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“One day, all children in this nation will have the opportunity to attain an excellent education.”
--Vision of Teach For America

For more than 20 years, Teach For America has partnered with North Carolina school districts in pursuit of educational
excellence. Enabled by the state’s increased investment, Teach For America has committed to strengthening the North
Carolina Teacher Corps, recruiting exceptional teachers to teach in high-needs schools across the state, and growing the
number of number of alumni living and working in North Carolina.

In the spring of 2014, the University of North Carolina at Chapel Hill's Education Policy Initiative at Carolina published a
study in the peer-reviewed Journal of Teacher Education. For the first time ever, the report included principals’
evaluations of teacher quality. We are pleased to report that Teach For America teachers received the highest level of
principal evaluation of all groups studied as measured by the annual North Carolina Professional Teaching Standards
(NCPTS] evaluation. This was true across each of the five competencies evaluated: leadership, classroom environment,
content knowledge, facilitating learning, and reflection on practice (see appendix Al. We greatly value the direct feedback
from principals and will continue striving to build strong partnerships with our schools.

We are grateful for the state’s continued investment and support which atlow us to bring effective and highly- rated
teachers to North Carolina. We are excited to update you on our progress in the first quarter.

North Carolina Teacher Corps (NCTC)

Teach For America has committed to partnering with the state to inspire more North Carolinians to teach and lead as
educators in our state. While we know great teachers exist across the nation, we believe that teachers with personal ties
to North Carolina can make a unique contribution to our state, bringing a special sense of urgency and commitment to
educating North Carolina’s children.

The Kinston Free Press recently spotlighted NCTC corps member, Dorian Edwards, who returned home to teach. The
article states:

“Teach for America places teachers all across the country and while Edwards could have gone any number of
places, he wanted to come home. "It was a no-brainer, " he said. "We can try to do what we can in other
communities, and it'’s great, but for me and the ties that | have here and all of the people that have helped me, |
thought it was only fitting to say thanks by coming back and serving my community.’”

We are excited to have corps members like Dorian as part of the North Carolina Teacher Corps. We are also proud to
report that over the course of last year, we exceeded our goal of recruiting an initial cohort of 100 teachers into the re-
launched North Carolina Teacher Corps. On the first day of school, 113 NCTC corps members impacted over 8,000
students across our three North Carolina regions.

These 113 NCTC corps members represent 41 cities across the United States and 23 colleges across our state. Twenty-
five of these corps members are North Carolina natives recruited home from out-of-state colleges and universities
including Harvard, Princeton, and Vanderbilt. The top five college/university producers of NCTC corps members were
[respectivelyl: University of North Carolina at Chapel Hill, North Carolina State University, Davidson College, Johnson C.
Smith University, and Wake Forest University.

' Clark, Noah. "Edwards to Teach Math at Rochelle Middle This Year.” Editorial. Kinston Free Press 17 Aug. 292014, See Appendix B
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Among the 113 NCTC corps members:

e The average GPAis 3.4

* 56% come from a low-income background?

o 47% are people of color

e 43% will be teaching math or science

e 37% are the first in their families to graduate from college
e 3% served in the military

In the 2014-2015 school year, we're committed to recruiting another exceptional group of native North Carolinians to
teach and lead across the state. Similar to last year, we have begun an aggressive recruitment campaign and are building
the systems needed to recruit our next cohort of NCTC corps members. To date we have:

e Hosted an NCTC Recruitment Task Force Kick Off: The task force met in Charlotte, North Carolina on July 22,
2014 to develop a plan for recruiting NCTC corps members for the 2014-2015 school year. The team set
recruitment goals and benchmarks and defined marketing and outreach strategies. Since then, the task force has
engaged in bi-weekly conference calls to monitor our progress.

e Trained Callers to Provide Outreach to Prospective NCTC Corps Members: Similar to last year, our NCTC
task force will be offering one-on-one phone calls for prospective NCTC corps members. In addition to members
of our task force making calls, we are also inviting Teach For America alumni to connect with perspective NCTC
corps members. We hosted a training for these alumni on September 24 and 26" and look forward to our first
round of calls in mid-October.

e Launched an NCTC Programming Task Force: On July 24, 2014 a cross functional team met in Durham, North
Carolina to plan the programming for our first cohort of NCTC corps members across the state. The team set
goals for the programming for the year including amplifying local solutions and gathering feedback and data from
the current NCTC cohort regarding the experiences they would like implemented.

We are excited to continue to duplicate and strengthen our best practices to continue to recruit a robust corps of North
Carolina natives. We look forward to providing updates on our progress in the next quarter.

Corps Member Recruitment

On the first day of the 2014-2015 school year, 521 first and second year corps members impacted the lives of over 39,000
students across the state. Among these corps members, 297 of them were in their first year of teaching. While we are
disappointed to fall short of our goal of recruiting 300 first-year teachers, we are excited about the talent and diversity of
our incoming corps.

Teach For America announced the top contributing colleges and universities of our 2014 corps -the most diverse in our
organization's history (see appendix C]. Harvard University, Vanderbilt University, and Princeton University were among
the top colleges and universities contributing to the 2014 corps. We are also thrilled to report that several North Carolina
colleges and universities made the list including the University of North Carolina at Chapel Hill, Wake Forest University,
Davidson College, and Johnson C. Smith University.

% As identified by receiving a full or partial Pell Grant.
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Of the 297 incoming corps members:

e The average GPA is 3.44

o 38% are teaching math or science

e 38% are leaders of color

e 45% come from a low-income background?

e 30% are the first in their family to graduate from college
e 23% come from a professional background

e 2% served in the military

Our national recruitment team is diligently recruiting exceptional leaders to join Teach For America. Our first two
application deadlines have passed and we are preparing to begin our first round of final interviews in October. We look
forward to updating the state on our recruitment progress in subsequent reports.

Regional Updates

We are grateful for the continued investment from the state which allows us to place corps members in 18 counties and
support alumni in 41 additional counties across the state. This year, Teach For America, Eastern North Carolina
celebrates its 25" year in the state, Charlotte sees its 10" anniversary, and the North Carolina Piedmont Triad launches
its charter year. We look forward to many more years of partnership in the state serving North Carolina’s students and
families.

e North Carolina Piedmont Triad
In its charter year of partnership with Guilford County Schools, Teach For America, North Carolina Piedmont
Triad was able to provide 28 of the 30 positions requested by the district. Superintendent Mo Green of Guilford
County Schools states, “We're delighted to have Teach for America corps members joining our school district.
Like all GCS educators, corps members believe in the potential of all students, set high expectations and invest
deeply in relationships with students, families, parents and the broader school community.*”

Executive Director, Nafeesha Irby is a graduate of North Carolina Agricultural and Technical State University in
Greensboro, and recently completed her Master’s degree in School Administration from the Northeast
Leadership Academy at North Carolina State University. As part of her graduate work, Irby served as a principal
intern at G.C. Hawley Middle School in Creedmoor, North Carolina. In her current role as Executive Director, Irby
will oversee the daily operations of Teach For America in the Triad (see appendix D].

e Eastern North Carolina
Teach For America, Eastern North Carolina celebrates its 25% anniversary this year, marking a quarter of a
century in partnership with students, families, schools, communities, and districts across the region.

For the first year ever, Teach For America, Eastern North Carolina is partnering with Pitt County, providing 13
highly qualified teachers to the district. Steve Lassiter, Pactolus Elementary School principal, stated, "We are
very impressed with our.Teach for America Candidates. They are high caliber individuals and they brought a fresh
breath of air to our staff and the students are excited to have them on board.* We are excited for a continued
partnership with Pitt County as well as our other partner districts in the Eastern part of the state.

® As identified by receiving a full or partial Pell Grant
4 "Alum Takes On Lead Role at Teach for America’s New Triad Chapter." The Alumni Times - N.C. A&T State University Alumni Newsletter. Sept. 2014. See

Appendix D
2 Satira, Maria. "Pitt Co. Welcomes 13 Teach for America Teachers to Title 1 Schools." Pitt Co. Welcomes 13 Teach for America Teachers to Title ] Schools. 5 Sept.
2014. See Appendix E
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Superintendents across the Eastern part of the state continue to be excited about their partnerships with Teach
For America. The Sampson Independentrecently quoted Dr. Eric Bracy's, superintendent for Sampson County
Schools, opinion of Teach Fer America, saying, “They have done wonderful work as far as getting the best out of
students.®”

¢ Charlotte
This year, Teach For America marks its 10* anniversary of partnering with the Charlotte community. For the
second consecutive year, Superintendent Morrison has identified strengthening the district's partnership with
Teach For America as one of his top two priorities in the non-profit sector.

We are extremely proud of the contribution of our maturing alumni movement in Charlotte. In the past year,
several Teach For America alumni were selected as principals and assistant principals of Charlotte Mecklenburg
Schools. Five of our alumni became principals and two became assistant principals. This brings our total
number of principals and assistant principals to 17 across the city.

In addition, two Teach For America alumni became founding executive directors of non-profits focused on serving
Charlotte students. Jimmy McQuilkin, a 2009 Charlotte corps member, founded and leads Urban Promise
Charlotte, a non-profit organization that that develops children and youth into Christian leaders determined to
restore their communities. Emily Elliot, a 2010 Bay Area corps member who moved to North Carolina upon
completion of her corps experience, was hired as the first executive director for HEART (Helping Ensure
Academic Results through Tutoring], a program focused on second and third grade math tutoring.

Alumni Impact

Teach For America has committed to growing the number of alumni living and working in North Carolina. Over the past 12
months, we've seen the number of our alumni in North Carolina increase from 950 to approximately 1,150—a growth of
21%. We are currently surveying our alumni to gather the most accurate data and we look forward to providing an update
in our December report once our most recent alumni survey is completed.

In the upcoming year we are working diligently to grow our alumni base by emphasizing programs such as Teach Beyond
Two, the North Carolina Teacher Corps, Make It Home, and the overall value of making a long-term commitment to the
state of North Carolina. We are also actively working to recruit exceptional alumni from outside the state of North
Carolina. In the past year, we recruited over 80 alumni from other states to live and work in North Carolina. We look
forward to updating the state on our alumni impact and retention efforts in subsequent reports.

Financial Reporting

Teach For America is committed to maximizing the state’s investment through fiscal responsibility and working diligently
to inspire private donors to invest in our work in North Carolina. For the last 12 years, Teach For America has received
Charity Navigator's (the leading charity evaluator in America) four-star rating for sound fiscal management. Less than 1%
percent of the charities rated by Charity Navigator have received 12 consecutive four-star evaluations. As such, Teach For
America outperforms most U.S. charities in carrying out its mission in a fiscally responsible manner (see appendix G).

When asked why she supports Teach For America, Charlotte, Meredith Heimburger (current Teach For America donor
and board member) said, "First and foremost, | saw the impact that teachers can have in students’ lives, and | believe that

% Jordan, Chase. "Teach for America ‘successful’ for City, County Schools -." Sampson Independent. See Appendix F
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anything we can do to bring more talented, dedicated, leaders into the classroom will make our education system better
for students, parents, and administrators.”

We remain grateful for the state’s investment and are committed to making every public and private dollar work hard for
students across our state. It remains a privilege to serve the communities of North Carolina with a spirit of urgency and
diligence. We look forward to updating the state on our progress in our second quarterly report in December.
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Executive Summary of Findings

The purpose of this report is to compare the relative effectiveness, evaluation ratings, and
persistence of early-career teachers in North Carolina public schools who entered the teaching
profession through different routes of preparation or “portals.” In the body of this report we detail
our teacher portal categories, data and sample, research methods, and results. Below, we summarize
our findings for five policy relevant teacher portals.

UNC Undergraduate Prepared: Teachers traditionally prepared at the undergraduate level by UNC
system institutions are the largest source of teachers in North Carolina public schools—33% of the
teacher workforce in 2011-12—and the most likely group to remain in the state’s public school
classrooms—76% return for a fifth year of teaching. In comparison to other sources of teachers,
UNC traditionally prepared undergraduates are significantly more effective in 12 value-added
comparisons, significantly less effective in 15 value-added comparisons, and perform no differently
in 67 value-added comparisons.’ It is important to note that UNC undergraduate prepared teachers
outperformed teachers from the largest suppliers of North Carolina public school teachers (e.g. out-
of-state undergraduate, alternative entry, and NC private undergraduate prepared teachers), while
underperforming considerably smaller portals (e.g. Teach For America). UNC undergraduate
prepared teachers have similar odds of being rated above proficient (accomplished or distinguished)
as teachers from most other portals on all five North Carolina Professional Teaching Standards.

NC Private Undergraduate Prepared: Teachers traditionally prepared at the undergraduate level by
private or independent colleges or universities in North Carolina are the 4™ largest source of teachers
in North Carolina public schools—12% of the teacher workforce in 2011-12—and persist at similar
rates to UNC undergraduate prepared teachers—76% return for a fifth year of teaching. In
comparison to UNC undergraduate prepared teachers, NC private undergraduate prepared teachers
are significantly less effective in 3 value-added comparisons and no different in 8 value-added
comparisons. NC private undergraduates have similar odds of being rated above proficient on all
five North Carolina Professional Teaching Standards as UNC undergraduate prepared teachers.

Out-of-State Undergraduate Prepared: Teachers traditionally prepared at the undergraduate level at
a college or university outside of North Carolina are the 2" largest source of teachers in North
Carolina public schools—23% of the teacher workforce in 2011-12—and demonstrate significantly
lower persistence rates than UNC undergraduate prepared teachers—58% return for a fifth year of
teaching. In comparison to UNC undergraduate prepared teachers, out-of-state undergraduate
prepared teachers are significantly less effective in 4 value-added comparisons and no different in 7
value-added comparisons. Out-of-State undergraduate prepared teachers have similar odds of being
rated above proficient as UNC undergraduate prepared teachers on all five North Carolina
Professional Teaching Standards.

Teach For America: Teachers entering the teaching profession through Teach For America (TFA)
are the smallest source of teachers in North Carolina public schools—0.50% of the teacher workforce
in 2011-12—and demonstrate significantly lower persistence rates than UNC undergraduate prepared
teachers—approximately 10% return for a fifth year of teaching. On average, TFA corps members

"' UNC traditionally prepared undergraduates are our reference group for value-added analyses. In total, across our
elementary, middle, and high school value-added models, there are a total of 94 effectiveness comparisons between
UNC undergraduate prepared teachers and teachers from other preparation portals.



are the most effective source of early-career teachers in North Carolina public schools, significantly
outperforming UNC undergraduate prepared teachers in 9 value-added comparisons and performing
no differently in 2 value-added comparisons. In comparison to UNC undergraduate prepared
teachers, TFA corps members have significantly greater odds of being rated above proficient on all
five North Carolina Professional Teaching Standards.

Alternative Entry: Teachers entering the teaching profession prior to completing all requirements for
initial licensure are the 3™ largest source of teachers in North Carolina public schools—15% of the
teacher workforce in 2011-12—and demonstrate significantly lower persistence rates than UNC
undergraduate prepared teachers—approximately 56% return for a fifth year of teaching. In
comparison to UNC undergraduate prepared teachers, alternative entry teachers are significantly less
effective in 3 value-added comparisons and no different in 8 value-added comparisons. Alternative
entry teachers have significantly lower odds of being rated above proficient than UNC undergraduate
prepared teachers on all five North Carolina Professional Teaching Standards.



Introduction

The proliferation of teacher preparation routes over the last several decades has sparked the
following research question: Are teachers from some preparation sources more effective and more
persistent than teachers entering the profession through other preparation sources (Boyd, Grossman,
Lankford, Loeb, & Wyckoff, 2006; Boyd, Goldhaber, Lankford, & Wyckoff, 2007; Henry, Purtell,
Bastian, Fortner, Thompson, Campbell, & Patterson, 2014; Kane, Rockoff, & Staiger, 2008)? To
address this question, the purpose of'this report is to compare the relative eftectiveness, evaluation
ratings, and persistence of early-career teachers in North Carolina public schools who entered
teaching through one of eleven different routes of preparation or “portals.” As the largest source of
teachers in North Carolina public schools, and in response to the UNC system’s commitment to
evaluate and strengthen their teacher preparation programs, in this report we benchmark the
performance of teachers traditionally prepared at the undergraduate level by UNC system institutions
against that of teachers entering the profession through one of ten additional entry portals. Results
from these analyses can provide state officials with evidence to better structure teacher
licensure/certification policy and aid school districts with teacher recruitment and hiring.
Furthermore, findings may encourage teacher preparation programs to identify, adopt, and evaluate
evidence-based program improvements,

To consider the impact of a teacher portal on K-12 education in North Carolina, it is
important to consider not only the performance and persistence of teachers who are prepared through
this portal, but also, the number of teachers who enter the profession through the portal. Portals with
large numbers of teachers can have a greater impact (positive or negative) on student performance -
and on the state’s teacher workforce than portals that prepare fewer teachers. In Figure 1, we display
the total number of North Carolina public school teachers, employed in 2011-12, that entered the
teaching profession through each of the 11 teaching portals. Overall, the UNC system—the
undergraduate, graduate, and licensure only levels—supplied nearly 37% of the state’s teacher
workforce and North Carolina private or independent colleges and universities supplied
approximately 12.5% of the teacher workforce. Teachers prepared outside North Carolina, at the
undergraduate, graduate, or licensure only levels, comprised over 28% of the workforce in 2011-12.2
Nearly 15% of the state’s workforce entered the profession alternatively, meaning they originally
began teaching prior to completing all requirements for initial licensure. Teach For America (TFA)
corps members receive frequent policy and media attention, yet comprise approximately 0.50% of
the state’s teacher workforce. Finally, the data needed to accurately assign teachers to a portal was
missing for approximately 6% of the workforce and we assigned them to an unclassifiable category.

? See “Teachers Without Borders: Consequences of Teacher Labor Force Mobility” (forthcoming in Educational
Evaluation and Policy Analysis) for more details on out-of-state prepared teachers.
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Note: Inthe 2011-12 academic yea_r there were 95,534 individuals paid as teachers in North Carolina public
schools. This figure displays the teacher portals arranged from largest (top) to smallest (bottom).

To complement the static values shown in Figure 1, Figure 2 (below) displays trends in the
distribution of teachers to portals over the period of 2004-05 through 2011-12 for five policy relevant
portals. In the figure’s initial years, the share of in-state traditionally prepared undergraduates
(public and private university) declined as the share of out-of-state prepared undergraduates and
alternative entry teachers increased. More recently, the percentage of UNC undergraduate prepared
teachers has increased as the share of out-of-state prepared undergraduates and alternative entry
teachers has leveled off. While still supplying a small percentage of the state’s teacher workforce
(approximately 0.50%), TFA has grown considerably in North Carolina since 2004-05. Due to the
recent increase in funding for TFA by the North Carolina General Assembly, this portal will continue
to grow over the next few years.
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Figure 2. Distribution of NC Public School Teachers by Portal, 2004-05 through 2011-12°
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Note: This figure displays the percentage of teachers in five policy relevant portal categories from the
2004-05 through 2011-12 academic years.



Background

This report, produced in collaboration with the UNC General Administration, presents the
third® set of results assessing the performance of teachers entering the profession through different
routes or portals. The UNC General Administration commissioned this research agenda in 2009 in
an effort to better understand the composition of the teacher workforce in North Carolina and to
quantify the impact of UNC traditional teacher preparation programs on student achievement.

To assess the effectiveness of UNC system prepared teachers, as compared to teachers from
other sources, we classify public school teachers in North Carolina into one of eleven categories,
which we refer to as portals. A portal is a fixed and exclusive category that captures a teacher’s
preparation upon first entering the profession, with assignment to a portal based on the highest
degree earned, set of courses completed, or other preparation that an individual acquired before
becoming a classroom teacher. A teacher who entered through the alternative entry portal, for
example, may eventually complete all licensure requirements and become fully certified, however,
for the purpose of this study, she would continue to be classified as alternative entry since that
reflects her qualifications when beginning teaching.

Four questions guided our classification of teachers into portals. First, was the teacher fully
qualified—that is, had she met all requirements for initial licensure—when she became a classroom
teacher for the first time? Second, if so, was her qualification based on a set of education-related
courses taken in the process of earning an undergraduate or graduate degree or through a program
that terminated with a licensure/certificate only? Third, what was the highest level of degree—
undergraduate or graduate—that she held when first entering the teaching profession? Finally, if
fully qualified, from what type of institution did she earn the degree or teaching license: UNC
system, NC private college or university, or an out-of-state university? Based on answers to these
questions, we created eleven mutually exclusive categories that capture the portal through which an
individual entered the teaching profession.® Our eleven portals are as follows: UNC undergraduate
prepared, UNC graduate prepared, NC private undergraduate prepared, NC private graduate
prepared, out-of-state undergraduate prepared, out-of-state graduate prepared, UNC licensure only,
out-of-state licensure only, Teach For America, Visiting International Faculty, and alternative entry
(see Table 1 for definitions of each portal).

* See Henry, G.T., Thompson, C.L., Bastian, K.C., Fortner, C.K., Kershaw, D.C., Purtell, K.M., and Zulli, R.A.
(2010). Portal Report: Teacher Preparation and Student Test Scores in North Carolina. Chapel Hill, NC:
Education Policy Initiative at Carolina. Available online at:
hitp://publicpolicy.unc.edu/files/2014/02/Portal_TeachPrep-TestScore June2010 Final.pdf and

Education Policy Initiative at Carolina. (2012). UNC Teacher Quality Research: Teacher Portals Effectiveness
Analysis.  Chapel Hill, NC: Education Policy Initiative at Carolina. Available online at:
http://publicpolicy.unc.edu/files/2014/02/PortalsEffectivenessReport_2012.pdf

* There is one additional category containing individuals who cannot be classified, based on available data, into any
of these 11 entry portals. We retain these unclassifiable teachers in our analyses but do not present their results in
this report.




Table 1. Portal Definitions

Teacher Portal Definition
UNC Undergraduate | A North Carolina public school teacher who completed the requirements for
Prepared initial licensure at a University of North Carolina system institution by earning

(a) a Bachelor’s degree in education or (b) a Bachelor’s degree in another major
while simultaneously completing the required education-related coursework,
before beginning teaching.

UNC Graduate

A North Carolina public school teacher who earned a graduate degree from a

Prepared UNC system institution and qualified for an initial license before beginning
teaching,.

NC Private A North Carolina public school teacher who completed the requirements for

Undergraduate initial licensure at a private or independent institution in North Carolina by

Prepared earning (a) a Bachelor’s degree in education or (b) a Bachelor’s degree in another

major while simultaneously completing the required education-related
coursework, before beginning teaching,

NC Private Graduate
Prepared

A North Carolina public school teacher who earned a graduate degree from a
private or independent North Carolina institution and qualified for an initial
license before beginning teaching.

Out-of-State
Undergraduate
Prepared

A North Carolina public school teacher who completed the requirements for
initial licensure at an institution outside of North Carolina by earning a
Bachelor’s degree in education before beginning teaching.

Out-of-State
Graduate Prepared

A North Carolina public school teacher who earned a graduate degree from a
university outside of North Carolina and qualified for an initial license before
beginning teaching.

UNC Licensure
Only

A North Carolina public school teacher who, after earning a Bachelor’s degree at
any public or private institution in any state, then separately completed the
education-related coursework required for teacher licensure at a UNC system
institution, before beginning teaching.

Out-of-State
Licensure Only

A North Carolina public school teacher who, after earning a Bachelor’s degree at
any public or private institution in any state, then separately completed the
education-related coursework required for teacher licensure at a university
outside of North Carolina, before beginning teaching.

Teach For America

A North Carolina public school teacher who entered teaching through Teach For
America.

Visiting
International Faculty

A North Carolina public school teacher who entered teaching through the
Visiting International Faculty program.

Alternative Entry

A North Carolina public school teacher who entered the profession prior to
completing requirements for initial licensure (Teach For America corps members
excluded).

In order to classify teachers into the appropriate portal, we used administrative data from four
sources. First, we used data from the UNC General Administration to identify teachers prepared by
the UNC system at the undergraduate, graduate, or licensure only level. Second, TFA provided us



with identifiers for their corps members in North Carolina. Third, the Visiting International Faculty
(VIF) program supplied data identifying their teachers in the state. We classified TFA and VIF
teachers into separate portals, rather than the alternative entry portal, because a primary goal of the
portals is to create finer-grained categories to better account for the diversity in teacher preparation
experiences. Finally, we used teacher education, licensure audit, and certified salary files from the
NCDPI. From these data sets we determined when an individual began teaching, the basis for an
individual’s first teaching license(s), and an individual’s graduation year, degree type, and degree
granting institution (UNC system, NC private or independent college or university, or out-of-state).
If a teacher earned multiple degrees prior to entering the profession, we categorized her according to
the degree most proximate to beginning teaching. We placed a teacher into the unclassifiable
category for three reasons: (1) her college graduation year is missing from the data (2) her highest
degree earned prior to entering the classroom was less than a Bachelor’s degree or (3) the NCDPI
data indicate that she was teaching more than one year prior to her graduation year. For a more
complete description of specific data sources and portal decision rules, see Table A.3 in the
Appendix.

For teachers with less than five years experience in the 2011-12 academic year, Table 2
presents individual and school characteristics for five policy relevant portals. Regarding individual
teacher characteristics, Table 2 indicates that UNC undergraduate, NC private undergraduate, and
out-of-state undergraduate prepared teachers are comparable across many characteristics. However,
in comparison to these traditionally prepared portals: (1) Teach For America corps members are
younger and score higher on licensure exams and are more likely to teach a tested-grade or subject,
work in a middle or high school, and hold a math, reading/English, or science teaching license and
(2) alternative entry teachers are more likely to be male and a racial/ethnic minority, are older, score
lower on licensure exams, and are more likely to work in a middle or high school and hold a science,
career-technical, or exceptional children teaching license. For school characteristics, Table 2 shows
that teachers entering through a traditionally prepared undergraduate portal work in comparable
environments, while TFA corps members work in lower-performing schools with higher
concentrations of minority and free and reduced-price lunch students.



Table 2: Individual and Workplace Characteristics for Early-Career Teachers

Individual Teacher Characteristics

CharaErisiie Under Grad | Under Gret | Ondercrad | T | My
Female Percentage 82.52 86.02 77.96 79.46 69.89
Minority Percentage 15.74 11.11 10.34 19.36 34.86
Agein 2011 27.29 29.65 29.80 23.72 33.94
Teaching Experience 1.81 1.95 2.17 1.02 2.46
Test Average Post (std.) 0.255 0.231 0.280 0.467 0.106
Tested Subject Percentage 31.89 31.95 36.46 55.68 32.79
Teaching Licenses Percentages
Pre-K 2.89 2.79 11.46 0.66 2.10
Elementary 52.29 62.66 57.37 21.83 9.54
Math 12.61 9.55 13.68 24.23 13.97
Reading/English 19.46 13.69 23.34 26.64 16.81
Science 7.55 4.94 10.89 23.14 17.21
Social Studies 11.39 8.16 15.31 10.48 11.54
Foreign Language 1.24 1.55 2.43 3.71 5.19
Arts 6.64 5.09 5.76 0.66 5.52
PE/Health 5.06 6.17 4.65 0.44 5.12
Career-Technical 3.71 2.31 3.47 0.00 14.45
Exceptional Children 10.59 12.26 13.73 10.70 18.04
School Level Percentages
Elem. & Elem/MS Combination 57.58 64.89 56.04 25.77 21.40
Middle School 17.80 15.09 22.22 30.57 29.87
High School 23.97 19.63 21.16 43.23 47.22
K-12 0.65 0.40 0.57 0.44 1.51
School Characteristics
School Performance Composite 76.09 76.09 75.88 66.15 74.27
School Minority Percentage 50.74 47.44 55.99 88.85 57.44
School FRL Percentage 61.18 62.01 58.27 76.80 61.23

Note: For teachers with less than five years experience in the 2011-12 academic year, this table displays individual

teacher and workplace characteristics for five policy relevant portals.

Data and Methods

The purpose of this study is to examine the relationship between teachers’ preparation prior
to entering the profession and three measures of teacher quality. Specifically, we estimate teacher
quality in terms of teacher value-added to student achievement, teacher evaluation ratings, and
teacher persistence in North Carolina public schools. These multiple outcomes allow us to assess a
range of ways in which teachers impact education and examine the effects of teacher preparation for
a broader sample—not just tested-grade/subject—of carly-career teachers. For all of our analyses,
the results for each teacher portal capture the impact of both selection into the teacher portal and the
quality of preparation provided by that portal. For each of our outcomes of interest, we detail our
analysis sample, covariates, and research methods below.




Value-Added Models

For our value-added analyses we use student, classroom, and school data for public schools
in North Carolina from the 2007-08 through 2011-12 academic years. We restrict our analysis
sample to teachers with less than five years of experience for two reasons: 1) the quality of teacher
preparation portals/programs may change over time and 2) the effects of a teacher’s preparation will
likely diminish over time as a teacher learns from classroom experience, principal and peer feedback,
and other professional development. The outcome variable for these analyses is students’ test score
performance on the North Carolina End-of-Grade (EOG) or End-of-Course (EOC) exams. We
standardize all EOG tests within subject, grade, and year and all EOC tests within subject and year to
remove secular trends in the data. For our analyses we separate the data into 11 grade-level/subject
combinations: three models for EOG exams in elementary grades (4-5)—mathematics, reading, and
fifth grade science’; three models for EOG exams in middle grades (6-8)—mathematics, reading, and
eighth grade science; one model for an EOC exam in middle grades—algebra I—and four models for
EOC exams in high school grades (9-12)—mathematics (algebra I, algebra II, and geometry),
English 1, science (biology and physical science), and social studies (U.S. history and
civics/economics). In elementary grades, student test score data are available for all five years for
mathematics and reading and from 2008-09 through 2011-12 for fifth grade science. In middle
grades, student test score data are available for all five years for each subject. Finally, in high school
grades, student test score data are available for all five years for algebra I, English 1, and biology;
from 2007-08 through 2010-11 for algebra II, U.S. history, civics/economics, and physical science;
and from 2007-08 through 2009-10 for geometry. Overall, we estimate models using 2.9 million
student test score records from 1.4 million students taught by 28,223 North Carolina public school
teachers with less than five years of experience.®

We include extensive student, classroom, and school level control variables, as well as a
limited set of teacher controls (years of experience and out-of-field teaching) to isolate the effect of
the teacher preparation portals on adjusted-average student achievement gains. Table 3 displays a
complete list of covariates included in our value-added models. The definitions for three of the
variables may not be obvious: structural mobility refers to students who changed schools due to the
grade range of a school (e.g. 6™ grade students in a 6"-8" grade middle school), between-year
mobility refers to students who attended or tested at a different school in the prior academic year
(excluding structural movers), and within-year mobility refers to students who were enrolled in the
school in which they took their EOG/EOC exams for less than the full school year.

5 After the 2008-09 school year North Carolina stopped administering the 3" grade EOG pre-test. Therefore, we
include 3™ grade students in our value-added analyses for the 2007-08 and 2008-09 years only.

® We only report value-added estimates for teacher portals with at least ten teachers in a given subject/grade-level
analysis.



Table 3: Value-Added Model Control Variables

Student

Classroom & Teacher

School

. Prior test scores (reading &

math)
Classmates prior test scores
(peer effects)
Days absent
Structural mobility
Between-year mobility
Within-year mobility
Gender
Race/ethnicity
Poverty

. Gifted

11. Disabled
12. Currently limited English

proficient

13. Previously limited English

14.

proficient
Overage for grade (held back
or retained at least once)

15. Underage for grade

(promoted two grades)

16
17
18
19

20.

21.

. Years of experience

. Teaching out-of-field
. Number of students

. Advanced curriculum
(MS and HS only)
Remedial curriculum
(MS & HS only)
Dispersion of prior
achievement within
classroom

22.
23.
24.
25.
26.
217.
28.
29.

School size (ADM)

School size squared
Suspension rate

Violent acts rate

Total per pupil expenditures
District teacher supplements
Racial/ethnic composition
Concentration of poverty

classrooms and classrooms within schools. Estimates of portal effects are based on comparisons with
the reference group, UNC undergraduate prepared teachers. For each of our 11 value-added models,

To estimate adjusted-average portal effectiveness, our preferred estimation approach is a
three-level hierarchical linear model (HLM) that accounts for the nesting of students within

the equation used to estimate the average effect of the teacher portal is as follows:

Yijse = Yo+ viTesty—n + BiPortal, + ---+ By, Portaly, + yStudent;js + BClassroom
+ &Schoolg + p; + g+ 65 (1)

Where Y5, represents student i’s test score in classroom j in school s at time t;

Test;_, represents a student’s prior scores on the End of Grade tests;

Student;;; represents a set of individual student controls;

Classroom;, represents a set of classroom level and teacher controls;

School, represents a set of school level controls;

and y; ,€j, and O; represent unexplained variation at the student, classroom, and school

levels, respectively.




The model coefficients B; — B1; provide estimates of the average difference in student
achievement between teachers trained in traditional UNC undergraduate teacher preparation
programs and teachers prepared through the specified portal.

Although our models control for a rich set of school characteristics, there may be unobserved
aspects of school context, such as principal leadership or a school’s ability to attract high-quality
teachers, that affect student achievement and the preparation (portal) of teachers working at the
school (Boyd, Grossman, Ing, Lankford, & Loeb, 2011; Kennedy, 2010; Loeb, Kalogrides, &
Beteille, 2012). Therefore, in addition to our preferred approach (equation 1), which estimates the
relationship between teacher portals and student achievement, statewide, we estimated
supplementary models that limit effectiveness comparisons to teachers working in the same school.”
Results from these supplementary models are displayed in Tables A.5, A.6, and A.7 in the Appendix.

Teacher Evaluation Ratings

Since many important aspects of teaching quality, such as assuming school leadership roles
and reflecting on practice, may not be well-captured by value-added estimates and only a minority of
North Carolina public school teachers teach in a tested-grade or subject-area, we complement our
value-added analyses with an analysis of teacher evaluation ratings. Specifically, we examine
whether teachers entering the profession through certain teacher portals earn higher evaluation
ratings than those entering from a different portal. For these analyses we limit our sample to teachers
with less than five years of experience and focus on teacher evaluation ratings from the 2010-11 and
2011-12 academic years. We use teachers’ evaluation ratings to create a binary outcome variable of
rating “above proficient”—a rating of either accomplished or distinguished—for Standards 1-5 of the
North Carolina Professional Teaching Standards (NCPTS).® To assess whether the odds of rating
above proficient significantly differ-across teacher portals, we specify a logistic regression
controlling for teacher portals (in reference to UNC undergraduate prepared teachers), teacher
experience, and a set of school contextual factors and we cluster-adjust standard errors at the school-
by-year level to account for dependence in the data. For each NCPTS, the equation to estimate the
comparative odds of rating above proficient is as follows:

exp(Portal; + Experiencej, + School;,)
T 14 exp(Portal; + Experiencej, + Schooly)

Pr(Above_Proficientjst = 1) @)

where Above_Proficient s, is a binary outcome equal to 1 for teacher j and evaluation

standard s at time ¢ if the school principal rated the teacher as accomplished or distinguished;

” In addition to limiting value-added comparisons to teachers working in the same school, these school fixed effects
exclude observations for schools that (1) only employ UNC undergraduate prepared teachers or (2) do not employ
any UNC undergraduate prepared teachers.

8 Please see hitp://www.nepublicschools org/docs/effectiveness-model/meces/instruments/teach-eval-manual, pdf for more
information about the teacher evaluation process and standards in North Carolina. The five NCPTS are as follows:
Standard 1—Teachers Demonstrate Leadership; Standard 2—Teachers Establish a Respectful Environment for a Diverse
Population of Students; Standard 3—Teachers Know the Content They Teach; Standard 4—Teachers Facilitate Leamning
for Their Students; and Standard 5—Teachers Reflect on Their Practice.
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Portal; represents a set of binary teacher portal variables in reference to UNC undergraduate
prepared teachers;

Experiencej, represents a set of single-year teacher experience indicators in reference to
first year teachers;

and School;, represents a set of school contextual factors.

While these models control for a rich set of school characteristics to better isolate the
relationship between teacher portals and evaluation ratings, there are unobserved school
characteristics, such as a school’s ability to attract high-quality teachers or differences in the rating
tendencies of principals, which may influence evaluation ratings (Boyd, Grossman, Ing, Lankford, &
Loeb, 2011; Kennedy, 2010; Loeb, Kalogrides, & Beteille, 2012; Whitehurst, Chingos, & Lindquist,
2014). Therefore, in addition to our preferred approach (equation 2), which estimates the
relationship between teacher portals and evaluation ratings, statewide, we specify a logistic
regression with school-by-year fixed effects that limits evaluation rating comparisons to teachers
working in the same school and year.’ For the results of these fixed effects models, see Table A.8 in
the Appendix.

Teacher Persistence

Because it is costly to hire and train new teachers and teacher turnover may adversely affect
school stability and student achievement, we assess whether teachers entering the profession through
certain portals remain teaching in North Carolina public schools longer than their peers from other
portals (Alliance for Excellent Education, 2004; Ronfeldt, Loeb, & Wyckoff, 2013). For this
analysis we identified four cohorts of first-time teachers in the 2005-06, 2006-07, 2007-08, and 2008-
09 academic years and used salary data provided by the NCDPI to track the percentage of each
cohort that persists as teachers in North Carolina public schools over a three and five year period.
We then used independent sample t-tests to determine whether a given portal’s persistence rates
significantly differ from those of UNC undergraduate prepared teachers. These results do not adjust
for teacher or school characteristics that may influence teacher persistence, but rather, provide an
unadjusted measure of retention in North Carolina public schools.

° In addition to limiting evaluation rating comparisons to teachers working in the same school-year, these school-
year fixed effects exclude observations for schools that (1) only employ UNC undergraduate prepared teachers or
(2) do not employ any UNC undergraduate prepared teachers.
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Findings

UNC Undergraduate Prepared Teachers

The primary motivation for this research is to assess how UNC undergraduate prepared
teachers perform in comparison to teachers who entered the profession through each of the 10 other
portals. Overall, we found that UNC undergraduate prepared teachers significantly outperform
teachers from other portals in 12 comparisons, significantly underperform teachers from other portals
in 15 comparisons, and perform similarly to teachers from other portals in 67 comparisons. It is
important to note that UNC undergraduate prepared teachers outperformed teachers from the largest
suppliers of North Carolina public school teachers (e.g. out-of-state undergraduate, alternative entry,
and NC private undergraduate prepared teachers), while underperforming considerably smaller
portals (e.g. TFA). For example, in high school mathematics UNC undergraduate prepared teachers
outperformed out-of-state undergraduate, VIF, and alternative entry teachers, who comprise 67
percent of the non-UNC undergraduate teachers in the high school mathematics analysis, while they
underperformed UNC graduate degree holders and TFA corps members, who comprise 10 percent of
the non-UNC undergraduate teachers in the high school mathematics analysis (see Appendix Table
Ad).

Elementary Grades: As shown in Table 4, UNC undergraduate prepared teachers were
significantly more effective than out-of-state undergraduate prepared teachers in elementary
mathematics; out-of-state licensure only teachers in elementary grades reading; and NC private
undergraduate and out-of-state undergraduate prepared teachers in fifth grade science. It may be
useful to consider these impacts in terms of days of student learning. Here, elementary grades
mathematics students taught by a UNC undergraduate prepared teacher gained an average of over
five days of learning as compared to similar students taught by an out-of-state undergraduate
prepared teacher; elementary grades reading students taught by a UNC undergraduate prepared
teacher gained an average of nearly 18 days of learning as compared to similar students taught by an
out-of-state licensure only teacher. For information on computing days equivalency, see the
Appendix.

UNC undergraduate prepared teachers were significantly less effective than TFA corps
members in elementary grades mathematics and fifth grade science. UNC undergraduate prepared
teachers also significantly underperformed Visiting International Faculty teachers in elementary
grades mathematics and reading. In all other comparisons, UNC undergraduate prepared teachers
performed similarly to other teacher portals. For elementary grades effectiveness comparisons that
are limited to teachers working in the same schools, see Appendix Table A.S.
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Middle Grades: As shown in Table 5, UNC undergraduate prepared teachers were
significantly more effective than North Carolina private university undergraduate prepared teachers
in middle grades mathematics and 8™ grade science. In terms of days of learning, students taught by
a UNC undergraduate prepared teacher gained an average of over 19 days of learning more than
similar students taught by an NC private undergraduate prepared teacher. UNC undergraduate
prepared teachers also significantly outperformed alternative entry teachers in eighth grade science.
UNC undergraduate prepared teachers were significantly outperformed by TFA corps members in all
four middle grades comparisons. For middle grades effectiveness comparisons that are limited to
teachers working in the same schools, see Appendix Table A.6.

High School: As shown in Table 6, UNC undergraduate prepared teachers were significantly
more effective than out-of-state undergraduate prepared, VIF, and alternative entry teachers in high
school mathematics and out-of-state undergraduate prepared and alternative entry teachers in high
school social studies. UNC undergraduate prepared teachers were significantly outperformed by
UNC graduate degree and TFA corps members in high school mathematics; out-of-state graduate
degree teachers in high school English I; NC private graduate degree, UNC licensure only, and TFA
corps members in high school science; and TFA corps members in high school social studies. For
high school effectiveness comparisons that are limited to teachers working in the same schools, see
Appendix Table A.7.

Evaluation Ratings: As shown in Table 7, UNC undergraduate prepared teachers have
significantly greater odds of being rated above proficient on all five North Carolina Professional
Teaching Standards (NCPTS) than alternative entry teachers. Further, UNC undergraduate prepared
teachers have significantly greater odds of being rated above proficient on Standard 1 (Teachers
Demonstrate Leadership) than VIF teachers. UNC undergraduate prepared teachers are as likely to
be rated above proficient on all five NCPTS as teachers in the NC private undergraduate, out-of-state
undergraduate and graduate, and out-of-state licensure only portals. UNC undergraduate prepared
teachers have significantly lower odds of being rated above proficient on all five NCPTS than UNC
graduate degree and TFA corps members. Additionally, UNC undergraduate prepared teachers have
significantly lower odds of rating above proficient than NC private graduate degree teachers on
Standards 1-3 (Teachers Demonstrate Leadership, Teachers Establish a Respectful Environment for a
Diverse Population of Students, and Teachers Know the Content They Teach) and UNC licensure
only teachers on Standard 3 (Teachers Know the Content They Teach). For evaluation rating
comparisons that are limited to teachers working in the same schools and years, see Appendix Table
A.8.

Persistence: UNC undergraduate prepared teachers demonstrate high levels of commitment
to teaching in North Carolina public schools. Specifically, UNC undergraduate prepared teachers
were significantly more likely to return for a fifth year of teaching than teachers from all other portals
except North Carolina private undergraduate prepared teachers. More than 86% of UNC
undergraduate prepared teachers who begin teaching in North Carolina public schools stay for at
least three years and over 76% return for a fifth year of teaching (See Figure 3).
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UNC Graduate Prepared Teachers

Value-Added: In comparison to UNC undergraduate prepared teachers, teachers who
received a graduate degree from a UNC system institution, prior to entering the classroom, were
significantly more effective in high school mathematics (See Table 6). UNC graduate degree
prepared teachers performed similarly to UNC undergraduate prepared teachers in all other grade
levels and subject areas, although there were insufficient UNC graduate prepared middle grades
algebra I teachers to report results from these comparisons. For comparisons of UNC graduate
prepared teachers that are limited to teachers in the same schools, see Appendix Tables A.5, A.6, and
A7

Evaluation Ratings: UNC graduate degree prepared teachers had significantly greater odds
of being rated above proficient on all five NCPTS than UNC undergraduate prepared teachers (See
Table 7). For comparisons of UNC graduate prepared teachers that are limited to teachers in the
same schools and years, see Appendix Table A.8.

Persistence: UNC graduate degree prepared teachers demonstrate significantly lower rates of
persistence in North Carolina public schools than UNC undergraduate prepared teachers. Nearly
79% of UNC graduate degree prepared teachers who begin teaching in North Carolina public schools
stay for at least three years of teaching and nearly 66% return for a fifth year of teaching (See Figure
3).

NC Private Undergraduate Prepared Teachers

Value-Added: In comparison to UNC undergraduate prepared teachers, teachers who
received undergraduate degrees from North Carolina private and independent institutions were
significantly less effective in 5™ grade science, middle grades mathematics, and 8" grade science
(See Tables 4 and 5). In middle grades mathematics, on average, a student of a UNC undergraduate
prepared teacher could gain over 19 days of learning more per year than a similar student instructed
by a teacher prepared as an undergraduate at a NC private college or university. NC private
undergraduate prepared teachers performed similarly to UNC undergraduate prepared teachers in all
other grade level and subject areas (See Tables 4, 5, and 6). For comparisons of NC private
undergraduate prepared teachers that are limited to teachers in the same schools, see Appendix
Tables A.5, A.6, and A.7.

Evaluation Ratings: NC private university undergraduate degree prepared teachers have
similar odds of being rated above proficient on all five NCPTS as UNC undergraduate prepared
teachers (See Table 7). For comparisons of NC private undergraduate prepared teachers that are
limited to teachers in the same schools and years, see Appendix Table A.8.

Persistence: NC private university undergraduate prepared teachers demonstrate similar rates
of persistence in North Carolina public schools as UNC undergraduate prepared teachers. More than
86% of NC private undergraduate degree prepared teachers who begin teaching in North Carolina
public schools, stay for at least three years and over 76% return for a fifth year of teaching (See
Figure 3).

NC Private Graduate Prepared Teachers

Value-Added: In comparison to UNC undergraduate prepared teachers, teachers who
received graduate degrees from North Carolina private and independent institutions were
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significantly more effective at increasing students’ End-of-Course scores in high school science (See
Table 6). NC private graduate degree prepared teachers performed similarly to UNC undergraduate
prepared teachers in elementary grades mathematics and reading, 5" grade science, and middle
grades reading (See Tables 4 and 5). There were insufficient NC private graduate degree prepared
teachers in middle grades mathematics, middle grades algebra I, and 8™ grade science to report
results from these comparisons. For comparisons of NC private graduate prepared teachers that are
limited to teachers in the same schools, see Appendix Tables A.5, A.6, and A.7.

Evaluation Ratings: NC private university graduate degree prepared teachers have
significantly greater odds of being rated above proficient on Standards 1-3 of the NCPTS (Teachers
Demonstrate Leadership, Teachers Establish a Respectful Environment for a Diverse Population of
Students, and Teachers Know the Content They Teach) than UNC undergraduate prepared teachers
(See Table 7). For comparisons of NC private graduate prepared teachers that are limited to teachers
in the same schools and years, see Appendix Table A.8.

Persistence: NC private university graduate prepared teachers demonstrate similar rates of
persistence for three years in North Carolina public schools; however, they demonstrate significantly
lower levels of persistence for five years than UNC undergraduate prepared teachers. Nearly 83% of
NC private graduate degree prepared teachers who begin teaching in North Carolina public schools
stay for at least three years of teaching and 64% return for a fifth year of teaching (See Figure 3).

Out-of-State Undergraduate Prepared Teachers

Value-Added.: In comparison to UNC undergraduate prepared teachers, teachers who
received undergraduate degrees from out-of-state institutions are significantly less effective at
increasing student test scores in elementary grades mathematics, 5™ grade science, high school math,
and high school social studies (See Tables 4 and 6). These elementary grades value-added results are
particularly noteworthy, since out-of-state undergraduate prepared teachers comprise approximately
30 percent of the early-career elementary tested-grades teacher workforce (See Appendix Table A.4).
In terms of days of learning, on average, an elementary grades mathematics student of a teacher with
an undergraduate degree from a UNC system institution could expect to gain over 5 days of learning
per year more than a similar student with an out-of-state undergraduate prepared teacher. Qut-of-
state undergraduate degree prepared teachers performed similarly to UNC undergraduate prepared
teachers in all other grade level and subject areas (See Table 4, 5, and 6). For comparisons of out-
of-state undergraduate degree prepared teachers that.are limited to teachers in the same schools, see
Appendix Tables A.5, A.6, and A.7.

Evaluation Ratings: Out-of-state undergraduate degree prepared teachers have similar odds
of being rated above proficient on all five NCPTS as UNC undergraduate prepared teachers (See
Table 7). For comparisons of out-of-state undergraduate prepared teachers that are limited to
teachers in the same schools and years, see Appendix Table A.8.

Persistence: Out-of-state undergraduate prepared teachers demonstrate significantly lower
rates of persistence in North Carolina public schools than UNC undergraduate prepared teachers.
Nearly 75% of out-of-state undergraduate prepared teachers who begin teaching in North Carolina
public schools stay for at least three years of teaching and nearly 58% return for a fifth year of
teaching (See Figure 3).
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Out-of-State Graduate Prepared Teachers

Value-Added: In comparison to UNC undergraduate prepared teachers, teachers who
received graduate degrees from out-of-state institutions are significantly more effective at increasing
student EOC scores in high school English I (See Table 6). Out-of-state graduate degree prepared
teachers performed similarly to UNC undergraduate prepared teachers in all other grade level and
subject areas (See Table 4, 5, and 6). For comparisons of out-of-state graduate prepared teachers that
are limited to teachers in the same schools, see Appendix Tables A.5, A.6, and A.7.

Evaluation Ratings: Out-of-state graduate degree prepared teachers have similar odds of
being rated above proficient on all five NCPTS as UNC undergraduate prepared teachers (See Table
7). For comparisons of out-of-state graduate prepared teachers that are limited to teachers in the
same schools and years, see Appendix Table A.8.

Persistence: Out-of-state graduate prepared teachers demonstrate significantly lower rates of
persistence in North Carolina public schools than UNC undergraduate prepared teachers.
Approximately 71% of out-of-state graduate degree prepared teachers who begin teaching in North
Carolina public schools stay for at least three years of teaching and approximately 54% return for a
fifth year of teaching (See Figure 3).

UNC Licensure Only Teachers

Value-Added: In comparison to UNC undergraduate prepared teachers, teachers who
completed licensure only programs at UNC system institutions are significantly more effective at
increasing student EOC scores in high school science (See Table 6). UNC licensure only prepared
teachers perform similarly to UNC undergraduate prepared teachers in all elementary grades
comparisons, middle grades mathematics and reading, and high school mathematics, English I, and
social studies (See Tables 4, 5, and 6). There were insufficient UNC licensure only prepared teachers
in 8™ grade science and middle grades algebra I to report results of those comparisons. For
comparisons of UNC licensure only prepared teachers that are limited to teachers in the same
schools, see Appendix Tables A.5, A.6, and A.7.

Evaluation Ratings: UNC licensure only teachers have significantly greater odds of being
rated above proficient on Standard 3 of the NCPTS (Teachers Know the Content They Teach) than
UNC undergraduate prepared teachers (See Table 7). For comparisons of UNC licensure only
teachers that are limited to teachers in the same schools and years, see Appendix Table A.8.

Persistence: UNC licensure only prepared teachers demonstrate significantly lower rates of
persistence in North Carolina public schools than UNC undergraduate prepared teachers. Over 78%
of UNC licensure only prepared teachers who begin teaching in North Carolina public schools stay
for at least three years of teaching and more than 69% return for a fifth year of teaching (See Figure
3).

Out-of-State Licensure Only Teachers

Value-Added: In comparison to UNC undergraduate prepared teachers, teachers who
completed licensure only programs at out-of-state universities are significantly less effective in
elementary grades reading (See Table 4). In terms of days of learning, students of UNC
undergraduate prepared teachers gain an average of nearly 18 days of learning more than similar
students taught by out-of-state licensure only teachers. Out-of-state licensure only prepared teachers
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perform similarly to UNC undergraduate prepared teachers in elementary grades mathematics and
middle grades reading (See Tables 4 and 5). There were insufficient out-of-state licensure only
prepared teachers in the remaining subjects and grade levels to report results of those comparisons.
For comparisons of out-of-state licensure only prepared teachers that are limited to teachers in the
same schools, see Appendix Tables A.5 and A.6.

Evaluation Ratings: Out-of-state licensure only prepared teachers have similar odds of being
rated above proficient on all five NCPTS as UNC undergraduate prepared teachers (See Table 7).
For comparisons of out-of-state licensure only teachers that are limited to teachers in the same
schools and years, see Appendix Table A.8.

Persistence: Out-of-state licensure only prepared teachers demonstrate significantly lower
rates of persistence in North Carolina schools than UNC undergraduate prepared teachers. Nearly
73% of out-of-state licensure only prepared teachers who begin teaching in North Carolina public
schools stay for at least three years of teaching and almost 57% return for a fifth year of teaching
(See Figure 3).

Teach For America

Value-Added: Although a very small source of North Carolina public school teachers, Teach
For America corps members are the most effective source of early career teachers in the state. In
comparison to UNC undergraduate prepared teachers, Teach For America corps members are
significantly more effective in elementary grades mathematics, 5" grade science, middle grades
mathematics and reading, 8" grade science, middle grades algebra I, and high school mathematics,
science, and social studies (See Tables 4, 5, and 6). In terms of days of learning, middle grades
mathematics students of a TFA corps member could gain an average of over 80 days of learning
more than a similar student taught by a UNC undergraduate prepared teacher. TFA corps members
perform similarly to UNC undergraduate prepared teachers in elementary grades reading and high
school English I. For comparisons of TFA corps members that are limited to teachers in the same
schools, see Appendix Tables A.5, A.6, and A.7.

Evaluation Ratings: Teach For America corps members have significantly greater odds of
being rated above proficient on all five NCPTS than UNC undergraduate prepared teachers (See
Table 7). For comparisons of TFA corps members that are limited to teachers in the same schools
and years, see Appendix Table A.8.

Persistence: Teach For America corps members demonstrate the lowest rates of persistence
in teaching in North Carolina public schools of any of the teacher preparation portals. The TFA
program involves a two year commitment, and thus, unsurprisingly, fewer than one third (31%) of
corps members return for a third year of teaching, and just over 10% return for a fifth year (See
Figure 3).

Visiting International Faculty

Value-Added: In comparison to UNC undergraduate prepared teachers, Visiting
International Faculty (VIF) teachers are significantly more effective in elementary grades
mathematics and reading (See Table 4). VIF teachers perform similarly to UNC undergraduate
degree prepared teachers in 5" grade science, middle grades mathematics and reading, 8" grade
science, high school English I and science (See Tables 4, 5, and 6). VIF teachers significantly
underperformed UNC undergraduate prepared teachers in high school mathematics comparisons.
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There were insufficient VIF teachers in middle grades algebra I and high school social studies to
report results of those comparisons. For comparisons of VIF teachers that are limited to teachers in
the same schools, see Appendix Tables A.5, A.6, and A.7.

Evaluation Ratings: Visiting International Faculty teachers have significantly lower odds of
rating above proficient on Standard 1 of the NCPTS (Teachers Demonstrate Leadership) than UNC
undergraduate prepared teachers (See Table 7). For comparisons of VIF teachers that are limited to
teachers in the same schools and years, see Appendix Table A.8.

Persistence: Visiting International Faculty teachers demonstrate significantly lower rates of
persistence in North Carolina public schools than UNC undergraduate prepared teachers. Fewer than
62% of VIF teachers return for a third year of teaching, and fewer than 29% return for a fifth year
(See Figure 3).

Alternative Entry

Value-Added: In comparison to UNC undergraduate prepared teachers, alternative entry
teachers are significantly less effective in 8" grade science and high school mathematics and social
studies. These value-added results are particularly noteworthy, since alternative entry teachers
comprise 38, 30, and 23 percent, respectively, of the early-career teachers in these tested subject-
areas. Alternative entry teachers perform similarly to UNC undergraduate prepared teachers in all
elementary grades comparisons, middle grades mathematics, reading, and algebra I, and high school
English I and science (See Tables 4, 5, and 6). For comparisons of alternative entry teachers that are
limited to teachers in the same schools, see Appendix Tables A.5, A.6 and A.7.

Evaluation Ratings: Alternative entry teachers have significantly lower odds of being rated
above proficient on all five NCPTS as UNC undergraduate prepared teachers (See Table 7). For
comparisons of alternative entry teachers that are limited to teachers in the same schools and years,
see Appendix Table A.8.

Persistence: Alternative entry teachers demonstrate significantly lower levels of persistence
in North Carolina schools than UNC undergraduate prepared teachers. Nearly 73% of alternative
entry teachers who begin teaching in North Carolina public schools stay for at least three years of
teaching and more than 55% return for a fifth year of teaching (See Figure 3).

Conclusion

Through our study of the distribution, quality, and persistence of teachers in North Carolina
public schools, we found that teachers’ preparation prior to entering the profession has significant
effects on student achievement, evaluation ratings, and persistence in teaching. Notably, the
traditional undergraduate teacher preparation programs at UNC system institutions are a valuable
source of teachers to North Carolina public schools. UNC undergraduate prepared teachers are
outperforming some of the largest sources of teachers in North Carolina, while underperforming
smaller, more specialized sources. The UNC system should continue their use of evidence based
policies to (1) increase productivity where they perform particularly well (and where other large
portals perform poorly); (2) improve programs where they perform less well; and (3) develop, pilot
and evaluate innovations in their programs, modelled on particularly successful portals such as TFA.
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The negative performance of out-of-state undergraduate prepared teachers and alternative
entry teachers is cause for concern. Out-of-state undergraduate prepared teachers are less effective
in elementary grades mathematics and 5™ grade science, where they constitute nearly 30% of the
work force. Alternative entry teachers are less effective in 8" grade science, where they make up
over 38% of the work force, and in high school mathematics, where they constitute nearly 30% of the
work force. Alternative entry teachers also have significantly lower odds of being rated above
proficient on all five NCPTS than UNC undergraduate prepared teachers. These two sources of
teachers also demonstrate significantly lower levels of persistence in North Carolina public schools.
Research suggests that although the average performance of teachers from these sources is lower,
there is a wide range of teacher quality in these groups, meaning there are many highly effective out-
of-state prepared and alternative entry teachers (Bastian & Henry, 2014; Boyd, Goldhaber, Lankford,
& Wyckoff, 2007). The answer, then, is not to eliminate alternative entry programs or licensure
reciprocity agreements, but rather, to adopt policies that improve the quality and persistence of these
teachers through more effective hiring procedures and more intensive supports for beginning
teachers.

Teach For America corps members are the most effective source of early career teachers in
North Carolina public schools. They perform well across grade levels and subject areas and have
significantly greater odds of being rated above proficient on all five NCPTS. However, TFA corps
members represent a very small percentage of the teaching workforce in North Carolina (0.5%) and
demonstrate very low levels of persistence in North Carolina public schools. Therefore, they are not
a widespread replacement for traditionally prepared teachers. Instead, the TFA model provides an
opportunity to identify highly effective recruitment, selection, and support practices that can be
scaled up to a university, district, or statewide level. For example, TFA selects corps members on the
basis of both strong academics and soft skills, such as perseverance, leadership, and the ability to
engage students.

Finally, we found some evidence that content knowledge may be important for improving
student outcomes in high school STEM courses. For example, teachers with graduate degrees from
NC private universities, those with licensure only preparation from UNC institutions and those
entering teaching as TFA corps members were more effective in high school science; similarly, TFA
corps members and those with graduate degrees from UNC institutions were more effective in high
school mathematics. Teachers from these portals would likely have more STEM-related coursework
than those from a traditional teacher preparation program and thus, unsurprisingly, teachers from
these portals also have significantly greater odds of rating above proficient on Standard 3—Teachers
Know the Content They Teach. Content based coursework, that would be part of a graduate program
or a major in a science or mathematics discipline, then, may be more important in some subjects.
Additional research into this relationship may provide evidence to improve traditional teacher
preparation programs in STEM-related fields.
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Appendix: Calculating Days Equivalency

Results in elementary and middle grades mathematics and reading models may be interpreted in
terms of the equivalent days of instruction gained (or lost) by comparable students whose teacher is
from a particular portal compared to the reference group. Table A.1 contains values for interpretation
of effectiveness estimates (coefticients) depending on the model under consideration. For example,
comparable students in similar classrooms and schools are expected to score as if they had attended
14 and one-third extra days of school when they are taught by a teacher whose effectiveness estimate
(coefficient) is five percent of a standard deviation higher than the reference group in elementary
grades mathematics. These estimates vary based on the subject and grade level and the exact
formulas for calculating values based on different results is found below.

Table A.1. Key for the Interpretation of Coefficients (Days Equivalency)

Result Values ES Math ES Reading MS Math MS Reading
0.15 42.73 days 45.26 days 94.08 days 78.06 days
0.10 28.48 days 30.17 days 62.72 days 52.04 days
0.05 14.24 days 15.09 days 31.36 days 26.02 days
0.02 5.70 days 6.03 days 12.54 days 10.41 days

Note: These result values show days equivalency in relation to the reference group: negative result values have negative days equivalency
results.

Table A.2. Necessary Information for Days Equivalency Calculations

End of Grade Test Standard Deviation Average Yearly Gains
Elementary School Mathematics 9.151 5.782
Elementary School Reading 9.319 5.559
Middle School Mathematics 8.924 2.561
Middle School Reading 8.627 2.984

Days Equivalency Equation= ((Result value x Standard Deviation) / (Avg. Yearly Gain)) x 180

Example for Elementary School Mathematics

Step One
= Result value from Table 4= 0.053
»  Standard Deviation (9.151) and Average Yearly Gains (5.782) from the table above

Step Two
» Insert the result value into the days equivalency equation

" ((0.053 x9.151)/(5.782)) x 180 = 15.10 days of learning

Days Equivalency for High School and Middle Grades Science/Algebra I

For elementary and middle grades mathematics and reading tests, days equivalency values can be
calculated because the tests are interval scaled and students have prior test scores for the subject. In
high school subjects and middle grades science and algebra, however, prior test scores do not exist.
Therefore, days equivalency values were not provided for these tested subjects.
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This copy is for your personal, noncommercial use only.

Edwards to teach math at Rochelle Middle this
year

By Noah Clark / Staff Writer
Published: Sunday, August 17, 2014 at 19:

When he graduated from Livingstone College in May, Dorian Edwards could have gone
anywhere. Instead, he chose to come back to Kinston.

Edwards, a former Kinston High School football standout, will be teaching seventh
‘grade math at Rochelle Middle School and coaching the offensive line for the Kinston
‘High football team after being accepted into Teach For America.

Teach for America is a teaching corps with a goal of helping students in low-income
areas achieve academic success. Teachers commit to teach in their school for two years.

During college, Edwards said he served as a counselor at The Refuge, a camp operated
by Son Set Ministries near Ayden, each summer. It was there that Edwards first heard
about Teach for America.

“A lady there told me I should look up Teach for America because it was something I
could potentially be good at,” he said. “I saw that the core values of what Teach for



America wanted to do aligned with the fact that my passion is helping others and my
purpose is service.”

Edwards went through the interview process and was accepted into the program in
January 2013. Edwards was able to postpone joining Teach for America until 2014 so he
could go back to school and add an accounting concentration to his business degree.

After graduating in May, Edwards went through professional development with Teach
for America in Tulsa, Okla., where he taught summer school.

Teach for America places teachers all across the country and while Edwards could have
‘gone any number of places, he wanted to come home.

“It was a no-brainer,” he said. “We can try to do what we can in other communities, and
it’s great, but for me and the ties that I have here and all of the people that have helped
me, I thought it was only fitting to say thanks by coming back and serving my
community.”

Edwards said he is excited to begin teaching,.

“My former eighth grade teacher, Felicia Brown, still teaches there, so it’s going to be
great to get back in the fold,” he said. “I want to be able to inspire and motivate young
people. That’s what it’s all about.”

Edwards said teachers need to teach students more than just skills if the classroom.

“If we want to get our youth back on track, and to give everyone a fair chance to be
successful in life, we need to teach them skills beyond the classroom,” he said. “That’s
what I went through at Rochelle. I am thankful for that and I am thankful to be back to
help take that torch and help take Rochelle from where it is to where people want it to
be.”

Edwards said he is also happy to have the opportunity to coach.

“It gives me a chance to take the expertise I learned while I was at Kinston High and in
college and use it to motivate students here,” he said. “I have the opportunity to be a
visual representation they can accomplish anything if they work hard and put their
minds to it.”

Edwards said sports helped him a lot during high school and college.



“In addition to being able to compete, you gain a lot of life lessons out on the field,” he
said, “When you are out here playing on a team you realize that you can’t win a game by
yourself, It teaches you that you must work together to achieve anything you want to.”

Edwards said he knows he could not have gotten as far as he has in life without support
and he is grateful to everyone who helped him along the way.

Becky O'Neill, regional communications managing director for Teach for America, said
Edwards will have an advantage teaching in his home town.

“As a Kinston native, he’ll have the chance to relate directly to the life experiences of his
students,” she said. “This gives him the potential for profound additional impact as a
role model, mentor and example of what's possible for local students. We're thrilled he’s
choosing to commit his many talents in this way.”

Noah Clark can be reached at 252-559-1073 or Noah.Clark@Kinston.com. Follow him
on Twitter @nclark763.

Copyright © 2014 http: //www.kinston.com — All rights reserved. Restricted use only.



TEACHFORAMERICA

Top Colleges & Universities Contributing Alumni to Teach For
America’s 2014 Teaching Corps

This year 5,300 individuals joined Teach For America as part of the 2014 corps. Together with the 2013 corps,
they make up 10,600 corps members leading high-need classrooms in 50 regions that span 35 states
and the District of Columbia.

Two-thirds of Teach For America’s 2014 corps are graduating seniors from the class of 2014 and one-third are
individuals with professional experience. They represent more than 850 colleges and universities across the

PR R

country.” The schools below are ranked by the total number of alurnni they contributed to the 2014 corps.

0 + Undergrads'®

Arizona State University 50

University of Michigan-Ann Arbor

University 6f Ccn_llforni;:»Ber_I(eley University of Southern California

73
jimre |
University of California-Los Ah_gmel_és B | 70 ~ Cornell University
University of Texas at Austin B %%E 67 5 - Uni\égrsgtg of Virginia
T
65

University of Florida L ! Unisersi?g of Pennsylvania

i

University of North Carolina at Chapel Hill

=

Penn State University Park . University of Maryland College Park
University of Georgia .  Rutgers University - New Brunswick
University of Illinois at Urbanu—(:hompuig%g - - New York University

University of Wisconsin-Madison e E& The Ohio State University

| American University

Dartmouth College

i

George sthington University " Southern Methodist Universi;y

Rice University

R

Horvard:Universitg "
; ¢

o

Boston___Cbllege i Yale Unlversity "

Florida Kgricultural and Mechanical University . College of William and Mary

G
Georgetown University Brown University "
= - |

Columbia University in the City of New York | Marquette University .

Northwestern University Princeton University

Duke University Saint Louis University

Emory Dniversitg Wake Forest University

SMALL SCHOOLS
DePauw University Davidson College
Spelman College Hamilton College
University of Richmond
Westegan University
Franklin & Marshall College
Williams College

Barnord College

Whitman College
Agnes Scott College
Allegheny College
Colgate University

Denison University

Parmona College: Dickinson College ;
Wheaten College

Washfngton and Lee Unlversﬁg

Grinnell College

#

Gustavus Adolphus College

Morehouse College 12 Johnson C. Smith University

Clark Atlanta University “ Kalamazoo College
College of the Holy Cross “ The College of Wooster

* Data valid as of August 2094 and includes lirst day of school projections ** Categories are based on the Carnegie Foundation for tlhe Advancement of
based on historical patterns 9’ basic size classification for collegas and universities
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Alum Takes On Lead Role at Teach for America’s New Triad Chapter
This summer, North Carolina A&T State University graduate Nafeesha Irby began her
new job at Teach for America’s newest local chapter.

Irby will serve as the executive director at the organizations first-ever North Carolina
Piedmont Triad corps, located in Charlotte, N.C.

Teach for America has about 570 corps members in North Carolina with more than 1,000
program alumni that live and work in the state, including 80 in the Triad. The
organization’s aim is to address issues of equity in public education by sending its corps
members to high-needs schools. This year’s corps includes graduates of A&T, University
of North Carolina at Chapel Hill, and Johnson C. Smith University.

According to Teach for America, 17 percent of all teachers identify as people of color,
compared 46 percent of students. Recognizing that teachers who share the backgrounds of
their students have the potential for profound additional impact, the organization aims to
be part of closing this gap.

This year, 42 percent of corps members teaching in Greensboro identify as people of
color, including 32 percent who identify as African American, 6 percent who identify as



Latino, and 3 percent who identify as multi-ethnic/multi-racial.

“Connecting students with teachers from diverse backgrounds is something I find very
important, and I am thrilled that we can be a part of doing that,” said Irby.

“These outstanding individuals have been welcomed so warmly by their school
communities, and are eager to begin their work alongside so many committed educators,
parents, and students,” she said.

Irby graduated N.C. A&T in 2008 with an undergraduate degree in journalism and mass
communication. Since 2009, she has worked for Teach for America, serving first as a
corps member and later worked as a special education teacher in Charlotte. She has held
other leadership positions within the organization.

Irby will oversee daily regional operations of Teach for America-North Carolina
Piedmont Triad which includes building partnerships with schools, parents and
communities, while cultivating private, public and foundation support.

“We’re delighted to have Teach for America corps members joining our school district,”
said Mo Green, superintendent of Guilford County Schools. “Like all GCS educators,
corps members believe in the potential of all students, set high expectations and invest
deeply in relationships with students, families, parents and the broader school
community.”

Teach for America has been partnering with North Carolina school districts for 25 years
and the work in this region is made possible by a partnership with Guilford County
Schools and support of the Cemala Foundation and Phillips Foundation.

Send Us Your News

Do you have news to share? Have you recently received a promotion or recognition? If
you’d like to be considered for a future story, ¢click here.

Back to e-Blast
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Pitt Co. welcomes 13 Teach for America
teachers to Title I schools

Posted: Sep 05, 2014 5:38 PM EDT Updated: Sep 26, 2014 5:38 PM EDT
By Maria Satira, Weekend Anchor - email

PACTOLUS, N.C. - Pitt County Schools launches a program that another North Carolina county
recently voted to cut ties with.

The Durham County School Board voted last week to end its relationship with Teach for America
(TFA), citing lack of experience and limited commitment of teachers.

9 On Your Side went to Pitt County to find out why the school district says this AmeriCorps program
is beneficial to the school and its students.

Pitt County Schools has 13 TFA teachers in several Title | schools this year.

They've taken teaching positions that are otherwise hard to fill and the school district says they're
more than qualified for the job.

"l went to a title one school for high school and | also come from a low income background,” said
teacher, Misty Sirine. “So for me, | understand the struggles kids might have in school and the lack
of resources sometimes."

it's Sirine's second week in her social studies and science classroom at Pactolus Elementary School.
While she has an undergraduate and graduate degree, neither is in education. That's why she
turned to Teach for America to purse her passion for education in her home state.

"For me, my drive initially joining TFA was to help alleviate educational inequality and | like that it's a
strong value they push for and that they specifically go into low income schools,” said Sirine.

"We feel like we're filling an etched need that the district has voiced to us," said TFA Director of
Alumni Affairs and Community Engagement, Travis Starkey.

Pitt County Schools says these teachers are placed in schools and subject areas that are hard to fill.
Administrators say they're confident the teachers will provide quality education and are already trying
to come up with ways to retain and keep them long term.

"We are very impressed with our Teach for America Candidates,” said Pactolus principal, Steve



Lassiter. “They are high caliber individuals and they brought a fresh breath of air to our staff and the
students are excited to have them on board."

Each teacher is an employee of Pitt County Schools and makes the same salary and benefits as a
first year teacher. Through AmeriCorps, they're also eligible to receive about $11,000 to put towards
education or per-existing loans. Yet for teachers like Sirine, the benefits aren't what attracted her to
the program.

"I've only been here for two weeks but | already feel really close to the kids,” said Sirine. “l really
enjoy coming every day."

All candidates must pass the Praxis Test for teachers before getting in a classroom. They also
spend the summer training and teaching summer school.

There are 315 TFA teachers under the Eastern North Carolina region. That includes teachers in Pitt,
Lenoir, Edgecombe, Washington, Bertie, Duplin and Halifax county schools.
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Chase Jordan / Sampson Independent Gerard Falls educates students through the Teach for America program.

A total of 10,600 first- and second-year Teach For America corps members will teach across the
country in the coming year.

The 2014 corps members were selected from the organization’s most diverse applicant pool to date.
Applicants included graduating seniors at more than 40 North Carolina colleges and universities,
including 13 percent of those at Davidson College and Johnson C. Smith University; 7 percent at
Wake Forest University; 6 percent at Duke University; and 5 percent at University of North Carolina
Chapel Hill and North Carolina A&T State University.

Research demonstrates that Teach For America teachers are having a positive impact in the
classroom.

In 2014, the University of North Carolina found that corps members have a positive impact in their
classrooms and are among the most effective new teachers in the state. On average, middle-school
students taught by corps members gained an additional 80 days of math learning over the course of
a school year. These findings are consistent with similar statewide studies in Tennessee and
Louisiana.

Along with 155 second-year teachers continuing their work in local schools, the 160 new corps
members will join nearly 700 alumni of the program working for educational equity in the region. This
alumni network includes a growing number of classroom teachers, principals, instructional leaders,
and individuals working across sectors to address the root causes of educational inequity.



Several years ago Gerard Falls had no idea he would be in a classroom, teaching students at
Sampson Middle School.

But thanks to the Teach for America program, Falls is making a difference in the lives of students in
Clinton as an eight-grade language arts teacher.

“It's been a great experience,” Falls said. “I'm really glad that | did this. I've gotten a lot more out of
this than | expected.”

Founded in 1990, Teach For America works in partnership with communities to expand

educational opportunity for children facing the challenges of poverty. Teach For America recruits and
develops a diverse corps of college graduates and professionals to make an initial two-year
commitment to teach in high-need schools and become lifelong leaders in the movement to end
educational inequity.

Falls is currently in his second year with the program.
“l like it even more than | expected,” he said.
Teaching was not in his original plans.

The Maine native enlisted in the U.S. Army after high school and joined the 82nd Airborne Division.
He became good friends with his platoon sergeant, who influenced him to attend college after
serving for four years.

After graduating from Methodist University with a degree in global studies, Falls planned on
becoming a foreign service officer, but it required more experience and education.

Falls’ wife, Shannon Ward, is an educator at Methodist University and indicated that he caught the
teaching bug from their friends.

He wanted to start work and was not ready for more schooling, so he looked into the program. The
application process for Falls included interviews, the delivery of a five-minute lesson, group activities

During the six-week institute, half the day is spent teaching and the other half is spent learning about
lesson plans and basic teacher skills. The school is operated by veteran and Teach for America
Teachers.

“You run a school, so you see every aspect of it,” Falls said about observing the summer school. “It
was a pretty awesome experience.”



But it was also challenging.

“It's one those jobs you have to be really committed to,” Falls said. “When the school year is going
on, it just doesn’t stop. You're always working.”

Teach for America attracts individuals who did not select education as their original career path. It
also gives experience for professionals looking to go into education or education policy.

“It helps out the schools because a lot of the schools that we're in have trouble recruiting teachers,”
Falls said.

He would like to teach different subjects or grade levels in the future.

“I'm not set on staying in the classroom for many years, but I'm a lot more excited about staying in
education than | thought | would be,” he said.

This fall, 10,600 corps members will be teaching in 50 urban and rural regions across the country
while 37,000 alumni work across sectors to ensure that all children have access to an excellent
education.

Teach For America recently announced that its 2014 teaching corps will be the most diverse in the
organization’s history, both nationally and locally. The organization has seen

that effective teachers come from all backgrounds and academic interests, and bring diverse
perspectives and experiences to the classroom.

There are currently five teachers working within the Clinton City School system and 14 in Sampson
County.

Dr. Eric Bracy, superintendent for Sampson County Schools, said the district is excited about their
partnership with Teach for America.

“They have done wonderful work as far as getting the best out of students,” Bracy said.

Clinton City Schools superintendent Stuart Blount said the program provides opportunities for the
students and the teachers.

“I think it's good and it provides a unique experience,” Blount said. “It's another avenue to secure
teachers for our classroom.”

According to organization officials, a key talent source for public schools in Eastern North Carolina,
Teach For America aims to be part of closing the diversity gap between teachers and students.



“The challenge of attracting great, diverse teachers to low-income, rural schools impacts our
students each and every day,” said Robyn Fehrman, executive director of Teach For America in
Eastern North Carolina in a news release. "We're delighted to see this outstanding group choosing
to commit their talents to these classrooms. Like all great teachers, they’ll work closely with
principals, parents, and educators of all backgrounds to help inspire and empower their kids.”

Falls recommends it to others who are thinking about teaching.

“Throughout the whole interview process they were very candid about what it was going to take or
the commitment was going to look like,” he said. “Everything they said was true about the challenges
you would face, but | confident that 1 was up for it.”

He said teaching is not a hobby someone can quit.

“The kids need you for the whole year,” he said about the commitment. “How do you feel about
commitments? That's the question you have to ask yourself. You can walk away, but it's not the right
thing to do.”

When asked about teaching, Falls said the best thing he likes about it is ‘teaching.’

“By that | mean literally being in front of the classroom,” he said. “It's the most fun part of my day.”
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December 1, 2013

Elisa Villanueva Beard
Teach For America
315 West 36th Street
7th Floor

New York, NY 10018

Dear Elisa Villanueva Beard:

On behalf of Charity Navigator, I wish to congratulate Teach For America on achieving our coveted 4-star rating for
sound fiscal management and commitment to accountability and transparency.

As the nonprofit sector continues to grow at an unprecedented pace, savvy donors are demanding more accountability,
transparency and quantifiable results from the charities they choose to support with their hard-earned dollars. In this
competitive philanthropic marketplace, Charity Navigator, America's premier charity evaluator, highlights the fine
work of efficient, ethical and open charities. Our goal in all of this is to provide donors with essential information
needed to give them greater confidence in the charitable choices they make.

Based on the most recent information available, we have issued a new rating for your organization. We are proud to
announce Teach For America has earned our twelfth consecutive 4-star rating. Receiving four out of a possible four
stars indicates that your organization adheres to good governance and other best practices that minimize the chance of
unethical activities and consistently executes its mission in a fiscally responsible way. Less than 1% of the charities we
rate have received at least 12 consecutive 4-star evaluations, indicating that Teach For America outperforms most
other charities in America. This “exceptional” designation from Charity Navigator differentiates Teach For America
from its peers and demonstrates to the public it is worthy of their trust.

Forbes, Business Week, and Kiplinger's Financial Magazine, among others, have profiled and celebrated our unique
method of applying data-driven analysis to the charitable sector. We evaluate ten times more charities than our nearest
competitor and currently attract more visitors to our website than all other charity rating groups combined, thus making
us the leading charity evaluator in America. Our data shows that users of our site gave more than they planned to
before viewing our findings, and in fact, it is estimated that last year Charity Navigator influenced approximately $10
billion in charitable gifts.

We believe our service will enhance your organization's fundraising and public relations efforts. Our favorable review
of Teach For America's fiscal health and commitment to accountability & transparency will be visible on our website
as of December 1st.

We wish you continued success in your charitable endeavors.

Sincerely,

Ve

Ken Berger
President & Chief Executive Officer



