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Introduction

In 2016, the North Carolina General Assembly (NCGA) passed legislation requiring the University of North
Carolina System, in consultation with UNC System institution Colleges of Education (COEs), to establish
laboratory schools. These laboratory schools are K-12 public schools of choice operated by a UNC System
institution rather than by a local school district. Since then, five laboratory schools have opened. East
Carolina University (ECU) and Western Carolina University (WCU) opened their laboratory schools—the
ECU Community School and The Catamount School, respectively—in the 2017-18 academic year.
Appalachian State University, The University of North Carolina at Greensboro (UNCG), and the University
of North Carolina Wilmington (UNCW) opened their laboratory schools—the Appalachian Academy at
Middle Fork, the Moss Street Partnership School, and D.C. Virgo Preparatory Academy, respectively—in
the 2018-19 academic year. The University of North Carolina at Charlotte (UNCC) will open a laboratory
school in the 2020-21 school year.!

While the structure and foci of UNC System laboratory schools vary, these schools are united by acommon
mission and set of commitments. The mission of UNC System laboratory schools is to improve student
performance in local school administrative units with low-performing schools by providing an enhanced
education program for students residing in those units and to provide exposure and training for teachers
and principals to successfully address challenges that exist in high-needs school settings.? To fulfill this
mission, UNC System laboratory schools are committed to: (1) delivering high expectations to prepare
students for college and life; (2) ensuring that students learn to read and communicate effectively; (3)
addressing the academic, social, and emotional needs of all students; and (4) harnessing the benefits of
partnerships to strengthen learning, teaching, and school leadership. Laboratory schools serve every part
of the University mission—teaching, research, and public service—and represent an innovative extension
of the UNC System’s presence in K-12 education.

UNC System laboratory schools must serve students in at least three contiguous grades in the K-8 grade
range. The enabling legislation originally required the UNC System to establish laboratory schools in local
school administrative units in which at least 25 percent of the schools were low-performing. An
amendment to the enabling legislation allows the UNC System to exercise three waivers to establish
laboratory schools in districts that do not meet this requirement.® Students are eligible to attend a
laboratory school if they reside in the local school administrative unit in which the laboratory school is
located and either previously attended a low-performing school or failed to meet expected growth in the
previous academic year.*

This report is submitted on behalf of the Board of Governors of the University Of North Carolina System
(BOG) Subcommittee on Laboratory Schools. Consistent with the enabling legislation, this report includes
the information listed in the eight items below. The content of this report draws largely from findings
included in an annual evaluation report commissioned by the UNC System and prepared by the Education
Policy Initiative at Carolina (EPIC)/Public Policy at UNC Chapel Hill and Public Impact, a research and

1 1n October 2018, the Board of Governors Subcommittee on Laboratory Schools approved UNCC to open a
laboratory school in the 2019-20 school year. However, due to student enrollment concerns, the UNCC laboratory
school will open in the 2020-21 school year.

2N.C.G.S. 116-239.5(b)

3 The UNC System has used two of these waivers for the Moss Street Partnership School and for the D.C. Virgo
Preparatory Academy.

4 Failure to meet expected growth can be measured by grades, observations, diagnostic and formative
assessments, state assessments, or other factors, including reading on grade level.



management consulting organization based in North Carolina. The annual evaluation report from EPIC
and Public Impact is an in-depth review of the laboratory schools—expanding upon the requirements of
the enabling legislation—and is attached to this report as Appendix A.

The report below includes:

(1) A brief overview of each laboratory school;

(2) Student enrollment and demographics in each laboratory school;

(3) Asummary of laboratory school admissions processes and the number of students enrolled under
each enrollment priority;

(4) Public school student achievement data from each laboratory school;

(5) Public school student academic progress at each laboratory school;

(6) Information on pre-service educators in laboratory schools, including outcomes for pre-service
educators who obtained clinical experiences in laboratory schools;

(7) Best practices resulting from laboratory school operations; and

(8) Other information the UNC System BOG Subcommittee on Laboratory Schools considers
appropriate.

Laboratory School Overviews

Five UNC System institutions are currently operating laboratory schools. Although united by a common
mission and commitments, these schools vary across many dimensions, including the characteristics of
students enrolled, school design features, and school curricula. As such, this section provides a brief
overview of each school.

Appalachian State University operates the Appalachian State University Academy at Middle Fork
(Appalachian Academy), a K-5 school located in Walkertown that was previously operated by Winston-
Salem Forsyth County Schools. The Academy at Middle Fork opened in August 2018 with a mission to
provide a balanced education for children, teachers, principals, and families through the implementation
of research-based practices and exemplary classroom instruction and administration. The Academy at
Middle Fork is committed to developing the whole child, including addressing social, emotional, cognitive,
and developmental needs. The Academy uses a workshop (or small group, project-based) approach for
students in all grades and builds literacy skills in all core content areas. Students receive differentiated
instruction that engages them in reading, writing, speaking, and listening. Staff at the Academy at Middle
Fork includes a principal, a director of curriculum and instruction, a director of student affairs and
emergency management, eighteen classroom teachers, two English as a second language teachers, two
special education teachers, ten teacher assistants, a school nurse, and a social worker.

The ECU Community School is an elementary school co-located within the South Greenville Elementary
School building in Pitt County, NC. The school opened in August 2017 and serves grades K-5 in five
classrooms—one per grade except for a combined first and second grade class. The ECU Community
School reflects a whole child approach by integrating health, wellness, and learning into instruction to
address the physical, social, emotional, and cognitive development of all students. The laboratory school
uses an intentional approach to build literacy and numeracy skills through the core subjects of
mathematics, science, reading/English language arts, and social studies and is simultaneously focused on
engaging children in learning experiences that support their curiosity, creativity, inquiry, and intellectual
growth in a school environment that respects their strengths and meets their needs. The laboratory
school’s staff includes a principal, five lead teachers in kindergarten through 5" grade, a special education
director/teacher, a part-time curriculum director, four teacher assistants, and a full-time administrative
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assistant. The laboratory school funds a full-time nurse and a full-time social worker; the laboratory school
and its host district, Pitt County Schools, jointly fund an art teacher and a music teacher.

UNCG operates the Moss Street Partnership School, a K-5 school located in Rockingham County that was
previously operated by Rockingham County Schools (RCS). The Moss Street Partnership School opened in
August 2018 and serves students in grades K-5, averaging approximately three classrooms per grade level.
Staff and students at the Moss Street Partnership School follow the traditional RCS district calendar. The
school uses a “learner-centered, learner-led” approach and emphasizes experiential learning, inclusive
education, and a collaborative environment for both students and teachers. As a fully inclusive school, the
Moss Street Partnership School is oriented to the whole child, including meeting academic, social,
emotional, and developmental needs. STEAM (Science, Technology, Engineering, Arts, and Mathematics)
instruction is prominent: the campus features a makerspace and the school employs a full-time
instructional technology consultant who assists teachers with the incorporation of technology into their
lessons. The Moss Street Partnership School staff includes a principal, a director of curriculum, a social
worker, a counselor, twenty-four classroom teachers (including five creative arts and PE teachers), and
five special education teachers.

UNCW operates D.C. Virgo Preparatory Academy (DCVPA), the only K-8 school within New Hanover
County Schools. Located in downtown Wilmington’s Northside community, the school opened in July 2018
and operates on a year-round calendar. DCVPA has one class per grade level in K-5 and two classes per
grade level in 6-8. Instruction at DCVPA is guided by the acronym PIER (Personalized, Inquiry-based,
Experiential, and Reflective) and emphasizes STEM and literacy content. DCVPA is simultaneously focused
on addressing the physical health and social-emotional needs of their students and uses a “kinship model”
to facilitate relationship building between staff, families, and students. The DCVPA staff includes a
principal, an assistant principal, twelve teachers in core content areas, and two special education
teachers. A full-time clinical social worker, funded through a partnership with the College of Health and
Human Services, provides student support services. With funding through a partnership with MedNorth,
a local community health provider, the laboratory school also has an on-site health clinic staffed by a
certified family nurse practitioner.

WCU'’s laboratory school, The Catamount School, is co-located on the campus of Smoky Mountain High
School in Sylva, NC, and serves grades 6-8. It opened in August 2017 and is the only middle school in
Jackson County. The Catamount School has adopted the Whole School, Whole Community, Whole Child
model as a framework for creating collaborative school-community relationships and improving students’
learning and health. The Catamount School fosters student growth and the development of social-
emotional skills through a problem-centered, experienced-based learning approach in an inclusive
education environment. Special education services are provided in regular classrooms using a co-teaching
model in which the special education teacher works collaboratively with the lead classroom teacher to
deliver individualized instruction. The Catamount School staff includes a principal, four core subject-area
teachers, an enrichment coordinator who coordinates services and extracurricular activities provided by
university and community-based partners, a special education teacher, a PowerSchool data manager, and
a health services coordinator (i.e. a joint position between the COE and the College of Health and Human
Sciences who serves as a nurse at The Catamount School, instructs at WCU’s School of Nursing, and
supervises undergraduate nursing candidates). Three COE faculty members are also staff members at The
Catamount School: a COE faculty member serves as the Instructional Support Liaison, teaches Math | to a



subset of 8" graders, and is currently serving as the full-time mathematics instructor;” another COE faculty
member serves as the school’s special education administrator; and a Health and Physical Education
instructor serves as the physical education teacher.

Student Enrolilment and Demographics at Laboratory Schools

Table 1 presents enrollment and demographic data for UNC System laboratory schools in the 2018-19 and
2019-20 school years. As of the 20'" day of the 2019-20 academic year, the Appalachian Academy has 280
enrolled students, with 40 in kindergarten, 44 in 1% grade, 40 in 2" grade, 61 in 3™ grade, 52 in 4" grade,
and 43 in 5" grade. These enrollment values are similar to the 2018-19 academic year. Of the students
enrolled in 2019-20, 50 percent are male, 46 percent are Black, 40 percent are Hispanic, and 14 percent
are classified as exceptional children. Title | data from the 2018-19 school year show that 62 percent of
Appalachian Academy students are designated as low-income.® By comparison, 29 percent of the
elementary grades students in Winston-Salem Forsyth County Schools are Black, 28 percent are Hispanic,
and 66 percent are designated as low-income.’

As of the 20™ day of the 2019-20 academic year, the ECU Community School has 117 enrolled students,
with 32 in kindergarten, 27 in 1 grade, 16 in 2" grade, 12 in 3™ grade, 15 in 4™ grade, and 15 in 5" grade.
Relative to the 2018-19 school year, these data show sharp increases in student enrollment in grades K-2
at the ECU Community School. Of the students enrolled in 2019-20, 56 percent are male, 97 percent are
Black, and 18 percent are classified as exceptional children. Title | data from the 2018-19 school year show
that 100 percent of ECU Community School students are designated as low-income. By comparison, 48
percent of the elementary grades students in Pitt County Schools are Black and 70 percent are designated
as low-income.

As of the 20™ day of the 2019-20 academic year, the Moss Street Partnership School (UNCG) has 390
enrolled students, with 67 in kindergarten, 67 in 1% grade, 80 in 2" grade, 58 in 3™ grade, 46 in 4" grade,
and 72 in 5" grade. Of the students enrolled in 2019-20, 56 percent are male, 61 percent are Black, 11
percent are Hispanic, 12 percent are multiracial, and 16 percent are classified as exceptional children. Title
| data from the 2018-19 school year show that 94 percent of Moss Street Partnership School students are
designated as low-income. By comparison, 20 percent of the K-5 students in Rockingham County Schools
are Black, 14 percent are Hispanic, 6 percent are multiracial, and 68 percent are designated as low-income.

As of the 20" day of the 2019-20 academic year, D.C. Virgo Preparatory Academy has 216 enrolled
students, with 17 in kindergarten, 22 in 1% grade, 20 in 2" grade, 20 in 3" grade, 13 in 4™ grade, 20 in 5"
grade, 31 in 6" grade, 36 in 7" grade, and 37 in 8" grade. These enrollment values are down compared to
enrollment at the 20" day in the 2018-19 school year. Of the students enrolled in 2019-20, 54 percent are
male, 88 percent are Black, and 18 percent are classified as exceptional children. Title | data from the
2018-19 school year show that 97 percent of D.C. Virgo Preparatory Academy students are designated as

5 The Catamount School mathematics teacher resigned just before the start of the 2019-20 school year. WCU is
searching for a replacement but in the meantime, a WCU COE faculty member is serving as the mathematics
instructor. This COE faculty member was the full-time mathematics instructor at The Catamount School in 2017-18.
6 When calculating the percentage of low-income students at Appalachian Academy, North Carolina does not use a
1.6 multiplier (as it does for all other schools in Winston-Salem Forsyth Schools). If the 1.6 multiplier was applied to
the Appalachian Academy, 99 percent of the students would be designated as low-income.

7 In the paragraphs below, data on race/ethnicity for other students in the same school district come from the
2017-18 academic year. Data on economic-disadvantage come from Title | reporting for the 2018-19 academic
year. These Title | data are at the school rather than the student level.



low-income. By comparison, 20 percent of the K-8 students in New Hanover County Schools are Black, 15
percent are Hispanic, and 52 percent are designated as low-income.

Finally, as of the 20" day of the 2019-20 academic year, The Catamount School has 60 enrolled students,
with 17 in 6" grade, 16 in 7" grade, and 27 in 8" grade. Of the students enrolled in 2019-20, 45 percent
are male, 73 percent are White, 15 percent are multiracial, and 17 percent are classified as exceptional
children. Title | data from the 2018-19 school year show that 54 percent of The Catamount School students
are designated as low-income. By comparison, 71 percent of the middle grades students in Jackson County
Schools are White, 16 percent are Hispanic, 4 percent are multiracial, and 60 percent are designated as

low-income.

Table 1: Student Enrollment in UNC System Laboratory Schools
Appalachian ECU UNCG UNCW WCU

18-19 19-20 18-19 19-20 18-19 19-20 18-19 19-20 | 18-19 | 19-20

Total

Enroliment | 282 280 85 117 389 390 243 216 56 60
Kindergarten 40 40 14 32 63 67 20 17 --- ---
1* Grade 39 44 15 27 79 67 15 22

2" Grade 55 40 8 16 65 80 22 20

3" Grade 51 61 16 12 47 58 13 20

4 Grade a7 52 18 15 72 46 25 13

5t Grade 50 43 14 15 63 72 28 20

6th Grade 38 31 9 17
7"Grade | - 47 36 24 16
8"Grade | - 35 37 23 | 27

Male | 48.9% | 50.0% 54.1% 56.4% | 56.0% 56.4% 56.0% | 54.2% | 60.7% | 45.0%

White | 11.0% 7.1% 2.4% 1.7% 20.3% 15.9% 6.2% 3.7% | 76.8% | 73.3%

Black | 46.8% | 46.4% 97.7% 96.6% | 58.6% 60.8% 86.4% | 87.9% | 0.0% | 0.0%

Multiracial | 2.5% 5.0% 0.0% 0.9% 10.0% 12.3% 2.1% 3.2% | 14.3% | 15.0%

Hispanic | 37.2% | 40.0% 0.0% 0.9% 11.0% 10.8% 5.4% 5.1% 3.6% | 6.7%
Asian | 1.8% 0.4% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% | 1.7%

AMENean | o7% | 0a% | 00% | 00% | 00% | 03% | 0.0% | 00% | 54% | 33%
Pacific
oo 00% | 07% | 00% | 0.0% | 0.0% | 00% | 00% | 00% | 0.0% | 0.0%

EC Status | 10.7% | 13.9% 11.8% 17.9% | 16.4% 16.2% 13.2% | 18.1% | 19.6% | 16.7%

Low-Income | 62.2% N/A 100.0% N/A 93.8% N/A 97.3% N/A 53.6% | N/A

Note: This table displays characteristics of the students enrolled at UNC System laboratory schools in the 2018-19 and 2019-20 school years. Most
of the data in this table come from the Principal’s Monthly Report from the 20t day of the school year. The low-income data come from the 2018-
19 Title | federal reporting. Please see http://www.dpi.state.nc.us/program-monitoring/titlelA/ for Title | data. These Title | data are not yet
available for the 2019-20 school year. N/A=not available.
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Laboratory School Admissions and Enroliment Priorities

As originally enacted in 2016, the enabling laboratory schools legislation directed UNC System institutions
(1) to consider eligible for admission any students residing in the local school administrative unit in which
the laboratory school is located who were enrolled in a low-performing school at the time of application
and (2) to give priority enrollment to students who did not meet expected growth in the prior school year.
Failure to meet expected growth can be measured by grades, observations, diagnostic and formative
assessments, state assessments, or other factors, including reading on grade level. The legislation was
amended in 2017, requiring laboratory schools to consider eligible for admission any students residing in
the local school administrative unit in which the laboratory school is located who were enrolled in a low-
performing school at the time of application or who did not meet expected growth in the previous
academic year. The amended statute no longer provides for priority enrollment for certain students.

Other important aspects of the admissions policies are as follows: (1) admission to laboratory schools is
based on eligibility, timeliness of the application (received during the application period), capacity of the
school, and the order in which eligible applications are received; (2) once students are enrolled, they are
required to confirm their attendance for the following year but are not required to re-apply; and (3)
kindergarten students are eligible to attend a laboratory school if they were zoned to attend a low-
performing school in the district. Laboratory schools also admit siblings of currently enrolled students.

Table 2 presents data on how laboratory schools determined whether students were eligible to attend:
previously attended/zoned to attend a low-performing school or previously low-performing themselves.
Importantly, laboratory schools did not necessarily confirm both of these eligibility criteria. That is, if a
student previously attended a low-performing school, the laboratory school may not have assessed
whether the student was also low-performing him/herself. As a result, data in Table 2 indicate how the
laboratory school confirmed students’ eligibility and not necessarily all the eligibility criteria that qualified
students to attend a laboratory school.

For the 2019-20 school year, 76 percent of Appalachian Academy students qualified to attend the
laboratory school based on their previous attendance or being zoned to attend a low-performing school;
41 percent qualified to attend based on their own prior performance. ECU certified that all students
enrolled at its laboratory school in 2019-20 had previously attended or been zoned to attend a low-
performing school; likewise, ECU certified that 47 percent qualified to attend based on their own prior
performance. Seventy-five percent of the students enrolled at Moss Street Partnership School had
previously attended or been zoned to attend a low-performing school; 18 percent of the students at Moss
Street Partnership school qualified to attend based on their own prior performance.® Ninety-seven
percent of the students enrolled at D.C. Virgo Preparatory Academy had previously attended or were
zoned to attend a low-performing school; three percent of these students were certified to attend D.C.
Virgo Preparatory Academy based on their own prior performance. Finally, 97 percent of students at The
Catamount School qualified to attend based on their own prior performance; 10 percent qualified based
on their previous attendance at a low-performing school.

8 The remaining students qualified to attend Moss Street Partnership School because they had a sibling already
enrolled at the school.



Table 2: Student Enrollment and Laboratory School Eligibility Requirements (2019-20 Academic Year)

Appalachian

ECU

UNCG

UNCW

WCU

Total Enroliment

280

117

390

216

60

Previously Attended or
Zoned to Attend a Low- 75.7% 100.0% 74.6% 96.6% 10.0%
Performing School
Previously Low-Performing
Student

Note: This table displays information on how laboratory schools determined whether students were eligible to attend. Laboratory schools did not
necessarily confirm both of these eligibility criteria—i.e. if a student previously attended a low-performing school, the laboratory school may not
have assessed whether the student was also low-performing. Data are for the 2019-20 academic year. Status as a low-performing student can be
based on grades, observations, diagnostic and formative assessments, state assessments, or other factors, including reading on grade level.

41.1% 47.0% 18.0% 2.9% 96.7%

Student Achievement at Laboratory Schools

The legislation enabling laboratory schools requires the reporting of student achievement data, including
school performance grades, student achievement scores, and student growth at each laboratory school.
These achievement data are based on student proficiency and growth on state assessments (End-of-Grade
exams for laboratory schools). Proficiency measures whether students pass state assessments, while
growth tracks the gains students make on those assessments. Table 3 displays these achievement data
for the 2018-19 academic year. The top panel of Table 3 displays these data overall; the middle and
bottom panels of Table 3 report these data for reading and mathematics, separately.® Overall, these
student achievement data reveal signs of promise®® and room for improvement.

Overall, the top panel of Table 3 indicates that the Appalachian Academy and The Catamount School
earned performance grades of ‘D’, while the ECU Community School, the Moss Street Partnership School,
and D.C. Virgo Preparatory Academy earned performance grades of ‘F’. These performance grades are
based on the performance score, which is a weighted average of the achievement score (80%) and growth
score (20%). Achievement scores, which measure proficiency rates on state assessments, ranged from 6.8
(ECU Community School) to 46.4 (The Catamount School). Two laboratory schools—the Appalachian
Academy and the ECU Community School—met expected growth in 2018-19. It is worth noting that their
overall growth scores of 84.2 and 84.9 are very close to the growth score threshold (85) for exceeding
expected growth. Three laboratory schools—the Moss Street Partnership School, D.C. Virgo Preparatory
Academy, and The Catamount School—did not meet expected growth in 2018-19.

The middle panel of Table 3 presents school performance data in reading. Four laboratory schools earned
reading performance grades of ‘F’, while The Catamount School earned a reading performance grade of
‘C’. Reading achievement scores (proficiency rates) ranged from 6.8 (ECU Community School) to 60 (The
Catamount School). Four of the laboratory schools met expected growth in reading in 2018-19; the Moss
Street Partnership School did not meet expected growth in reading.*?

9 NCDPI released these data in September 2019. These data can be downloaded at the following:
http://www.ncpublicschools.org/accountability/reporting/

10 The Catamount School encourages its 8t grade students to take up to two high school courses—Math | and
Earth and Environmental Science. Of the 23 8t grade students at The Catamount School in 2018-19, eight took
Math I and all eight earned high school credit (6 of the 8 scored at a level 4 or 5). 20 of the 23 8t grade students
also took Earth and Environmental Science and 15 of these students earned high school course credit.

11 The ECU Community School earned a letter grade of ‘F’ and had an overall growth score of 74.6 in 2017-18. The
Catamount School earned a letter grade of ‘C’ and had an overall growth score of 65.2 in 2017-18.

12 The ECU Community School earned a reading letter grade of ‘F’ and had a reading growth score of 76.5 in 2017-
18. The Catamount School earned a reading letter grade of ‘C’ and had a reading growth score of 67.0 in 2017-18.
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The bottom panel of Table 3 presents school performance data in math. All five laboratory schools earned
mathematics performance grades of ‘F’, with mathematics achievement scores (proficiency rates) ranging
from 6.8 (ECU Community School) to 32.7 (The Catamount School). Appalachian Academy and D.C. Virgo
Preparatory Academy met expected growth in mathematics, while the Moss Street Partnership School
and The Catamount School did not meet expected growth in mathematics.* North Carolina did not report
an official math growth score or growth status for the ECU Community School in 2018-19. This is because
the ECU Community School had too few students for whom a mathematics growth score could be
externally reported.**

Table 3: Student Achievement at Laboratory Schools in 2018-19

Overall Overall Overall Overall Overall
Performance Performance | Achievement Growth Growth
Grade Score Score Score Status
Appalachian Academy D 40 28.9 84.2 Met
ECU Community School F 22 6.8 84.9 Met
Moss Street Partnership School F 21 14.2 50.0 Not Met
D.C. Virgo Preparatory Academy F 38 30.9 68.7 Not Met
The Catamount School D 49 46.4 61.2 Not Met
Reading Reading Reading Reading Reading
Performance Performance | Achievement Growth Growth
Grade Score Score Score Status
Appalachian Academy F 39 28.2 84.4 Met
ECU Community School F 22 6.8 83.4 Met
Moss Street Partnership School F 23 14.9 55.2 Not Met
D.C. Virgo Preparatory Academy F 36 27.4 70.4 Met
The Catamount School C 63 60.0 73.9 Met
Math Math Math Math Math
Performance Performance | Achievement Growth Growth
Grade Score Score Score Status
Appalachian Academy F 34 22.5 81.7 Met
. Not Not
ECU Community School F 7 6.8 Reported Reported
Moss Street Partnership School F 22 14.4 50.0 Not Met
D.C. Virgo Preparatory Academy F 35 25.5 72.7 Met
The Catamount School F 38 32.7 58.6 Not Met

Note: Performance Grades range from A-F and are based on the Performance Score (Performance Scores of 85-100=A; 70-84=B; 55-69=C; 40-
54=D; and 0-39=F). Performance Scores are a weighted average of the Achievement Score (80 percent) and the Growth Score (20 percent). For
laboratory schools, the Achievement Score is the proficiency rate on End-of-Grade exams. The Growth Status is based, in part, on the Growth
Score, and indicates whether there was sufficient statistical evidence to say that the school exceeded, met, or did not meet expected growth. North
Carolina calculates these values across subject-areas and for mathematics and reading separately.

Student Academic Progress at Laboratory Schools

The legislation enabling laboratory schools requires the reporting of student academic progress in each
laboratory school, as measured against the previous school year and against other schools in the district
and statewide. Making these comparisons in a rigorous and comprehensive fashion requires student-level

13 The ECU Community School earned a mathematics letter grade of ‘F’ in 2017-18. The Catamount School earned a
mathematics letter grade of ‘D’ and had a mathematics growth score of 71.4 in 2017-18.

14 The ECU Community School had too few students to externally report a math growth score or status. However,
internal reporting between NCDPI and the ECU Community School shows that the school met growth in
mathematics in 2018-19.



achievement data from the North Carolina Department of Instruction (NCDPI). Student-level data from
2018-19 are not available until late 2019, and as a result, there is not sufficient time to process, manage,
and analyze these data for a November 2019 report. Instead, this report includes analyses of student-level
achievement data from the 2017-18 school year—when there were two laboratory schools, the ECU
Community School and The Catamount School. The November 2020 report to the Joint Legislative
Education Oversight Committee will include rigorous analyses of student achievement data for all five
laboratory schools in operation in 2018-19.

Table 4 displays 2017-18 student achievement data for the ECU Community School, all other Pitt County
students, and all students statewide. Achievement data in Table 4 show that for each respective
comparison—reading and math in grades 3-4—ECU Community School students scored lower and had a
smaller percentage of students passing their EOG exams than other Pitt County students and all other
students in North Carolina. As context for these scores, it is important to note that 100 percent of the
students enrolled at the ECU Community School in 2017-18 were low-performing in the previous year.?

Table 4: 2017-18 Test Score Data for the ECU Community School and Other Same-Grade Students

Average Percent Passing
Test Student Count Average Test Score | Achievement Level
(Level 3 or Above)
(1-5)
ECU Community School
3" Grade Reading 16 427.19 1.38 0
4t Grade Reading 16 431.94 1.19 0
3" Grade Math 16 441.13 1.69 6.25
4™ Grade Math 15 435.73 1.13 0
All Other Pitt County Students
3" Grade Reading 1862 437.70 2.65 48.71
4t Grade Reading 1829 444.20 2.67 50.36
3" Grade Math 1863 449.52 3.04 58.45
4t Grade Math 1829 449.07 2.91 51.56
All Students Statewide
3" Grade Reading 120,103 439.04 2.86 55.13
4t Grade Reading 121,657 445.25 2.85 57.82
37 Grade Math 120,088 450.75 3.21 65.01
4t Grade Math 121,629 449.88 3.06 57.92

Note: For the 2017-18 academic year, this table displays student achievement data for the ECU Community School, all other Pitt County students
(in grades 3-4), and all students in North Carolina (in grades 3-4).

Table 5 presents comparable data from the 2017-18 academic year for The Catamount School, all other
Jackson County students, and all students statewide. Achievement data in Table 5 show a mixed pattern
of results. In some comparisons—e.g. 6" grade reading, 6" and 7" grade math—students at The
Catamount School scored lower than their peers in Jackson County and the rest of North Carolina.
Conversely, in other comparisons—e.g. 7" and 8™ grade reading, 8" grade science—students at The

15 For more information on the ECU Community School, please see the November 2018 laboratory schools report:
Bastian, K., Kim, J., & Hassel, B. “Appendix A: Evaluation of the UNC System Laboratory Schools Initiative,
November 2018 Report.” University of North Carolina System. (2018). Review and Evaluation of the Educational
Effectiveness of the Laboratory Schools (Year 2). Retrieved from
https://www.ncleg.gov/documentsites/committees/JLEOC/Reports%20Received/2018%20Reports%20Received/La
boratory%20Schools%20-%20Review%20&%20Evaluation%200f%20Educational%20Effectiveness.pdf.



https://www.ncleg.gov/documentsites/committees/JLEOC/Reports%20Received/2018%20Reports%20Received/Laboratory%20Schools%20-%20Review%20&%20Evaluation%20of%20Educational%20Effectiveness.pdf
https://www.ncleg.gov/documentsites/committees/JLEOC/Reports%20Received/2018%20Reports%20Received/Laboratory%20Schools%20-%20Review%20&%20Evaluation%20of%20Educational%20Effectiveness.pdf

Catamount School scored higher than their peers. It is also notable that seven 8™ grade students at The
Catamount School took Math | in 2017-18. Their average score was 254 and 85.7 percent of these students
passed the exam and earned high school course credit.

Table 5: 2017-18 Test Score Data for The Catamount School and Other Same-Grade Students

Average Percent Passing
Test Student Count Average Test Score | Achievement Level
(Level 3 or Above)
(1-5)
The Catamount School

6" Grade Reading 18 450.67 2.78 55.56
7" Grade Reading 21 456.52 3.10 66.67
8™ Grade Reading 12 460.50 3.17 75.00
6™ Grade Math 18 444.61 2.00 33.33
7t Grade Math 21 447.90 2.38 42.86
8™ Grade Math 5 445.80 2.20 40.00
Math | 7 254.00 3.43 85.71

8™ Grade Science 12 253.58 3.92 91.67

All Other Jackson County Students

6" Grade Reading 239 451.95 3.02 64.85
7t Grade Reading 263 455.68 3.06 60.84
8t Grade Reading 221 456.28 2.65 49.77
6™ Grade Math 239 448.10 2.48 41.42
7" Grade Math 263 448.87 2.57 41.06
8" Grade Math 176 444.05 1.80 19.32
Math | 297 250.74 2.82 57.58

8™ Grade Science 221 249.87 3.23 67.87

All Students Statewide

6" Grade Reading 117,965 452.68 3.09 61.25
7t Grade Reading 115,432 455.69 3.06 60.18
8™ Grade Reading 108,331 458.08 2.84 54.12
6™ Grade Math 117,920 450.72 2.89 52.85
7t Grade Math 115,380 450.79 2.88 51.76
8™ Grade Math 77,231 446.29 2.13 29.85
Math | 121,360 251.49 2.89 57.81

8 Grade Science 108,195 252.29 3.55 75.76

Note: For the 2017-18 academic year, this table displays student achievement data for The Catamount School, all other Jackson County students
(in grades 6-8), and all students in North Carolina (in grades 6-8).

While useful, the test score data in Tables 4 and 5 do not account for the unique nature of students
attending laboratory schools—i.e. previously low-performing and/or attending a low-performing school.
To address this concern, Tables 6 and 7 display two additional comparisons: (1) comparing the test scores
of laboratory school students in 2017-18 with their own scores in the previous school year (before
attending a laboratory school) and (2) comparing the test scores of laboratory school students in 2017-18
with the test scores of similar students.*®

Table 6 presents laboratory school students’ EOG test scores from 2017-18 and their prior scores from
the same subject-areain 2016-17. Scores are standardized within subject, grade, and year (across all North

16 please see Appendix A to this report for a fuller description of these analyses.
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Carolina public school students) to show students’ placement in the test score distribution. That is, if a
student scores 10 percent of a standard deviation (0.100) below the statewide mean in 2016-17 and 10
percent of a standard deviation below the mean in 2017-18, the student made the average amount of
growth for students. If a student’s placement in the test score distribution changes, that indicates the
student made more or less growth than average. For each displayed comparison, Table 6 shows that
laboratory school students’ placement in the test score distribution was lower in 2017-18 (when attending
the laboratory school) than in 2016-17 (before attending the laboratory school). For example, 4" grade
students at the ECU Community School scored 1.272 standard deviations below the statewide mean in
reading; in 2016-17, these same students scored 0.983 standard deviations below the mean in reading.
Likewise, 7t grade students at The Catamount School scored 0.254 standard deviations below the
statewide mean in math; in 2016-17, these same students scored 0.158 standard deviations below the
mean in math.’

Table 6: Comparing Test Score Data in 2017-18 and 2016-17 for Laboratory School Students

Count of Studen.ts with 2017-18 Test Score Prior Year Tes'F Score in
Test Test Data in (Standardized) the Same Subject-Area
BOTH Periods (Standardized)
ECU Community School
3" Grade Reading 16 -1.111 -1.056
3" Grade Math 16 -0.970 —
4t Grade Reading 15 -1.272 -0.983
4™ Grade Math 14 -1.399 -1.206
The Catamount School
6" Grade Reading 14 -0.375 -0.273
6™ Grade Math 14 -0.747 -0.548
7*" Grade Reading 17 0.114 0.227
7" Grade Math 17 -0.254 -0.158
8™ Grade Reading 9 0.214 0.444
8™ Grade Math .- - -

Note: For the ECU Community School and The Catamount School, this table presents students’ EOG test scores (standardized) in 2017-18 and
their prior scores (standardized) from the same subject-area in the 2016-17 school year. Not all laboratory school students have test scores in
both periods.

Table 7 presents test score data for laboratory school students versus a comparison sample of similar
students. All of the test scores in Table 7 come from the 2017-18 school year and are standardized within
subject, grade, and year. Data in the middle columns of Table 7 display standardized EOG test scores for
laboratory school students and comparison sample students. In all but one comparison—6™ grade
reading—Ilaboratory school students have standardized test scores that are lower than the comparison
sample. The right column of Table 7 presents results from models testing whether there are statistically
significant differences in the EOG scores of laboratory school versus comparison sample students.
Laboratory school students have test scores that are significantly lower than the comparison sample in
two comparisons—4™" grade reading and 6™ grade math. For example, in the 2017-18 academic year, 4%
grade students at the ECU Community School had reading test scores 30 percent of a standard deviation

7 The prior score for 3™ grade reading is the composite Dibels score (part of mCLASS) from the end of second
grade. There is no prior score for 3" grade math. Data is not reported for 8" grade math (and 7" grade math prior
scores) due to changes, in the 2017-18 school year, in the sample of students who take the 8" grade math EOG.
Previously, all 8t grade students took the math EOG; now, only students who do not take Math | in 8t grade take
the math EOG.
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lower than comparison sample students. Likewise, 6™ grade students at The Catamount School had math
scores 27 percent of a standard deviation lower than comparison sample students. In most other
comparisons, the estimates for laboratory schools are negative but statistically insignificant.

Table 7: Comparing Test Score Data in 2017-18 for Laboratory School and Matched Comparison Students

. Standardized Test Score Standardized Test Score Analyses Comparing
Test in 2017-18 for Laboratory School Laboratory Schools to
for Matched Sample
Students Matched Sample
ECU Community School
3" Grade Reading -1.111 -0.875 -0.126
3 Grade Math -0.970 -0.800 -0.044
4" Grade Reading -1.260 -0.929 -0.297"
4™ Grade Math -1.398 -1.082 -0.210
The Catamount School
6" Grade Reading -0.178 -0.328 -0.044
6" Grade Math -0.603 -0.466 -0.270"
7% Grade Reading 0.073 0.230 0.008
7" Grade Math -0.281 -0.132 -0.165
8™ Grade Reading 0.209 0.358 -0.139
8™ Grade Math -0.056 0.539 -0.015
8t Grade Science 0.123 0.420 -0.194

Note: The middle columns of this table present the average EOG test scores for laboratory school and matched comparison sample students in
the 2017-18 school year. The right column of this table presents regression coefficients from models comparing the test scores of laboratory
school and matched comparison sample students. * indicates statistically significant differences between laboratory and matched comparison
sample students at the 0.05 level.

Educator Preparation Programs and Laboratory Schools

Laboratory schools offer pre-service teachers and school leaders an opportunity to have more in-depth
and practice-based preparation experiences. Likewise, laboratory schools offer COE faculty an
opportunity to refine and innovate their preparation practices based on their experiences in laboratory
schools. As such, this section briefly details how UNC System institutions are integrating laboratory
schools into educator preparation. The enabling laboratory schools legislation also requires the reporting
of (1) educator preparation program performance data for each UNC System institution operating a
laboratory school and (2) outcomes for educator preparation program students completing clinical
experiences in laboratory schools. This section includes educator preparation program performance data
for the five UNC System institutions operating laboratory schools. Future reports to the Joint Legislative
Education Oversight Committee will provide outcome data for pre-service candidates completing clinical
experiences in laboratory schools. These data will be available once a sufficient number of pre-service
candidates have had clinical experiences in laboratory schools and these candidates can be connected to
administrative data from NCDPI.

Integrating Laboratory Schools into Educator Preparation

All five UNC System institutions operating laboratory schools in 2018-19 used their laboratory schools to
provide clinical experiences for pre-service teacher and school leader candidates. Rather than making
major programmatic changes in educator preparation, COEs have largely integrated laboratory schools
into existing course and clinical structures for pre-service candidates.

Generally, COEs have aligned clinical experiences at laboratory schools with specific courses (or course
sequences) that have relevance to laboratory school settings, such as those on culturally competent
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instruction, inclusive education, or methods pedagogy. Early field experiences (also known as practicum
assignments) are part of an undergraduate course available to pre-service candidates in their sophomore
and junior years and involve intermittent interactions with laboratory school students and staff (e.g., a
few discrete visits to the laboratory school per semester, one-hour engagements once a week).
Internships for students in their final year in the program typically begin with one or two days at the school
per week in one semester (Intern 1), followed by a full-time, semester-long student teaching experience
(Intern ).

Table 8 presents counts of the pre-service teachers and school leaders who had a clinical experience—
early field, intern |, intern ll—in a laboratory school in 2018-19.% Given the distance between the
university campus and laboratory school, Appalachian State placed a limited number of teacher
candidates at its laboratory school in 2018-19. ECU placed 18 teacher candidates into early field
experiences and three candidates into full-time student teaching experiences at the ECU Community
School. UNCG placed nine teacher candidates into early field experiences; a different set of nine teacher
candidates completed their fall (intern I) and spring (intern Il) internships at the Moss Street Partnership
School. UNCW placed a large number of teacher candidates into early field and intern | experiences at
D.C. Virgo Preparatory Academy. However, because the laboratory school operates on a year-round
schedule—that does not align with the university’s semester schedule—UNCW did not place any full-time
student teachers (intern Il) at D.C. Virgo Preparatory Academy. WCU placed 101 teacher candidates into
early field experiences at The Catamount School. In addition, 12 WCU teacher candidates completed their
intern | experience at The Catamount School; seven completed their intern Il experience there. Finally,
Table 8 shows counts of school leader candidates at ECU, UNCG, UNCW, and WCU who served internships
at their respective laboratory schools in 2018-19. Appalachian State is planning to integrate school leader
candidates into its laboratory school in future years.?

18 Many of the UNC System institutions operating laboratory schools also placed other pre-service interns—e.g.
school counseling interns, speech pathology/audiology interns, school psychology interns—into laboratory schools.
1% The distance between Appalachian State and the Appalachian Academy at Middle Fork necessitates the COE
placing interns who have family or other living accommodations in or near Forsyth County.
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Table 8: Clinical Experiences in Laboratory Schools for Educator Preparation Program Candidates

Program/Licensure Areas Early Field Experiences Intern | (FuII-ti:\:]zei::c;_Irnship)
Appalachian State University
Elementary Education --- --- 1
Graduate Reading Program 3 --- ---
East Carolina University
Elementary Education 18 --- 3
Birth-to-Kindergarten --- 1 ---
Masters in School Administration - --- 1
UNC Greensboro
Elementary Education 3 7 7
Elementary Education (MAT) 6 --- ---
Elementary Education/Special Education --- 2 2
Masters in School Administration --- --- 1
UNCW Wilmington
Elementary Education 24 18 ---
Middle Grades Education 8 7 ---
Special Education 10 56 ---
Masters in School Administration --- --- 2
Western Carolina University
Elementary Education/Special Education 52 2 2
Middle Grades Education 25 2 2
Health and Physical Education 24 8 3
Masters in School Administration --- --- 1

Note: For each UNC System institution, this table displays counts of the pre-service teachers and school leaders who had clinical experiences in a
laboratory school in 2018-19. These data are displayed by institution and program area (e.g. elementary education, special education).

In addition to providing field and clinical experiences for pre-service teacher and principal candidates,
laboratory schools provide COE faculty a unique opportunity to operate and manage a public school, gain
direct exposure to the practical realities of teaching and leading, and further develop an understanding of
the practical challenges of improving outcomes for high-needs students. COE faculty have designed their
laboratory school models, assisted in the hiring of laboratory school staff, planned for the integration of
pre-service candidates into the school, and conducted laboratory school-based research. COE faculty also
have formal roles in laboratory schools; for example:

e Full-time, school-based leadership positions, such as a school administrator, curriculum
facilitator, or laboratory school coordinator.

o  “Faculty-in-residence” who spend multiple days per week at the laboratory school supporting
teachers—through planning, instructional coaching, and professional development—and
laboratory school students—through whole group, small group, and individual instruction.

e Faculty and staff supervisors overseeing pre-service candidates in field placements or
internships.

Educator Preparation Program Performance Data

For each UNC System institution operating a laboratory school, Table 9 displays the required reporting
elements specified in the enabling laboratory schools legislation. These data come from the 2017-18
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Educator Preparation Program report cards and are available on the NCDPI website.?’ The data displayed
in Table 9 are for undergraduate teacher education programs only.

Table 9: Educator Preparation Program Performance Data (2017-18 Report Cards)

Reporting Elements Appalachian ECU UNCG UNCW WCU
Mean SAT of Admitted Students 1195.9 1181.2 1206.0 1178.3 1172.3
Mean ACT of Admitted Students 26.3 255 26.2 255 25.9
Mean GPA of Admitted Students 3.4 3.3 3.4 3.5 3.5
Percent Passing Professional and Content 31.0 790 6.0 78.0 83.0
Area Exams
Average Number of Semesters to 73 33 40 39 53
Graduate
Percent Licensed 87.0 80.0 91.0 84.0 81.0
Percent Employed in NC Within One Ygar 62.0 70.0 68.0 64.0 60.0
of Program Completion
Standard 1 (Leadership):
. . . 4. .
% Proficient or Above 958 969 958 94.3 96.9
Standard 2 (Classroom. E.nV|ronment): 966 970 951 958 96.7
% Proficient or Above
Standard 3 (Conte.nt. Knowledge): 96.2 97.4 95.8 952 96.4
% Proficient or Above
Standard 4 (Facilitating Stquc?nt Learning): 95.7 96.7 95.4 94.1 95.4
% Proficient or Above
Standard 5 (Reflecting on Practice):
% Proficient or Above 97.0 97.5 96.2 94.3 97.3
EVAAS: % Meets Expected Growth 64.1 68.5 68.9 65.9 61.4
EVAAS: % Exceeds Expected Growth 15.7 15.6 10.9