essential importance of a “lifelong learning culture to strengthen a mission 

ready force” through continuing professional development.17 Attorneys, doctors, and architects 

have well-established means for ensuring that they maintain their existing skills and learn new 

knowledge in order to be more productive. It would seem that teachers in the learning profession 

would have little difficulty continuing their professional development by staying abreast of 

expanding knowledge. Unfortunately, this fact is not always recognized or supported in 

comparison to other professions.18 

 

Teachers in the United States average only 13 hours of professional development each year.19 

Many teachers collaboratively gather at their schools for informative meetings and skills 

training; however, the recognition is that intensive new knowledge and skills acquisition takes 

time.20 Change in instructional practice takes time. Research supports that “initiatives that 

showed positive effects included 30 or more contact hours” of professional development.21 

Effective professional development requires “considerable time, and that time must be well 

organized, carefully structured, purposefully directed, and focused on content or pedagogy or 

both.”22 NCCAT recognizes that the most valuable resource teachers have is time. Analysis of 

the learning process and environment are conducted to ensure that teachers maximize their time 

while at NCCAT.  

 

Research describes the strong impact that the learning environment has on productivity. A recent 

study of working conditions in schools analyzed teachers’ level of satisfaction and career 

decisions, and subsequent student achievement. Even in areas with high-poverty and high-

minority populations where resources were more limited and environmental working conditions 

more difficult, teachers rated elements that were social in nature as mattering the most. 

Relationships with colleagues, the principal’s leadership, and the school culture, “the extent to 

which school environments are characterized by mutual trust, respect, openness, and 

commitment to student achievement” were more important in teachers’ decisions to stay or go.23 
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It follows that professional development centers should also embody learning conditions that 

reflect trust, respect, openness, and commitment to learning that can enhance student 

achievement. NCCAT treats teachers with respect, embedding them in deep learning that not 

only enhances their capabilities, but also helps them bring richer learning experiences to their 

students. Teachers from across the state “share their practice, reflect on what works or doesn’t 

work with colleagues and other knowledgeable experts.”24 
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NCCAT’S GOVERNANCE STRUCTURE 
In 1985, the General Assembly established NCCAT and legislated that the “Center shall operate 

under the general auspices of the University of North Carolina Board of Governors.” (G. S. 116-

74.6) In 2009, the General Assembly transferred NCCAT to the State Board of Education. “The 

Center shall be located administratively under the State Board of Education but shall exercise its 

powers and duties through its own board of trustees. The board of trustees shall have full 

authority regarding all aspects of employment and contracts for the North Carolina Center for the 

Advancement of Teaching in accordance with State personnel policies and contract procedures.” 

(G. S. 115C-296.5) 

 

General Statute 115C-296.5 authorizes the current governance structure, the composition of the 

board of trustees, terms, and officers as follows: 

(a) The NCCAT Board of Trustees shall be composed of the following membership: 

(1) Two ex officio members: the Chairman of the State Board of Education and the State 

Superintendent of Public Instruction or their designees; 

(2) Two members appointed by the General Assembly upon the recommendation of the 

President Pro Tempore of the Senate; 

(3)  Two members appointed by the General Assembly upon the recommendation of the 

Speaker of the House of Representatives; and 

(4) Eight members appointed by the Governor, one from each of the eight educational 

regions. 

(b) Members of the NCCAT Board of Trustees shall serve four-year terms. Members may serve 

two consecutive four-year terms. The Board shall elect a new chair every two years from its 

membership. The chair may serve two consecutive two-year terms as chair. 

(1) The chief administrative officer of NCCAT shall be an executive director who shall be 

appointed by the NCCAT Board of Trustees.  

(2) The appointing authorities shall give consideration to assuring, through Board 

membership, the statewide mission of NCCAT. 

Two: Governance Structure



15 
 

ASSESSMENT OF GOVERNANCE STRUCTURE: STRENGTHS AND OPPORTUNITIES 

After thorough examination, it is determined that the current governance structure for NCCAT 

has proven effective in supporting its mission, goals, and objectives as defined by General 

Statute 115C-296.5 and mandated by the North Carolina General Assembly. 

 

• STRENGTH: REPRESENTS THE CITIZENS OF NORTH CAROLINA 

NCCAT’s governance structure gives voice to the citizens of North Carolina. The 

composition of the Board of Trustees and the Center’s programming and policy are 

guided by input from its twelve governmentally and regionally-appointed Board of 

Trustees members and two ex officio members: the Chairman of the State Board of 

Education and the State Superintendent of Public Instruction. Through this representative 

body, NCCAT responds to the needs and concerns expressed by the voters of the state. 

Additionally, because the appointments are made by multiple office-holders, the state is 

ensured of input from varied constituent groups. 

 

• STRENGTH: SUPPORTS NCCAT’S MISSION, GOALS, AND OBJECTIVES 

NCCAT’s governance structure supports NCCAT’s mission, goals, and objectives. The 

NCCAT Board of Trustees “shall hold all the powers and duties necessary or appropriate 

for the effective discharge of the functions of NCCAT.” (G. S. 115C-296.5(d)) The 

Board of Trustees approves a strategic plan to provide guidance and accountability for 

NCCAT to carry out its mission, goals, and objectives. Progress on the priorities 

enumerated by the Board of Trustees is defined by goals and measures written into the 

plan. The Executive Director keeps the Board of Trustees apprised of this progress at 

intervals throughout the year and at each Board of Trustees meeting. The strategic plan is 

flexible and adaptable and can therefore easily encompass the state education initiatives 

and other priorities as determined by the NCCAT Board of Trustees. 

 

• STRENGTH: RESPONDS TO STATE EDUCATION INITIATIVES 

The chief administrative officer of NCCAT is an Executive Director who is appointed by 

the NCCAT Board of Trustees. Periodically, the Executive Director is asked to come 

before the State Board of Education and also to the Joint Education Oversight Committee 
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to inform members of the ongoing work of the Center. NCCAT’s executive management 

team is responsible for defining outcomes that align with its mission and vision. 

Responsiveness to state education initiatives is essential and germane to NCCAT’s 

mission. For example, the General Assembly’s 2012–2013 sessions directed the State 

Board of Education to develop and implement digital teaching and learning standards for 

teachers and school administrators, and to execute the North Carolina Read to Achieve 

Program legislation, (S.L. 2012-142 Section 7A). In response, NCCAT significantly 

increased professional development opportunities for digital learning techniques and 

early grades literacy for 2013–2014. 

 

The current governance structure provides NCCAT with necessary oversight, but also 

allows for effective use of time and resources. The relatively small staff allows NCCAT 

to act with great speed and efficiency. For example, in May 2012, the North Carolina 

Department of Public Instruction requested that NCCAT create a train-the-trainer 

program that would exponentially increase the number of teachers in the state with 

expertise in assessment (or data) literacy. The desired outcome was to help teachers 

construct and administer formative assessments and appropriately use system-generated 

data to improve instruction. Because of NCCAT’s governance structure, the Center was 

able to take on this programming responsibility immediately. In less than four months, 

NCCAT had recruited and trained its first cadre of data literacy experts. By June 2014, 

NCCAT projects certification of over 2,000 teachers as Data Literacy Trainers.25 

 

• STRENGTH: BRIDGES PRE-K–12 AND POST-SECONDARY EDUCATION 

Transferring NCCAT’s administration from the University of North Carolina Board of 

Governors to the State Board of Education was advantageous. The mission, goals, and 

objectives of institutions of higher education are different than those of pre-K–12 

educators. NCCAT’s proximity to the State Board of Education increases collaboration 

between NCCAT and NCDPI and provides immediate communication between NCCAT 

and the State Board of Education. With this administrative structure, NCCAT is best 

positioned to address state education initiatives and to provide immediate and essential 

support to public school educators. As a separate entity from the University of North 
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Carolina system (but with experience in both systems), NCCAT is able to serve as a 

bridge between pre-K–12 and post-secondary institutions in unique and effective ways. 

One recent example was the   P–16 Education Consortium (September 2013) that 

NCCAT hosted for pre-K–16 math educators. Participants from NCCAT, Western 

Carolina University, Southwestern Community College, and ten school districts in 

Western North Carolina convened to discuss ways they could improve their educational 

practice to improve the knowledge and skills of Western North Carolina’s workforce. 

 

NCCAT has a long history of partnering with post-secondary institutions including 

Western Carolina University, East Carolina University, and Duke University to provide 

superior educational experiences for teachers. NCCAT’s most recent partnership in the 

service of state education initiatives included collaborating with Western Carolina 

University faculty from the College of Education and Allied Professions to create 

programs that support early grade literacy. This approach is helping teachers execute the 

state’s Read to Achieve legislation through a variety of teaching strategies and learning 

activities which are being implemented in the state’s classrooms. 

 

NCCAT recently partnered with multiple college departments to enhance digital learning 

through the Carolina Coding Initiative (December 2013). Representatives from Western 

Carolina University included faculty from: the College of Arts and Sciences 

(Mathematics and Computer Science); The College of Business (Computer Information 

Systems); and, the College of Education and Allied Professions. Representatives from 

Southwestern Community College included faculty from the Computer Information 

Systems and Web Technology Department. All partners worked together to increase 

understanding of the ways computer programming languages can enhance students’ 

higher order thinking skills across grades and subject areas. Over 100 teachers and 

community members attended the multi-day training sessions. 
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• STRENGTH: ENSURES FISCAL EFFICIENCY 

The current governance structure provides NCCAT with a fiscal infrastructure that is 

internally managed and, therefore, more flexible than if it was part of a larger system. 

NCCAT employs onsite financial specialists who can provide quick and efficient 

solutions related to procurement, contracting, and purchasing issues. Multiple layers and 

levels of business processes and approvals can impede or curtail the delivery of 

programming. NCCAT is able to provide streamlined and efficient business services by 

utilizing approved processes and procedures while still maintaining state rules and 

regulations. For example, decisions regarding purchasing supplies and services for 

programming are promptly managed. NCCAT’s fiscal infrastructure and minimal process 

steps ensure that the Center maintains structural business integrity (i.e., checks and 

balances) while providing legal and necessary segregation of duties.  

 

• ASSESSMENT OF GOVERNANCE STRUCTURE: OPPORTUNITIES 

General Statute 115C-296.5 authorizes NCCAT’s current governance structure, including 

the composition of the board of trustees and the designating appointers. 

Recommendations to give more capacity to all of their represented constituents and 

increase efficiency in helping NCCAT support its mission, goals, and objectives can be 

found in Section Five of this report. 
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DIGITAL LEARNING: HISTORICAL PERSPECTIVE 
Since its founding, NCCAT has had a strong history of integrating the most recent technology 

into its programming. The third program ever offered to teachers by NCCAT, Powers of 

Technology/Powers of Culture, “explored the role of technology as a shaping force in western 

civilization.”26 Today, NCCAT continues to explore the role of technology as a shaping force, 

“supporting teachers and other school personnel to use digital and other instructional 

technologies to ensure provision of high-quality, integrated digital teaching and learning to all 

students.”27 

 

NCCAT’s faculty delivers digital learning training to North Carolina public school teachers in 

partnerships with corporations, foundations, governmental agencies, and non-profits, including 

Microsoft, Intel, SAS, the North Carolina Department of Public Instruction, and the North 

Carolina Office of Archives and History. 

 

In the past six years, NCCAT conducted technology-support programming for over 1,000 

educators resulting in approximately 34,000 professional development contact hours.  
 

NCCAT DIGITAL LEARNING PROGRAMMING: 

• incorporates the most recent technologies; 

• models different platforms for bringing digital learning into schools, including face-to-face, 

online, and blended classrooms; 

• models effective use of electronic resources and digital tools in all grades and disciplines; 

• enhances teacher connectivity by leveraging social media as a vehicle for building online 

communities; 

• enhances teachers’ knowledge of appropriate digital learning tools, including digital 

textbooks and mobile devices, to help students expand knowledge beyond the classroom 

walls;  

Three: Support for Digital Learning and Early 
Grades Literacy 
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• creates sustainable online resource communities for NCCAT training groups; and, 

• supports General Assembly laws related to the appropriate use of social media, for example 

the prevention of cyber-bullying.28 

 

CASE EXAMPLE: RESPONDING TO TECHNOLOGICAL CHANGE 

In 2009, with increased Internet connectivity in the public schools and a growing awareness that 

Web tools for teaching and learning were evolving—and would continue to evolve—NCCAT 

launched Catching Up With Your Students: Navigating Technology for the 21st Century. 

Responding to the expressed needs of teachers floundering in a sea of technology that their 

students seemed to navigate effortlessly, this program helps teachers effectively and responsibly 

integrate and use Web-based resources. Under the face-to-face guidance of educational 

technology specialists, teachers spend dedicated time exploring resources that will work in their 

individual classrooms, supported by an idea-sharing community of professional peers. 
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DIGITAL LEARNING: MOVING FORWARD 
In alignment with the North Carolina General Assembly’s vision for the efficient and effective 

integration of digital tools and digital instruction into the classroom, NCCAT is expanding its 

digital learning initiatives to better serve the state’s teachers and students. 

 

NCCAT will continue to seek partnerships with corporations, foundations, and other 

governmental agencies to build capacity related to digital learning. NCCAT has the potential to 

serve as the premiere showcase of the latest in technological resources and connectivity for 

teachers and administrators seeking hands-on skills in technological innovations.  

 

INCREASE DIGITAL LEARNING PROFESSIONAL DEVELOPMENT OPPORTUNITIES 

In response to teachers’ and administrators’ need for “continuing education in high-quality, 

integrated digital teaching and learning as a requirement of licensure renewal,” NCCAT is 

expanding its digital learning programs to meet the demands of this new licensure policy. With 

requirements of “license renewal every five years thereafter, until the retirement of the teacher,” 

teachers and administrators across the state will need more opportunities to stay abreast of 

rapidly changing instructional technologies.29 

 

ASSIST TRANSITION FROM TEXTBOOKS TO DIGITAL TEXTS 

Recognizing that “digital textbooks and instructional resources have proven to be tools that, 

when used effectively, can raise the level of academic performance of the state’s students” and 

that the General Assembly will “transition from funding textbooks to funding digital learning in 

the public schools,” NCCAT will increase professional development opportunities that allow 

educators to “explore the competitive environment for innovative practices, including virtual 

learning, that blend technology, digital devices, online learning, and traditional resources in 

classroom instruction.”30 

High-quality professional development is an essential component of the state’s plan to ensure a 

smooth transition from textbooks to digital learning tools. NCCAT has a history of modeling 

innovative, interdisciplinary programs that take teachers from where they are—to where they 
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want to be. The Center will build on this foundation providing grade and subject-area training 

that will increase the efficiency of this transition.  

 

EXTENDING DIGITAL LEARNING THROUGH TEACHER LEADERS 

Supporting teachers in staying abreast of the most current educational technology now requires 

not only updating NCCAT’s basic technology programs like Catching Up With Your Students, 

but also providing more advanced levels of training. Some teachers are still grappling with 

simple technology skills, while others are already tech-savvy. To address the needs of teachers 

who are taking on roles of technology leadership in their schools and districts, NCCAT launched 

Technology 210: Advanced Digital Learning (Fall 2013). This program brings together skilled 

master teachers who need more advanced training and face-to-face opportunities to create 

communities of professional practice. By pooling together the collective experience and 

knowledge of experts and colleagues, teachers become stronger collectively than in isolation, 

empowering them to become agents of technological innovation and change in their schools and 

districts.  

 

DATA LITERACY LEADERS 

Technology is not only a vital tool in direct student instruction, but also an essential tool in 

helping teachers understand the complex data related to student testing. NCCAT Data Literacy 

Initiative (2013–2014) helps teachers use digital tools to access student data so they can make 

better decisions about ways to improve student learning. Teachers and instructional personnel 

can elect to participate in a fifteen-week online course, in a blended (online and face–to–face) 

training environment, or in Trainer Intensive seminars at NCCAT. By February 2014, 450 Data 

Literacy Trainers are projected to be trained and by June 2014, an additional 2,000 to 3,000 

trainers will be certified to conduct the data literacy training. The data literacy curriculum, Seize 

the Data, will be housed in the NCDPI online professional development system and in the 

NCCAT online course platform for ease of access by all North Carolina teachers. 
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EARLY GRADES LITERACY: HISTORICAL PERSPECTIVE 

NCCAT fully supports the “goal of the state to ensure that every student read at or above grade 

level by the end of third grade and continue to progress in reading proficiency so that he or she 

can read, comprehend, integrate, and apply texts needed for secondary education and career 

success.”31 

 

Support of literacy proficiency across K–12 subject areas has historically been an integral part of 

NCCAT's interdisciplinary programmatic support for teachers and schools.  
 

LITERACY SUPPORT HAS TAKEN THE FORM OF: 

• text analysis and comprehension;  

• integration of fiction and non-fiction texts;  

• integration of literacy with other subjects including the arts, history, and the sciences;  

• selection of developmentally appropriate texts;  

• reading motivation programs; and  

• programs focusing specifically on building reading and writing skills. 

 

In the past six years, NCCAT conducted literacy-support programming for over 4,000 educators 

resulting in over 100,000 professional development contact hours. 

 

EARLY GRADES LITERACY SUPPORT 

NCCAT conducted an intensive three-year early grades literacy support program for teachers 

from Davie County, Lexington City, and Asheville City schools “to increase effectiveness of 

teaching reading in grades K–3, improve literacy level by the end of Grade Three, and improve 

teachers’ ability to incorporate technology effectively in the teaching of reading.” Programming 

focused on phonemic awareness, phonics instruction, research-based reading strategies, English 

as a second language (ESL) instruction, and methods for increasing parental engagement. 

Reading proficiency levels improved over the four-year study period. Plans to secure funding 

from private sources to expand on lessons learned from this literacy support program are 

underway.  
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LITERACY SUPPORT FOR BEGINNING TEACHERS 

NCCAT’s ongoing beginning teacher support programs, Connections and Success from the Start, 

inform teachers about the impact of a child’s early exposure to oral vocabulary on subsequent 

reading and comprehension levels.32 These programs feature explicit instruction in a variety of 

vocabulary enhancement and reading comprehension strategies. Teachers use these techniques to 

complete their own reading assignments and then determine how to use these comprehension 

techniques with their students. 

 

CASE EXAMPLE: EARLY GRADES LITERACY 

Integrating Literacy Instruction Across the K–5 Curriculum (September 2013) models effective 

strategies for enhancing the five components of literacy—phonological awareness, phonics, 

fluency, vocabulary, and comprehension. For example, literacy centers are modeled as teachers 

cycle through several stations, each allowing them time for practicing (just as their students will) 

one of the five literacy components while learning specific subject matter. One station, dedicated 

to fluency, asks teachers to read a non-fiction paragraph into a voice recorder downloaded onto a 

mobile device. They then listen to their own fluency and determine if the recording is acceptable. 

Such recordings in a classroom setting can be used to monitor student progress. Follow-up with 

teachers who attended this program revealed that this activity is now in common use in their 

classrooms, as well as those of their colleagues. Furthermore, through the process of self-

recording, students become more aware of their own fluency and begin to self-assess, making 

remarks like “I sound like a robot” or “That doesn’t sound like [the teacher].” Students have also 

begun monitoring their reading speeds using an electronic timer and challenging themselves to 

read the passage faster.  
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EARLY GRADES LITERACY: MOVING FORWARD 
NCCAT has historically provided strong literacy support for teachers throughout the grade span. 

With the passage of Session Law 2012-142 and the North Carolina Read to Achieve Program, 

NCCAT has intensified programming for teachers in the early grades to address the goal of 

improving K–3 literacy. (G. S. 115C-83.1) 

 

INCREASING EARLY GRADES LITERACY PROFESSIONAL DEVELOPMENT OPPORTUNITIES 

In support of the revised teacher license renewal policy that requires “three continuing education 

credits related to literacy,” NCCAT is expanding the number of early grades literacy programs 

being offered to teachers. With requirements of “license renewal every five years thereafter, until 

the retirement of the teacher,” early grades teachers and administrators across the state will need 

more opportunities to participate in intensive high-quality professional development based on 

current empirical research in reading development.33 

 

READING, WRITING, AND READY 

NCCAT is perfectly positioned to provide a bridge between university educational researchers 

and classroom practitioners. An example of this capability is demonstrated with the launch of 

Reading, Writing, and Ready by Third Grade: Early Grades Literacy Instruction (December 

2013). This program brings together early grades reading specialists from universities and master 

teachers to explore best practices in literacy education as supported by the most current 

educational research. Through face-to-face interaction and digital learning activities, teachers 

address issues that support excellent literacy education and share ideas related to the English 

Language Arts standards, close reading, mentor texts, reading centers, strategies for 

differentiating instruction, and ways to provide remediation for literacy-related learning 

difficulties. Reading, Writing, and Ready will be repeated in the spring of 2014.  

 

ADDRESSING SCHOOL AND DISTRICT NEEDS 

NCCAT has intensified programming for teachers in the early grades to address the goal of 

improving K–3 literacy. (G. S. 115C-83.1) Additionally, NCCAT has shifted current 

programming resources to allow schools and district teams to utilize NCCAT’s new Research 
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and Development Program, whereby teams convene to focus efforts on specific literacy-related 

problems with guidance and support from NCCAT faculty.  

 

NCCAT is small, yet flexible. It can quickly and effectively tailor K–3 literacy support for 

individual schools and school districts. In February 2014, Alexander County Schools will send 

school teams from seven elementary schools to NCCAT to analyze and refine their county’s 

literacy plan. NCCAT faculty will work with pre-K through third grade teachers, administrators, 

county curriculum specialists, and collaborating university specialists with the goal of increasing 

communication among school teams and across grade levels to guarantee consistency in the 

county’s early grades literacy plan.  

 

NCCAT’S SUCCESSFUL SUMMER READING CAMPS 

With the passage of General Statute 115C-83.1H, schools and school districts will need to 

provide summer reading camps for students who do not demonstrate reading proficiency. 

NCCAT will host one or more regional and/or statewide summits, based on need, convening 

sessions for early grades literacy specialists, literacy teachers, curriculum directors, and 

administrators to collaboratively plan and design successful reading camps. 

 

OBTAINING RESOURCES FOR EARLY GRADES LITERACY INSTRUCTION 

Children cannot learn to read without books—whether traditional or digital. NCCAT has a strong 

history of addressing the difficulties many teachers have in obtaining resources to support 

innovative practices. Continuing this long commitment, NCCAT faculty will direct a new 

program, Reading Resources: Equipping Your Classroom for Reading Success (January 2014), 

that will introduce media specialists and teachers to multiple means of obtaining literacy-related 

materials through grant writing, acquiring donations, and accessing online materials. Educators 

will be empowered to access the books, technology, and supplies needed to implement multiple 

approaches to increase literacy in their classrooms.  

 

INCREASING COMMUNITY PARTNERSHIPS TO SUPPORT EARLY GRADES LITERACY 

Recognizing that a child’s first reading teacher is the parent, NCCAT is prepared to work with 

schools and community action advocates to increase parental involvement in literacy efforts. 
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School teams can explore ways to effectively communicate with parents, coaching them on how 

they can help their children read and write, even if they lack formal teaching skills; ways they 

can obtain books for the home; and ways they can access appropriate resources through online 

means. NCCAT will continue to work with community partners, including the Communities in 

Schools in North Carolina and national representatives, to expand this important aspect of early 

grades literacy support. NCCAT also intends to identify additional partners in support of 

increased programming on early grades literacy. 
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DATA COLLECTION AND ANALYSIS 
Performance measures are based on quantitative and qualitative data. Quantitative data are 

provided from the NCCAT teacher services database, surveys, and evaluations. Surveys include 

those completed by participants at the end of each program, an online survey of all public school 

principals in the state, and an online survey of all NCCAT attendees from the past three years.34 

Data from the external evaluations of NCCAT’s beginning teacher support program, 

Connections, funded by grants from The Z. Smith Reynolds Foundation, are also included.35 

Qualitative data were provided by teachers and principals via the online survey, external 

evaluations, voluntary communication, and the end-of seminar evaluations. All surveys were 

conducted to ensure anonymity, so some quotations may not include the author. When available, 

all references were included. 

 

  

Four: Performance Measures 
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GOAL 1: DEVELOPING PROFESSIONAL EDUCATORS 
 

PROVIDE STATEWIDE SCOPE OF SERVICE 

NCCAT is dedicated to providing professional development for all North Carolina public school 

teachers, serving over 68,000 teachers since the Center was established and over 30,000 more 

teachers in conferences and meetings. Approximately 2,700 public schools have sent teachers to 

participate in NCCAT programming (including 72 individual charter schools since the 

establishment of charter schools in 1997). The table below indicates the statewide participation 

in NCCAT programming over the past ten years. 

 
NCCAT Programming Participation (2003–2013) 

 2003/04–2006/07 2007/08–2009/10 2010/11–2012/13 Ten-year Total 

Teachers Served* 13,125 9,877 5,772 28,774

Charter Teachers* 92 172 219 483

Districts Served 97% 99.7% 94% 97%**

Seminars and 

Programs 
689 551 421 1,661

* The number of teachers served may reflect multiple-instance data, for example, if a teacher attended multiple seminars during the time period. 

**Ten-year average. 

 

RETAIN TEACHERS IN THE EDUCATIONAL PROFESSION 

NCCAT participants report that the professional development they experience at NCCAT renews 

them and reaffirms their commitment to the educational profession.36 

 
Summative Seminar Evaluation Data (2006–2013) 

 2006–07 2007–08 2008–09 2009–10 2010–11 2011–12 2012–13 Average 

The 
experience 
reaffirmed my 
commitment 
to education. 

 
97.7% 

 
98.8% 

 
98.6% 

 
98.9% 

 
96.8% 

 
97.0% 

 
97.6% 

 
97.9% 

The 
experience 
was renewing 
for me. 

 
98.6% 

 
99.2% 

 
99.1% 

 
99.4% 

 
97.7% 

 
97.1% 

 
97.3% 

 
98.3% 
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Teachers shared in an online survey that the NCCAT experience 

increased their commitment to stay in the teaching profession: 
 

I was prepared to quit teaching this year and enter the workforce 

elsewhere. However, [the facilitator] and her passion for education 

and what she does made me feel powerful and equipped to take on this 

upcoming school year and the years to follow. 

Darrell Grimes, Wellcome Middle School, Durham County 

 

I came here at a crossroads–Do I stay or do I go? In mere hours at this 

workshop, I was reinvigorated as to why I first entered this profession. 

This week has been life-changing.  

Lyndsay Mills, Kestrel Heights Charter School, Durham County 

 

Principals through the online survey also commented on the 

recommitment to the profession they witness in teachers they send to 

NCCAT: 

I have seen teachers go to NCCAT and come back with a fresh, new 

look and energy that you see from a first year teacher. 

 

I don’t think it is too much of an exaggeration to note the positive role 

this one program plays in a teacher’s decision to stay longer in the 

profession. 

External evaluations of the beginning teacher induction program, Connections, also support the 

positive impact NCCAT has on teacher retention.37 A three-year average of participant responses 

reflects a 94% probability that these beginning teachers teaching in low-wealth school districts 

will stay in teaching. Research reports that nationwide, 15% of beginning teachers leave the 

profession at the end of their first year38 and an additional 14% of first year teachers move from 

their school after the first year, for a combined school-based attrition rate of 29% and retention 

rate of 71%.39 Considering this fact, the subsequent 77% commitment of Connections beginning 

teachers to teach in their current school the following year is remarkably high. Historically, many 

Instead of just thinking, 

I’ll just try and make it 

through the next ten 

years and retire, I’m 

now excited about what 

new possibilities the 

tools I learned about will 

provide my career. I 

plan on dropping 

excuses for why 

technologies won’t work, 

and instead focus on 

making things work. I’m 

putting my new 

knowledge to work 

immediately. 
 

George Preiss,  

M. C. S. Noble Middle 

School, New Hanover 

County 
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low-wealth school districts have difficulty filling teaching positions and must recruit teachers 

from outside of North Carolina, recognizing that they may lose them when they return to their 

home states as more experienced teachers. Despite this situation, 76% of Connections teachers 

are committed to teaching for at least the next three to five years in North Carolina. Nationwide 

research reflects “that approximately a third of America’s new teachers leave teaching sometime 

during their first three years of teaching; almost half leave during the first five years, a 

comparative approximate range of 66% to 50% retention.”40 Recognizing that these statistics 

reflect different studies and methods, a relative nationwide comparison is found below.  

 

NCCAT Connections External Evaluations (2010–2013) 

Beginning Teachers in 

NCCAT Connections 

Program 

Years Definitely/Probably Three-Year 

Average 

 Nationwide 

Retention 

How likely are you to 
continue teaching in the 
future? 

(2012–13) 
(2011–12) 
(2010–11) 

100% 
88% 
93% 

 
94% 

 
85% 

How likely are you to 
continue teaching at your 
current school next year? 

(2012–13) 
(2011–12) 
(2010–11) 

74% 
73% 
84% 

 
77% 

 
71% 

How likely are you to 
continue teaching in North 
Carolina in the next 3 to 5 
years? 

(2012–13) 
(2011–12) 
(2010–11) 

71% 
75% 
82% 

 
76% 

 
50-66% 

 
A Connections principal in the focus group interview summarized, “A program like this is 

actually saving teachers and reducing the cost of the replacement because of retaining more 

teachers.” 

 

 

Without question the teachers believe that their participation in the Connections program 

has helped them decide to remain in teaching. More immediately, they believe the program 

kept them in the classroom this year.  

NCCAT Connections External Evaluation (2013) 
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IMPROVE CLASSROOM PRACTICE 

There is a logical connection between becoming better at a skill or practice and increasing 

commitment to continue that practice. Connections teachers illustrated 

this relationship in response to the prompt, “If it weren’t for the 

Connections program I would … .” Answers fell into four main 

categories: no longer be in teaching; be an ineffective teacher; be an 

ineffective classroom manager; and would not be connected.41 

 

In response to the online survey question, “Did your experience in the 

NCCAT program have a direct impact on your classroom practice?” 

94% of the responding teachers answered affirmatively. They 

described changing their practice to include more digital programs 

including Edmodo, Wikis, and Flubaroo; implementing brain-based 

research strategies in their instructional design; and differentiating their 

instruction to meet individual student’s needs and motivations for 

learning.42 

 

External evaluation of NCCAT’s Connections program reveals the positive impact between 

improving classroom management and improving student learning. “During the focus groups 

teachers discussed several ways how their participation in Connections benefitted their students. 

For instance, teachers quickly identified having more time for instruction as a result of their 

improved classroom management skills.”43 

 

Principals report improved classroom practice as a result of their teachers’ participation in 

NCCAT’s professional development. In an online survey to all North Carolina principals, of 

those who had sent teachers to NCCAT, 78% reported they had observed improvements in 

instructional practice upon their return from NCCAT. They described improvements in teachers’ 

professional practice, including: 

• increased  facility with technology usage,  

• increased collaboration, 

• increased student-centered instruction,  

Sometimes it’s hard to 

identify my beginning 

teacher from a veteran 

teacher, even to the point 

where my beginning 

teacher is offering 

suggestions to my veteran 

teacher.  

 

Principal of Connections 

participant 
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• increased leadership roles, 

• increased higher-level questioning techniques, and 

• increased integration of subject matter.44 

 

Principals compared the instructional practice of their beginning teachers who had participated in 

Connections with their non-participating beginning teachers.  

Connections teachers:  

• are better organized, 

• have better classroom management skills, 

• use innovative grouping strategies more frequently, 

• have better assimilated into the faculty, 

• have fewer areas needing improvement, and 

• are more likely to take on leadership roles.45 

  

IMPROVE STUDENT PERFORMANCE 

The ultimate goal of professional development is to improve student performance. NCCAT 

participants (98%) report that the professional development they experienced at NCCAT will 

have a positive effect on student achievement.46 

 
Summative Seminar Evaluation Data (2006–2013) 

 2006–07 2007–08 2008–09 2009–10 2010–11 2011–12 2012–13 Average 

The NCCAT experience 
will aid in my efforts to 
improve student 
achievement. 

 
97.6% 

 
97.6% 

 
98.6% 

 
98.8% 

 
97.7% 

 
97.8% 

 
98.5% 

 
98.1% 

 

Principal Heddie Alston-Somerville described how NCCAT helped improve student 

performance at Pinkston Street Elementary in Vance County:  
 

We absolutely credit NCCAT for helping our school go from one of the lowest performing 

schools in North Carolina to today being recognized as a Reward School for consistently 

performing in the top ten percent of [Title1] schools. Very purposefully over the years, 

we have sent teams of teachers to NCCAT. Upon their return, those teachers would 
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conduct staff development on what they learned, and we put those lessons into practice. 

Today and for the future, NCCAT remains an important part of our strategy to keep our 

students achieving at the highest levels. 

 

In the online survey, 90% of teachers and 71% of principals responded affirmatively that 

NCCAT’s professional development led to changes in practice and observable increases in 

student achievement. Principals cited increased proficiency in math, increased reading levels in 

struggling readers, and increased passing rates on standardized tests: 
 

The teachers that attended NCCAT most recently had the highest scores on the EOG and showed 

the most growth.    

Steve Clark, Principal, Southwest Middle School, Onslow County 
 

[S]cores in science have risen on the EOG. 

Steven Sheets, Principal, Sharon Elementary ISS School, Iredell-Statesville 
 

[W]riting proficiency increased in those classrooms [of teachers attending NCCAT].47 

Trish Spencer, Principal, Southfork Elementary School, Winston-Salem/Forsyth County 

 

Teachers, also, noted a rise in scores. A survey participant remarked, “My CTE post-assessment 

scores were horrible my first semester teaching. The training . . . helped to identify key ways to 

help my students grasp the material. My scores increased from 40% proficiency to over 90% in 

just one semester.”48 

 

Surveyed teachers reported that participation in NCCAT programs resulted in changes in their 

teaching practices which led to improved student engagement, behavior, and attendance. 

NCCAT is only one of many variables that may impact student achievement. It is appropriate, 

however, to draw positive conclusions about the effect of a teacher’s attendance at NCCAT on 

student behaviors that would logically result in better academic performance. Surveyed 

principals of NCCAT alumni stated that they witnessed increased levels of student engagement, 

including improvements in attention, time on task, classroom participation, and student 

collaboration. 
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Teachers reported on the expertise of NCCAT’s professional development: 
 

The NCCAT seminar creates an environment for deep, authentic, collaborative professional 

development unlike any other I’ve experienced over the course of my 27-year career. I am going 

home empowered with numerous resources and contacts for lesson plans and activities for my 

students–struggling readers in 1st-3rd grades. In addition, our discussions regarding data driven 

differentiated instruction will help me solve issues and concerns at my school regarding this 

issue. I look forward to sharing with the staff at my school, as well as the district’s other Title I 

reading teachers.  

Lori Barnes, Vinson-Bynum Elementary School, Wilson County 

 

NCCAT has provided me with the most in-depth and informative professional development 

seminar that I have ever attended. It not only educated me as a teacher, but also inspired me to 

go above and beyond to create quality learning experiences for all my students.  

Miranda Saul, Murrayville Elementary School, New Hanover County 

 

NCCAT has been an indispensable part of my career as an educator. It provided stimulating and 

thought-provoking sessions that renewed my spirit and my desire to plan challenging lessons for 

my students.    

Chris Cutshall, North Buncombe Middle School, Buncombe County 

 

Another barometer of excellence is the willingness of individuals and organizations to invest in a 

product. Several teachers paid for their own substitute teachers so that they could participate in 

NCCAT’s professional development. Additionally, 121 principals in the online survey indicated 

that they had used building or district funds to send their faculty members to NCCAT. When 

asked why they were willing to do so, they cited increased subject matter and pedagogical 

knowledge, the benefit derived by other faculty members from the sharing of new information, 

and more energetic, engaging teaching.51 
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Surveyed principals reported: 
 

The programs [at NCCAT] inspire and invigorate teachers who return to school with a passion 

to teach like their hair is on fire. The investment is worth every penny as the impact at my school 

is felt well beyond the participant’s classroom. Participants share strategies formally and 

informally which improves achievement incrementally.  

 

She is an excellent teacher already—one of the best—and for her to be . . . excited about 

researching best practices and feeling intellectually and professionally stimulated—that makes 

this totally worth it. 

 

LEADERSHIP THROUGH RESPONSIVENESS TO STATE EDUCATION INITIATIVES 

NCCAT has historically responded to the state’s education initiatives quickly and effectively by 

providing professional development related to initiatives including dropout prevention, STEM 

instruction, beginning teacher induction, teacher leadership, and service to low-wealth, high-need 

public school districts.  

 

In 2011, the state was awarded a $400 million Race to the Top grant. The award required that all 

public schools implement new curricular standards by the 2013–2014 academic year. NCCAT 

updated programming based on the new standards and designed innovative programming to 

assist teachers in transitioning from the old standards to the new standards. Additionally, at the 

request of schools and school districts, NCCAT provided individualized onsite training for 

approximately 300 teachers from Bertie, Bladen, Harnett, Northampton, Robeson, and Wake 

County and Sugar Creek Charter School in Mecklenburg County.  

 

NCCAT is also aligned with current state education initiatives related to early grades literacy and 

digital learning. With the 2012 adoption of Read to Achieve, NCCAT’s programming, which 

historically had a strong focus on literacy for grades K–12, shifted to programming focused on 

early grades literacy.  

 

Recognizing the effectiveness and efficiency of utilizing digital learning tools to enhance 

instruction and that integration of technology is an integral component of the new standards, 
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NCCAT increased the number of technology seminars to respond to the growing demand. The 

following graph depicts the programming distribution for fiscal year 2013–2014.  
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GOAL 3: FOSTERING SUCCESSFUL EDUCATIONAL INNOVATION  

 

MODELING INNOVATIVE PRACTICES 

NCCAT’s innovative design of professional development explains the resulting increased 

commitment of teachers to the profession. Teachers explain:  

 

This seminar made me completely re-think how I teach literacy in my classroom. I have learned 

so many wonderful strategies to use and ways to use them. By hearing and learning how other 

teachers outside of my building are fostering literacy, I feel that I can go back and do things in a 

better way. My children will benefit from my learning from so many wonderful educators! 

 Carobeth Tucker, American Renaissance Charter School, Iredell-Statesville 

 

Participation in the NCCAT workshop shows teachers possibilities—what we can become—and 

allows us time to develop and apply those ideas before returning to the classroom. NCCAT 

provides high-quality instruction and treats participants as valued colleagues. Instead of another 

thing to do, NCCAT provides information that can be used to engage students in 21st century 

learning. I will be able to return to the classroom revitalized and ready to continue. 

 Kay Cantrell, B. F. Grady Elementary School, Duplin County 

 

I have attended NCCAT twice. My experiences at both workshops have been life changing. This 

year as the Lead Mentor (Beginning Teacher Program) for 3 schools in our county, I will be 

conducting workshops on the information I have learned. Not only will the information be shared 

with Beginning Teachers, but I will conduct workshops for our staff, and at a county World 

Language Seminar. I will end up sharing this valuable information with over 250 teachers in my 

county alone. So, while a seminar may have 24 participants, the knowledge those 24 teachers 

learn has the potential to be shared with HUNDREDS of teachers.  

Kelly Bowden, Eugene Ashley High School, New Hanover County 

 

I felt like I was back in college and looked forward to learning something new each day. I will 

use and share many of the resources presented during this seminar. I will share these resources 
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with the staff, students, administrators, and directors in specific departments so that educators in 

my community are armed for the 21st century. 

Charo Tomlin, Ben L. Smith High School, Guilford County 

 

 INNOVATIVE PROGRAMMING FOR BEGINNING TEACHERS 

NCCAT provides innovative programming that helps teachers meet the unique needs of the 

state’s teachers, including those of beginning teachers. In 2009, General Statute 115C-296.5 

amended the charge that NCCAT serve “career” teachers to one that said NCCAT could “also 

provide training and support for beginning teachers to enhance their skills and in support of the 

State’s effort to recruit and retain beginning teachers.” The revised general statute gives NCCAT 

greater efficiency and flexibility to design and conduct innovative professional development that 

provides a continuum of support for teachers in their first years through career status, working to 

ensure that teachers’ evolving needs are met as their years of experience increase. 

 

External funding helped finance NCCAT’s ability to research, pilot, assess, and refine its 

beginning teacher support program.52 NCCAT’s beginning teacher support program evolved into 

two innovative and highly successful initiatives: Connections (for teachers in their first year of 

teaching) and Success from the Start (for teachers in their second and third years of teaching). 

 

Both programs provide initially licensed teachers instruction in and time to practice such 

pedagogical issues as behavior management, assessment, and differentiating instruction. 

Connections, a year-long, comprehensive induction program, is built on the premise that 

effective beginning teacher support must be ongoing and multi-faceted.53 Among the elements 

that separate Connections from other induction programs is the inclusion of two sessions devoted 

to understanding and addressing the effects of poverty on academic achievement. While turnover 

of all induction-level teachers is high, low-income and low-performing schools may lose as 

many as 50% of their new teachers each year. High turnover has been shown to lead to lower 

student achievement,54 and low student achievement has been cited as a cause of high teacher 

turnover.55 Connections is NCCAT’s attempt to reverse this vicious cycle.  
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The following table provides an overview of the counties and teachers (1,428) served by the 

yearlong Connections program in the last ten years. Additionally, NCCAT has served over 1,000 

second- and third-year teachers in the Success from the Start program since its inception in 

December of 2006. 
 

NCCAT Connections Participants (2003–2013) 

 

03–04 04–05 05–06 06–07 07–08 08–09 09–10 10–11 11–12 12–13 Total 
Region 1   

Bertie             26 7 11   44 

Hertford              25 7 19 21 72 

Martin  14 17 25 19 24 15 16 8     138 

Region 2   

Duplin   24 24 19 18           85 

Jones                13     13 

Region 3   

Halifax                  51 27 78 

Edgecombe 11 21 24 23 23 23 19 20 22 22 208 

Johnston*    12 22 24 24 24 24 24     154 

Northampton         20           20 

Vance  20                   20 

Wake*                19     19 

Warren              12       12 

Region 4  

Hoke*  55 42 47       144 

Montgomery   23 23 18 22 18   24     128 

Richmond                    24 24 

Region 5  

Rockingham               29 28 30 87 

Region 7            

Burke   24 23 24 23           94 

Region 8            

Clay                 2   2 

Henderson* 38 41                 79 

McDowell                 3   3 

Swain                 4   4 
*All districts except those with asterisks were designated Tier I (low-wealth) status as defined by the 2007 Article 3J Tax Credit and were served 
through grant funding. Districts with asterisks were served through contracted services. 
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NCCAT CONNECTIONS: EXPANDING HORIZONS 

Grant funding to support the next iteration of Connections was verified in November 2013. 

These funds will support moving from direct instruction to a self-sustaining train-the-trainer 

model. The Center will train a cadre of faculty in each of the eight educational regions of the 

state. Instruction will include face-to-face and online instruction.56 

 

INNOVATIVE PROGRAMMING FOR LOW-WEALTH DISTRICTS 

Research reflects that teacher turnover is higher in schools that have “high poverty, high 

minority, and/or low performing student populations.”57 The constant need to replace and retrain 

teachers puts a heavy burden on district finances and student achievement. NCCAT provides 

much needed professional development to assist teachers in low-wealth schools and districts 

serve their unique student populations, ultimately helping them become more effective as 

instructional practitioners and change agents within their schools and school districts.  

 

Historically, the Connections program was designed to support “the needs of under-served, 

under-resourced school districts and communities.”58 At the conclusion of each grant cycle, 

many low-wealth school districts saw such improvement in their retention rates and the 

effectiveness of their beginning teachers that they sought additional funding to continue 

Connections in their districts.  

 

Dr. Rodney Shotwell, Superintendent of Rockingham County Schools, volunteered the following 

details on how his Tier 1 County schools have benefitted from the professional development that 

NCCAT has provided: 

The NCCAT Connections program made a huge impact on our new teacher induction 

and retention for Rockingham County Schools. Rockingham County, being the only Tier 1 

county in the Piedmont-Triad, creates some funding challenges which translate to limited 

resources for programs outside of classroom instruction. Losing the mentor pay and staff 

development funds could have impacted our new teacher induction program. Fortunately 

for Rockingham County, that was not the case, thanks to the NCCAT Connections 

program. Our new teachers were able to share and grow professionally with the staff at 

NCCAT. Over the course of the program our new teachers grasped a better 
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understanding of the poverty and diversity we have here in Rockingham County. Through 

the combination of the Connections program and the support we provided in the district, 

we have been able to have a very high retention rate for our new teachers. We have 

retained over 90% of our new teachers over the last four years, and I believe the 

NCCAT Connections program was one of the cornerstones for this success. Our new 

teachers this year asked about the program because of the positive responses the 

teachers heard from our past participants. This is a program any superintendent would 

want to have annually for the district's new teacher induction. 

 

NCCAT’s support to low-wealth districts is not limited to professional development for their 

beginning teachers. The graph below reflects the percentage of NCCAT participants from low-

wealth schools and districts for fiscal year 2012–2013. 

 
NCCAT has a six-year history of partnership with Communities in Schools (CIS), the nation’s 

leading dropout prevention organization which predominately serves low-wealth, high-risk 

schools. NCCAT has provided CIS staff with professional development to assist them in gaining 

skills to decrease behavioral problems and increase student learning, especially related to 

reading, including district-based training on Best Practices for Motivating Reluctant Readers 

(December 2013) for teachers and CIS staff. Additional support is provided related to diversity 

training, methods for closing the achievement gap, development of mentorships, time 
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management, and leadership. In 2013, NCCAT hosted the national CIS Leadership Conference 

to determine the feasibility of using NCCAT as the location of the CIS Site Leaders’ certification 

training. NCCAT and CIS are also considering the possibility of collaboratively extending the 

CIS summer reading initiative throughout the year and researching this model for possible 

national adoption. 

 

FOSTERING INNOVATION IN THE EDUCATIONAL COMMUNITY 

Since 1986, the North Carolina State and Regional Teachers of the Year 

have been invited to participate in NCCAT’s institute to support teacher 

leadership. This seminar guides teacher leaders in ways they can 

successfully effect instructional and organizational change. Malinda 

Pennington, 2011 North Central Region Teacher of the Year, attributes 

NCCAT as the force that empowered her to implement several ambitious 

initiatives to serve the district’s growing numbers of students with autism 

spectrum disorders. Recognizing the need to train more teachers and 

administrators in how to support these students, she initiated a 

partnership with the University of North Carolina’s TEACCH Autism 

program.59 Additionally, she secured a grant to start the Wilson County 

Schools’ Teacher Training Academy, a laboratory school that prepares 

current and future teachers to better meet the curricular needs of students 

with autism spectrum disorders. 

 

Inspired by Pennington’s experience, and hoping to replicate it, Wilson County Superintendent 

Sean Bulson requested that NCCAT facilitate a leadership program for all 25 of his school-level 

Teachers of the Year. NCCAT is seeking external funding to increase statewide impact of the 

institute, catalyzing more teacher-leaders to become change agents, like Malinda Pennington, in 

their schools and districts. 

 

Teachers report that NCCAT’s professional development helps them reflect on their teaching 

practice in innovative ways. Erin Lawrence, science teacher at Wake Forest Middle School, is an 

award-winning educator nominated for Wake County’s beginning teacher award (2010) and 

If not for the NCCAT 

Teacher Leader 

Institute, this project 

likely would have 

remained a dream and 

not become a reality. 

  

Malinda Pennington, 

2011 North Central 

Region Teacher of the 

Year 
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named a National Science Teachers Association New Teacher Fellow (2011–2012) and a Kenan 

Fellow (2012–2013). Her participation at NCCAT in a technology-based seminar inspired her to 

implement the Aurasma app to help get her students excited about learning about the elements of 

the Periodic Table. She then successfully taught the entire grade’s science department how to use 

this digital tool to facilitate student learning in their classrooms. Lawrence shared, “I have 

brought back to my school and district so many great things learned at NCCAT. … NCCAT not 

only rekindles my love for teaching, but helps me get other educators excited about teaching as 

well.” 

 

INCREASE CAPACITY TO FOSTER INNOVATION 

The Development Foundation of NCCAT Inc. is a 501(c)(3) corporation that was established to 

help NCCAT more effectively raise and invest private and public funding. Through the 

foundation, NCCAT has attained matching funds and participated in cost-sharing programs with 

numerous entities, resulting in many partnerships with school systems, educational agencies, and 

public and private funders.  

 

NCCAT has consistently sought external funding that would allow it to pilot and evaluate new 

and innovative programming. In the past decade, NCCAT was awarded over $4.5 million in 

grants, with the largest concentration in the areas of support for beginning teachers ($1.9 million) 

and teacher leadership ($1.2 million). The remainder went predominately for professional 

development support in STEM, dropout prevention, and early childhood education. NCCAT has 

received over $1 million in the past decade through contracted services to provide specified 

professional development for educational institutions and agencies. Major contract categories 

include professional development for support for beginning teachers, dropout prevention, 

curriculum and standards alignment, and teacher leadership.60 
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GOAL 4: VALUING, RENEWING, AND MOTIVATING EDUCATORS 

PROVIDE A PRODUCTIVE LEARNING ENVIRONMENT 

Research supports that the typical end-of-the-school-day-one-hour-staff-development meeting is 

not an effective way to transform instructional practice.61 NCCAT programming averages more 

than 30 contact hours in recognition that teachers need time to think and analyze without 

interruption, reflect on ways they will improve their practice, and work on specific strategies to 

bring about those changes when they return to their classrooms. Thoughtful procedural analysis 

and evaluation are conducted to ensure that teachers maximize their time while at NCCAT.  

 

Both campuses have wireless Internet access in the residence halls as 

well as the seminar rooms. Ubiquitous wireless access allows 

educators to research subject matter, integrate digital components into 

unit and lesson plans created while in residence, and solicit feedback 

on these plans from colleagues not in attendance. Both campuses have 

computer/projector systems that allow session leaders to walk 

participants, step-by-step, through accessing and using digital tools. 

SMART® Boards are used on both campuses and each computer is 

installed with SMART® software, enabling teachers to incorporate 

the material from any program into SMART® presentations they can 

use immediately upon their return to the classroom. Facilities are 

accessible 24 hours a day, so participants can make use of their early 

morning and late evening hours. The computer lab at the Cullowhee 

campus has 24 computers, two printers, one copier, and one scanner. 

The Ocracoke campus has seven computers, two printers, and two 

printer/copiers. Additional laptops on both campuses are available for 

use, if needed.  

 

The Cullowhee campus contains a total of 47 individual residential 

rooms, while the Ocracoke campus can accommodate 26 teachers. 

Each room has its own bathroom and is furnished with a bed, a chair, and a desk. To encourage 

face-to-face discussions and immersion in the seminar topics, residences are not equipped with 

The goals we accomplish 
here could not be 
accomplished at the local 
level where you have family, 
work, and other obligations. 
Being away from the 
classroom, I have had the 
opportunity to become the 
consummate student. I’ve 
been able to network with 
teachers from all over the 
state who have a similar 
interest and we’ve been 
exposed to leaders who have 
stimulated our brains and 
given us renewed interest in 
going back into the school 
to share what we’ve learned 
with our staff and students. 

Jane Saunders, 
Annie H. Snipes Academy 
of Arts and Design, 
New Hanover County 
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televisions. Common areas provide spaces to interact collegially and form professional networks 

during the teachers’ time at NCCAT. 

 

The physical space, hospitality, and emphasis on collegiality coalesce into an optimal learning 

experience that also enhances each teacher’s self-image and commitment as a professional and a 

scholar. Teachers have commented on the importance of having time and space to plan and 

develop classroom lessons based on the new knowledge they have learned. They also have noted 

the importance of having access to resources including expert instructors and colleagues who 

encourage them to think in new and creative ways.  

 

A foundational concern of a professional development residential center is not only ensuring that 

the environment is conducive to optimal productivity, but also ensuring the safety of the 

teachers. The table below notes annual sanitation ratings for the dining facility for the last ten 

years.62 
 

NCCAT Dining Inspection Ratings 2003–2013 

2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 2013 
 

101.5% 
 

101.8% 
 

101.9% 
 

100.3% 
 

102% 
 

101.6%
 

102% 
 

102% 
 

100.8% 
 

98.9% 
 

100% 
 

Teachers report that NCCAT professional development affords them extended periods of time to 

immerse themselves in learning experiences, giving them the opportunity to process and 

implement what they learn. They engage in professional dialogues during their sessions but also 

during the unstructured time at meals, on breaks, and after the scheduled activities have 

concluded for the day. This processing leads to greater impact and prolongation of training 

received at NCCAT versus other professional development providers. 
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RECOMMENDATIONS FOR STATUTORY, BUDGETARY, AND 
ADMINISTRATIVE CHANGES 
In response to the North Carolina General Assembly’s request for recommendations for 

statutory, budgetary, or administrative changes needed to improve the efficiency and 

effectiveness of the program, the NCCAT Board of Trustees proposes the following 

recommendations: 

 

RECOMMENDED STATUTORY CHANGE 

General Statute 115C-296.6. authorizes NCCAT’s current governance structure, including the 

composition of the board of trustees and the designating appointers. The NCCAT Board of 

Trustees recommends that membership should increase from fourteen63 to seventeen members to 

allow more participation from different constituencies and increase statewide representation of 

the Board of Trustees, revising G. S. 115C-296.6 Section 9.13.(e) to read as:  

General Statute 115C-296.6. Composition of board of trustees; terms; officers. 

(a)           The NCCAT Board of Trustees shall be composed of the following membership: 

(1) Two exofficio members: the Chairman of the State Board of Education and the 

State Superintendent of Public Instruction or their designees;  

(2) Two Three members appointed by the General Assembly upon the 

recommendation of the President Pro Tempore of the Senate; 

(3) Two Three members appointed by the General Assembly upon the 

recommendation of the Speaker of the House of Representatives; and  

(4) Eight Nine members appointed by the Governor, one from each of the eight 

educational regions and one at-large member.  

 
RECOMMENDED BUDGETARY CHANGES 

The NCCAT Board of Trustees recommends that the budgetary designation for the North 

Carolina Center for the Advancement of Teaching be changed from one of non-recurring funds 

Five: Recommendations 
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to recurring funds. This will position NCCAT to better plan for the future and make long-term 

commitments to grow state educational initiative programming with year-to-year funding. 

 

The NCCAT Board of Trustees also recommends that the North Carolina General Assembly 

restore $1.7 million to the NCCAT budget in the 2014 General Assembly session. This $1.7 

million request includes a restoration of $1.5 million of the $3 million reduction that was 

incurred during the 2011-12 budget year, and an additional $200,000 so that NCCAT’s 

technology capabilities can be brought up to date and maintained ensuring that all technological 

programming for teachers is conducted in a state-of-the-art environment. These monies will be 

used to increase programming opportunities for North Carolina’s public school educators 

(traditional and charter)64 in response to the state education initiatives related to early grades 

literacy and digital learning.  

 

In addition to the $1.7 million, the NCCAT Board of Trustees recommends that the North 

Carolina General Assembly restore $1.5 million to NCCAT’s budget in the 2015 General 

Assembly Biennial Budget, returning NCCAT to approximately its 2010-11 funding level.  This 

will provide NCCAT with the ability to continue to upgrade professional development 

opportunities to address the changing state educational initiatives, and to significantly increase 

the number of teachers served. 

 

RECOMMENDED ADMINISTRATIVE CHANGES 

General Statute 115C-296.6. authorizes that “The chief administrative officer of NCCAT shall be 

an executive director who shall be appointed by the NCCAT Board of Trustees.” The NCCAT 

Board of Trustees will create and implement a plan to ensure that the executive director 

maintains a more visible presence in the state’s capital to increase communication with state 

educational leaders and policymakers and to respond to state education initiatives. In addition, a 

more significant presence in the Raleigh area would provide more efficient access to and better 

coordination and oversight of the two NCCAT campuses. 

 

The NCCAT Board of Trustees will conduct a comprehensive efficiency study to review current 

processes, infrastructure, facilities, personnel and other associated structures and programming. 
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In addition, this study shall include an analysis of the relationship of NCCAT programming to 

other professional development systems in North Carolina. 
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